TRUMBULL PUBLIC SCHOOLS
Trumbull, Connecticut

ENGLISH 9
Grade 9
English Department
2018
(Last revision date: 2008)

Curriculum Writing Team
Jessica Spillane

Department Chair

Ashley Gomes
Stephanie Jalowiec
Kristen Kravecs
Jim McCaffrey
Anne Rizza
Karlen Shupp

English Teacher
English Teacher
English Teacher
English Teacher
English Teacher
English Teacher

Jonathan S. Budd, Ph.D., Assistant Superintendent of Curriculum, Instruction, & Assessments
English 9

Property of Trumbull Public Schools

English 9
Grade 9
Table of Contents
Core Values & Beliefs ...............................................................................................

2

Introduction & Philosophy .........................................................................................

2

Course Goals ...............................................................................................................

4

Course Enduring Understandings ............................................................................... 12
Course Essential Questions ......................................................................................... 12
Course Knowledge & Skills........................................................................................ 12
Course Syllabus ......................................................................................................... 14
Unit W: Ongoing Writing Development .................................................................... 16
Unit 1: Close Reading / Passage & Text Analysis, Annotating, and Note-Taking .... 21
Unit 2: Foundations of Western Literature ................................................................ 25
Unit 3: Dystopian Literature ...................................................................................... 30
Course Credit ............................................................................................................. 34
Prerequisites ............................................................................................................... 34
Resources ................................................................................................................... 34
Assured Student Performance Rubrics ...................................................................... 34
Appendix .................................................................................................................... 69

The Trumbull Board of Education will continue to take Affirmative Action to ensure that no
persons are discriminated against in any of its programs.

English 9

Property of Trumbull Public Schools

1

CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
The transition from middle school into high school can be a challenging one; in addition to
moving into a new building, freshmen are joining a classroom community of discourse with an
expanding set of standards and expectations. The main focus of grade nine English is to promote
student independence in critical reading, writing, speaking, and listening both within and beyond
the classroom. This requires a high level of academic performance with students utilizing higherorder thinking skills. The goal is for students to make their own inferences and generate their
own questions in their analysis and interpretation of a text in order to become more independent
readers, writers, and thinkers. Through this process they will begin to shape their own identities
not only as high school students, but also as lifelong learners.
With students coming from a variety of backgrounds and middle schools, the grade nine program
strives to provide them with a common language for discussing literature and writing so that, for
example, when a classmate comments on the tone of a nonfiction article, every student in the
room knows exactly what he or she is talking about. Additionally, students also work with
literature and the written word with a larger picture in mind rather than simply “knowing what
happened” in a book or being able to identify the main idea in an article.
The freshman year is the first phase of a four-year program in which students are expected to
become increasingly independent readers, writers, and thinkers as they navigate the world,
themselves, and the country that they live in. One way to move them towards independence and
prepare them for the rigors of upcoming grades and accelerated learning opportunities is to
engage students in an independent reading program. By self-selecting texts and completing a
required amount of independent reading each week, students will build their reading stamina,
increase their vocabulary, and develop the mindset of lifelong learners. The independent reading
program provides ninth graders with the opportunity to be exposed to a variety of cultures and
perspectives, so that they see themselves as part of a global community. The progression will
continue into 10th grade, where they will study themselves and human behavior through
literature and non-fiction, and then into 11th grade, where they will take a critical look at the
literature of the United States.
In middle school students have been exposed to an extensive variety of writing modes and
literary terms; in 10th grade they will be asked to employ all the resources at hand to read, write,
and think independently. Thus, the 9th-grade English teacher’s task is to equip students with an
assured core of resources – a repertoire – which every student can master and utilize to become a
English 9

Property of Trumbull Public Schools

2

stronger thinker and communicator. A core group of literary and academic vocabulary terms play
an integral role in the works read throughout the year, arming students with the terminology
necessary for in-depth analysis.
Instruction in grammar and writing conventions is integrated throughout the year via
formative assessments and summative assessments. All students participate in instruction in
grade-level writing conventions as represented by the THS English Department Writing
Conventions Matrix in Appendix C of this curriculum guide. Student mastery is assessed through
mini-lessons and writing workshops on individual grade-level writing conventions.
In grade 9 English the four assured units of study are skills-driven, rather than text driven. The
focus in grade 9 is to examine how and why we read, write, and think critically. Students engage
in analysis of the tools readers use to study and evaluate an author’s purpose for writing.
Students also fill in the gaps of their knowledge by researching, exploring, grappling with, and
considering their findings. In turn, students apply this understanding to their own writing in order
to become better writers.
The first unit of the year must be the Close Reading / Passage & Text Analysis, Annotating, and
Note-Taking unit because it incorporates skills which will then extend throughout the year. The
remaining three units can be delivered in any order due to their thematic/skills-based nature.
Teachers may approach the remaining units in any order they choose and still address all course
goals and objectives.
Every Grade 9 student will read a minimum of three major works in a whole-class setting, These
texts include Romeo and Juliet, a rich full-length play that can fit into any unit of study except
the Dystopian Literature unit and that offers students exposure to foundational literary constructs
which have remained in play for centuries, up to and including contemporary works today, and
Of Mice and Men, a seminal work of American fiction that expertly employs many literary
strategies and structures under consideration in the course but whose length (some might call the
piece a “novella”) makes it adaptable to all 9th-grade readers’ abilities and needs. Students will
also examine a minimum of one poem per unit. Literary units will be augmented with
supplemental course texts, related readings in a variety of genres, and Rigorous Independent
Reading. A list of possible texts for each unit are listed in the Appendix of this curriculum guide,
as well as possible course outlines that ensure a rich, diverse, and rigorous course of study.
All 9th-grade English classrooms of Trumbull High School will promote a culture of independent
reading: in addition to students engaging with whole-class texts over the course of the year, they
will read choice books independently. Students are required to read a book of choice for 70-120
minutes a week, with 30-50 minutes of this time to be allocated within at least three class periods
for students to read their book of choice. Teachers will confer regularly with students during that
time each week to ensure that each independent book is a good match, that students are
continuing to progress in their books, and that students are engaging with literature that
challenges them and assists them in meeting their personal reading goals. Students will regularly
reflect upon their independent reading throughout the year by: tracking the titles and their
reading rate, and by composing a minimum of two self-reflections. These reflections can be
written, media-based, or project-based per teacher discretion and student choice.
On an ongoing basis, students will read, analyze, synthesize, write, speak, listen, and create,
utilizing technology when appropriate. Assured summative assessments of this course include:
 a reflective piece on independent reading;
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 an analytical piece;
 an argumentative piece; and
 a narrative piece.
The analytical, argumentative, and narrative pieces will undergo the writing process, and each
assessment will be a major grade for the marking period in which it is written. Embedded
throughout the units, students will be exposed to the research process and informational texts,
and will be expected to utilize technology effectively when presenting their findings.
Although each individual unit includes a specific summative assessment, teachers have the
autonomy to choose which unit they have students complete each assured assessment based on
the needs of the class. In other words, even though the Dystopian Literature unit includes a
research-based, performance assessment, teachers may choose to complete an applicable
research-based performance assessment within the Foundations of Western Literature unit. This
ensures that students complete a variety of assignments that target the Standards and expose
them to 21st-century literacy skills, while at the same time it gives teachers flexibility and choice
to differentiate instruction for students.
This curriculum spans all levels. Teachers will offer scaffolding and differentiation as needed,
and extension activities to supplement at the Honors level. Possible extension activities are
included for each literary unit.

COURSE GOALS
The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.9-10.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

CCS.ELA-Literacy.RL.9-10.2

Determine a theme or central idea of a text and analyze
its development over the course of the text, including
how it emerges and is shaped and refined by specific
details; provide an objective summary of the text.

CCS.ELA-Literacy.RL.9-10.3

Analyze how complex characters (e.g., those with
multiple or conflicting motivations) develop over the
course of a text, interact with other characters, and
advance the plot or develop the theme.

CCS.ELA-Literacy.RL.9-10.4

Determine the meaning of words and phrases as they
are used in the text, including figurative and
connotative meanings; analyze the cumulative impact
of specific word choices on meaning and tone (e.g.,
how the language evokes a sense of time and place;
how it sets a formal or informal tone).

CCS.ELA-Literacy.RL.9-10.5

Analyze how an author’s choices concerning how to
structure a text, order events within it (e.g., parallel
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plots), and manipulate time (e.g., pacing, flashbacks)
create such effects as mystery, tension, or surprise.
CCS.ELA-Literacy.RL.9-10.6

Analyze a particular point of view or cultural
experience reflected in a work of literature from outside
the United States, drawing on a wide reading of world
literature.

CCS.ELA-Literacy.RL.9-10.7

Analyze the representation of a subject or a key scene
in two different artistic mediums, including what is
emphasized or absent in each treatment (e.g., Auden’s
“Musée des Beaux Arts” and Brueghel’s Landscape
with the Fall of Icarus).

CCS.ELA-Literacy.RL.9-10.9

Analyze how an author draws on and transforms source
material in a specific work (e.g., how Shakespeare
treats a theme or topic from Ovid or the Bible or how a
later author draws on a play by Shakespeare).

CCS.ELA-Literacy.RL.9-10.10

By the end of grade 10, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 9-10 text complexity band independently and
proficiently.

CCS.ELA-Literacy.RI.9-10.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

CCS.ELA-Literacy.RI.9-10.2

Determine a central idea of a text and analyze its
development over the course of the text, including how
it emerges and is shaped and refined by specific details;
provide an objective summary of the text.

CCS.ELA-Literacy.RI.9-10.3

Analyze how the author unfolds an analysis or series of
ideas or events, including the order in which the points
are made, how they are introduced and developed, and
the connections that are drawn between them.

CCS.ELA-Literacy.RI.9-10.4

Determine the meaning of words and phrases as they
are used in the text, including figurative, connotative,
and technical meanings; analyze the cumulative impact
of specific word choices on meaning and tone (e.g.,
how the language of a court opinion differs from that of
a newspaper).

CCS.ELA-Literacy.RI.9-10.5

Analyze in detail how an author’s ideas or claims are
developed and refined by particular sentences,
paragraphs, or larger portions of a text (e.g., a section or
chapter).

English 9

Property of Trumbull Public Schools

5

CCS.ELA-Literacy.RI.9-10.6

Determine an author’s point of view or purpose in a text
and analyze how an author uses rhetoric to advance that
point of view or purpose.

CCS.ELA-Literacy.RI.9-10.8

Delineate and evaluate the argument and specific
claims in a text, assessing whether the reasoning is
valid and the evidence is relevant and sufficient;
identify false statements and fallacious reasoning.

CCS.ELA-Literacy.RI.9-10.10

By the end of grade 10, read and comprehend literary
nonfiction at the high end of the grades 9-10 text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.9-10.1

Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and
relevant and sufficient evidence.

CCS.ELA-Literacy.W.9-10.1a

Introduce precise claim(s), distinguish the claim(s)
from alternate or opposing claims, and create an
organization that establishes clear relationships among
claim(s), counterclaims, reasons, and evidence.

CCS.ELA-Literacy.W.9-10.1b

Develop claim(s) and counterclaims fairly, supplying
evidence for each while pointing out the strengths and
limitations of both in a manner that anticipates the
audience’s knowledge level and concerns.

CCS.ELA-Literacy.W.9-10.1c

Use words, phrases, and clauses to link the major
sections of the text, create cohesion, and clarify the
relationships between claim(s) and reasons, between
reasons and evidence, and between claim(s) and
counterclaims.

CCS.ELA-Literacy.W.9-10.1d

Establish and maintain a formal style and objective tone
while attending to the norms and conventions of the
discipline in which they are writing.

CCS.ELA-Literacy.W.9-10.1e

Provide a concluding statement or section that follows
from and supports the argument presented.

CCS.ELA-Literacy.W.9-10.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.9-10.2a

Introduce a topic; organize complex ideas, concepts,
and information to make important connections and
distinctions; include formatting (e.g., headings),
graphics (e.g., figures, tables), and multimedia when
useful to aiding comprehension.
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CCS.ELA-Literacy.W.9-10.2b

Develop the topic with well-chosen, relevant, and
sufficient facts, extended definitions, concrete details,
quotations, or other information and examples
appropriate to the audience’s knowledge of the topic.

CCS.ELA-Literacy.W.9-10.2c

Use appropriate and varied transitions to link the major
sections of the text, create cohesion, and clarify the
relationships among complex ideas and concepts.

CCS.ELA-Literacy.W.9-10.2d

Use precise language and domain-specific vocabulary
to manage the complexity of the topic.

CCS.ELA-Literacy.W.9-10.2e

Establish and maintain a formal style and objective tone
while attending to the norms and conventions of the
discipline in which they are writing.

CCS.ELA-Literacy.W.9-10.2f

Provide a concluding statement or section that follows
from and supports the information or explanation
presented (e.g., articulating implications or the
significance of the topic).

CCS.ELA-Literacy.W.9-10.3

Write narratives to develop real or imagined
experiences or events using effective technique, wellchosen details, and well-structured event sequences.

CCS.ELA-Literacy.W.9-10.3a

Engage and orient the reader by setting out a problem,
situation, or observation, establishing one or multiple
point(s) of view, and introducing a narrator and/or
characters; create a smooth progression of experiences
or events.

CCS.ELA-Literacy.W.9-10.3b

Use narrative techniques, such as dialogue, pacing,
description, reflection, and multiple plot lines, to
develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.9-10.3c

Use a variety of techniques to sequence events so that
they build on one another to create a coherent whole.

CCS.ELA-Literacy.W.9-10.3d

Use precise words and phrases, telling details, and
sensory language to convey a vivid picture of the
experiences, events, setting, and/or characters.

CCS.ELA-Literacy.W.9-10.3e

Provide a conclusion that follows from and reflects on
what is experienced, observed, or resolved over the
course of the narrative.

CCS.ELA-Literacy.W.9-10.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.
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CCS.ELA-Literacy.W.9-10.5

Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on addressing what is most significant for a
specific purpose and audience.

CCS.ELA-Literacy.W.9-10.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s capacity to
link to other information and to display information
flexibly and dynamically.

CCS.ELA-Literacy.W.9-10.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCS.ELA-Literacy.W.9-10.8

Gather relevant information from multiple authoritative
print and digital sources, using advanced searches
effectively; assess the usefulness of each source in
answering the research question; integrate information
into the text selectively to maintain the flow of ideas,
avoiding plagiarism and following a standard format for
citation.

CCS.ELA-Literacy.W.9-10.9

Draw evidence from literary or informational texts to
support analysis, reflection, and research.

CCS.ELA-Literacy.W.9-10.9a

Apply grades 9-10 Reading standards to literature.

CCS.ELA-Literacy.W.9-10.9b

Apply grades 9-10 Reading standards to literary
nonfiction.

