TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Special Meeting
Via Audio Conferencing*
Thursday, November 5, 2020 – 1:00 p.m.
*For Public Access to the Regular Meeting via telephone at 1:00 p.m.:
+1 475-999-4168 PIN: 721 968 645#
AGENDA
I.

Call to Order/Introduction

II.

Correspondence / Public Comment
(The public can send comments via e-mail to jbudd@trumbullps.org; comments will be
summarized as Correspondence received.)

III.

Approval/Minutes – Special Meeting 10/21/2020

IV.

New Business
a.

Visual Art & Design Curriculum Guide

b.

Mixed Media Curriculum Guide

c.

Web Design: HTML & CSS Curriculum Guide

d.

Automotive Systems Curriculum Guide

e.

Child Development Curriculum Guide

f.

Investing and the Stock Market Curriculum Guide

g.

The Business of Fashion Curriculum Guide

h.

Robotics II Draft for Pilot 2020-21 Curriculum Guide

i.

Competitive Recreational Games Curriculum Guide

j.

New Course Proposal: Health 11: Mindfulness & Movement

k.

Report, Assistant Superintendent

l.

Approval of 2021 Curriculum Committee Meeting Dates

m. New Course Proposal: African American / Black and Puerto Rican / Latino Studies

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Special Meeting
Via Audio Conferencing
Wednesday, October 21, 2020 – 1:30 p.m.
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Mr. Ward at 1:34 p.m.

Members present
M. Ward, chair
M. Petitti
L. Timpanelli
J. Budd, Ph.D., ex officio
Other
M. Guarino, Principal, Trumbull High School
E. August, social studies teacher, Trumbull High School
J. Spillane, English and drama teacher, Trumbull High School
S. Kaminski, computer science teacher, Trumbull High School
II.

Correspondence / Public Comment – Dr. Budd noted that the public was invited to send
any comments via e-mail, and that he had not received any.

III.

Approval/Minutes – Regular Meeting 9/17/2020
Ms. Timpanelli moved to approve the Minutes as presented. Ms. Petitti seconded the
motion. The motion was unanimously agreed to.

IV.

New Business
a. Report, Assistant Superintendent – Dr. Budd reviewed upcoming agenda items for
future Curriculum Committee meetings. Mr. Ward asked that Dr. Budd include at the
next meeting the chart of revision dates for all the PreK-12 curriculum guides.
d. Theatre Exploration: The American Musical Curriculum Guide
Ms. Spillane reviewed the trajectory of this curriculum, including the ways in which
it activates and builds upon students’ prior knowledge. Ms. Timpanelli noted the
importance of the arts, including drama, for students. Ms. Timpanelli moved to bring
the curriculum guide for the Board of Education for approval at its meeting scheduled

for October 27, 2020, and Ms. Petitti seconded. The motion was unanimously agreed
to.
b. Honors Justice & Law: Criminal Law Curriculum Guide
Mr. August discussed the scope of this curricular revision, including its connection to
current events. Mr. Ward noted the importance of current events to the social studies
curriculum. Ms. Timpanelli moved to bring the curriculum guide for the Board of
Education for approval at its meeting scheduled for October 27, 2020, and Ms. Petitti
seconded. The motion was unanimously agreed to.
c. Honors Justice & Law: Civil Law Curriculum Guide
Mr. August explained in particular the value of the law review article to this civil law
curriculum. Ms. Timpanelli supported the value of extended writing for students. Ms.
Timpanelli moved to bring the curriculum guide for the Board of Education for
approval at its meeting scheduled for October 27, 2020, and Ms. Petitti seconded. The
motion was unanimously agreed to.
e. Cybersecurity Curriculum Guide
Mr. Kaminski explained the current design of the curriculum based upon a simulation
methodology. Ms. Petitti praised the growth of STEM electives at Trumbull High
School, and Ms. Timpanelli encouraged continued integration with advancing
technology resources at THS. Ms. Timpanelli moved to bring the curriculum guide
for the Board of Education for approval at its meeting scheduled for October 27,
2020, and Ms. Petitti seconded. The motion was unanimously agreed to.
Ms. Timpanelli moved to adjourn the meeting at 2:22 p.m.; Ms. Petitti seconded. The motion
was unanimously agreed to.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Visual Art & Design is an introductory course that provides a foundation in artistic skill
development, personal expression, and creative thinking. This course is an overview of the visual
arts program at THS, and will let students explore their strengths and interests for future classes
in visual arts and graphic design.
Visual Art & Design engages students with a variety of two- and three-dimensional activities.
Student-centered learning and projects will explore and utilize the elements and principles of art
through the use of varied materials, processes, and techniques. Students will explore and express
their ideas through drawing, painting, collage, mixed media, three0dimensional work,
printmaking, and digital design. Students will use digital software as a unique tool for creating
images and expressing ideas through the creation of works of art. Artists from various periods of
history will be discussed. Students will gain an understanding of art influences in their lives and
throughout history, as well as a strong foundation in art processes. This course allows students to
construct their thoughts and express their ideas, so necessary in our 21st-century world.

COURSE GOALS
The following course goals derive from the 2014 National Core Arts Standards for Visual Arts.
NCAS.VA:Cr.1.1.Ia

Use multiple approaches to begin creative endeavors.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA.Cr.2.1.IIa

Through experimentation, practice, and persistence, demonstrate
acquisition of skills and knowledge in a chosen art form.

NCAS.VA.Cr.2.2.IIIa

Demonstrate understanding of the importance of balancing
freedom and responsibility in the use of images, materials, tools,
and equipment in the creation and circulation of creative work.
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NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

NCAS.VA:Cr.3.1.IIa

Engage in constructive critique with peers, then reflect on, reengage, revise, and refine works of art and design in response to
personal artistic vision.

NCAS.VA:Re.7.1.Ia

Hypothesize ways in which art influences perception and
understanding of human experiences.

NCAS.VA:Cn.10.1.Ia

Document the process of developing ideas from early stages to
fully elaborated ideas.

The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Empowered
Learner
(Standard 1)

Students leverage technology to take an active role in choosing, achieving,
and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE Digital
Citizen
(Standard 2)

Students recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 the elements and principles of design should be used to create art in all its forms.
The following enduring understandings derive from the 2014 National Core Arts Standards for
Visual Arts.





creativity and innovative thinking are essential life skills that can be developed.
artists and designers shape artistic investigations, following or breaking with traditions in
pursuit of creative artmaking goals.
artists and designers experiment with forms, structures, materials, concepts, media, and
art-making approaches.
artists and designers develop excellence through practice and constructive critique,
reflecting on, revising, and refining work over time.
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individual aesthetic and empathetic awareness developed through engagement with art
can lead to understanding and appreciation of self, others, the natural world, and
constructed environments.

COURSE ESSENTIAL QUESTIONS
The following essential questions derive from the 2014 National Core Arts Standards for Visual
Arts.





What is art? What makes good art good? How does knowing the contexts and traditions of art
forms help us create works of art and design?
Why is the understanding and utilization of the elements and principles of design vital and
integral to creating art?
What role does persistence play in revising, refining, and developing work? How does
collaboratively reflecting on a work help us experience it more completely?
How do life experiences influence the way you relate to art? How does learning about art
impact how we perceive the world?

COURSE KNOWLEDGE & SKILLS
Students will know . . .




the elements of art that are the tools for creating art, and the principles of design that
are the building blocks to be utilized in artwork.
how to achieve good composition, the arrangement of the visual elements in a work
of art, which is essential for a successful work of art.

Students will be able to . . .
 understand, select, and apply media, techniques, and processes.
 understand and apply elements and organizational principles of art.
 consider, select, and apply a range of subject matter, symbols, and ideas.
 understand the visual arts in relation to history and cultures.
 reflect on, describe, analyze, interpret, and evaluate their own and others’ work.
 make connections between the visual arts, other disciplines, and daily life.
 apply creativity and awareness to their art work.
 recognize and speak to various art works done throughout history.
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COURSE SYLLABUS
Course Name
Visual Art & Design
Level
Grades 9-12
Prerequisites
None
Materials Required
None
General Description of the Course
Visual Art & Design is an introductory course for a variety of art and design fields. It is a
project-based course emphasizing creative problem-solving, applying the elements and
principles of visual design. Projects will focus on the basic language of design using fine
arts media as well as introductory graphics software, and will include drawing methods,
color, design, painting, graphic design, and some three-dimensional art. Upon completion
of this course, students will have a solid foundation for future visual arts development.
Assured Assessments
Formative Assessments:
 Self critiques (Units 1, 2, 3, 4, 5, 6, 7)
 Peer critiques (Units 1, 2, 3, 4, 5, 6, 7)
 Regular teacher and peer feedback on artwork in progress (Units 1, 2, 3, 4, 5, 6, 7)


Summative Assessments:
Project addressing the Unit’s Essential Questions (Units 1, 2, 3, 4, 5, 6, 7)
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UNIT 1
Line
Unit Goals
At the completion of this unit, students will:


Creatively investigate the element of line.



Understand and demonstrate the power of line used in self-expression.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA.Cr.2.1.IIa

Through experimentation, practice, and persistence, demonstrate
acquisition of skills and knowledge in a chosen art form.

NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

ISTE Empowered
Learner
(Standard 1)

Leverage technology to take an active role in choosing, achieving,
and demonstrating competency in their learning goals, informed by
the learning sciences.

Unit Essential Questions



How do I incorporate the element of line in my artwork to develop my technical, design,
and expressive skills?
How have other artists used line to express their ideas?

Scope and Sequence




Creating artwork using line to display a working knowledge of the element of line and
how it is used with other elements and principles to create a good composition. Projects
incorporating contour and/or blind contour line drawing may be included.
Recognizing the expressive qualities of line that artists use to create meaning

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
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Resources
Core
 Visual presentations and examples including from Hokusai, da Vinci, Dürer, Matisse,
Picasso, Pollock, Riley, & Haring
Time Allotment


Approximately 2 weeks
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UNIT 2
Color and Value
Unit Goals
At the completion of this unit, students will:


Creatively investigate the elements of color and value.



Learn the rules of color theory.



Understand and demonstrate how color and value are used in self-expression.

NCAS.VA.Cr.2.1.IIa

Through experimentation, practice, and persistence, demonstrate
acquisition of skills and knowledge in a chosen art form.

NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

NCAS.VA:Re.7.1.Ia

Hypothesize ways in which art influences perception and
understanding of human experiences.

Unit Essential Questions



How do I incorporate the elements of color and value in my artwork to develop my
technical, design, and expressive skills?
How have other artists used color and value to express their ideas?

Scope and Sequence




Creating artwork using color theory and the color wheel, and various processes and
mediums, to display a working knowledge of the elements of color and value and how
they are used with other elements and principles to create a good composition
Recognizing the expressive qualities of color that artists use to create meaning

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
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Resources
Core
 Visual presentations and examples including from Dürer, Caravaggio, Rembrandt,
Picasso, Bienert, Monet, Frankenthaler, Kandinsky, & Rothko
Time Allotment


Approximately 2 weeks
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UNIT 3
Shape
Unit Goals
At the completion of this unit, students will:


Creatively investigate the element of shape, including positive and negative shapes, as well
as organic and geometric shapes.



Understand and demonstrate how shape, and two-dimensional art, is used in self-expression.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA:Cn.10.1.Ia

Document the process of developing ideas from early stages to
fully elaborated ideas.

NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

Unit Essential Questions



How do I incorporate shape in my artwork to develop my technical, design, and
expressive skills?
How have other artists used shape to express their ideas?

Scope and Sequence




Creating artwork incorporating positive and negative shapes, as well as organic and
geometric shapes, and various processes and mediums, to display a working knowledge
of the element of shape and how it is used with other elements and principles to create a
good composition
Recognizing the expressive qualities of shape that artists use to create meaning

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.

Visual Art & Design

10

Resources
Core
 Visual presentations and examples including from Escher, Abuje, Wood, Picasso,
Matisse, Mondrian, Le Corbusier, Walker, Moore, & da Vinci
Time Allotment


Approximately 2 weeks
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UNIT 4
Texture
Unit Goals
At the completion of this unit, students will:


Understand how texture is perceived through the senses, whether implied or actual.



Understand and demonstrate how texture is used as the expressive element in creating twoand three-dimensional works.

NCAS.VA:Cr.1.1.Ia

Use multiple approaches to begin creative endeavors.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA.Cr.2.1.IIa

Through experimentation, practice, and persistence, demonstrate
acquisition of skills and knowledge in a chosen art form.

Unit Essential Questions



How do I incorporate texture in my artwork to develop my technical, design, and
expressive skills?
How have other artists used texture to express their ideas?

Scope and Sequence




Creating artwork incorporating texture, and various processes and mediums, to display a
working knowledge of the element of texture and how it is used with other elements and
principles to create a good composition
Recognizing the expressive qualities of texture, both implied (two-dimensional) and
actual (three-dimensional), that artists use to create meaning

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
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Resources
Core
 Visual presentations and examples including from: Dürer, Kiefer, Oppenheimer, van
Gogh, Gygli King; the textile of El Anatsui; masks of Africa and New Guinea; the
architecture of Angkor Wat, Fallingwater, and the Vietnam Veterans Memorial
Time Allotment


Approximately 2 weeks
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UNIT 5
Space
Unit Goals
At the completion of this unit, students will:


Creatively investigate the element of space.



Understand and demonstrate how space is used in self-expression.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

NCAS.VA:Cr.3.1.IIa

Engage in constructive critique with peers, then reflect on, reengage, revise, and refine works of art and design in response to
personal artistic vision.

Unit Essential Questions




How do I incorporate space in my artwork to develop my technical, design, and
expressive skills?
How is perspective used to create the illusion of space and depth?
How have other artists used space to express their ideas?

Scope and Sequence




Creating artwork incorporating space, and various processes and mediums, to display a
working knowledge of the element of space and how it is used with other elements and
principles to create a good composition. Projects incorporating perspective, positive and
negative space, and/or balance may be included.
Recognizing the expressive qualities of space that artists use to create meaning

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
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Resources
Core
 Visual presentations and examples including from Brunelleschi, Raphael, Tooker, da
Vinci, Goldsworthy, Dali, & Moore
Time Allotment


Approximately 2 weeks
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UNIT 6
Form
Unit Goals
At the completion of this unit, students will:


Creatively investigate the element of form.



Understand and demonstrate how form, and three-dimensional art, is used in self-expression.



Recognize that sculpture is the most obvious place to see form, or three-dimensional space,
in art.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA.Cr.2.1.IIa

Through experimentation, practice, and persistence, demonstrate
acquisition of skills and knowledge in a chosen art form.

NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

NCAS.VA:Cn.10.1.Ia

Document the process of developing ideas from early stages to
fully elaborated ideas.

Unit Essential Questions



How do I incorporate form in my artwork to develop my technical, design, and
expressive skills?
How have other artists used form to express their ideas?

Scope and Sequence




Creating artwork incorporating form, and various processes and mediums, to display a
working knowledge of the element of form and how it is used with other elements and
principles to create a good composition. Projects incorporating clay, wire, foam, paper or
papier-mâché, and/or natural forms may be included.
Recognizing the expressive qualities of form, and three-dimensional art, that artists use to
create meaning

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Visual Art & Design

16

Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Resources
Core
 Visual presentations and examples including from Calder, Smithson, Moore, & Hepworth
Time Allotment


Approximately 2 weeks

Visual Art & Design

17

UNIT 7
Digital Art and Typography
Unit Goals
At the completion of this unit, students will:


Creatively investigate digital art and typography.



Understand and demonstrate how digital art and typography are used in self-expression.

NCAS.VA.Cr.2.2.IIIa

Demonstrate understanding of the importance of balancing
freedom and responsibility in the use of images, materials, tools,
and equipment in the creation and circulation of creative work.

ISTE Digital
Citizen
(Standard 2)

Recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they
act and model in ways that are safe, legal, and ethical.

ISTE Knowledge
Constructor
(Standard 3)

Critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and
digital media appropriate to their goals.

Unit Essential Questions



How do I use digital art and typography to develop my technical, design, and expressive
skills?
How have other artists used digital art and typography to express their ideas?

Scope and Sequence


Creating artwork using digital art and typography to display a working knowledge of
digital art of typography and how they are used for self-expression. Projects
incorporating various digital software will be included.

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Visual Art & Design
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Resources
Core
 Digital software
 Computer Arts Magazine. https://www.creativebloq.com/computer-arts-magazine.
Accessed November 3, 2020. Web.
 Coolvibe. http://coolvibe.com/. Accessed November 3, 2020. Web.
 Dribble. https://dribbble.com/. Accessed November 3, 2020. Web.
Time Allotment


Approximately 3 weeks
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COURSE CREDIT
One-half credit in art
One class period daily for a half year

PREREQUISITES
None

CURRENT REFERENCES






























Art Institute of Chicago
Barnes Collection
British Museum 3D Models
Europeana
Getty Museum
Guggenheim Collection
Metropolitan Museum of Art
MOMA
Mymodernmet.com
National Gallery of Art
Pharos
Scan the World
Ukiyo-e.org
Van Gogh Museum
Yale Center for British Art
Art Books:
Getty Publications Virtual Library
Internet Archive Virtual Library
Metropolitan Museum of Art
Art Tutorials:
Acrylic Painting Techniques
Alphonso Dunn
Circle Line Art School
Draw with Jazza
Zin Lim
Design Resources:
365 PSD
Canva
Cooper Hewitt Design Museum
Pixlr
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ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Problem-Solving through Critical Thinking Rubric
(attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Visual Art & Design Artistic Expression Assessment (attached)
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Understanding
X_______

Student demonstrates
clear understanding of the
problem and the
complexities of the task.

Student demonstrates
sufficient understanding
of the problem and most
of the complexities of the
task.

Student demonstrates
some understanding of
the problem but requires
assistance to complete
the task.

Student demonstrates
limited or no
understanding of the
fundamental problem after
assistance with the task.

Research
X_______

Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal.

Student gathers sufficient
information from multiple
sources including digital,
print, and interpersonal.

Student gathers some
information from few
sources including digital,
print, and interpersonal.

Student gathers limited or
no information.

Reasoning and
Strategies
X_______

Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies.

Student demonstrates
sufficient critical thinking
skills to develop a
cohesive plan integrating
strategies.

Student demonstrates
some critical thinking
skills to develop a plan
integrating some
strategies.

Student demonstrates
limited or no critical
thinking skills and no
plan.

Final Product
and/or
Presentation
X_______

Solution shows deep
understanding of the
problem and its
components. Solution
shows extensive use of
21st-century technology
skills.

Solution shows sufficient
understanding of the
problem and its
components. Solution
shows sufficient use of
21st-century technology
skills.

Solution shows some
understanding of the
problem and its
components. Solution
shows some use of 21stcentury technology
skills.

Solution shows limited or
no understanding of the
problem and its
components. Solution
shows limited or no use of
21st-century technology
skills.
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Trumbull High School School-Wide
Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Responsibility
for Self
X_______

 Highly self-directed
 Consistently displays
ethical conduct in the
classroom and on
campus

 Self-directed
 Displays ethical
conduct in the
classroom and on
campus

 Occasionally selfdirected
 At times displays
ethical conduct in the
classroom and on
campus

 Rarely self-directed
 Seldom displays ethical
conduct in the
classroom and on
campus

Respects
Others
X_______

 Sensitive and
considerate to others

 Considerate to others

 At times considerate to
others

 Insensitive to others

 Champions discussions
to resolve differences
through active listening
and offers opinions
without prompting in a
positive and rational
manner

 Actively discusses
avenues to resolve
differences when
appropriate, and offers
encouraging opinions
when prompted

 At times, appears
indifferent to others,
does not seek avenues
to resolve differences,
and is inflexible in his
or her own opinions

 Demonstrates
intolerance and lacks
social interaction skills

 Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates an
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates little
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates a lack of
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

Practices
Interpersonal
Skills
X_______

Cultural
Understanding
X_______
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/Weight

Exemplary
4

Proposal
X_______

Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work.

Independent
Research &
Development
X_______
Presentation of
Finished Product
X_______

Working Toward
Goal
2

Needs Support
1-0

Student
demonstrates initiative by
generating appropriate
questions, creating original
projects/work.

Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work.

Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work.

Student is analytical,
insightful, and works
independently to reach a
solution.

Student is analytical, and
works productively to reach
a solution.

Student reaches a
solution with
direction.

Student is unable to
reach a solution
without consistent
assistance.

Presentation shows
compelling evidence of
an independent learner
and thinker.
Solution shows deep
understanding of the
problem and its
components.
Solution shows extensive
and appropriate
application of 21st
Century Skills.

Presentation shows clear
evidence of an independent
learner and thinker.
Solution shows adequate
understanding of the problem
and its components.
Solution shows adequate
application of 21st Century
Skills.

Presentation shows
some evidence of an
independent learner
and thinker.
Solution shows some
understanding of the
problem and its
components.
Solution shows some
application of 21st
Century Skills.

Presentation shows
limited or no evidence
of an independent
learner and thinker.
Solution shows
limited or no
understanding of the
problem.
Solution shows
limited or no
application of 21st
Century Skills.

Visual Art & Design

Goal
3
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Visual Art & Design
Artistic Expression Assessment
Name: ____________________________________ Date: ____________ Period: ___________
Learner Expectation: You will problem-solve and creatively express yourself, using the
elements and the principles of design to produce thumbnails and a final artwork.
Meets
Standard
3

Approaching
Standard
2

My
thumbnails
demonstrate
some
original
approaches
to the project.

My
thumbnails
show an
attempt at
developing
original
approaches
to the project.

My work
clearly shows
an awareness
of and
intentional
and skillful
use of the
elements and
principles
used in this
project to
create a
unified
artwork.

My work
shows some
awareness
and
intentional
use of the
elements and
principles
used in this
project to
create a
unified
artwork.

My work
shows little
awareness of
and attempt
to use the
elements and
principles
used in this
project to
create a
unified
artwork.

My work
shows a
limited or no
awareness of
and attempt
to use the
elements and
principles
used in this
project to
create a
unified
artwork.

My work
shows
exemplary
Craftsmanship
attention to
My work
the quality,
shows attention
consistency,
to quality,
and effort
consistency,
that should be
and effort.
given to
completed
work.

My work
shows strong
attention to
the quality,
consistency,
and effort
that should be
given to
completed
work.

My work
shows good
attention to
the quality,
consistency,
and effort
that should be
given to
completed
work.

My work
shows little
attention to
the quality,
consistency,
and effort
that should be
given to
completed
work.

Creativity
I have created
3-5 thumbnail
drawings that
visualize and
develop my
ideas.
Composition
of Elements
and Principles
My work
demonstrates
awareness and
intentional
placement of
the elements
and principles
of design used
in this project
to create a
unified
composition.

Exceeds
Standards
4
My
thumbnails
demonstrate
multiple and
developed
approaches
to create
original
ideas.

Below
Standard
1
My
thumbnails
show a
limited or no
attempt at
developing
original
approaches
to the project.

My
Score

Teacher
Score

Total Score:

For each of the “Criteria,” circle what standard you feel you met. Then, on a separate sheet
of paper, and using your artwork, support your choice by explaining in detail how you met
that standard. Hand in your thumbnails and completed work with this sheet.
Score: 11-12 = A+; 7-10 = A or A-; 4-6 = B+ or B; 3 or less = B- or lower.
Visual Art & Design
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Mixed Media will introduce students to a variety of art genres, materials, and techniques. The
term “mixed media” refers to the use of many materials. As students explore various materials,
they will learn about famous works within art history and about cultural connections, indicating
the human history and cultural significance of creating through crafts. Students will learn about
the human person as an artist and one who creates through reflection and response to the world
in which one lives. Art is a mirror of a culture: a look into the community, the physical
environment, and the events people face. These components affect who creates, what is created,
how it is created, and with what it is created. These topics will help to broaden students’ place of
artmaking within the context of the society and develop their appreciation of different cultures
and time periods.
Through media and materials exploration, students will plan and develop original artwork.
Students will use creative thinking and problem-solving skills to create as well as to reflect upon
and consider functionality, aesthetics, and decoration. The course will build upon knowledge and
skills learned in previous art courses. Students will apply the earlier principles to more advanced
work with a variety of materials and a combination of art forms. Mixed Media will include
contemporary crafts, alternative materials, weaving, printmaking, collage, and other forms.
Students will analyze the aesthetic potential of various mediums, developing strong artistic
exploration and expression.

COURSE GOALS
The following course goals derive from the 2014 National Core Arts Standards for Visual Arts.
NCAS.VA:Cr.1.1.Ia

Use multiple approaches to begin creative endeavors.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA.Cr.2.2.Ia

Explain how traditional and non-traditional materials may impact
human health and the environment and demonstrate safe handling
of materials, tools, and equipment.

Mixed Media
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NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

NCAS.VA:Re.7.1.Ia

Hypothesize ways in which art influences perception and
understanding of human experiences.

NCAS.VA:Cn.10.1.Ia

Document the process of developing ideas from early stages to
fully elaborated ideas.

NCAS.VA:Cn.11.1.Ia

Describe how knowledge of culture, traditions, and history may
influence personal responses to art.

COURSE ENDURING UNDERSTANDINGS
The following enduring understandings derive from the 2014 National Core Arts Standards for
Visual Arts.
Students will understand that . . .
 creativity and innovative thinking are essential life skills that can be developed.
 artists and designers shape artistic investigations, following or breaking with traditions in
pursuit of creative artmaking goals.
 artists and designers experiment with forms, structures, materials, concepts, media, and
art-making approaches.
 artists and designers develop excellence through practice and constructive critique,
reflecting on, revising, and refining work over time.
 individual aesthetic and empathetic awareness developed through engagement with art
can lead to understanding and appreciation of self, others, the natural world, and
constructed environments.

COURSE ESSENTIAL QUESTIONS
The following essential questions derive from the 2014 National Core Arts Standards for Visual
Arts.





What is art? What makes good art good? How does knowing the contexts and traditions of art
forms help us create works of art and design?
What role does persistence play in revising, refining, and developing work? How does
collaboratively reflecting on a work help us experience it more completely?
How do life experiences influence the way you relate to art? How does learning about art
impact how we perceive the world?
How does art help us understand the lives of people of different times, places, and cultures?
How is art used to impact the views of a society? How does art preserve aspects of life?

Mixed Media
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COURSE KNOWLEDGE & SKILLS
Students will know . . .



the elements of art and the principles of design that are the tools by artists to create
good mixed media art.

Students will be able to . . .
 understand, select, and apply media, techniques, and processes.
 understand and apply elements and organizational principles of art.
 consider, select, and apply a range of subject matter, symbols, and ideas.
 understand the visual arts in relation to history and cultures.
 reflect on, describe, analyze, interpret, and evaluate their own and others’ work.
 make connections between the visual arts, other disciplines, and daily life.
 apply creativity and awareness to their art work.
 recognize and respond to various art works done throughout history and in different
cultures.