CCS.ELA-Literacy.W.9-10.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.9-10.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 9-10 topics,
texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.9-10.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
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other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.
CCS.ELA-Literacy.SL.9-10.1b

Work with peers to set rules for collegial discussions
and decision-making (e.g., informal consensus, taking
votes on key issues, presentation of alternate goals),
clear goals and deadlines, and individual roles as
needed.

CCS.ELA-Literacy.SL.9-10.1c

Propel conversations by posing and responding to
questions that relate the current discussion to broader
themes or larger ideas; actively incorporate others into
the discussion; and clarify, verify, or challenge ideas
and conclusions.

CCS.ELA-Literacy.SL.9-10.1d

Respond thoughtfully to diverse perspectives,
summarize points of agreement and disagreement, and,
when warranted, qualify or justify their own views and
understanding and make new connections in light of the
evidence and reasoning presented.

CCS.ELA-Literacy.SL.9-10.2

Integrate multiple sources of information presented in
diverse formats and media (e.g., visually,
quantitatively, orally), evaluating the credibility and
accuracy of each source.

CCS.ELA-Literacy.SL.9-10.3

Evaluate a speaker’s point of view, reasoning, and use
of evidence and rhetoric, identifying any fallacious
reasoning or exaggerated or distorted evidence.

CCS.ELA-Literacy.SL.9-10.4

Present information, findings, and supporting evidence
clearly, concisely, and logically such that listeners can
follow the line of reasoning and the organization,
development, substance, and style are appropriate to
purpose, audience, and task.

CCS.ELA-Literacy.SL.9-10.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

CCS.ELA-Literacy.SL.9-10.6

Adapt speech to a variety of contexts and tasks,
demonstrating command of formal English when
indicated or appropriate.

CCS.ELA-Literacy.L.9-10.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.9-10.1a

Use parallel structure.
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CCS.ELA-Literacy.L.9-10.1b

Use various types of phrases (noun, verb, adjectival,
adverbial, participial, prepositional, absolute) and
clauses (independent, dependent; noun, relative,
adverbial) to convey specific meanings and add variety
and interest to writing or presentations.

CCS.ELA-Literacy.L.9-10.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.9-10.2a

Use a semicolon (and perhaps a conjunctive adverb) to
link two or more closely related independent clauses.

CCS.ELA-Literacy.L.9-10.2b

Use a colon to introduce a list or quotation.

CCS.ELA-Literacy.L.9-10-2c

Spell correctly.

CCS.ELA-Literacy.L.9-10.3

Apply knowledge of language to understand how
language functions in different contexts, to make
effective choices for meaning or style, and to
comprehend more fully when reading or listening.

CCS.ELA-Literacy.L.9-10.3a

Write and edit work so that it conforms to the
guidelines in a style manual (e.g., MLA Handbook,
Turabian’s Manual for Writers) appropriate for the
discipline and writing type.

CCS.ELA-Literacy.L.9-10.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades 910 reading and content, choosing flexibly from a range
of strategies.

CCS.ELA-Literacy.L.9-10.4a

Use context (e.g., the overall meaning of a sentence,
paragraph, or text; a word’s position or function in a
sentence) as a clue to the meaning of a word or phrase.

CCS.ELA-Literacy.L.9-10.4b

Identify and correctly use patterns of word changes that
indicate different meanings or parts of speech (e.g.,
analyze, analysis, analytical; advocate, advocacy).

CCS.ELA-Literacy.L.9-10.4c

Consult general and specialized reference materials
(e.g., dictionaries, glossaries, thesauruses), both print
and digital, to find the pronunciation of a word or
determine or clarify its precise meaning, its part of
speech, or its etymology.

CCS.ELA-Literacy.L.9-10.4d

Verify the preliminary determination of the meaning of
a word or phrase (e.g., by checking the inferred
meaning in context or in a dictionary).
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CCS.ELA-Literacy.L.9-10.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.9-10.5a

Interpret figures of speech (e.g., euphemism,
oxymoron) in context and analyze their role in the text.

CCS.ELA-Literacy.L.9-10.5b

Analyze nuances in the meaning of words with similar
denotations.

CCS.ELA-Literacy.L.9-10.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrase important to comprehension or
expression.

The following standards derive from the 2016 International Society for Technology in Education
Standards.
ISTE Digital
Citizen
(Standard 2)

Students recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.
2a. Students cultivate and manage their digital identity and reputation and
are aware of the permanence of their actions in the digital world.
2b. Students engage in positive, safe, legal, and ethical behavior when
using technology, including social interactions online or when using
networked devices.
2c. Students demonstrate an understanding of and respect for the rights
and obligations of using and sharing intellectual property.
2d. Students manage their personal data to maintain digital privacy and
security and are aware of data-collection technology used to track their
navigation online.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.
3a. Students plan and employ effective research strategies to locate
information and other resources for their intellectual or creative
pursuits.
3b. Students evaluate the accuracy, perspective, credibility, and relevance
of information, media, data, or other resources.
3c. Students curate information from digital resources using a variety of
tools and methods to create collections of artifacts that demonstrate
meaningful connections or conclusions.
3d. Students build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.
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COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 reading is an integral part of the learning process.
 authors make informed and specific choices within their writing in order to convey
meaning and purpose.
 texts, concepts, and skills can be known and understood through seeking out answers to
individual questions that arise.
 effective writing and oral communication are essential to their success as learners and
citizens.
 they are part of a cultural, literary, and artistic dialogue, which is a living conversation
rather than a static concept, and that they are part of a larger and more diverse society
than they might otherwise identify with.

COURSE ESSENTIAL QUESTIONS


How and why do we read and write critically?
o What tools do readers and authors use to impart meaning?
 How do authors employ literary devices and rhetorical strategies, and how do these
impact both the reader and the message?
 What is authorial intent and what is its impact?
 What role does and should the reader play in creating meaning for a text?
o How do we fill in the gaps in our knowledge by searching, thinking, struggling?
 What do we do when we don’t understand what we are reading?
 What are allusions and archetypes, and how do they enhance our understanding of the
meaning of a work?
 How do we effectively engage in the research process?
 How do we discern if information is credible and validate its worth?
 How do we apply our knowledge to establish a new understanding of ourselves in
relation to our immediate surroundings and the world at large?
o How can we apply our reading practices and knowledge gained to our own writing?
 As writers, how and why do we purposefully arrange diction, syntax, details,
imagery, and our message in order to create the purpose for our writing?
 How do we distinguish between what our writing says and how we deliver our
message to our audience?

COURSE KNOWLEDGE & SKILLS
Students will know . . .








English 9

dialectical note-taking
story archetypes
myths
fables
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allusions
online databases
purpose of essential questions
purpose of thesis
quote and text analysis techniques
MLA citation and format
components of an analytical essay
movie/video creation software
accountable talk
evidence-based writing and discussion techniques
key literary terms:
o allusion
o antagonist
o characterization
o conflict (external and internal)
o foreshadowing
o imagery
o irony (dramatic, situational, verbal)
o metaphor
o mood
o motif
o personification
o plot
o protagonist
o setting
o simile
o symbolism
o theme
o tone

Students will be able to . . .
 use and apply literary terms when reading and analyzing texts and in their own
writing.
 read a text closely to deepen understanding, interpretation, and analysis.
 formulate an argument and select evidence to support a claim in writing and speaking.
 compose narrative text to explore and convey experience.
 follow steps of the writing process (e.g., drafting, revising, editing, publishing).
 understand human experiences, motives, conflicts, and values which may be different
from their own.
 effectively communicate through writing and speaking.
 read and respond in individual, literal, critical, and evaluative ways to a variety of
texts.
 engage in a regular practice of independent reading using self-selected texts.
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COURSE SYLLABUS
Course Name
English 9
Level
Advanced College-Preparatory Cohort, Advanced College-Preparatory, & Honors
Prerequisites
None
Materials Required
None
General Description of the Course
Grade 9 English is the first phase of a four-year program in which students are expected
to become independent readers, writers, and thinkers. Writing and reading activities are
closely guided in ninth grade, with care being taken to ensure that students understand the
tools and skills necessary for higher-level thinking. In reading, focus is on annotating text
and close reading, and encouraging students to be active readers. An intensive writing
program is also a part of the year’s curriculum. Students will work within descriptive,
narrative, persuasive, reader response, and literary analysis modes to give them a broad
background in writing and to illustrate the power of multi-modal writing. Other
assessments will include essay exams and tests, shared inquiry experiences, quizzes,
projects, and performance-based assessments to determine how well they are
internalizing the skills on which this course is focused.
The Honors level of Grade 9 English differentiates the core English course in a variety of
ways including pace, instructional materials, and the expectation of a high level of
academic independence and original insight.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Learning to write
 Writing to learn
 Close reading and responding
 Whole-class discussion
 Shared inquiry discussion
Summative Assessments:
 Reflective piece on independent reading
 Analytical piece
 Argumentative piece
 Narrative piece
Core Texts
 Shakespeare, William. Romeo and Juliet. Print.
 Steinbeck, John. Of Mice and Men. Print.
English 9
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One additional major work
Rigorous Independent Reading
Poems: minimum one per unit
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UNIT W
Ongoing Writing Development
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.W.9-10.1

Write arguments to support claims about literature
and/or own opinions, using valid, coherent reasoning
and text evidence.

CCS.ELA-Literacy.W.9-10.1a

Compose claims that are specific.

CCS.ELA-Literacy.W.9-10.1b

Compose claim(s) and counterclaims, supplying
evidence for each.

CCS.ELA-Literacy.W.9-10.1c

Use transitional language effectively to link major
sections of writing.

CCS.ELA-Literacy.W.9-10.1d

Establish and maintain a formal style and objective tone
when appropriate and apply the conventions of
Standard Written English.

CCS.ELA-Literacy.W.9-10.1e

Compose a concluding statement or section that
logically follows from and supports the argument(s)
presented.

CCS.ELA-Literacy.W.9-10.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately.

CCS.ELA-Literacy.W.9-10.2a

Introduce a topic; organize complex ideas, concepts,
and information; include formatting (e.g., headings),
graphics (e.g., figures, tables), and multimedia when
useful to aiding comprehension.

CCS.ELA-Literacy.W.9-10.2b

Develop the topic with well-chosen, relevant, and
sufficient facts, concrete details, quotations, or other
information and examples appropriate to the audience’s
knowledge of the topic.

CCS.ELA-Literacy.W.9-10.2c

Use appropriate and varied transitions to link the major
sections of the writing.

CCS.ELA-Literacy.W.9-10.2d

Use precise language and domain-specific vocabulary
to express ideas clearly.
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CCS.ELA-Literacy.W.9-10.2e

Establish and maintain a formal style and objective tone
when appropriate and apply the conventions of
Standard Written English.

CCS.ELA-Literacy.W.9-10.2f

Compose a concluding statement or section that
logically follows from and supports the information
presented.

CCS.ELA-Literacy.W.9-10.3

Write narratives to develop real or imagined
experiences or events using well-chosen details and
logically structured event sequences.

CCS.ELA-Literacy.W.9-10.3a

Create a plausible conflict in a narrative piece; establish
a narrative point of view; create a logical progression of
experiences or events.

CCS.ELA-Literacy.W.9-10.3b

Use narrative techniques, such as dialogue, pacing,
description, and reflection to develop experiences,
events, and/or characters.

CCS.ELA-Literacy.W.9-10.3c

Experiment with literary techniques to sequence events
(e.g., flashback, shifting narrator).

CCS.ELA-Literacy.W.9-10.3d

Use precise vocabulary, telling details, and sensory
language to convey a vivid picture of the experiences,
events, setting, and/or characters.

CCS.ELA-Literacy.W.9-10.3e

Provide a conclusion that follows from and reflects on
what is experienced, observed, or resolved over the
course of a narrative.

CCS.ELA-Literacy.W.9-10.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience, using strong mentor texts
to guide experimentation.

CCS.ELA-Literacy.W.9-10.5

Develop and strengthen writing as needed by
experimenting with and employing a writing process
that proceeds from prewriting through publishing.

CCS.ELA-Literacy.W.9-10.6

Use technology to produce, publish, and update
individual or shared writing products.

CCS.ELA-Literacy.W.9-10.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem.

CCS.ELA-Literacy.W.9-10.8

Gather relevant information from multiple authoritative
print and digital sources; assess the usefulness of each
source; integrate information into the text to maintain
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the flow of ideas, avoiding plagiarism and following
Modern Language Association (MLA) format for
citation.
CCS.ELA-Literacy.W.9-10.9

Draw evidence from literary and informational texts to
support analysis, reflection, and research.

CCS.ELA-Literacy.W.9-10.9a

Apply grades 9-10 Reading standards to literature.

CCS.ELA-Literacy.W.9-10.9b

Apply grades 9-10 Reading standards to literary
nonfiction.

CCS.ELA-Literacy.W.9-10.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.9-10.5

Utilize digital media to share ideas with peers and
teacher. [This goal can be employed in the publishing
stage of the writing process, in concert with or in place
of written text.]

CCS.ELA-Literacy.L.9-10.1

Demonstrate ability to revise and edit for command of
the conventions of standard English grammar and usage
in both own writing and writing of peers.

CCS.ELA-Literacy.L.9-10.2

Demonstrate ability to revise and edit for command of
the conventions of standard English capitalization,
punctuation, and spelling in both own writing and
writing of peers.

CCS.ELA-Literacy.L.9-10.3

Curate and apply knowledge of language and how it
functions differently in a variety of setting and
occasions (e.g., elevated vocabulary, emotional tone,
appropriate style for citation).

CCS.ELA-Literacy.L.9-10.4

Curate and apply strategies for determining the
meanings of words in context.

CCS.ELA-Literacy.L.9-10.5

Identify, interpret, and employ figures of speech in own
writing and writing of others.

CCS.ELA-Literacy.L.9-10.6

Acquire and use accurately general academic words
(e.g., “interpret,” “paragraph,” “analysis”) and domainspecific words (e.g., “protagonist,” “antagonist,”
“dsytopia”) in writing and speech.
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Unit Essential Questions




What choices does an author make to achieve his/her purpose for writing?
How does genre or medium influence the choices an author makes?
How can students emulate different styles of writing to enhance their own writing?