Mixed Media
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COURSE SYLLABUS
Course Name
Mixed Media
Level
Grades 9-12
Prerequisites
Successful completion of Visual Art & Design, Basic Drawing, or Painting
Materials Required
None
General Description of the Course
Mixed Media will build upon knowledge and skills learned in previous art courses.
Students will apply the earlier principles to more advanced work with a variety of
materials and a combination of art forms. The course will include contemporary crafts,
alternative materials, weaving, printmaking, collage, and other forms. Students will
analyze the aesthetic potential of various mediums, developing strong artistic exploration
and expression.
Assured Assessments
Formative Assessments:
 Self critiques (Units 1, 2, 3, 4, 5)
 Peer critiques (Units 1, 2, 3, 4, 5)
 Regular teacher and peer feedback on artwork in progress (Units 1, 2, 3, 4, 5)


Summative Assessments:
Project addressing the Unit’s Essential Questions (Units 1, 2, 3, 4, 5)

Mixed Media
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UNIT 1
Weaving
Unit Goals
At the completion of this unit, students will:


Understand the historic and cultural significance of weaving.



Use the elements of art and the principles of design (i.e., color, pattern) in woven artworks.

NCAS.VA:Cr.3.1.Ia

Apply relevant criteria from traditional and contemporary cultural
contexts to examine, reflect on, and plan revisions for works of art
and design in progress.

NCAS.VA:Cn.11.1.Ia

Describe how knowledge of culture, traditions, and history may
influence personal responses to art.

Unit Essential Questions



How can I use color and pattern for self-expression?
What can I learn from different applications of weaving and from different weavers?

Scope and Sequence




Weaving as an example of a functional art form with a rich history
Using various techniques to demonstrate weaving skills
Analysis of artists’ use of art elements and techniques to add beauty and decoration

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Resources
Core
 Visual presentations and examples including from Albers, Benning, Kente cloth, Kuba
cloth, Hicks, Horiuchi-Macadam, Ifugao, Griffiths, Maya, & Sainte-Chapelle
Time Allotment


Approximately 3 weeks

Mixed Media
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UNIT 2
Printmaking
Unit Goals
At the completion of this unit, students will:


Understand the historic and cultural significance of printmaking.



Use the elements of art and the principles of design (i.e., positive and negative space,
composition) in printmaking.

NCAS.VA:Cr.1.1.Ia

Use multiple approaches to begin creative endeavors.

NCAS.VA:Re.7.1.Ia

Hypothesize ways in which art influences perception and
understanding of human experiences.

Unit Essential Questions



How can I use composition to express my ideas? How do different forms of printmaking
affect personal expression?
How have printmakers influenced human experience?

Scope and Sequence




Printmaking as an example of a functional art form with a rich history
Using various printing techniques with overall care in execution
Analysis of artists’ use of art elements and techniques, selecting methods to present their
ideas in printmaking

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Resources
Core
 Visual presentations and examples including from Adire cloth, Dürer, Hiroshige,
Hokusai, Kollwitz, Matisse, Picasso, & Warhol
Time Allotment


Approximately 3 weeks

Mixed Media
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UNIT 3
Sculpture
Unit Goals
At the completion of this unit, students will:


Investigate the use of recycled materials, found objects, and natural materials.



Plan and carry out a design with attention to the elements of art and the principles of design
(i.e., form, balance).

NCAS.VA.Cr.2.2.Ia

Explain how traditional and non-traditional materials may impact
human health and the environment and demonstrate safe handling
of materials, tools, and equipment.

NCAS.VA:Cn.10.1.Ia

Document the process of developing ideas from early stages to
fully elaborated ideas.

Unit Essential Questions



How can I use recycled, found objects, and/or natural materials, to create something that
is wholly “new”?
How have other artists used these materials to express themselves artistically?

Scope and Sequence



Three-dimensional work as including, but not limited to, the use of a variety of
techniques and processes to create sculptural forms
Analysis of artists’ use of art elements and techniques, selecting methods to present their
ideas in sculpture

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Resources
Core
 Visual presentations and examples including from African art, Ancient Egypt, Calder,
Dali, Duchamp, Native American jewelry, Perkins, Picasso, Rauschenberg, & Smithson
Time Allotment


Approximately 3 weeks
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UNIT 4
Collage
Unit Goals
At the completion of this unit, students will:


Investigate the use of different materials for self-expression.



Use the elements of art and the principles of design (i.e., texture, emphasis) in collage.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA:Cn.11.1.Ia

Describe how knowledge of culture, traditions, and history may
influence personal responses to art.

Unit Essential Questions



How can I use materials, and arrange them, to best express my point of view?
How have other artists used collage materials in their works?

Scope and Sequence



Collage projects as incorporating multiple types of media and techniques, using
knowledge of arrangement of elements to create emphasis and a good composition
Analysis of artists’ use of art elements and techniques, selecting methods to present their
ideas in collage

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Resources
Core
 Visual presentations and examples including from Agar, Arp, Bearden, Cornell, Dupré,
Giles, Höch, Krasner, Matisse, Rosenquist, Schwitters, Soltau, & Tomaselli
Time Allotment


Approximately 4 weeks
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UNIT 5
Assemblage
Unit Goals
At the completion of this unit, students will:


Use both nontraditional and traditional materials and techniques in assemblage work.



Use the elements of art and the principles of design (i.e., shape, space) in assemblage work.

NCAS.VA.Cr.1.2.IIa

Choose from a range of materials and methods of traditional and
contemporary artistic practices to plan works of art and design.

NCAS.VA.Cr.2.2.Ia

Explain how traditional and non-traditional materials may impact
human health and the environment and demonstrate safe handling
of materials, tools, and equipment.

Unit Essential Questions



How can I use the elements of art and the principles of design, like shape and space, to
develop my ideas with attention to overall aesthetics?
How have other artists used assemblage to express their ideas?

Scope and Sequence



Traditional and non-traditional materials and techniques as incorporated into assemblage
with attention to aesthetics and craftsmanship
Analysis of artists’ use of art elements and techniques, selecting methods to present their
ideas in assemblage

Assured Assessment
Formative Assessment:
 Self critiques
 Peer critiques
 Regular teacher and peer feedback on artwork in progress
Summative Assessment:
 At least one project addressing the Unit’s Essential Questions.
Resources
Core
 Visual presentations and examples including from Cornell, El Anatsui, Frick, Johns,
Merz, Nevelson, Picasso, Ray, Saar, & Tinguely
Time Allotment


Approximately 4 weeks

Mixed Media
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COURSE CREDIT
One-half credit in art
One class period daily for a half year

PREREQUISITES
Successful completion of Visual Art & Design, Basic Drawing, or Painting

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Problem-Solving through Critical Thinking Rubric
(attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)

Mixed Media
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Understanding
X_______

Student demonstrates
clear understanding of the
problem and the
complexities of the task.

Student demonstrates
sufficient understanding
of the problem and most
of the complexities of the
task.

Student demonstrates
some understanding of
the problem but requires
assistance to complete
the task.

Student demonstrates
limited or no
understanding of the
fundamental problem after
assistance with the task.

Research
X_______

Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal.

Student gathers sufficient
information from multiple
sources including digital,
print, and interpersonal.

Student gathers some
information from few
sources including digital,
print, and interpersonal.

Student gathers limited or
no information.

Reasoning and
Strategies
X_______

Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies.

Student demonstrates
sufficient critical thinking
skills to develop a
cohesive plan integrating
strategies.

Student demonstrates
some critical thinking
skills to develop a plan
integrating some
strategies.

Student demonstrates
limited or no critical
thinking skills and no
plan.

Final Product
and/or
Presentation
X_______

Solution shows deep
understanding of the
problem and its
components. Solution
shows extensive use of
21st-century technology
skills.

Solution shows sufficient
understanding of the
problem and its
components. Solution
shows sufficient use of
21st-century technology
skills.

Solution shows some
understanding of the
problem and its
components. Solution
shows some use of 21stcentury technology
skills.

Solution shows limited or
no understanding of the
problem and its
components. Solution
shows limited or no use of
21st-century technology
skills.
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Trumbull High School School-Wide
Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Responsibility
for Self
X_______

 Highly self-directed
 Consistently displays
ethical conduct in the
classroom and on
campus

 Self-directed
 Displays ethical
conduct in the
classroom and on
campus

 Occasionally selfdirected
 At times displays
ethical conduct in the
classroom and on
campus

 Rarely self-directed
 Seldom displays ethical
conduct in the
classroom and on
campus

Respects
Others
X_______

 Sensitive and
considerate to others

 Considerate to others

 At times considerate to
others

 Insensitive to others

 Champions discussions
to resolve differences
through active listening
and offers opinions
without prompting in a
positive and rational
manner

 Actively discusses
avenues to resolve
differences when
appropriate, and offers
encouraging opinions
when prompted

 At times, appears
indifferent to others,
does not seek avenues
to resolve differences,
and is inflexible in his
or her own opinions

 Demonstrates
intolerance and lacks
social interaction skills

 Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates an
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates little
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates a lack of
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

Practices
Interpersonal
Skills
X_______

Cultural
Understanding
X_______
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/Weight

Exemplary
4

Proposal
X_______

Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work.

Independent
Research &
Development
X_______
Presentation of
Finished Product
X_______

Mixed Media

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Student
demonstrates initiative by
generating appropriate
questions, creating original
projects/work.

Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work.

Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work.

Student is analytical,
insightful, and works
independently to reach a
solution.

Student is analytical, and
works productively to reach
a solution.

Student reaches a
solution with
direction.

Student is unable to
reach a solution
without consistent
assistance.

Presentation shows
compelling evidence of
an independent learner
and thinker.
Solution shows deep
understanding of the
problem and its
components.
Solution shows extensive
and appropriate
application of 21st
Century Skills.