Scope and Sequence








This unit, which can be broken up throughout the year into multiple mini-units, requires
students to explore a minimum of two different genres of writing outside of the ongoing
literary response. Genres can include but are not limited to TED Talks, poetry, op-eds,
humor and satire, Post Secrets, obituaries, speeches, letters to the editor, open letters to,
prologues, and epilogues. The aim of this unit is for students to have deep exposure to a
variety of genres that they may not encounter in other subject areas and/or grades.
Teachers may begin by examining a set of texts from a specific genre and introducing the
SOAPStone and/or DIDLS techniques for analysis. After a thorough exploration of
mentor texts, students will apply their knowledge of each genre and the specific choices
an author can make when writing that genre to craft their own piece(s).
Depending on the chosen genre, teachers will introduce students to corresponding
terminology, framed and explained in a grade-appropriate manner. For example, when
exploring poetry, teachers will introduce key terms such as meter, rhyme scheme,
stanzas, line breaks, enjambment, etc. Students might then produce their own poems
emulating a specific poet’s style. A teacher working in the speech genre might begin to
introduce terms such as rhetorical appeals; ethos, logos, pathos; audience, tone, delivery,
etc. Students might then produce their own speeches about a topic of interest and tailor
each speech to a specific audience and purpose.
After working through the writing process, including planning (with the use of
SOAPStone), drafting, editing, and revising their own pieces, students will reflect on the
impact of their writing choices and their connections to their overall purposes for writing.

Assured Assessments
Formative Assessment:
Ongoing formative writing will be part of all grade 9 English classrooms, both for the purpose of
“learning to write” and for the purpose of “writing to learn.”
When “learning to write,” students may be engaged in writings that ask them to try out a new
skill or mimic an author’s style. For example, they may be instructed on how to integrate
quotations into their literary analyses and then practice doing so in a short paragraph. Or they
may be studying how precise diction creates more powerful prose and then might revise a written
piece to improve word choice. Writer’s workshop and peer and teacher conferencing also
provide powerful opportunities for students to engage in formative assessment opportunities that
are recursive and foundational for students becoming empowered and independent writers.
“Writing to learn” allows students the opportunity to use their written voices to explore ideas,
without the spectre of “correct” writing. Students might be asked a question for discussion, such
as “What is a major concern about the world for you today?” or “Did George do the right thing
in shooting Lennie?”, at the beginning of a class discussion and a teacher will want all students
to thoughtfully consider the question before answering. When “writing to learn,” students will
use writing to discover their thinking and begin to identify important ideas that may become the
English 9
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seeds for discussion or a more formal piece of writing. When working in this arena, student
writing should not be graded for composition or mechanics.
Formative writing assessments may include but are not limited to:
 Freewrites
 Mimicries
 Reader responses
 Passage analyses
 Journal entries
 Dialectical notebook entries
 Exit slips
 Summaries
 Venn diagrams
 Chalkboard splash / sticky notes / Padlet responses
Summative Assessments:
Assured summative assessments include student-produced examples of specific genres of
writing:
 a reflective piece on independent reading;
 an analytical piece;
 an argumentative piece; and
 a narrative piece.
The analytical, argumentative, and narrative pieces will undergo the writing process, and each
assessment will be a major grade for the marking period in which it is written. Students will
receive instruction on proper MLA format (when appropriate) and on plagiarism and how to
avoid it.
Resources
Supplemental
 Allen, Ray. “Letter to My Younger Self.” https://www.theplayerstribune.com/enus/articles/ray-allen-letter-to-my-younger-self. Web.
 “Open Letters to People or Entities Who Are Unlikely to Respond.”
https://www.mcsweeneys.net/columns/open-letters-to-people-or-entities-who-areunlikely-to-respond. Web.
Time Allotment


Integrated throughout the entire course, ensuring that students are engaged as continuous
practitioners. Specific, skills-focused writing instruction should precede each assured
summative assessment. Recursive instruction should be provided as needed to ensure that
students master grade 9 skills and practices of writing. Writing will be integrated into
each unit of study for a substantial time period.
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UNIT 1
Close Reading / Passage & Text Analysis, Annotating, and Note-Taking
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.9-10.1

Engage with two different methods of close reading,
annotating, and note-taking – dialectical notes and one
of the following: Cornell Notes, Sketchnotes, or the
Book Head Heart technique – in order to demonstrate
an ability to utilize various methods of close reading,
annotating, and note-taking to effectively extract
meaning from text, and to ultimately use a close
reading, annotating, and note-taking method of their
choice, independently, to demonstrate their ability to
extrapolate meaning from a new text.

CCS.ELA-Literacy.RL.9-10.3

Use close readings of passages to analyze characters
(including characterization, motivation, etc.) in works
of fiction.

CCS.ELA-Literacy.RL.9-10.4

Determine the connotations and denotations of words
within passages and explain their meaning, significance
in context, and impact on the work as a whole.

CCS.ELA-Literacy.RL.9-10.5

Use findings from close readings to analyze an author’s
choices and explain and evaluate their effectiveness and
impact on the work as a whole.

CCS.ELA-Literacy.RL.9-10.7

Apply close reading strategies to film texts to analyze,
interpret, and evaluate choices made by filmic authors
(screenwriters, directors, cinematographers) and
compare these analyses between artistic texts and/or
back to written texts.

CCS.ELA-Literacy.RL.9-10.10

Employ close reading techniques in order to be able to
read and comprehend independently texts ever
increasing in difficulty.

CCS.ELA-Literacy.SL.9-10.1

Participate effectively in collaborative discussions
(pairs, small groups, Shared Inquiry, whole-class
discussions) with peers and teacher in order to discover
meaning in passages and texts.

CCS.ELA-Literacy.SL.9-10.4

Present observations, interpretations, and conclusions
developed from close reading clearly and logically so
that peers and teacher can understand and appreciate
critical thought.
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CCS.ELA-Literacy.SL.9-10.5

Utilize digital media to share ideas with peers and
teacher. [This goal can be employed in the publishing
stage of the writing process, in concert with or in place
of written text.]

CCS.ELA-Literacy.SL.9-10.6

Choose, monitor, and adapt speech in a variety of
contexts to present, question, and discuss close reading
findings in order to achieve maximum clarity with and
from peers and teacher.

Unit Essential Questions


How and why do we read and write critically?
o What tools do readers and authors use to impart meaning?
 How do authors employ literary devices and rhetorical strategies, and how do
these impact both the reader and the message?
 What is authorial intent and what is its impact?
 What role does and should the reader play in creating meaning for a text?

Scope and Sequence






Close reading is a thoughtful, critical analysis of a text that focuses on identifying
significant details or patterns in order to develop a deep, precise understanding of the
text’s form, meaning, craft, etc. Close reading and engaging in purposeful annotation of a
text involves:
o multiple readings of the text;
o responding to text-dependent questions; and
o underlining or highlighting anything that strikes the reader as surprising, significant, or
raising questions.
Techniques to consider include:
o using short passages and excerpts;
o diving right into the text with limited pre-reading activities;
o focusing on the text itself;
o rereading deliberately;
o reading with a pen and/or highlighter;
o noticing elements that are confusing; and
o discussing the text with others.
Close reading requires multiple reads of a text: the first read is for examining key ideas
and details (comprehension); the second read is to look at craft and structure, and third or
subsequent reads are for engaging in analysis, synthesis, and evaluation. For instance, on
the first read, students might underline words they don’t know and research definitions,
make note of key ideas and significant details, and come to a general understanding of the
text. On the second read, students should move beyond comprehension and notice
patterns within the text, word choice, literary devices and rhetorical strategies, and
elements of writer’s craft. Third or subsequent reads allow for analysis, synthesis, and
evaluation. Students will interpret for meaning, make connections to other texts or
themselves, and evaluate the author’s choices. This type of close reading includes
learning to make notes in the margins or using sticky notes directly on the text.
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Students in the 21st century must come to understand that visual texts are also works that
can and should be “read” critically, and that this pursuit comes with its own skill set and
vocabulary. Students will be introduced to reading film as text as an explicit, valuable
skill. Students might view an excerpt of a film version of a print text being read or might
view a film text as a separate course text.
Students will interact with a text in order to extract meaning as well as evaluate an
author’s purpose for writing. Teachers will offer instruction and model dialectical notes
and at least one additional method of close reading and annotating:
o the Cornell Method;
o mapping or outlining;
o illustrating, sketch-noting, or other print or digital visual techniques; and/or
o a Writer’s-Reader’s Notebook or reader response notebook.
(Note: Note-taking does not need to be strictly pen and paper. A variety of digital
platforms exist, including Google Docs, Lucidchart, Padlet, Evernote, and others.)

Assured Assessments
Formative Assessment:
Formative assessments for this unit will determine necessary skills instruction. They can include,
but are not limited to:
 Reading: Passage analysis (individual or group) in which students read with a purpose
specific to the skill or lesson being taught (e.g., “Read the passage and look for diction
that seems especially purposeful” or “Read the passage and note patterns you begin to
notice”)
 Writing: Individual reflection on which method of note-taking works best for the student
 Writing: Short written response to a passage, demonstrating the ability to employ close
reading and convey one’s findings
 Speaking & Listening: Small-group or whole-class discussion on note-taking methods
and/or findings of close reading, exploring the process of close reading and/or
illuminating the deep comprehension yielded by the work
Summative Assessment:
The summative assessment for this until will ask students to perform an independent close read
on a text of their choosing. Students will self-select a passage or passages from a text, decide
which methods of annotating and note-taking they will demonstrate, and create a product to
demonstrate their understanding of the text and author’s purpose. Each student will address the
unit essential questions via his/her notes and response to the text.
This assessment can be differentiated for students by: the teacher providing passages at an
appropriate level for students’ skills and abilities; the teacher providing graphic organizers and
sentence stems for students to analyze a passage and/or write about it; the teacher adjusting the
length or scope of required writings; and/or the teacher providing time for workshop and
conferencing with teacher and peers.
Possible Extension Activities
Students might be linked with a peer “pen pal” in an upper grade who might also read and
respond to the same passage (perhaps as a re-read); the students could conduct a dialogue (using
pen and paper or technology) on the passage, its significance, and/or the note-taking methods
used to arrive at the analysis, thereby demonstrating the benefits of multiple reads and extended
work with close reading and note-taking skills.
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Resources
Core


Portions or the entirety of at least one of:
o Anaya, Rudolfo. Bless Me, Ultima. Print.
o Bradbury, Ray. Fahrenheit 451. Print.
o Cisneros, Sandra. The House on Mango Street. Print.
o Coelho, Paulo. The Alchemist. Print.
o Orwell, George. Animal Farm. Print.
o Shakespeare, William. Romeo and Juliet. Print.
o Steinbeck, John. Of Mice and Men. Print.
o short articles, texts from news sources, and mentor texts

Supplemental
 Portions or the entirety of film texts of print texts being read or film texts viewed as
separate course texts
 Beers, Kylene, and Robert E. Probst. Disrupting Thinking: Why How We Read Matters.
New York: Scholastic, 2017. Print.
 Cornell University Learning Strategies Center. “The Cornell Note-taking System.”
http://lsc.cornell.edu/notes.html. Web.
 Harvard College Writing Center. “How To Do a Close Reading.”
https://writingcenter.fas.harvard.edu/pages/how-do-close-reading. Web.
 Rief, Linda. “Keeping a Notebook Makes Me Pay Attention.”
http://www.sharingournotebooks.amylv.com/2017/06/linda-rief-keeping-notebookmakes-me.html. Web.
Time Allotment


Approximately 8 weeks, with an additional 3-4 weeks for writing instruction and
workshop
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UNIT 2
Foundations of Western Literature
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.9-10.1

Cite text from both foundational literature (e.g., myths,
fairy tales) as well as literary texts that reference
foundational texts (e.g., Romeo and Juliet, Of Mice and
Men) in order to recognize and appreciate the
relationships between works of literature.

CCS.ELA-Literacy.RL.9-10.2

Determine a theme or central idea of a text and
recognize universal thematic elements present in texts
through Western history.

CCS.ELA-Literacy.RL.9-10.3

Analyze complexities in characters in foundational texts
(e.g., that Cinderella is both hopeful and pragmatic) and
how character archetypes are employed in texts to
foster understanding and build complexity (e.g., that a
reference to a “glass slipper” imbues a character with
the legacy of Cinderella, which must then be fulfilled or
ironically shattered).

CCS.ELA-Literacy.RL.9-10.4

Determine the connotations and denotations of words
and phrases in context, knowing that unfamiliar people,
places, and things may indicate an unknown allusion or
archetype which requires closer inspection to fully
appreciate and analyze.

CCS.ELA-Literacy.RL.9-10.5

Build background knowledge of foundational story
structures and recognize and analyze authors’ choices
of story structure as part of a larger literary landscape.

CCS.ELA-Literacy.RL.9-10.6

Read and analyze foundational texts depicting
experience from outside the United States in order to
recognize the wide cultural foundation on which our
literary tradition is built.

CCS.ELA-Literacy.RL.9-10.7

Apply the representation of a foundational literary
element in two or more different artistic mediums (e.g.,
Crucifixion imagery in the Bible, Gabriel García
Márquez’ “A Very Old Man with Enormous Wings”
and R.E.M.’s music video for “Losing My Religion”) in
order to appreciate and analyze the references made in
contemporary texts.
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CCS.ELA-Literacy.RL.9-10.9

Recognize and analyze how authors draw on and
transform foundational texts in order to tap literary
legacy and repurpose universal elements, including how
elements may be alluded to ironically.

CCS.ELA-Literacy.SL.9-10.1

Participate effectively in collaborative discussions
(pairs, small groups, Shared Inquiry, whole-class
discussions) with peers and teacher in order to build
understanding of foundational literature and the ways in
which authors tap a shared literary legacy.

CCS.ELA-Literacy.SL.9-10.4

Present observations, interpretations, and conclusions
developed from reading foundational literature clearly
and logically so that peers and teacher can appreciate
the interplay between and among texts.

CCS.ELA-Literacy.SL.9-10.5

Utilize digital media to share ideas with peers and
teacher. [This goal can be employed in the publishing
stage of the writing process, in concert with or in place
of written text.]

CCS.ELA-Literacy.SL.9-10.6

Choose, monitor, and adapt speech in a variety of
contexts to present, question, and discuss foundational
literature in order to achieve facility with said texts.

Unit Essential Questions


How and why do we read and write critically?
o How do we fill in the gaps in our knowledge by searching, thinking, struggling?
 What do we do when we don’t understand what we are reading?
o How can we use foundational texts (e.g., myths, fables, fairy tales, and religious
stories) to build our knowledge and better understand what we read?
 What are allusions, archetypes, and story structures, and how do they enhance our
understanding of the meaning of a work?

Scope and Sequence




Through this unit, students will learn to identify allusions using clues (which is difficult
without prior knowledge), learn about common allusions they may encounter throughout
their educations, and learn how to apply this gained knowledge to understand the
meaning of a text that incorporates allusion.
One way to study allusions is to read a short story or other short piece that includes basic
references to one or more common allusions (e.g., description of a garden where a change
takes place – Garden of Eden; people lost and trying to find their way back along a path –
Hansel and Gretel; an insurmountable feat – Hercules) as a class. The teacher might then
ask, “What other stories or prior knowledge came to mind while reading the story?” and
begin to unfold the idea of allusions, then defining the term and beginning the process of
exploring common allusions in literature. Ultimately, we want students, once allusions
are identified, to ask, “Why are they here? What meaning do they add?”
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Once students have an understanding of the literary term, we need to build prior
knowledge by providing them with a list of common allusions. See “Resources,” below.
In order to understand these allusions, students will not only need to read them, but to
analyze them using close reading techniques learned in the first unit. Students will learn
to identify archetypes and common story patterns across cultures, time, and story types.
For example, students might notice character archetypes of the hero, the underdog,
animal helpers, or the damsel in distress in many of the allusion examples they read.
Students can identify the archetype, and then go beyond to discuss the author’s choice to
include that character type and its impact on the story. Teachers can ask, “Why is this a
common character type? Where do we also see this character type reflected in our world
or our current literature?” In terms of story structure, students might review the arc of a
fairy tale plot and notice common expositions/openings, patterns of 3, and quick turning
points and resolutions.

Assured Assessments
Formative Assessment:
Formative assessments for this unit will aid students in understanding allusions, archetypes, and
story structures and amassing knowledge. They can include, but are not limited to:











Reading: Reading of excerpts and/or short myths, fables, fairy tales, and religious stories
aloud as a class to gain facility with commonly-referred-to texts
Reading: Shared Inquiry Discussions on texts that utilize allusions to identify, research,
and then analyze allusions collaboratively
Reading: Researching of story allusions and their relevance to literature and culture,
building facility with common allusions and their application to literary analysis
Writing: Reader response to foundational myths, fairy tales and religious stories in order
to explore student’s own personal responses to the texts
Writing: Short analyses of texts that utilize allusions in order to analyze and explain the
impact of the allusion on the texts
Writing: Short original creative writings that employ allusions to explore and appreciate
the function of literary allusions
Speaking & Listening: Small-group or whole-class discussion on identifying and
analyzing story allusions and archetypes
Viewing: Viewing of animated or otherwise dramatized myths, fairy tales, and/or
religious stories to gain foundational awareness and comprehension of these stories in
order to identify and analyze them in literary works that employ allusions
Technology: Contributing of one or more slide to a shared presentation cataloguing the
foundational myths, fairy tales, and religious stories that are core works in the curriculum
Technology: Development of a digital presentation for classmates on an assigned myth,
fairy tale, or religious story or on its use in literature as a foundational allusion to build
class facility with foundational stories and their use in literature

Summative Assessment:
The summative assessment for this until will ask students to display their understanding of
allusions, archetypes, and story structure of myths, fairy tales, fables, and biblical stories.
Teachers may choose to assign a creative assessment that includes analysis and reflection or an
analytical piece that explores a course text more deeply, or to allow students a choice of
assessment. Options can include, but are not limited to:
English 9

Property of Trumbull Public Schools

27



Creation of a fairy tale or myth that follows a complete story structure, incorporates an
allusion to another story, and utilizes archetypes. After writing the fairy tale, the student
will write a reflective piece justifying his/her choices and explaining their impact on the
student’s story. This project may be completed in small groups or individually.
 Writing of an analytical essay that identifies and analyzes the effectiveness and meaning
of an allusion in one of the course texts. This assignment might best fit at the end of the
year as a reflective piece on course texts.
 Participation in a Socratic seminar identifying and analyzing the effectiveness and
meaning of allusions in course texts.
Each of these assessments will be evaluated using the appropriate departmentally-developed
rubric and will count for a major grade for the quarter.
This assessment can be differentiated for students by: the teacher providing students with a
graphic organizer that helps them to identify all the elements of a myth, fairy tale, or religious
story arc to organize their own thinking for writing; the teacher providing links to sources for
researching myths, fairy tales, and religious stories; the teacher providing discussion stems to
students for use in a Socratic seminar (e.g. “When you agree and want to add an idea you begin
by saying, ‘I agree with Sarah’s analysis and want to add evidence to her idea that . . . ‘”); the
teacher adjusting the piece’s length requirement or reducing the number of sources required for a
piece; the teacher expanding the scope of the final piece (e.g., helping a student submit an
original work for a student publication)
Possible Extension Activities
Students might visit a museum (on a field trip or virtually) to view artwork that also utilizes
allusions in its medium. Students could select a work to view in depth and could respond to it
individually or in discussion with peers. Students could conduct research on the artwork and
artist and could share findings with the class to extend collective awareness of and facility with
allusions.
Resources
Core







Fictional literature
o Shakespeare, William. Romeo and Juliet. Print.
o Steinbeck, John. Of Mice and Men. Print.
Biblical texts
o Garden of Eden
o Crucifixion
o Sacrificial lamb
Fairy tales / folk tales (Grimm versions and versions from other cultures)
o Cinderella (linked poem: Plath, Sylvia. “Cinderella.")
o Hansel and Gretel
o Snow White and the Seven Dwarfs
o Little Red-Cap
Greek myths
o Prometheus (linked poems: Shelley, Percy Bysshe. “From Prometheus
Unbound.”; Sorescu, Marin. “Prometheus.”)
o Icarus (linked poem: Williams, William Carlos. “Landscape with the Fall of
Icarus.”)
o Pandora

English 9

Property of Trumbull Public Schools

28

o Phoenix
Supplemental
 Fictional literature
o Portions or the entirety of:
 Anaya, Rudolfo. Bless Me, Ultima. Print.
 Bradbury, Ray. Fahrenheit 451. Print.
 Coelho, Paulo. The Alchemist. Print.
 Homer. The Odyssey. Print.
 Biblical texts
o Tower of Babel
o Crucifixion/Resurrection
o Sacrificial lamb
o David and Goliath
o Armageddon (linked poem: Malanga, Gerard. “Elephant Armaggedon.”)
o Plagues
 Fairy tales / folk tales (Grimm versions and versions from other cultures)
o Briar Rose / Sleeping Beauty (linked poem: Tennyson, Alfred Lord. “The
Sleeping Beauty.”)
o The Frog Prince
o Creation myths
o The Twelve Princesses
o “The Rough-Face Girl” (Algonquin Indian folktale version of “Cinderella”)
 Greek myths
o Sisyphus
o Narcissus
o Achilles
o Athena/Minerva
o Zeus/Jove (linked poem: Borges, Jorge Luis. “The Labyrinth.”)
o Adonis
o Midas
o Odysseus/Ulysses (linked poems: Parker, Dorothy. “Penelope”; Atwood,
Margaret. “Siren Song.”)
o Hercules
o Diana/Artemis
 Campbell, Joseph. The Hero with A Thousand Faces. 3rd ed. Novato, CA: New World
Library, 2008. Print. excerpts.
 Foster, Thomas C. How to Read Literature Like a Professor: A Lively and Entertaining
Guide to Reading between the Lines. New York: HarperCollins, 2014. Print. excerpts.
 Samet, Elizabeth D. “Grand Allusion.” The New York Times February 3, 2012.
Time Allotment


Approximately 6-8 weeks, with an additional 3-4 weeks for writing instruction and
workshop
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UNIT 3
Dystopian Literature
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.9-10.1

Cite text to support analysis of dystopian literature,
determining what the text says explicitly as well as
inferentially.

CCS.ELA-Literacy.RL.9-10.2

Determine a theme or central idea of a dystopian text,
using details and literacy devices to develop and
support interpretations.

CCS.ELA-Literacy.RL.9-10.3

Analyze how complex characters are developed over
the course of a dystopian text, for example how a
protagonist grows from a bystander to a reluctant hero.

CCS.ELA-Literacy.RL.9-10.4

Determine the meanings of words and phrases in
context, especially those that are specific to the
dystopian world being created by the author (e.g., the
use of “the reaping” in The Hunger Games of
“crimethink” in 1984), and appreciate and analyze the
ways in which authors tap connotative associations in
order to create dystopian language.

CCS.ELA-Literacy.RL.9-10.5

Analyze how an author’s choices concerning text
structure and narrative sequencing in a dystopian text
create specific effects.

CCS.ELA-Literacy.RL.9-10.7

Analyze the representations of a key scene, story
structure, or archetype in dystopian literature in two
different artistic mediums (e.g., comparing the
application of “chaos” and “order” in 1984 and Logan’s
Run).

CCS.ELA-Literacy.SL.9-10.1

Participate effectively in collaborative discussions
(pairs, small groups, Shared Inquiry, whole-class
discussions) with peers and teacher in order to build
understanding of dystopian literature’s features and
aims.

CCS.ELA-Literacy.SL.9-10.2

Integrate multiple sources of information presented in
diverse formats and media, evaluating the credibility
and accuracy of each source. (E.g., in researching a
real-world problem to portray in a dystopian piece,
students might evaluate a blog, a website, and a
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documentary on climate change, making decisions
about each source’s validity and relevance.)
CCS.ELA-Literacy.SL.9-10.3

Evaluate, in researching and evaluating a real-world
issue, a speaker’s point of view, reasoning, and use of
evidence.

CCS.ELA-Literacy.SL.9-10.4

Present information, findings, and supporting evidence
clearly and logically to adequately inform peers and
teacher on world issues and dystopian literature
features. (E.g., a student working in a literature circle
might give a book talk to peer to compare and contrast
dystopian text features.)

CCS.ELA-Literacy.SL.9-10.5

Utilize digital media to share ideas with peers and
teacher. [This goal can be employed in the publishing
stage of the writing process, in concert with or in place
of written text.]

Unit Essential Questions


How and why do we read and write critically?
o How do we fill in the gaps in our knowledge by searching, thinking, struggling?
 What do we do when we don’t understand what we are reading?
o What do problems that are present in a dystopian society teach us about current world
problems?

Scope and Sequence





Through this unit, students will evaluate the world in which they live, discuss its flaws,
and attempt to solve a problem that exists. To do this, students will first learn about the
archetype of dystopian literature through direct and formal/informal research and inquirybased instruction.
Through the study of short supplemental texts, students will apply their newly acquired
background knowledge through annotation of texts read.
The unit’s central focus may be a novel or novels, or a series of short stories and shorter
pieces. Teachers are encouraged to utilize small groups (e.g., “Literature Circles”) to
engage students in close and critical reading of these texts. Instruction should focus on
reinforcing annotation skills, discussing dystopian archetypes, daily or semi-weekly
writing prompts and/or close reading exercises, shared inquiry discussion, and bi-weekly
formative assessments.

Assured Assessments
Formative Assessment:
Formative assessments for this unit can include, but are not limited to:
 Reading: Continued close reading using textual annotation skills to demonstrate
understanding
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Reading: Reading aloud, in small groups or with the whole class, seminal passages
creating the dystopian world in the text read, recognizing different dystopian archetypes
and gaining exposure to significant passage selection and oral reading
Writing: Bi-weekly short formal written analyses, topics for which may include:
o Identify and discuss the initial problem presented in the text. Predict whether by
the end of the text it will be successfully solved/contained? Use text evidence to
support your thinking.
o Does your text follow the dystopian archetype? Use the text to discuss your
thinking. You may even tie in the supplemental texts as means of comparison or
contrast.
o Which society is closer to the concept of a utopia: ours, the one in the primary
text, or the society in the supplemental text?
Writing: A Just Write! – a piece of writing where the ideas are scored and valued higher
than the writing conventions. It is a first-draft piece completed in 3-5 days that has been
proofread for basic errors by the writer. The goal of feedback is to identify one primary
skill to improve upon in the next piece of writing. While there will likely be a number of
skills to improve upon, focusing on one will help the student focus on one specific area of
improvement, thus individualizing the instruction. Frequently, students will need
reinforcement on the same skill and this can lead to a more structured mini lesson.
Writing: Informal daily or semi-weekly responses to writing prompts, questions for which
may include:
o What rules exist in your book’s society?
o Why are the main characters against the rules?
o What are the main characters doing to rebel against the rules? Do you think it
will work?
o What is going on in your book so far?
o How does the main character feel about his/her life? Use a quote from the book
to support your thinking.
o What do you know about the book’s society?
o What are you confused about at this point?
Speaking & Listening: Shared Inquiry Discussion to compare dystopian texts with current
world problems. This can be as a brainstorming activity to formulate student ideas,
scaffold learning, and check for understanding. In addition, teachers can capture
information about individual and class understandings to inform instruction.
Viewing: Viewing of a dystopian film, or portions of a dystopian film, such as Gattaca,
for an additional opportunity to discuss how modern-day issues connect to the problems
of dystopian literature
Technology: Utilizing of YouTube and film databases to access popular dystopian media
to become more familiar with the genre and trace its history
Technology: Participation in an online chat about the experience with dystopian narrative
as a pre-reading activity and/or to help students choose texts for independent reading or
literature circles
Technology: Shared Inquiry Discussion using TodaysMeet on a dystopian topic to
participate in a back-channel discussion

Summative Assessment:
The summative assessment for this unit is a research-based performance assessment. It should
require students to research a problem that exists in the world they live in and try to solve it in a
manner that is reflective of the archetype present in dystopian literature. A student’s research
English 9

Property of Trumbull Public Schools

32

should include multiple perspectives on the problem and its solution, as well as different
attempts to try to correct the problem. (Fictional attempts from other dystopias can prove
informative.) This assessment can be done in groups or independently and must include a written
piece with evidence from the student’s research, as well as some manner of a formal
presentation.
Resources
Core
 Portions or the entirety of at least one of:
o Bradbury, Ray. Fahrenheit 451. Print.
o Orwell, George. 1984. Print.
o Orwell, George. Animal Farm. Print.
o Rand, Ayn. Anthem. Print.
 Poems with dystopian themes
o Baca, Jimmy Santiago. “Who Understands Me But Me.”
o Kipling, Rudyard. “If –.”
o Poe, Edgar Allan. “To One in Paradise.”
o Silverstein, Shel. “How Not to Have to Dry the Dishes.”
o Teasdale, Sara. “There Will Come Soft Rains.”
Supplemental
 Portions or the entirety of:
o Austen, Catherine. All Good Children. Print.
o Card, Orson Scott. Ender’s Game. Print.
o Cline, Ernest. Ready Player One. Print.
o Condie, Ally. Matched. Print.
o Oliver, Lauren. Delirium. Print.
o Shusterman, Neil. Unwind. Print.
o Westerfield, Seth. Uglies. Print.
o Young, Suzanne. The Program. Print.
 Stories with dystopian themes
o Adams, John Joseph. Brave New Worlds. San Francisco: Night Shade, 2012.
Print.
o After: Nineteen Stories of Apocalypse and Dystopia. Eds. Datlow, Ellen, and Terri
Windling. New York; Hyperion, 2012. Print.
o Bradbury, Ray. “The Veldt.” Print.
o Dick, Philip K. “The Minority Report.” Print.
o Vonnegut, Kurt. “2BR02B.” Print.
 Portions or the entirety of other texts with dystopian themes
o Gattaca. Dir. Andrew Niccol. Columbia, 1997. Film.
o Millhauser, Steven. “Invasion from Outer Space.” The New Yorker February 9,
2009.
o Rothkopf, David. “How Fear Drives American Politics.” TEDTalk.