Presentation shows clear
evidence of an independent
learner and thinker.
Solution shows adequate
understanding of the problem
and its components.
Solution shows adequate
application of 21st Century
Skills.

Presentation shows
some evidence of an
independent learner
and thinker.
Solution shows some
understanding of the
problem and its
components.
Solution shows some
application of 21st
Century Skills.

Presentation shows
limited or no evidence
of an independent
learner and thinker.
Solution shows
limited or no
understanding of the
problem.
Solution shows
limited or no
application of 21st
Century Skills.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Web Design: HTML & CSS is an introduction to the design, creation, and maintenance of web
pages and websites using HTML, CSS, and JavaScript. In today’s world, web pages are the most
common medium for sharing information and ideas. This is a project based course where
students will critically evaluate a web site’s quality, and then create and maintain web pages of
their own using HTML, CSS, and JavaScript. By the end of the course, students will be able to
explain how websites are developed and viewed on the Internet and multiple browsers, analyze
and fix errors in websites, and create their very own multi-page/-file websites. Web Design:
HTML & CSS is designed for those who have an interest in computer science and technical
writing.

COURSE GOALS
The following course goals derive from the 2015 Connecticut Career & Technical Education
Performance Standards & Competencies.
CCTE.BFT.A

Impact on Society: Assess the impact of information technology in a
global society.

CCTE.BFT.A.1

Describe the impact of technology on the knowledge and skills needed for
success in the workplace.

CCTE.BFT.G

Web Development and Design: Design, develop, test, implement, update,
and evaluate web solutions.

CCTE.BFT.G.10

Identify and apply appropriate design concepts and create web pages.

CCTE.BFT.G.11

Identify client and target audience needs.

CCTE.BFT.H

Programming and Application Development: Design, develop, test, and
implement programs and applications.

CCTE.BFT.H.12

Identify and define object-oriented programming terminology.
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The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

CCS.ELA-Literacy.RST.9-10.4

Determine the meaning of symbols, key terms, and
other domain-specific words and phrases as they are
used in a specific scientific or technical context relevant
to grades 9–10 texts and topics.

CCS.ELA-Literacy.RST.9-10.5

Analyze the structure of the relationships among
concepts in a text, including relationships among key
terms (e.g., force, friction, reaction force, energy).

CCS.ELA-Literacy.RST.9-10.6

Analyze the author’s purpose in providing an
explanation, describing a procedure, or discussing an
experiment in a text, defining the question the author
seeks to address.

CCS.ELA-Literacy.RST.9-10.7

Translate quantitative or technical information
expressed in words in a text into visual form (e.g., a
table or chart) and translate information expressed
visually or mathematically (e.g., in an equation) into
words.

CCS.ELA-Literacy.RST.9-10.8

Assess the extent to which the reasoning and evidence
in a text support the author’s claim or a
recommendation for solving a scientific or technical
problem.

CCS.ELA-Literacy.RST.9-10.9

Compare and contrast findings presented in a text to
those from other sources (including their own
experiments), noting when the findings support or
contradict previous explanations or accounts.

CCS.ELA-Literacy.WHST.9-10.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.WHST.9-10.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s capacity to
link to other information and to display information
flexibly and dynamically.

CCS.ELA-Literacy.SL.9-10.2

Integrate multiple sources of information presented in
diverse media or formats (e.g., visually, quantitatively,
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orally) evaluating the credibility and accuracy of each
source.
CCS.ELA-Literacy.SL.9-10.4

Present information, findings, and supporting evidence
clearly, concisely, and logically such that listeners can
follow the line of reasoning and the organization,
development, substance, and style are appropriate to
purpose, audience, and task.

The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving, and demonstrating competency in
their learning goals, informed by the learning sciences.
1d. Students understand the fundamental concepts of
technology operations, demonstrate the ability to
choose, use, and troubleshoot current technologies,
and are able to transfer their knowledge to explore
emerging technologies.

ISTE Digital Citizen
(Standard 2)

Students recognize the rights, responsibilities, and
opportunities of living, learning, and working in an
interconnected digital world, and they act and model in
ways that are safe, legal, and ethical.
2c. Students demonstrate an understanding of and
respect for the rights and obligations of using and
sharing intellectual property.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative
artifacts, and make meaningful learning experiences for
themselves and others.
3a. Students plan and employ effective research
strategies to locate information and other resources
for their intellectual or creative pursuits.
3b. Students evaluate the accuracy, perspective,
credibility, and relevance of information, media,
data, or other resources.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.
4a. Students know and use a deliberate design process
for generating ideas, testing theories, creating
innovative artifacts, or solving authentic problems.
4b. Students select and use digital tools to plan and
manage a design process that considers design
constraints and calculated risks.
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4c. Students develop, test, and refine prototypes as part
of a cyclical design process.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for
understanding and solving problems in ways that
leverage the power of technological methods to develop
and test solutions.
5c. Students break problems into component parts,
extract key information, and develop descriptive
models to understand complex systems or facilitate
problem-solving.
5d. Students understand how automation works and use
algorithmic thinking to develop a sequence of steps
to create and test automated solutions.

ISTE Creative Communicator
(Standard 6)

Students communicate clearly and express themselves
creatively for a variety of purposes using the platforms,
tools, styles, formats and digital media appropriate to
their goals.
6b. Students create original works or responsibly
repurpose or remix digital resources into new
creations.
6c. Students communicate complex ideas clearly and
effectively by creating or using a variety of digital
objects such as visualizations, models, or
simulations.
6d. Students publish or present content that customizes
the message and medium for their intended
audiences.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 fashion is influenced by the economy and by politics.
 fashion cycles and trends can be classified into various stages and timespans.
 the fashion industry has a defined channel of operation, production, and distribution.
 fabric construction, finishing procedures, and quality standards have an impact on price
market categories of apparel.
 fashion has a defined design process.
 retailing is the link that moves finished goods from manufacturers to consumers.

COURSE ESSENTIAL QUESTIONS




How do fashion designers detect fashion trends?
Why is fashion one of the greatest economic forces in everyday life?
What is behind the retail prices we pay for our clothing?
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What are the variables in making purchasing decisions?
What is the impact of physical locations and layouts on the success of retail fashion stores?
What are the key financial measurements for a retail operation?

COURSE KNOWLEDGE & SKILLS
Students will know . . .







the theories of the fashion movement.
how data analytics and consumer research are increasingly being used to determine
fashion trends and consumer purchasing intent.
the fashion design process and channel of distribution.
pricing and promotion strategies to align with consumer buying motives.
fundamentals of the retail business.

Students will be able to . . .
 describe the stages and lifespans of fashion cycles.
 analyze trend reports to determine the popular fashion styles and trends.
 contrast factors that speed up or slow down fashion movements.
 identify the basic forms of business organizations and cycles.
 calculate the wholesale price of a garment to include labor, materials, and markup.
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COURSE SYLLABUS
Course Name
Web Design: HTML & CSS
Level
Grades 9-12
Prerequisites
None
Materials Required
None
General Description of the Course
Web Design: HTML & CSS is a project-based course that teachers students how to build
their own webpages using HTML and CSS coding language. Students will be able to
explain how webpages are developed and viewed on the Internet, analyze and fix errors
in existing websites, and write code for their very own multi-page websites.
Assured Assessments
 Scavenger hunt for information about the history of the Internet (Unit 1)
 Evaluating websites based on 8 principles of effective websites (Unit 2)
 Creating a multi-page website (Unit 3)
 Using HTML to code and create a website about a cartoon character of choice (Unit 3)
 Using HTML code and CSS styling to create a “Pretty Poem / Song Styles” website
(Unit 4)
 Using HTML and CSS to code and create a multi-page website (Unit 5)
 Using JavaScript to create a clock on a webpage (Unit 5)
Core Texts
 Technology hardware and digital resources
 CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
 w3schools.com. https://www.w3schools.com/. Accessed November 3, 2020. Web.
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UNIT 1
What Is the Web?
Unit Goals
At the completion of this unit, students will:
CCTE.BFT.A
CCTE.BFT.A.1

Assess the impact of information technology in a global
society.

CCS.ELA-Literacy.RST.9-10.7

Create a timeline showing a history of the web.

CCS.ELA-Literacy.RST.9-10.7

Create a visual to explain the steps for a webpage to get
to one’s computer.

CCS.ELA-Literacy.RST.9-10.9

Investigate the capabilities of the Internet 20 years ago,
10 years ago, today, and looking forward to the future.

ISTE Knowledge Constructor
(Standards 1d, 3a, 3b)

Identify valid websites used in research.

Unit Essential Questions




What is the web?
How are we able to view websites on multiple browsers?
What elements make a webpage easy to navigate?

Scope and Sequence
1. Course introduction
2. Goal-setting
3. The Internet
 The history of the Internet
 World Wide Web Consortium
 How the Internet works
4. URLs
5. How a webpage gets to your computer
Assured Assessment
 Scavenger hunt for information about the history of the Internet
 Students’ creation of their own questions and answers for self-discovery on the W3C
organization
 “How the Internet Works” activity
 “The Internet Then and Now”: Students investigate the capabilities of the Internet 20
years ago, 10 years ago, today, and looking forward to the future
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Resources
Core
 Technology hardware and digital resources
 CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
Supplemental
 Various print and digital articles
 Various websites
Time Allotment


Approximately 1 week
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UNIT 2
Evaluating Websites
Unit Goals
At the completion of this unit, students will:
CCTE.BFT.A
CCTE.BFT.A.1

Describe the impact of technology on the knowledge
and skills needed for success in the workplace.

CCS.ELA-Literacy.RST.9-10.2
CCS.ELA-Literacy.RST.9-10.7
CCS.ELA-Literacy.SL.9-10.2
ISTE Digital Citizen
(Standards 2c)

Research several websites to answer questions on their
design effectiveness.

CCS.ELA-Literacy.RST.9-10.5
CCS.ELA-Literacy.RST.9-10.8
CCS.ELA-Literacy.RST.9-10.9
CCS.ELA-Literacy.SL.9-10.4

Based on criteria discussed in class, compare and
contrast websites to determine their effectiveness.

CCTE.BFT.G

Design, develop, test, implement, update, and evaluate
web solutions.

CCTE.BFT.G.10

Identify and apply appropriate design concepts.

CCTE.BFT.G.11

Identify client and target audience needs.

Unit Essential Questions



What makes a quality website?
What are the principles of web design?

Scope and Sequence
1. Criteria for evaluating websites
Assured Assessment
 Comparing and contrasting websites based on the 8 principles of effective websites
 Evaluating websites based on all 8 principles of effective website design
Resources
Core
 Technology hardware and digital resources
 CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
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Supplemental
 Various print and digital articles
 Various websites
Time Allotment


Approximately 1 week

Web Design: HTML & CSS

11

UNIT 3
HTML-Structuring Websites
Unit Goals
At the completion of this unit, students will:
CCTE.BFT.H
CCTE.BFT.H.12

Understand the terminology associated with HTML
code.

CCS.ELA-Literacy.WHST.9-10.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience when creating an individual
website.

CCS.ELA-Literacy.WHST.9-10.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s capacity to
link to other information and to display information
flexibly and dynamically.

CCTE.BFT.G

Design, develop, test, implement, update, and evaluate
web solutions.

CCTE.BFT.G.10

Identify and apply appropriate design concepts and
create web pages.

CCTE.BFT.G.11

Identify client and target audience needs.

ISTE Innovative Designer
(Standards 4a, 4b, 4c)

Create webpages using HTML.

Unit Essential Questions










How do we code webpages with HTML?
What are the basics of coding in HTML?
What is HTML?
What is a markup language?
How do I write HTML?
What is the anatomy of an HTML page?
What is an HTML element?
What is an HTML tag?
What is an HTML attribute?

Scope and Sequence
 HTML
 Structure of HTML
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HTML tags, attributes, and elements
Headings
Formatting text
Hyperlinks: Internal and external
Images
Copyright
Ordered and unordered lists
Tables
Resizing tables, rows, and columns
Merging and splitting cells
Inserting and aligning images
Styling with HTML

Assured Assessment
 Using HTML code to create a multi-page website including an index page, a schedule
page, a hobbies page, a birthday page, etc., with pages linked to one another
 Using HTML to code and create a website about a cartoon character of choice
 Working through the CodeHS program, completing exercises to reinforce skills learned
Resources
Core
 Technology hardware and digital resources
 CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
Supplemental
 Various print and digital articles
 Various websites
Time Allotment


Approximately 5 weeks
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UNIT 4
CSS-Styling Websites
Unit Goals
At the completion of this unit, students will:
CCTE.BFT.H
CCTE.BFT.H.12

Understand the terminology associated with HTML
code and CSS.

CCS.ELA-Literacy.RST.9-10.7

Identify the components of a style in CSS, as well as
CSS style rules.

CCS.ELA-Literacy.WHST.9-10.4

Explain the benefits CSS provides over styling with
only HTML.

CCS.ELA-Literacy.WHST.9-10.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s capacity to
link to other information and to display information
flexibly and dynamically.

CCTE.BFT.G

Design, develop, test, implement, update, and evaluate
web solutions.

CCTE.BFT.G.10

Identify and apply appropriate design concepts and
create web pages.

CCTE.BFT.G.11

Identify client and target audience needs.

ISTE Creative Communicator
(Standards 6b, 6c, 6d)

Create webpages using HTML and additional styling
using CSS to introduce color, design, and image
manipulation.

ISTE Computational Thinker
(Standards 5c, 5d)

Identify CSS selectors and rules used on webpages, and
use CSS selectors to style webpages.

Unit Essential Questions





What is Cascading Style Sheets (CSS), and how is the visual look of webpages controlled
by using CSS?
What is the relationship between CSS and HTML?
What is the difference between internal style and external style?
What is the order of selector precedence?

Scope and Sequence
 Cascading Style Sheets (CSS)
 CSS vs. HTML
Web Design: HTML & CSS
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Color in CSS
Typography in CSS
The Box Model in CSS
CSS Selectors such as tag, class, and id
Differences among styling by tag, class, and id
CSS override rules
Page layout techniques

Assured Assessment
 Using HTML code to create a “Pretty Poem / Song Styles” website, applying HTML and
CSS style to format and markup the text, and using CSS styling to make several images
fit together properly on the webpage
 Using CSS selectors to style previous and new webpages
 Explaining the benefits CSS provides over styling with only HTML
 Identifying CSS Selectors and rules
 Working through the CodeHS program, completing exercises to reinforce skills learned
Resources
Core
 Technology hardware and digital resources
 CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
Supplemental
 Various print and digital articles
 Various websites
Time Allotment


Approximately 5 weeks
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UNIT 5
Advanced HTML and CSS
Unit Goals
At the completion of this unit, students will:
ISTE Creative Communicator
(Standards 6b, 6c, 6d)

Create webpages using HTML, CSS, and JavaScript.

CCTE.BFT.H
CCTE.BFT.H.12

Understand the terminology associated with HTML,
CSS, and JavaScript.

CCS.ELA-Literacy.WHST.9-10.4
CCS.ELA-Literacy.SL.9-10.2
CCS.ELA-Literacy.SL.9-10.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.WHST.9-10.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products, taking advantage of technology’s capacity to
link to other information and to display information
flexibly and dynamically.

CCTE.BFT.G

Design, develop, test, implement, update, and evaluate
web solutions.

CCTE.BFT.G.10

Identify and apply appropriate design concepts and
create web pages.

CCTE.BFT.G.11

Identify client and target audience needs.

Unit Essential Questions




How do we style webpages?
What are the purposes for using the div and span tags, and when and why would I use
them?
How can I manipulate HTML content on a webpage?

Scope and Sequence








Splitting site into separate files
Iframes and embedding media
Div and span tags
CSS combinators
Special selectors
Image filters and animation
Introduction to scripting
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 Using JavaScript to show an alert
 Using JavaScript to hide and show content
Assured Assessment
 Using HTML and CSS to code and create a multi-page website
 Using iframes to embed video on new and existing webpages
 Using divs and spans to style HTML elements
 Using CSS styling to elements on click, hover, and set filters to images
 Working through the CodeHS program, completing exercises to reinforce skills learned
 Using www.w3schools.com to insert JavaScript on webpages
 Using JavaScript to create a clock on a webpage
Resources
Core
 Technology hardware and digital resources
 CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
 w3schools.com. https://www.w3schools.com/. Accessed November 3, 2020. Web.
Supplemental
 Various print and digital articles
 Various websites
Time Allotment


Approximately 5 weeks
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COURSE CREDIT
One-half credit in business education
One class period daily for a half year

PREREQUISITES
None

CURRENT REFERENCES





Codecademy. https://www.codecademy.com/. Accessed November 3, 2020. Web.
CodeHS. https://codehs.com/. Accessed November 3, 2020. Web.
HTML Dog. https://htmldog.com/. Accessed November 3, 2020. Web.
w3schools.com. https://www.w3schools.com/. Accessed November 3, 2020. Web.

ASSURED STUDENT PERFORMANCE RUBRICS








Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Web Design: HTML & CSS Evaluating Websites (attached)
Web Design: HTML & CSS Project 1: Cartoon Character! & Rubric (attached)
Web Design: HTML & CSS Pretty Poem / Song Styles Activity (attached)
Web Design: HTML & CSS Advanced HTML and CSS Project (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose of
the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the text



Demonstrates general
understanding of text
by:
o Partially
identifying the
purpose of the text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of
the text



Demonstrates limited
or no understanding
of text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting,
revising, and/or
deepening initial
understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main ideas
of text
o Actively interpreting
text by raising questions
and looking for answers
in text



Demonstrates general
ability to interpret
text by:
o Guided reflection
and/or revision of
initial
understanding
o Summarizing
some of the main
ideas of text
o Guided
interpretation of
text by locating
answers to given
questions in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to
answer questions
by locating
responses in text

Connect
X_______



Demonstrates
perceptive
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates
insightful evaluation
of text by one or more
of the following:
o Critical analysis
to create a
conclusion
supported by the
text
o Perceptive
judgments about
the quality of the
text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by one
or more of the following:
o Critical analysis to form
a conclusion from the
text
o Thoughtful judgments
about the quality of the
text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a
general evaluation of
text by one or more of
the following:
o Formulation of a
superficial
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more
of the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
This course is designed to help students build on their previous knowledge to develop a more
thorough understanding of the different automotive systems. Topics covered will include safe
work habits, the proper use of tools and equipment, the intake system, forced induction methods,
the cooling system, the exhaust system, steering and suspension, and more. Safety and tool
comprehension will also be reviewed. All units will include classroom theory as well as handson practical projects in the lab area.
The philosophy of this course is to make course content as real-world-applicable as possible and
help students better understand how to diagnose and solve problems. We live in a society where
things are often “throwaway” items, or easily replaced. With an automobile, or another method
of transportation, this isn’t always the case. As students progress through life they should realize
that things we so heavily rely on are things we should work to understand. This course, like other
Technology Education courses, teaches students to be self-sufficient and gain confidence in
themselves. What this class teaches students are lifelong skills that can be used throughout their
entire lifetime.