Time Allotment


Approximately 3-4 weeks, with an additional 3-4 weeks for writing instruction and
workshop
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COURSE CREDIT
One credit in English
One class period daily for a full year

PREREQUISITES
None.

RESOURCES
Ehrenworth, Mary, and Vicki Vinton. The Power of Grammar: Unconventional Approaches to
the Conventions of Language. Portsmouth, NH: Heinemann, 2005. Print.
Foster, Thomas C. How to Read Literature Like a Professor: A Lively and Entertaining Guide to
Reading between the Lines. New York: HarperCollins, 2014. Print.
Gordon, Berit. No More Fake Reading: Merging the Classics with Independent Reading to
Create Joyful, Lifelong Readers. Thousand Oaks, CA: Sage, 2018. Print.
Lemov, Doug, et al. Reading Reconsidered: A Practical Guide to Rigorous Literacy Instruction.
San Francisco: Jossey-Bass, 2016. Print.
Marchetti, Allison, and Rebekah O’Dell. Beyond Literary Analysis: Teaching Students to Write
with Passion and Authority about Any Text. Portsmouth, NH: Heinemann, 2018. Print.
Marchetti, Allison, and Rebekah O’Dell. Writing with Mentors: How to Reach Every Writer in
the Room Using Current, Engaging Mentor Texts. Portsmouth, NH: Heinemann, 2015.
Print.
Rief, Linda. Read Write Teach: Choice and Challenge in the Reading-Writing Workshop.
Portsmouth, NH: Heinemann, 2014. Print.

ASSURED STUDENT PERFORMANCE RUBRICS











Trumbull High School School-Wide Reading Rubric
Trumbull High School School-Wide Writing Rubric
Trumbull High School School-Wide Independent Learning and Thinking Rubric
English 9 Writing Rubric
English 9 Speaking & Listening Rubric
English Department Writing Conventions Matrix
Topic: A Letter to My Younger Self Writing
Epilogue Writing
Close Reading Summative Assessment
Close Read Cheat Sheet
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Four Note-Taking Strategies
Sample Close Reading Annotations, Chp. 3, Of Mice and Men
Sample Sketch Note Annotations, Chp. 3, Of Mice and Men
Sample Book, Head, Heart Note-Taking, Chp. 3, Of Mice and Men
Sample Dialectical Notes, Chp. 3, Of Mice and Men
Write Your Own Fairy Tale Project Assignment & Rubric
Fahrenheit 451 Biblical Allusion Project
Just Write! Assignment & Rubric
Become the Hero! Assignment
“Become a Mockingjay!” Assignment & Rubric
Planning Out a Utopian/Dystopian Society Assignment
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SCHOOL-WIDE RUBRICS
Rubric 1: Read Effectively
Category/
Weight

Goal
3

Working Toward Goal
2

Needs Support
1-0

Respond
X_______

Demonstrates
exceptional
understanding of text
by:
 Clearly identifying
the purpose of the
text
 Providing initial
reaction richly
supported by text
 Providing a
perceptive
interpretation

Demonstrates
understanding of text
by:
 Identifying the
fundamental purpose
of the text
 Providing initial
reaction supported by
text
 Providing a
clear/straightforward
interpretation of the
text

Demonstrates general understanding
of text by:
 Partially identifying the purpose of
the text
 Providing initial reaction somewhat
supported by text
 Providing a superficial interpretation
of the text

Demonstrates limited or
no understanding of text
by:
 Not identifying the
purpose of the text
 Providing initial
reaction not supported
by text
 Providing an
interpretation not
supported by the text

Demonstrates ability to
interpret text by:
 Reshaping, reflecting,
revising, and/or
deepening initial
understanding
 Summarizing main
ideas of text
 Actively interpreting
text by raising
questions and looking
for answers in text

Demonstrates general ability to
interpret text by:
 Guided reflection and/or revision of
initial understanding
 Summarizing some of the main ideas
of text
 Guided interpretation of text by
locating answers to given questions
in text

Interpret
X_______

Demonstrates
exceptional
interpretation of text
by:
 Extensively
reshaping,
reflecting, revising,
and/or
deepening initial
understanding
 Constructing
insightful and
perceptive ideas
about the text.
 Actively raising
critical questions
and exploring
multiple
interpretations of the
text

Demonstrates limited
ability to interpret text as
evidenced by:
 Struggle to implement
guided reflection
and/or revision of
initial understanding
 Struggle to summarize
any main ideas of text
 Struggle to answer
questions by locating
responses in text

Connect
X_______

Demonstrates
perceptive connections
 text-to-text
 text-to-self
 text-to-world

Demonstrates specific
connections
 text-to-text
 text-to-self
 text-to-world

Demonstrates general connections
 text-to-text
 text-to-self
 text-to-world

Struggles to make
connections
 text-to-text
 text-to-self
 text-to-world

Evaluate
X_______

Demonstrates
insightful evaluation of
text by one or more of
the following:
 Critical analysis to
create a conclusion
supported by the text
 Perceptive
judgments about the
quality of the text
 Synthesis of text
 Expression of a
personal opinion

Demonstrates an
evaluation of text by one
or more of the
following:
 Critical analysis to
form a conclusion
from the text
 Thoughtful judgments
about the quality of
the text
 Evaluation of text to
express personal
opinion(s)

Demonstrates a general evaluation of
text by one or more of the following:
 Formulation of a superficial
conclusion from the text
 Assessment of the quality of the text
 Use of text to express personal
opinion(s)

Demonstrates a struggle
to evaluate the text by
one or more of the
following:
 Formulation of a
conclusion from the
text
 Assessment of the
quality of the text
 Use of text to express
personal opinion(s)
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Rubric 2: Write Effectively
Exemplary
4
Student work:

Category/
Weight

Purpose
X_______



Establishes and maintains
a clear purpose



Establishes and
maintains a purpose



Demonstrates an
insightful understanding
of audience and task



Demonstrates an
accurate awareness of
audience and task



Reflects sophisticated
organization throughout



Reflects organization
throughout



Demonstrates logical
progression of ideas



Demonstrates logical
progression of ideas



Maintains a clear focus





Utilizes effective
transitions



Is accurate, explicit, and
vivid



Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language

Organization
X_______

Content
X_______



Use of
Language
X_______


English 9

Goal
3
Student work:

Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no errors.
Errors do not detract from
meaning

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:


Does not establish a
clear purpose



Demonstrates
limited/no awareness of
audience and task

Reflects some
organization throughout



Reflects little/no
organization



Demonstrates logical
progression of ideas at
times



Lacks logical
progression of ideas



Maintains a focus



Maintains a vague focus

Maintains little/no
focus



Utilizes transitions



May utilize some
ineffective transitions



Utilizes ineffective or
no transitions



Is accurate and relevant



May contain some
inaccuracies



Is inaccurate and
unclear



Exhibits ideas that are
developed and
supported by details and
examples



Exhibits ideas that are
partially supported by
details and examples



Exhibits limited/no
ideas supported by
specific details and
examples




Demonstrates use of
language

Demonstrates limited
competency in use of
language



Demonstrates
competent use of
language



Establishes a purpose



Demonstrates an
awareness of audience
and task





Demonstrates effective
use of standard writing
conventions



Demonstrates use of
standard writing
conventions



Demonstrates limited
use of standard writing
conventions



Contains few errors.
Most errors do not
detract from meaning



Contains errors that
detract from meaning



Contains errors that
make it difficult to
determine meaning
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Rubric 5: Independent Learners And Thinkers
Category/Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______

 Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work.

 Student
demonstrates initiative by
generating appropriate
questions, creating original
projects/work.

 Student
demonstrates some
initiative by
generating
questions, creating
appropriate
projects/work.

 Student demonstrates
limited or no
initiative by
generating few
questions and
creating
projects/work.

Independent
Research &
Development
X_______

 Student is analytical,
insightful, and works
independently to reach
a solution.

 Student is analytical, and
works productively to
reach a solution.

 Student reaches a
solution with
direction.

 Student is unable to
reach a solution
without consistent
assistance.

 Presentation shows
compelling evidence
of an independent
learner and thinker.

 Presentation shows clear
evidence of an independent
learner and thinker.

 Presentation shows
some evidence of an
independent learner
and thinker.

 Presentation shows
limited or no
evidence of an
independent learner
and thinker.

 Solution shows deep
understanding of the
problem and its
components.

 Solution shows adequate
understanding of the
problem and its
components.

 Solution shows
some understanding
of the problem and
its components.

 Solution shows
limited or no
understanding of the
problem.

 Solution shows
extensive and
appropriate application
of 21st-century skills.

 Solution shows adequate
application of 21st-century
skills.

 Solution shows
some application of
21st-century skills.

 Solution shows
limited or no
application of 21stcentury skills.

Presentation of
Finished Product
X_______
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ENGLISH 9 WRITING RUBRIC
Claim/ Thesis

Evidence

Explanation

Writing Conventions

Claim is clear, specific,
and expresses a complex
argument. It opens
divergent, insightful
understanding of the text.

Convincing evidence (not
previously discussed in class /
not obvious within the text)
supports the claim. Quotes are
incorporated seamlessly with
appropriate introductory
context.

Ideas are insightful and the
explanation of thinking demonstrates
a clear, thorough, and convincing
connection between the evidence and
the claim. Explanation thoroughly
answers the questions “How do you
know? and “So what?”

Writing demonstrates purposeful
organization, clear coherence, and smooth
progression of ideas. The writer uses
appropriate language for his/her audience
and purpose. The piece is free of most
errors in grammar and mechanics. Quotes
are cited according to MLA style.

Proficient
(3)

Claim is clear, specific,
and states an arguable
interpretation of text.

Evidence (quotes or wellselected paraphrase previously
discussed in class / more
obvious within the text)
adequately supports the claim.
Quotes are incorporated with
appropriate introductory
context.

Ideas are explained adequately and
connect the evidence to the claim.
Explanation adequately answers the
questions “How do you know?”
and/or “So what?”

Writing demonstrates adequate
organization, coherence, and progression of
ideas. The writer uses appropriate but
inconsistent language for audience and
purpose. Grammatical and mechanical
errors are present. Inconsistent use of
correct MLA citation.

Progressing
(2)

Claim attempts to
demonstrate an
interpretation of the text
but may not be arguable
and/or may not be focused
on or fully address the
prompt.

Evidence is present but may
not clearly support the claim,
may be more focused on
repeating the claim rather than
supporting it, or may merely
reference a plot point. Quotes
are not introduced with
appropriate context.

Ideas display gaps in thinking or may
merely repeat the claim or evidence.
Explanation attempts to connect
evidence to claim but is inadequate
and/or not convincing. Explanation
does not answer the questions “How
do you know?” and “So what?”

Writing demonstrates limited organization
with lapses in coherence and/or progression
of ideas. The writer uses informal language
for audience and purpose. An accumulation
of grammatical and mechanical errors is
present. MLA citation is incorrect.

Emerging
(1)

Claim is unclear, rooted
in inaccuracies, and/or a
statement of fact. It does
not set up an
interpretation for the
response.

Evidence is not present or not
clearly referenced and/or not
relevant to the claim. If used,
evidence may simply restate a
plot point (summary).

Explanation is not present, may be
unrelated to claim and evidence,
and/or introduces no new thinking to
the response. Explanation may offer
discussion about topic(s) that is
unrelated to the evidence and claim.

Writing is disorganized and/or unfocused
with pervasive errors in grammar and
mechanics that interfere with meaning.
MLA citation is not used.

Not
Measurable
(0)

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score

Exemplary
(4)
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ENGLISH 9 SPEAKING & LISTENING RUBRIC
Ideas

Support

Interaction

Advanced
(4)

Student’s ideas are specific, original,
insightful, and display divergent thinking and
well-developed conclusions.

Student provides convincing range of specific
quotes and references to text and relevant
outside sources or current/historical events.

Student interacts by offering questions that
synthesize and challenge discussion. Student
actively engages with others by independently
contributing ideas with fluency and using
consistent academic language.

Highly
Proficient
(3)

Student’s ideas are accurate, focused, original,
and display critical thinking and contain drawn
conclusions.

Student provides specific quotes and
references to text and relevant outside
current/historical sources.

Student interacts by offering questions that
steer and prompt further discussion. Student
engages with others by building on ideas and
involving others in discussion with academic
language.

Proficient
(2)

Student’s ideas are accurate and thoughtful.
Connections and/or plausible conclusions have
little or no development.

Student provides general references to text
and/or general outside current/historical
events.

Student interacts by offering questions that
clarify. Student interacts with others by
repeating ideas and referencing others’
statements.

Not Yet
Proficient
(1)

Student’s ideas consist of recall, may lack
comprehension, may contain inaccuracies, and
demonstrate misunderstandings, undeveloped
or superficial ideas, and/or lack of relation to
discussion prompt.

Student provides inaccurate or vague
references to the text or outside
current/historical events.

Student interacts by commenting on others’
ideas or asking yes/no questions. Student
might interrupt, distract, or monopolize
conversation.

Not
Measurable
(0)

Student does not share ideas.

Student does not use support.

Student does not interact with others.
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ENGLISH DEPARTMENT WRITING CONVENTIONS MATRIX
Focus Grade

Topic

e.g.

9-11

Conventional
expressions

idioms

9

Verb tense, mood
& voice

Inappropriate shifts within
and between sentences

9

Pronoun person &
number

Inappropriate shifts within
and between sentences

9

Possessive
determiners

Its/it’s, your/you’re,
their/there

9

Subject-verb
agreement

9

English 9

Possessive nouns
and pronouns

9

Items in a series

10

Sentence
boundaries

10

Parallel structure

Possessive nouns &
pronouns; differentiating
between possessive and
plural forms
Commas and semi-colons
to separate items in a
series
Run-ons, fragments

Online Resource
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/conventionalexpression-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/shift-tensemood-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/pronounnumber-basic
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/possessivedeterminers-basic
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/subject-verbagreement-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/possessivesharder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/items-seriesharder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/sentenceboundries-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/parallelstructure-harder
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Pronoun clarity

Unclear or ambiguous
antecedents

Pronounantecedent
agreement

Lack of agreement
between pronoun &
antecedent

10

Frequently
confused words

Accept/except,
allusion/illusion

10

Within-sentence
punctuation

Colons, semi-colons,
dashes

11

Subordination &
coordination

11

Modifier
placement

Misplaced or dangling
modifiers

11

Noun agreement

Noun/noun agreement

11

Logical
comparison

e.g., I like tacos more than
Marc.

11

End of sentence
punctuation

End punctuation
consistent with context

11

Non-restrictive &
parenthetical
elements

Commas, parentheses,
dashes

10
10

English 9

https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/pronounclarity-basic
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/pronounantecedent-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/freqconfused-words-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/withinsentence-punctuation-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writinggrammar/v/subordination-coordination-basic
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/modifierplacement-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/nounagreement-harder
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/logicalcomparison-basic
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writing-grammar/v/end-sentencepunctuation-basic
https://www.khanacademy.org/test-prep/sat/sat-readingwriting-practice/new-sat-writinggrammar/v/nonrestrictive-parethetical-elements-harder
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English 9

Name: ____________________________________
Topic: A Letter to My Younger Self
Question: What advice do you have for your younger self?

Assignment: Using Ray Allen’s “A Letter to My Younger Self” as a model, write your own
letter to your younger self. In this letter, you will identify and reflect on defining moments in
your life while providing advice for both your younger self and a more general audience.
Expectations for content:
You will include a controlling defining moment that will open your letter and then weave in and
out of your reflection before you bring it up again at the end.
You will also include smaller anecdotes and moments that will support your controlling defining
moment and the advice you are giving.
Your letter writing should display your understanding of SOAPSTone:
Speaker – it is clear who you are at this moment, the authority you hold to provide your
advice, and “from where” in your life you are writing.
Occasion – it is clear why you are giving this advice based on current events in your life
(besides its being assigned )
Audience – you write to BOTH your younger self AND a general audience that could
benefit from your advice
Purpose – you have a clear goal in mind for this piece – what is the advice and what do
you hope your younger self, your current self, and others will realize from this advice?
Subject – your defining moments all connect back to a focused topic stemming from the
advice you provide.
Tone – your tone is appropriate and consistent, matching the type of advice you give and
the moments you discuss.
You will write your letter through Google Classroom/Google Docs and submit it by the due date.
Your organized response should be formatted according to MLA guidelines: Size 12, Times New
Roman, double-spaced, two-page minimum.
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English 9

Name: ____________________________________
Epilogue

An epilogue is an effective way to give readers an idea of what happens after the story ends.
However, it is important to avoid making an epilogue the actual end of the story.
Things to remember:
1. Keep the point of view consistent with the rest of the novel. For example, if the story is
written in the first person, then avoid writing the epilogue in third person.
2. Decide where to pick up the story and who will appear in the story. Do you want the
action to take place 10 years in the future, a few months later, or the very next day?
3. If the novel resolves its current conflict, then the epilogue can give the reader a sense of
what happened after the initial conflict is resolved or recognized.
4. Avoid the happy ending.
5. Consider a sequel if it is appropriate.
6. Epilogues are somewhat brief. Make every word count.
Assignment:
Part A – Write an Epilogue for a Novel with Multiple Narrators
You will write an epilogue in the voice of your character that shows what you feel has happened
to him or her and, most importantly, who he or she is at the end of this journey/novel. Again,
you’ll infuse this with voice and try to mimic the author’s style.
Part B – Epilogue Reflection/Evidence
Discuss the choices you made for your character’s voice and style. Using the text as your guide,
prove/explain why you made the choices you did. (1-2 pages of writing)
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English 9

Name: ____________________________________
Close Reading Summative Assessment

Here are the requirements for the summative assessment:
1. Students self-select a new passage to annotate. It can come from their independent
reading book, whole class text, etc. Students should NOT have received instruction on the
particular passage that they choose for this task. This is an assessment of their ability to
close read, NOT an assessment of their ability to relate a passage to a whole class text.
2. Students will utilize a method of annotation to use to perform a close read. Students will
use these annotations to guide their thinking, and will submit these annotations for part of
their grade. Students will consider the unit Essential Question while annotating and will
decide upon a focus for their response based on their findings.
Unit Essential Question and Sub-Questions:
○ What tools do readers and authors use to impart meaning?
 How do authors employ literary devices and rhetorical strategies, and how do
these impact both the reader and message?
 What is authorial intent and what is its impact?
 What role does and should the reader play in creating meaning for a text?
3. Students will submit a short written product guided by the unit Essential Question: “What
tools do readers and authors use to impart meaning?” Students should use this question as
a springboard to focus on whatever is of interest to them in the passage, and should
support their claim via their annotations.
Students should be assessed on and receive a major grade for:
1. The quality of the selection of text
2. The quality and quantity of their annotations
3. The depth of ideas and support in their response.
Resource to help students self-select texts:
Burke, Beth. “A Close Look at Close Reading: Scaffolding Students with Complex Texts.”
https://nieonline.com/tbtimes/downloads/CCSS_reading.pdf. Web.
Resource on Close Reading:
Burton, Valerie. “:Getting Close to the Text to Read Closely.”
https://www.slideshare.net/vrburton/getting-close-to-the-text-to-read-closely-handout. Web.
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English 9

Name: ____________________________________
Close Reading and Note Taking Summative Assessment

For a major grade, you will self-select a passage of text to annotate. This passage should be
“new” in the sense that you should not have received any prior instruction on it before. Ideally, it
could come from your independent reading book, but it may be a section from the whole class
text if it is: a) something we have not discussed in class before, and b) you are approaching the
passage using a completely new critical lens.
Here are the steps you will follow:
1. You will thoroughly annotate your chosen passage. Remember to use your “Close Read
Cheat Sheet” and touch upon all of the thinking requirements. You will use these
annotations to guide your ideas, and will submit them as a part of your grade. You
should consider the unit Essential Question while annotating, and decide upon a focus for
your response based on your findings.
Unit Essential Question and Sub-Questions:
○ What tools do readers and authors use to impart meaning?
 How do authors employ literary devices and rhetorical strategies, and how do
these impact both the reader and message?
 What is authorial intent and what is its impact?
 What role does and should the reader play in creating meaning for a text?
2. After performing a close read, you will utilize a method of note taking to further develop
your thinking and interpretation. This note taking process should answer the question
“WHY is the author making these decisions?” In other words, this note taking should
help you to determine the purpose of the literary elements the author is utilizing. What
does the author hope to accomplish? The end of this note taking process will culminate
in the generation of an original question that you wish to explore further in step three.
3. You will submit a short, well-developed written response – about a page in length, typed
and double-spaced – that explores a question of interest to you. Using the unit essential
question (and your close reading and note taking) as springboards, you should offer an
organized, well-developed, supported, thoughtful, and thorough exploration of a question
that arose from your reading.
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You will be assessed on and receive a major grade for:
1. The quality of the selection of text
2. The quality and quantity of your close reading annotations
3. The quality and quantity of your note taking
4. The depth of ideas and support in your written response
Points
Possible
Selection of Text:
The excerpt chosen contains a depth and wealth of
ideas to explore, and easily lends itself to the
discussion of writer’s craft.
Close Reading Annotations:
Annotations on the text are thorough (depth of
ideas/quality) and complete (quantity). Annotations
include the student’s initial thoughts on the What,
How, Why, and What Else. Annotations
demonstrate a full and correct understanding of the
What, How and Why.
Note Taking:
Regardless of the style chosen (dialectical, Cornell,
BHH, Sketchnote), the student’s note taking
correctly extends and expands upon the ideas
gleaned from the close read annotations. Student
should generate an original question that they wish
to explore using the passage.
Written Response:
The student offers an organized, well-developed,
thoughtful, and thorough exploration of an original
question that arose from the study of the passage.
The student supports ideas with ample and
appropriate evidence from the text.
Total Points

English 9

Self
Assessment

Points
Earned

10

20

20

50

100
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Close Read Cheat Sheet
WHAT – Comprehension and Context
What do I know about this passage on a literal level? What do I still need to find out? What do I not
understand yet?
1. Write down what you know about this passage on a surface, literal level – what is going on,
who is involved, where it takes place, when it is happening, and why it is happening (moment
and when in the book).
HOW – Author’s Craft: Diction, Literary Devices, Structure
How does the author use language (diction, writing style/craft, and/or literary elements) to provide
more information and build a deeper understanding?
2. Circle diction (keywords and phrases) that stand out to you. Which words can you interpret to
find a deeper meaning? *These are the words and phrases that you would write about or
discuss as evidence.
3. Comment on their meanings (dictionary) and connotations (thoughts, feelings, ideas
associated with the words) in general. Ask yourself: What could these words represent?
4. Underline examples of author’s craft and choices (point of view, characterization, dialogue
choices, sentence structure and length, diction, detail, repetition, etc.) and/or literary elements
(e.g., imagery, figurative language, symbolism, mood, tone, foreshadowing, allusion, motif,
theme, personification, conflict, alliteration, hyperbole, etc.), and label each element and any
initial thoughts on each.
*These are the author’s choices you would write about or discuss as evidence.
WHY – Interpretation and Analysis
Why does the author make these choices? How does my comprehension of the moment blend with
my observations about language (diction, craft, and literary elements) and help:
 Inspire connections?
 Analyze patterns and/or shifts?
 Make specific claims about the author’s purpose and message?
5. Tie each of the words/phrases and their connotations AND the author’s craft and literary
elements you noted the to the text – connect or contrast characters; discuss significance of the
language, literary elements, and author’s craft; analyze patterns, moments, cause and effect,
topics; make predictions; etc.
6. Look at all of the information and form statements about the even deeper meaning of this
passage in BOTH the text and the world. Think about what the passage reveals, how it
reveals the message, and why the message matters.
WHAT ELSE? – Questions to Further Thinking
What does the text leave me wondering? What questions do I have about the ideas presented? What
big questions can I generate about the text or the world?
7. Use your interpretation and analysis to go beyond the text. Ponder relationships, wonder
about human nature, think about society or government, contemplate norms, etc. Question
these topics and their role in both the text and the outside world.
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Four Note-Taking Strategies
The Dialectical or Double-Entry Journal
In the left-hand column, you record important
passages from the reading. The right-hand column
is reserved for your observations about those
passages (the WHAT, and HOW from our
annotation practice).
The right-hand column is also where you offer
analysis, evaluation, and questions (the WHY and
WHAT ELSE from our annotations). This generally
comes after the WHAT and the HOW as people
tend to move from observation to analysis and then
evaluation.

←Take a look at this example from The Things
They Carried to see how one student organized her
response.
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The Cornell Method
In the left-hand column, you record important ideas,
questions, or topics. The right-hand column is
reserved for your notes about that idea, question, or
topic. These notes should include the WHAT, and
HOW from our annotation practice. The bottom
space is reserved for summarizing the information
in your own words. This is where you offer
analysis, evaluation, and questions – the WHY and
WHAT ELSE from our annotations.
It is best to stick to one topic, idea, or character
when using this note-taking method or your notes
and summary can become dense and unwieldy.

Book, Head, Heart
The Book, Head, Heart method is a way of
organizing your reactions to what you read. There
are three categories that you respond to:
What is in the book? (this is the WHAT, HOW, and
WHY from annotating)
● What is it about?
● Who is telling the story?
● What does the author want me to know?
What is in your head? (this is the WHAT ELSE
from annotating)
● What surprised me?
● What does the author think I already know?
● What challenged, changed, or confirmed
my thinking?
● What did I notice?
What is in your heart?
● How did this make me feel?
● What did I learn about myself from this
text?
● How will this help me to be better?
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Sketchnoting
Sketchnoting is just like it sounds - where you pair
text with images to record and digest your thoughts.
Color, shapes, drawings, arrows, etc. highlight ideas
and show the relationship between things as well as
the process behind the thinking.
Since Sketchnoting is a fluid process, there is no
“set template.” The HOW, WHAT, WHY, and
WHAT ELSE can be found on any portion of the
page, depending upon how you are organizing the
response.
However, it is not an idea free-for all; your thoughts
and images have to maintain a clear and purposeful
correlation. You can employ whatever artistic
tactics work best based on the topic, text, and your
own organizational needs and creative aptitude.
You are limited only by your imagination and the
amount of ink in in your colored pens.

English 9

Property of Trumbull Public Schools

50

English 9

Name: ____________________________________
Sample Close Reading Annotations, Chp. 3, Of Mice and Men
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English 9

Name: ____________________________________
Sample Sketch Note Annotations, Chp. 3, Of Mice and Men

English 9

Property of Trumbull Public Schools

52

English 9

Name: ____________________________________
Sample Book, Head, Heart Note-Taking, Chp. 3, Of Mice and Men

What is in the book? (this is the WHAT, HOW, and WHY from annotating)
 What is it about?
 Who is telling the story?
 What does the author want me to know?
What is in your head? (this is the WHY from annotating)
 What surprised me?
 What does the author think I already know?
 What challenged, changed, or confirmed my thinking?
 What did I notice?
What is in your heart?(this is the WHAT ELSE from annotating)
 How did this make me feel?
 What did I learn about myself from this text?
 How will this help me to be better?
In chapter 3, George talks to Slim about how he and Lennie grew up together. George tells Slim
that Lennie is “dumb as hell, but he ain’t crazy” (39). As Slim looks on with his “calm, God-like
eyes,” George narrates an incident from the past when he told Lennie to jump in a river. He knew
that Lennie would obey even though he couldn’t swim, and George had to pull Lennie to safety
when he nearly drowned (41). Steinbeck wants us to see this moment as a type of confession as
he compares Slim to God, as if Slim’s eyes can “see” who George really is. George has just met
Slim, yet he unloads this memory, as well as the guilt associated with it. Slim seems to have the
power here, as George continues to speak about his relationship with Lennie, Lennie’s
shortcomings, and his feelings about their companionship. During this session, George also tells
Slim the truth about the incident in Weed. What’s interesting is how these words just slip out like George wasn’t able to hold them back. Slim is powerful, mesmerizing, and comforting, and
George is unable to lie to him. George stops speaking, worried that Slim might tell, but what’s
important is that Slim never responds to his question - it is George who says, “No, ‘course you
wouldn’t” (41). This confirms my thinking that Slim represents a God-like presence as it is a
very one-sided conversation; Slim does not reveal anything about himself to George. George
finds comfort in finally being able to speak with someone who seems to understand him, or who,
at least, is able and willing to listen. This section also leaves the reader feeling slightly unsettled
since Slim doesn’t open up to George the same way George opens up to him. We don’t know
whether to look at this with suspicion or with endearment. It is important to have a confidant,
and George has never had one until this moment on this farm. It makes us think about the people
we confide in, those we don’t, and the reasons why.
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English 9

Name: ____________________________________
Sample Dialectical Notes, Chp. 3, Of Mice and Men

“Both men glanced up, for the rectangle of
sunshine in the doorway was cut off. A girl was
standing there looking in. She had full, rouged
lips and wide-spaced eyes, heavily made up. Her
fingernails were red. Her hair hung in little rolled
clusters, like sausages. She wore a cotton house
dress and red mules, on the insteps of which were
little bouquets of red ostrich feathers” (31).
“She put her hands behind her back and leaned
against the door frame so that her body was
thrown forward….though she did not seem to be
looking at Lennie she bridled a little. She looked
at her fingernails” (31).
“‘Listen to me, you crazy bastard,’ he said
fiercely. ’Don’t you even take a look at that
bitch. I don’t care what she says and what she
does. I seen ‘em poison before, but I never seen
no piece of jail bait worse than her. You leave
her be... Well, you keep away from her, ‘cause
she’s a rat trap if I ever seen one.’” (32).