COURSE GOALS
The following course goals derive from the 2014 Connecticut Technology Education Standards.
AUTO.01

Demonstrate the value and necessity of practicing personal and occupational
safety and protecting the environment by using materials and processes in
accordance with manufacturer and industry standards.

AUTO.02

Explain the basic processes and procedures for maintaining a clean, safe, and
customer-friendly shop.

AUTO.03

Explain scientific principles in relation to chemical, mechanical, and physical
functions for various engine and vehicle systems.

AUTO.04

Perform and document maintenance procedures in accordance with the
recommendations of the manufacturer.
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AUTO.05

Diagnose and repair engines, including but not limited to two- and four-stroke and
supporting subsystems.

AUTO.07

Describe the components and functions of the various systems that are related to
engine performance.

AUTO.08

Identify and describe the function of the components that make up suspension and
steering systems.

ENG.04

Design using the appropriate materials in engineering by identifying, comparing,
selecting, and testing.

ENG.05

Work collaboratively in engineering teams throughout the design process.

ENG.06

Use engineering equipment, laboratory materials, and tools appropriately and
safely.

The following course goal derives from the 2010 Connecticut Core Standards.
CCS.MP.5

Use appropriate tools strategically.

The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Empowered
Learner
(Standard 1)

Students leverage technology to take an active role in choosing, achieving,
and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Computational Students develop and employ strategies for understanding and solving
Thinker
problems in ways that leverage the power of technological methods to
(Standard 5)
develop and test solutions.
ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 there are many different systems of a vehicle that must work together seamlessly.
 safety in technology labs is required of everyone.
 there is a specific tool meant for each job, and thought should be put into finding the best
tool for each situation.
Automotive Systems
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COURSE ESSENTIAL QUESTIONS














What is the correct method to safely handle and appropriately use tools?
Why is the automotive intake system essential for the functioning of an engine?
What are the service and maintenance intervals to ensure a proper working induction system?
What is the difference between a naturally aspirated (NA) and a forced induction engine?
How can we provide an engine with more combustible air?
What is the path that intake air follows from the intake stroke through the exhaust stroke?
What are the different engine cylinder configurations?
How can internal combustion engines stay at a constant temperature?
What are the jobs of the exhaust system?
What are the names and purposes of each of the exhaust system components?
Why are vehicles equipped with suspension systems?
What components make up an independent front suspension?
What kind of suspension system is equipped on the rear of vehicles?

COURSE KNOWLEDGE & SKILLS
Students will know . . .






how to be safe in the automotive workshop.
the air intake system as the first step of the four-stroke process in a combustion
engine.
the key elements of, and differences between, a SOHC engine and a DOHC engine.
all the tasks for which the automotive exhaust system is responsible.

Students will be able to . . .
 correctly select and safely use the best tool for each automotive job.
 locate the air filter and other serviceable intake system components and determine if
replacement is necessary.
 identify engine configuration and valve train layouts.
 follow a repair manual to assemble engine components.
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COURSE SYLLABUS
Course Name
Automotive Systems
Level
Grades 10-12
Prerequisites
Successful completion of Intro to Automotive Technology
Materials Required
None
General Description of the Course
This course is designed to help students build on their previous knowledge to develop a
more thorough understanding of the different automotive systems. Topics covered will
include safe work habits, the proper use of tools and equipment, the intake system, forced
induction methods, the cooling system, the exhaust system, steering and suspension, and
more. Safety and tool comprehension will also be reviewed. All units will include
classroom theory as well as hands-on practical projects in the lab area.
Assured Assessments








Written assessment based on lab safety procedures (Unit 1)
Performance assessment to demonstrate understanding of the proper use of tools
(Unit 2)
Quizzes on unit material (Units 2, 3, 4, 5, 6, 7, 8)
Hands-on identification using in-class vehicle (Units 3, 6, 7, 8)
Proper use of procedures on student vehicles (Units 3, 6, 7)
Group-created digital presentation (Unit 4)
Group disassembly, inspection, and reassembly of automotive engine (Unit 5)
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UNIT 1
General Lab Safety
Unit Goals
At the completion of this unit, students will:
ENG.06

Use engineering equipment, laboratory materials, and tools appropriately and
safely.

AUTO.01.05 Demonstrate and explain knowledge of personal safety practices such as eyewear,
clothing, footwear, and personal protective equipment (PPE).
Unit Essential Questions




Why is it important that everyone understands and follows the safety procedures in and
around the lab?
What do I need to know in an emergency situation in the lab?
What are the different types of Personal Protective Equipment (PPE)?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.
8.

Emergency power shut-offs
Fire drill procedures
Stay-put procedures
Lockdown procedures
First Aid kit
Eyewash / Shower station
Personal Protective Equipment (PPE)
Material Data Safety Sheets (MSDS)

Assured Assessments


Written assessment based on specific lab safety procedures for the class

Resources
Supplemental
 Note-taking sheets related to safety procedures
Time Allotment


Approximately 1 week
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UNIT 2
Review of Tools
Unit Goals
At the completion of this unit, students will:
AUTO.01.06 Demonstrate and explain knowledge of shop safety procedures when performing
tasks, such as raising a vehicle with a floor jack.
AUTO.01.07 Identify basic hand tools and their usage in the automotive industry.
Unit Essential Questions








Why are there SAE and metric-specific sized tools?
What are the different kinds of hammers, and hammer accessories?
What are different characteristics sockets can have?
Why is a torque wrench important, and where is it used?
What are the different styles of wrenches?
Where can pliers be used?
What differences exist among screwdriver bits?

Scope and Sequence
1. Fractional-sized hardware for American-made vehicles; metric-sized hardware for
foreign-made vehicles
2. Ball peen hammer, dead blow hammer, rubber mallet, claw hammer, starting punch
3. Opening size, drive size, metric/fractional, 6 pt / 12 pt, deep/shallow, chrome/impact
4. Importance of making a piece of hardware an exact tightness, used anywhere where
precise fitment is needed, especially where two machined surfaces meet to seal
5. Combination, open end, box end, flare nut wrenches
6. Holding, cutting, pulling, twisting, tightening, loosening a fastener or object
7. Phillips, flathead, torx, Allen screwdrivers: different styles of engagement and points of
contact to allow better grip because of contacting surface area
Assured Assessments



Performance assessment: Working in small workstations to demonstrate understanding of
the proper use of tools
Written quiz aligning with teacher-presented information

Resources
Core
 Guided note-taking sheets related to each type of tool
 Hands-on practice with each tool

Automotive Systems
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Supplemental
 Additional print resources for further clarification
Time Allotment


Approximately 2 weeks

Automotive Systems

8

UNIT 3
The Engine Air Intake System
Unit Goals
At the completion of this unit, students will:
AUTO.07.02

Describe the purpose, operation, and basic components of fuel and air
induction systems.

AUTO.03.04

Identify and describe the function of the basic engine components.

AUTO.02.03

Explain what is included in an automobile maintenance schedule.

ISTE Empowered
Learner
(Standard 1d)

Understand the fundamental concepts of technology operations,
demonstrate the ability to choose, use, and troubleshoot current
technologies, and are able to transfer their knowledge to explore emerging
technologies.

Unit Essential Questions





Why is the automotive intake system essential for the functioning of an engine?
What are the service and maintenance intervals to ensure a proper working induction
system?
What is the path that air takes from start to finish in the intake system?
What sensors may monitor airflow going through the intake system?

Scope and Sequence
1. Intake system as supplying clean air to the engine, and controlling the flow of air through
the system
2. Recommendations for changing the air filter every 12,000-15,000 miles depending on
driving conditions, as well as cleaning the mass air flow sensor, since that can affect the
fuel economy
3. Air filter, intake piping, IAT (Intake Air Temperature) sensor, MAF (Mass Air Flow)
sensor, throttle body, TPS (Throttle Position Sensor)
Assured Assessments



Hands-on identification using in-class vehicle, followed by inspection and cleaning
procedure on student vehicles
Written quiz aligning with teacher-presented information

Resources
Core
 Visual presentations
 Demonstration using shop vehicle
Automotive Systems
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Supplemental
 Guided note-taking sheets
Time Allotment


Approximately 2 weeks
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UNIT 4
Forced Induction
Unit Goals
At the completion of this unit, students will:
AUTO.04.04

Evaluate the advantages and disadvantages of existing, new, and emerging
systems and the effects of those systems on the environment.