Curley’s Wife is dressed in red from head to
toe: her dress, nails, lips, and shoes.
Steinbeck chooses this color purposefully as
it represents passion and danger. She has
arrived all dolled up, has an alluring
physique, and uses her body to flirt coyly
with the ranchers. Under the guise of looking
for her husband, Curley’s Wife is clearly
seeking attention. She even offers a witty
double entendre in the door of the
bunkhouse stating, “Nobody can’t blame a
person for lookin’,” referring to both
Lennie’s captive gaze and her feigned quest
to locate Curley. George immediately
recognizes her as a danger and knows that
Lennie, with his innocence, is no match for
such a calculating temptress.

The section highlighted in blue is evidence and observation from the book – it’s the “what” and
the “how.”
The section highlighted in green is the interpretation and analysis – it answers the question “Why
is this important?”
The section highlighted in yellow is what I like to call the “so what” – it begins the “What else?”
questions.
The reader should have plenty of “What else” questions after reading the section in yellow, such
as:
 Why is this interaction significant for Lennie and George going forward?
 Is Curley’s Wife powerful?
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English 9

Name: ____________________________________
Write Your Own Fairy Tale Project

Once upon a time, in a classroom far, far away, there studied 22 freshmen students. They lived in a
kingdom ruled by a magnificent but scheming queen. The queen offered her students success, but it came at a
price. These brave and crafty students would have to go on a quest to acquire their reward. To prepare, the
students packed their magical pens and enchanted notebooks and dusted off their tremendous imaginations,
for these students were charged with the daunting task of writing creative fairy tales. Some of the students
set out alone, while others chose travel companions. And so the journey began . . .
The students were challenged with three tasks along the way. First, they had to decide how to approach
writing these fairy tales. Would the students stick with tradition or switch up their stories?

Task 1: Pick your approach. Plan your attack.
Stick with tradition. Write a story that follows the structural patterns, motifs, and archetypes
(characters and setting) of traditional fairy tales. The story you create must seem like a
believable, traditional tale able to fit into a collection of Grimm’s fairy tales that include
“Cinderella,” “Briar Rose,” and “Hansel and Gretel.” Follow the road-map that The Grimm
Brothers created for you – read more traditional stories if necessary!
OR
Switch it up. Craft a story that uses some traditional elements of fairy tales but add some twists.
Keep in mind how your new choices will influence your storytelling.
 You could choose to modernize your setting, heroes, or symbols. What happens if Prince
Charming has a cellphone? Could your entire story take place on a cruise ship or on
social media?
 You could change a character archetype or create a new one. Will you make the stepfather the evil villain? Or will you incorporate a brilliant English teacher as a wise
woman in your story?
 You could re-interpret an existing fairy tale, choosing to modernize the tale or challenge
some of the more classic archetypes. Will Sleeping Beauty wake up on her own after
experiencing a lucid dream? Will Hansel and Gretel remodel the witch’s house and open
their own B&B?
 You could change the common structural patterns. Could your protagonist learn the hard
way that he doesn’t actually have 3 chances to find success? Could your fairy tale end
“unhappily ever after”?
With this first choice made, the students had to start plotting out their tales. What would they write
about? Who would they include? Where would each story take place? What symbols would appear? How
would these stories begin? What conflicts would their characters face? And how would it all end? And so
the planning began . . .
Next, the students had to leave some parts of the stories up to fate. Each student would reach into the
bag of destiny and choose essential fairy tale elements that they must include in their stories. If they failed
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to use the elements they chose, the evil queen would curse their stories and they would fail to complete the
journey. And so the picking began . . .

Task 2: Pick your elements. Follow your destiny.
Whichever approach you choose, you MUST include the following elements:









at least ONE allusion (your choice)
at least TWO common topics. (ONE of which will be chosen at random)
at least TWO character archetypes. (ONE of which will be chosen at random)
at least TWO setting archetypes. (ONE of which will be chosen at random)
at least TWO repeating symbols. (ONE of which will be chosen at random)
a non-preachy, relevant THEME (not a moral, although you may include one separately)
an obvious hero or heroine (protagonist) in your story that follows the steps of the hero’s
journey
a complete, clear, creative, and sensible plot that follows the common structural patterns
of fairy tales (3s, “once upon a time,” “and they all lived . . . ,” etc.) with an exposition,
conflict, climax, and resolution.

With their planning complete and their fates forecasted, the students set off on the final task of their
journey: writing their fairy tales. They readied their magical pens and their enchanted notebooks, and
tapped their tremendous imaginations until their crafty tales started to flow. And so the writing began . . .

Task 3: Write your story. Embark on your journey.
With your approach, your elements, and your imaginations, you will write, revise, and
edit your fairy tales until they are practically perfect and publishable.
Requirements:








You follow the instructions above.
You draft and map out your ideas throughout the writing process.
You meet with your teacher to ask questions and get suggestions.
You include the correct number of each element above.
You type your fairy tale in Google Drive/Docs in reasonable and readable font styles and
sizes.
You print a clean, unmarked copy of your fairy tale.
You post your final draft to www.turnitin.com

Finally, when their tales were written and the three tasks complete, the students could pack up and
return to the castle to deliver their final stories to the queen. The magnificent queen prepared to celebrate her
brave students’ return and laud over the tales, rewarding them with success. However, since she was also a
scheming queen, she had a surprise for her young authors.
After they completed their first three tasks, the students would have to embark on one final quest. The
queen had an intimidating pet dragon who craved only one delicacy: knowledge. The students needed to feed
the dragon their knowledge by annotating their tales and justifying their creative choices. When they finished
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their stories and commented on their choices, both the dragon and the queen would be satisfied, and their
quest would come to an end. And so the annotating began . . .

Task 4: Justify your choices. Complete your quest.
Using Google Drive/Docs, label your creative choices with a colorful key and comment
within the document, justifying and explaining your decisions. Why did you make these choices?
How did the randomly chosen elements impact your storytelling? How did you develop the other
choices? Why are your choices significant? How do they connect to the other fairy tales we read?
Justify and explain your choices in topics, settings, characters, symbols, and patterns/structure in
addition to theme and plot development.
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Write Your Own Fairy Tale Project Rubric
1-4 scale for each category.
Justification
(Key & Annotations)
-

-

-

-

-

-

The author (s) creates a key
with different color for each
element category (common
topics, character archetypes,
setting archetypes, repeating
symbols, structural patterns)
and labels multiple creative
elements from each category
throughout the entire
document.
The author(s) comments on
the use of at least one
element in each category as
to their development and
significance to your story
and other fairy tales
(reference real stories we’ve
read).
The author(s) comments on
significant plot moments
(exposition, climax,
resolution).
The author(s) comments on
theme and how it was
delivered and how it
comments to other fairy
tales.
The author(s) adds any
additional relevant
comments about writing
process and creative choices.
All comments are
meaningful, comprehensible,
and complete.

English 9

Content
(Writing, Creative Choices, &
Element Inclusion)
- The author creates a
compelling, original fairy tale
that includes the correct
number of all of the selected
and brainstormed required
elements of the assignment
(common topics, character
archetypes, setting archetypes,
repeating symbols, theme,
protagonist).
- The author clearly chooses
either a modern or traditional
approach as reflected through
the story.
- The author creates a complete,
clear, creative, and sensible
plot structure (exposition,
rising action, conflict, climax,
failing action, and resolution).
There are no missing parts of
the story.
- It is clear that the creators’
perceptive choices were
informed by their deep
understanding and analysis of
the fairy tales we studied
during our unit.
- All of the writing choices
contribute to the story and are
meaningful, necessary, and
appropriate.
- The reader does not have to
make assumptions due to a
lack of information, and is not
confused by the meaning or
significance of the content
and/or choices.
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Execution
(Mechanics & Editing)
-

-

-

-

The author(s) works in
Google Drive/Docs and
successfully shares the
project with the teacher.
The author(s) considers the
teachers’ comments and
makes thoughtful changes,
using good writing skills and
revision practices prior to
completion.
Errors in grammar, spelling,
and syntax do not detract
from overall piece or the
comments in the justification
section.
There are no errors in
formatting within the app or
when printed.
The story has a title that
accurately and creatively
represents the content.
Font type and size are legible
and relate to content.
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English 9

Name: ____________________________________
Fahrenheit 451 Biblical Allusion Project

With three other members of your class, you will research one Biblical allusion that Bradbury
uses in the novel and present your findings to the class. For a major project grade, you will:
1. obtain a copy of the text that is alluded to (a primary source).
2. read and understand the referenced text.
3. establish connections between the primary source and Bradbury’s novel by:
 providing the quote from the novel in which the allusion occurs.
 analyzing the meaning that the allusion gives to the text and explaining Bradbury’s
purpose in utilizing that particular reference.
 explaining how the allusion furthers your understanding of the major motifs in the
text and the novel as a whole.
On __________________________________________, your group will present its findings to
the class in a ten-minute presentation. This presentation will include:
1. a visual that purposefully enhances your classmates’ understanding of the text.
2. your interpretation, analysis, synthesis, and evaluation of the allusion (you will turn in
your analysis along with a Works Cited page).
3. equal oral participation from all group members.
4. a Works Cited list, in correct MLA format, that includes all of your sources.
Allusions to investigate along with corresponding pages in F451 and the Bible include:
The Tower of Babel – Genesis 11:6-8 (p. 35)
“Consider the lilies of the field” - Matthew 6:28 (p. 74-75)
The Book of Job – (p. 89)
“We’re all sheep who have strayed at times” – Isaiah 53:6 and Psalm 119 (p. 102)
“Voice crying out in the wilderness” Matthew 3:1-12– (pp. 140-141, 146)
The Miracles: Water to wine – John 2:1-11 (p. 99); Walking on water – Matthew
14:25, Mark 6:48, John 6:19 (p.111)
G. “Disintegrate, leave no stone on another” – either Luke 21:6 or Mark 13:2 (p. 151)
H. “To everything there is a season” – Ecclesiastes 3:1, 3, and 7 (pp. 147, 153, 158)
I. The Book of Revelations 22:2 (p. 158)
A.
B.
C.
D.
E.
F.

Your group: _______________________________________________________
Your allusion: _____________________________________________________
Days to research in class: _____________________________________________

English 9

Property of Trumbull Public Schools

59

Grading Rubric – * denotes group grade
Visual: *
The visual enhances the presentation and aides your classmates’
understanding. It is purposeful, clear, and includes the main
academic points to be discussed (not every single detail). It could
be a poster, a handout, a PowerPoint presentation, an illustration, a
skit, a video, etc.
Analysis:
The allusion has been correctly interpreted. A coherent and
complete connection between the allusion and the text has been
established. Bradbury’s purpose in using the allusion has been aptly
analyzed and evaluated. The effect of the allusion on the motifs and
text as a whole has been thoroughly explained. (This should be
about 2 pages in length.)
Oral Presentation: *
Group members share equal responsibility for dispersing
information. The presentation is entertaining and informative and is
not a reading of the words on the screen. Students are not “talked
at” but are actively engaged in the presentation. Presenters’ voices
are clear and movements are not distracting. The presentation is the
appropriate length.
Works Cited Page:
The sources used to gain information are cited correctly using MLA
format. The Works Cited page is typed according to specifications.
See the Student Writing Guide for instructions and examples. You
may also make use of resources such as EasyBib.
Total Points

English 9

Points
Possible

Points
Earned

20

50

20

10

100
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English 9

Name: ____________________________________
Just Write!

You will have two periods to complete this task.
Media: Gattaca, “2BR02B,” “The Pedestrian,” Matched, The Program, Unwind
Question:
Which society is closest to the concept of a UTOPIA?


Begin by defining UTOPIA and discuss what you believe makes a society successful or
progressive. Is it the goals of the society? The rights of the people? The principles that
the society tries to encourage its people to live by? What else might make a society
successful or progressive?



Next, discuss the different dystopias we have studied and craft an argument that explains
which society is closer to the concept of a utopia – our world, the society in Gattaca, the
society in “2BR02B,” the society in “The Pedestrian,” or the society in your dystopian
novel. You must mention at least three and decide on one to further develop.



This Just Write! is evaluating your ability to weigh out and compare your options and
then decide on one.



Your Just Write! should have at least two quotes from whichever society you decide to
discuss in detail.

Teacher Approved Pre-Writing Goal (Based on previous Just Write!):

Teacher Positive Comment:

Teacher Criticism:
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Just Write! Rubric

Exceptional
-6

Experienced
-5

Capable
-4

Developing
-3

Emerging
-2

Beginning
- 1

IDEAS/ CONTENT

VOICE

ORGANIZATION

SUPPORT/FLUENCY

Main idea is clear, supported, and
enriched by relevant anecdotes and
details. Knowledge of text is clear
and without error.

You speak directly to reader
in a compelling and engaging
way that delivers purpose and
topic; although passionate,
author is respectful of
audience and purpose.

Organization
enhances and
showcases central
idea; order of
information is
compelling, moving
reader through text

Evidence is clear and
integrated
seamlessly. Sentences
have flow, rhythm, and
cadence; are well built
with strong, varied
structure that invites
expressive reading

Main idea is well-marked by detail
but could benefit from additional
information. Knowledge of text is
present.

You attempt to address topic,
purpose, and audience in
sincere and engaging way.
You are invested in the topic.

Organization is
smooth; only a few
bumps here and
there exist.

Evidence is present and
enhances overall
analysis. Some
sentences are rhythmic
and flowing; a variety
of sentence types are
structured correctly; it
flows well.

Topic or theme is identified as main
idea; development remains.
Knowledge of text is growing
beyond surface-level interpretation.

You seem sincere yet not
fully engaged or involved;
result is pleasant or even
personable, though topic and
purpose are still conventional.

Organization
moves reader
through text
without too much
confusion.

Evidence is
incorporated but lacks
flow. Sentences are
varied, tending to be
pleasant or businesslike
– may still be more
mechanical than
musical or fluid.

Main idea is present; may be broad
or simplistic. Knowledge of text is
surface level; you need to dig
deeper in analysis.

Your voice is hard to
recognize, and too
straightforward.

Organization is still
problematic though
structure begins to
emerge; ability to
follow text is
slowed

Evidence is dropped in,
but choppy. Sentences
are technically correct
but not varied; it sounds
mechanical or
conventional.

Main idea is still missing, though
possible topic/theme is emerging.
Knowledge of text is questionable
or missing.

You rely on reader’s good
faith to hear or feel any voice.

Organization is
mostly ineffective;
only moments here
and there direct
reader

Evidence is not quoted
directly, but
paraphrased. Sentences
vary little; even easy
sentence structures
cause reader to stop and
decide what is being
said and how.

No main idea, purpose, or central
theme exists; reader must infer this
based on sketchy or missing details.
No knowledge of text is evident.

You seem indifferent,
uninvolved, or distracted
from topic, purpose, and/or
audience

Organization can’t
be identified;
writing lacks sense
of direction;
content is strung
together in loose,
random fashion

No evidence is present.
Sentences are
incorrectly structured.

Points Earned: ___________ / 24
Grade: __________ / ___________
24=A+, 23=A, 22=A, 21=A-, 20=B+, 19=B+, 18=B, 17=B-, 16=B-, 15=C+, 14=C, 13=C, 12=C-, 11=C-,
10=D+, 9=D+, 8=D, 7=D, 6=D-, 5=F, 4=F
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English 9

Name: ____________________________________
Become the Hero!

In many of the dystopias we have studied, the protagonist has seen the flaw that exists in the
societies the protagonist lives in and has battled against them. By resisting, the protagonist has
pointed out societal shortcomings in order to create change.
For this assessment we are asking you to consider the following:
 What do problems that are present in a dystopian society teach us about current world
problems?
Your group task: You will choose a problem that exists in the piece of literature that you read
and also exists in today’s world. You will research this problem by finding information about:
how it began, why it exists, and what attempts have been made to combat it. Your research will
culminate in a video that outlines this information and offers a workable solution. Everyone in
your group must participate.
Here are the steps:
1. Choose an issue (one that really bothers you) that exists in both the fictional world of
your text and our real world of today.
2. Formulate a question about the issue that you want to explore. For example, “Why are
the loudest voices about an issue usually the wrong voices to follow?”
3. Each of you will then unpack the question in a well-developed, paragraph-length
response.
4. Next, you will research the issue as it is presented in the fictional text and also how it is
presented in current society. You will find information on: how it began, why it exists,
and what attempts have been made to combat it.
5. After careful documentation and analysis, you will offer a plausible solution to the issue.
6. You will produce an informational video that features all members of your group and
synthesizes all of this research and analysis.
7. Each of you will also create a notecard that contains:
a. The question and unpacked paragraph on the front (see step 3)
b. A link to the URL of your video on the back.
Good Luck!
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English 9

Name: ____________________________________
“Become a Mockingjay!”*

In The Hunger Games Trilogy, Suzanne Collins establishes a flawed society that Katniss
Everdeen battles against. The same is true of Harry Potter, Guy Montag, Winston Smith, and
many other protagonists in dystopian literature: by resisting, they are pointing out societal
shortcomings and hoping to make a change.
The dystopian unit asks students to consider the following:
 What do problems that are present in a dystopian society teach us about current world
problems?
o What problem does the author present?
o How can reading about this problem help us to reflect on the state of our current
world?
Upon completion of 1984, you will choose a problem that exists within Winston’s society
that also exists in today’s world. You will research this problem by finding information
about: how it began, why it exists, and what attempts have been made to combat it. Your
research will culminate in a video that outlines this information and offers a workable
solution. This assessment can be done in groups (3-person max) or independently.
Here are the steps:
1. Choose an issue (one that really bothers you) that exists in both the fictional world of
1984 and our real world of today.
2. Formulate a question about the issue that you want to explore. For example, “Why do all
dogs on the covers of books end up dying?”
3. You will then “unpack” the question in a well-developed paragraph. For example, “It
seems like every time a book has a cute pup on the cover, that dog is dead by the end of
the book. Alan Sitomer once warned, if you see a pooch on the front, ‘that dog is going
down.’ This is problematic as it lures readers in unfairly: dogs make us happy, but this
book will not. This is potentially dangerous for younger readers who might not be
prepared to read about a tragedy. Can’t there be stories where dogs are alive in the end so
that readers can imagine them thriving in their happy-go-lucky-world for eternity? People
need this. There are too many sad endings already.”
4. You will then research the issue as it unfolds in the fictional text and also how it unfolds
in current society. You will find information on: how it began, why it exists, and what
attempts have been made to combat it.
5. After careful documentation and analysis, you will offer a plausible solution to the issue.
6. You will produce an informative video that synthesizes your research, analysis, and
solution.
7. You will also create a notecard that contains:
a. The question and unpacked paragraph on the front.
b. A link to the URL of your video on the back (optional).
* Connors, Sean. “Become a Mockingjay Videos.”
http://seanconnors.net/cied499v/index.php/book-reviews/. Web.
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“Become a Mockingjay!” Rubric
Goal

Working towards
Goal

Needs Support

Student chooses an
issue of importance
that exists in both the
fictional world of the
novel and our real
world of today.

Student chooses an
issue that exists in both
the fictional world of
the novel and our real
world of today.

Student chooses an
issue that is loosely
connected to both the
fictional world of the
novel and our real
world of today.

Question

Student formulates a
deep and probing
question specific to the
chosen issue.

Student formulates a
question specific to the
chosen issue.

Student formulates a
general question about
the issue.

Student formulates a
surface level question
that may not be
connected to the issue.

Student does not ask a
question.

Unpack question

Student offers a focused
and comprehensive
explanation of the
thinking behind the
question.

Student offers a
focused explanation of
the thinking behind the
question.

Student offers an
underdeveloped
explanation of the
thinking behind the
question.

Student offers a
limited explanation of
the thinking behind the
question.

Student offers no (or
incorrect) explanation.

Research

Student skillfully utilizes
multiple valid, relevant
sources to find
information about the
origin, existence, and
attempted solution to the
issue.

Student utilizes
multiple valid, relevant
sources to find
information about the
origin, existence, and
attempted solution to
the issue.

Student utilizes sources
to find information
about the origin,
existence, and
attempted solution to
the issue.

Student utilizes few
sources to find
incomplete
information about the
issue.

Student does not use
sources or find
information.

Solution

Student offers a specific,
compelling, perceptive,
and original solution to
the issue.

Student offers a
specific and plausible
solution to the issue.

Student offers a
solution to the issue that
is overly general or
unfeasible.

Student offers a
solution to the issue
that is general and
unfeasible.

Student offers no
solution.

Exemplary

Issue

Student chooses an issue
of central importance
that exists in both the
fictional world of the
novel and our real world
of today.

Not Measurable

Student does not choose
an issue.

Assessment:
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Written
Analysis:
Ideas

Written
Analysis:
Proof

Organization

Video AudioVisual

Exemplary

Goal

The student’s original and insightful
analysis displays critical and divergent
thinking about the issue. The student
examines the text, his/her research, and
the outside world to cohesively
synthesize and evaluate the issue.
Ideally the analysis brings the audience
to a higher understanding of the text
and the question.

The student’s original analysis
displays critical thinking about
the issue. The student examines
the text, his/her research, and the
outside world to synthesize and
evaluate the issue.

Clear and convincing evidence
supports each assertion. Powerful
quotes from the texts tie directly to a
clear and relevant argument about the
issue. Direct quotes are skillfully and
seamlessly inserted into the writing and
all information is cited correctly using
MLA formatting.

Working towards
Goal

Needs Support

Not Measurable

The student’s analysis
displays some thinking
about the issue. The
student surveys the
text, his/her research,
and the outside world
to evaluate the issue.

The student’s analysis is
incomplete. The student
may not include the text,
the research, or the outside
world in contemplating the
issue.

The student offers little
or no analysis.

Clear and specific evidence
supports each assertion. Direct
quotes tie directly to arguments
about the issue and are correctly
inserted into the writing. All
information is cited correctly
using MLA formatting.

The evidence selected
may be nonessential to
the argument or may
not be precise enough.
Quotes may be
improperly inserted
into the writing.
Information is cited
incorrectly.

The student presents little
to no concrete evidence
from the text. Examples
may demonstrate a lack of
understanding.
Information might not be
cited at all.

The student presents
no evidence.
Information is not
cited at all.

The student skillfully organizes ideas
and evidence, both within paragraphs
and over the course of the writing, to
enhance the development of the
argument.

The student purposefully
organizes ideas and evidence,
both within paragraphs and over
the course of the writing, to aid
the development of the
argument.

The student organizes
ideas and evidence
inconsistently or
ineffectively.

The student organizes
ideas and evidence
inconsistently and
ineffectively.

There is no evidence of
purposeful
organization.

The student skillfully employs a
number of intelligent and creative
audio-visual effects (e.g., background,
costumes, text pop-ups and transitions,
etc.) that complement the argument.
The student’s tone and volume of
voice, facial expressions, and body
language purposefully enhance the
content of the video.

The student employs intelligent
audio-visual effects (e.g.,
background, costumes, text popups and transitions, etc.) that
complement the argument. The
student’s tone and volume of
voice, facial expressions, and
body language enhance the
content of the video.

The student attempts
audio-visual effects.
The student’s tone and
volume of voice, facial
expressions, and body
language coincide with
the content of the
video.

The student’s attempted
audio-visual effects are
mistimed or distracting.
The student’s tone and
volume of voice, facial
expressions, and body
language do not coincide
with the content of the
video.

The student does not
attempt audio-visual
effects. The student
cannot be heard and/or
seen.

Assessment:
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English 9

Name: ____________________________________
Planning Out a Utopian/Dystopian Society

Assignment: Create the plan for an original and thought-provoking solution to one specific
problem that plagues our world. You will need to analyze the problem you choose, decide on the
best and most creative way to solve this issue, and describe both the benefits and potential issues
involved in this solution. Essentially, you will create the solution to a problem in order to help
our world become a Utopian society. However, you will also address how this solution could
turn our world into a Dystopia.
You will be brain-storming, researching, creating, and presenting your solution to the class.
Step 1: Select a problem to solve (*group)
Think about our world. What problems exist? What issues do we face as individuals, as society,
as a country, and/or as a world? As a group, list, research, and discuss the “big problems” of our
world (e.g., corruption, dishonesty, natural disasters) and then choose the ONE your group will
address. Make sure you are interested in the idea and can explain it – you will be presenting it to
the class!
Your group’s chosen problem: _____________________________________________________
Step 2: Research and Analyze your problem “in action” (*individual)
Each group member is responsible for researching and printing ONE article that clearly and
thoroughly discusses a real-world example of your group’s problem and its impact on the world.
Each group member will answer questions about the article/example (on a provided handout) for
individual credit. You will use this information while working with your group and during your
group’s presentation.
Step 3: Create your Solution (*individual AND group)
INDIVIDUAL: First, brainstorm and analyze your over-arching problem and how you could
solve it in a creative way. How could we fix this problem forever? Think outside-of-the-box and
consider your article example. Generate 2-3 possible solutions to your problem, even if the ideas
seem far-fetched or impossible.
GROUP: After sharing all of your individual ideas, choose the idea your group will further
explore and develop. Your solution should revolutionize our society and take the world in a new
direction. How will your solution address the real-world examples you researched in Step 2?
Again, make sure you are interested in the idea and can explain it – you will be presenting it to
the class!
Step 4: Analyze and Predict the Potential Impact of the “Solution” (*individual AND group)

English 9

Property of Trumbull Public Schools

67

As a group, discuss how would this solution would influence and impact our society. Describe
the “new direction” to which this solution could take our world. Predict the positives and
negatives to the implementation of your group’s solution to your chosen problem. Think about
the illusion this solution would create and what “ugly-truth” might lurk under the surface. You
will prepare your thinking on a provided handout, and then use this information when creating
your presentation.
Step 5: Present (*individual AND group)
You must develop and deliver a 15-minute presentation in which you explain:
-

Your “over-arching problem” – what it is, how it impacts the world, and the reason it
needs to be fixed
Your solution – what it is, how it will address your problem, and how it will be
implemented/enforced
The impact of your solution on our society – the illusion it will create, the positives, and
the negatives.

Basically, you will walk us through your thinking, discuss the examples of your problem and
how your solution would address them, and explain how your solution could create a
Utopia/Dystopia in our world.
Choose the format that fits your ideas best. You might choose to incorporate media using Prezi,
iMovie, Vimeo, PowerPoint, KeyNote, XtraNormal, film or song clips, and/or the
SMARTBoard. You could also develop an interactive activity that demonstrates the impact of
your problem and solution for your classmates. Finally, you could choose to develop a poster or
another form of a visual aid.
However you choose to present your information is up to your group, but you must ALL be
equally involved in the presentation and delivery of information.
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APPENDIX
English 9 Sample Course Outline A
September – October: Close Reading / Passage & Text Analysis, Annotating, and NoteTaking
Core Text:
 Steinbeck, John. Of Mice and Men. Print.
Supplemental Texts:
 short stories, passages, or poems used to model close reading, annotating and note-taking
 Independent reading: 2-8 texts
November – January: Dystopian Literature
Core Text:
 Bradbury, Ray. Fahrenheit 451. Print.
Supplemental Texts:
 short stories or poems with dystopian themes
 Independent reading: 2-8 texts with independent reading reflection
February – March: Foundations of Western Literature
Core Text:
 Shakespeare, William. Romeo and Juliet. Print.
Supplemental Texts:
 supplemental texts, including Greek myths (e.g., Diana, Eros, etc.) that Shakespeare
references in Romeo and Juliet
 poems that reference Romeo and Juliet or the supplemental myths
 Independent reading: 2-8 texts
April – May: Working with Mentor Texts
Core Texts:
 various TED Talks.
Supplemental Texts:
 poems related to the themes of the TED Talks
 Independent reading: 2-8 texts, with independent reading reflection
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English 9 Sample Course Outline B
September – October: Close Reading / Passage & Text Analysis, Annotating, and NoteTaking
Core Text:
 Shakespeare, William. Romeo and Juliet. Print.
Supplemental Texts:
 short stories, passages, or poems used to model close reading, annotating and note-taking
 Independent reading: 2-8 texts, with independent reading reflection
November – January: Dystopian Literature
Core Text:
 Orwell, George. 1984. Print.
Supplemental Texts:
 short stories or poems with dystopian themes
 Independent reading: 2-8 texts, with independent reading reflection
February – March: Foundations of Western Literature
Core Text:
 Bradbury, Ray. Fahrenheit 451. Print.
Supplemental Texts:
 supplemental texts, including Greek myths (e.g., Diana, Eros, etc.) that Shakespeare
references in Romeo and Juliet
 Independent reading: 2-8 texts, with independent reading reflection
April – May: Working with Mentor Texts
Core Texts:
 Sepetys, Ruta. Between Shades of Gray. Print.
Supplemental Texts:
 poems with Holocaust themes
 Independent reading: 2-8 texts, with independent reading reflection
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