ISTE Knowledge
Constructor
(Standard 3a)

Plan and employ effective research strategies to locate information and
other resources for their intellectual or creative pursuits.

ISTE Computational Understand how automation works and use algorithmic thinking to
Thinker
develop a sequence of steps to create and test automated solutions.
(Standard 5d)
ISTE Creative
Communicator
(Standard 6c)

Communicate complex ideas clearly and effectively by creating or using a
variety of digital objects such as visualizations, models, or simulations.

Unit Essential Questions





How does forced induction benefit an engine?
What are the different forced induction methods?
What are the different types of superchargers?
How is a supercharger different from a turbocharger?

Scope and Sequence
1. Forced induction as allowing smaller displacement engines to be more powerful, with
efficient use of intake air
2. Superchargers and turbochargers
3. Roots supercharger, twin screw supercharger, centrifugal supercharger
4. Superchargers as belt-driven from the engine’s crankshaft, providing an instant surge in
power, normally located high on the engine. Turbochargers as efficiently using wasted
exhaust gas to provide a surge in power, normally at higher RPMs.
Assured Assessments



Group-created digital presentation
Group-created quiz based on information from digital presentations

Resources
Core
 Visual presentations and digital clips

Automotive Systems

11

Supplemental
 Guided print presentations for quiz resources
Time Allotment


Approximately 2 weeks
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UNIT 5
The Engine Cylinder Head
Unit Goals
At the completion of this unit, students will:
AUTO.03.02

Describe basic valve train operation and configuration, such as DOHC,
SOHC, OHV, and flathead.

AUTO.03.03

Describe basic engine cylinder configurations such as V, inline, and
horizontally opposed.

CCS.MP.5

Use appropriate tools strategically.

ENG.05.01

Read and understand design documentation and technical manuals.

Unit Essential Questions






How does the camshaft lobe dimension affect the valve aperture?
What are the different parts of the valve?
How do all the valve train components work together?
What are the differences between DOHC and SOHC engines?
What are the different engine cylinder combinations?

Scope and Sequence
1. Lifting and width of the camshaft: The more lift the camshaft has, the more the valve will
open; the wider the camshaft duration profile, the longer the valve will stay open
2. Head, margin, face, stem
3. Camshaft lobe as transferring motion to a valve lifter (solid, mechanical), which can push
back on a pushrod or the valve depending on engine layout; once opened, the valve will
close back on its seat because of the valve spring, retainer, and keepers.
4. Dual OverHead Camshaft, Single OverHead Camshaft, with some engines having more
than one camshaft on top of the engine depending on the quality of valves
5. Inline, V-style, horizontally opposed
Assured Assessments



Written quiz aligning with teacher-presented information
Group disassembly, inspection, and reassembly of automotive engine to observe and
analyze components that work together

Resources
Core
 Visual presentations and digital clips
 Worksheets
Automotive Systems
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Hands-on engine disassembly

Supplemental
 Guided note-taking sheets
Time Allotment


Approximately 4 weeks
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UNIT 6
The Cooling System
Unit Goals
At the completion of this unit, students will:
AUTO.03.06

Describe the purpose, operation, and basic components of engine cooling
systems.

AUTO.05.02

Maintain, diagnose, service, and repair lubrication and cooling systems.

Unit Essential Questions





How does the engine cooling system make an engine run more efficiently?
How is the cooling system powered, and what is the heart of the system?
Why is the radiator so important?
What component of the cooling system is also responsible for giving us heat inside our
cars?

Scope and Sequence
1. Engines as performing best when they are warmed up, the thermostat allowing the engine
to get up to temperature and then maintain that temperature
2. The cooling system as powered by the crankshaft via the serpentine belt, which spins a
water pump, which forces a liquid through the engine, displacing engine heat
3. The radiator as a big heat exchanger, cooling liquid coolant before it reenters the engine,
with many radiators also doubling as a transmission cooler
4. Hot liquid from the engine as traveling to a heater core under the dashboard, a fan
blowing air through the heater core to give heat inside the car during cold months
Assured Assessments




Hands-on identification using in-class vehicle, followed by inspection procedure on
student vehicles to observe and analyze where components are located on cars of
different brands
Written quiz aligning with teacher-presented information

Resources
Core
 Visual presentations and digital clips
 Demonstration using shop vehicle
Supplemental
 Guided note-taking sheets
Time Allotment


Approximately 2 weeks
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UNIT 7
The Exhaust System
Unit Goals
At the completion of this unit, students will:
AUTO.05.04

Describe and demonstrate the process for performing exhaust inspection
and service.

ENG.04.04

Explain the process used for selecting the correct materials for specific
functions.

Unit Essential Questions




What is the purpose of the exhaust system?
What are the components of the exhaust system?
What are things that can wrong with an exhaust system?

Scope and Sequence
1. Redirecting the flow of harmful exhaust gases behind the driver component of a vehicle,
quieting the sound produced as a byproduct of the engine, controlling the emissions
quality of exhaust gases
2. Exhaust manifold, exhaust piping, catalytic converter, oxygen sensors, resonator,
hangers/flangers, muffler, tailpipe
3. Deterioration of metal components, gaskets failing and leaking, catalytic converters
getting clogged, oxygen sensors going bad and causing reduced fuel economy
Assured Assessments



Hands-on identification using in-class vehicle, followed by inspection procedure on
student vehicles
Written quiz aligning with teacher-presented information

Resources
Core
 Visual presentations and digital clips
 Demonstration using shop vehicle
Supplemental
 Guided note-taking sheets
Time Allotment


Approximately 2 weeks
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UNIT 8
The Suspension System
Unit Goals
At the completion of this unit, students will:
AUTO.08.02

Describe the purpose, operation, and basic components of the suspension
system.

AUTO.08.03

Explain caster, camber, and toe-in wheel alignment angles.

AUTO.08.04

Identify factors that cause abnormal tire wear.

Unit Essential Questions





Why are vehicles equipped with suspension systems?
What are common types of front suspension systems?
What are common types of rear suspension systems?
What suspension systems affect car alignment?

Scope and Sequence
1. Absorbing shock and road irregularities, supporting the vehicle’s weight, providing a
point of attachment for wheels
2. Coil spring, torsion bar, MacPherson strut
3. Leaf spring
4. Caster, camber, toe
Assured Assessments



Written quiz aligning with teacher-presented information
Hands-on identification using in-class vehicle

Resources
Core
 Visual presentations and digital clips
 Demonstration using shop vehicle
Supplemental
 Guided note-taking sheets
Time Allotment


Approximately 2 weeks
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COURSE CREDIT
One-half credit in technology education
One class period daily for a half year

PREREQUISITES
Successful completion of Intro to Automotive Technology

CURRENT REFERENCES





Automotive Excellence. Vols. 1 & 2. 2nd ed. New York: Glencoe, 2004. Print.
HowStuffWorks. https://www.howstuffworks.com/. Accessed November 3, 2020. Web.
MotorTrend. https://www.motortrendondemand.com/. Accessed November 3, 2020. Web.
Toboldt, William J., Larry Johnson, and W. Scott Gauthier. Automotive Encyclopedia. 9th ed.
Tinley Park, IL: Goodheart-Willcox, 1995. Print.

ASSURED STUDENT PERFORMANCE RUBRICS






Trumbull High School School-Wide Problem-Solving through Critical Thinking Rubric
(attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Automotive Systems Forced Induction Group Digital Presentation & Rubric (attached)
Automotive Systems The Engine Cylinder Head: Specifications for Your Car Engine
(attached)
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Understanding
X_______

Student demonstrates
clear understanding of the
problem and the
complexities of the task.

Student demonstrates
sufficient understanding
of the problem and most
of the complexities of the
task.

Student demonstrates
some understanding of
the problem but requires
assistance to complete
the task.

Student demonstrates
limited or no
understanding of the
fundamental problem after
assistance with the task.

Research
X_______

Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal.

Student gathers sufficient
information from multiple
sources including digital,
print, and interpersonal.

Student gathers some
information from few
sources including digital,
print, and interpersonal.

Student gathers limited or
no information.

Reasoning and
Strategies
X_______

Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies.

Student demonstrates
sufficient critical thinking
skills to develop a
cohesive plan integrating
strategies.

Student demonstrates
some critical thinking
skills to develop a plan
integrating some
strategies.

Student demonstrates
limited or no critical
thinking skills and no
plan.

Final Product
and/or
Presentation
X_______

Solution shows deep
understanding of the
problem and its
components. Solution
shows extensive use of
21st-century technology
skills.

Solution shows sufficient
understanding of the
problem and its
components. Solution
shows sufficient use of
21st-century technology
skills.

Solution shows some
understanding of the
problem and its
components. Solution
shows some use of 21stcentury technology
skills.

Solution shows limited or
no understanding of the
problem and its
components. Solution
shows limited or no use of
21st-century technology
skills.
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Trumbull High School School-Wide
Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Responsibility
for Self
X_______

 Highly self-directed
 Consistently displays
ethical conduct in the
classroom and on
campus

 Self-directed
 Displays ethical
conduct in the
classroom and on
campus

 Occasionally selfdirected
 At times displays
ethical conduct in the
classroom and on
campus

 Rarely self-directed
 Seldom displays ethical
conduct in the
classroom and on
campus

Respects
Others
X_______

 Sensitive and
considerate to others

 Considerate to others

 At times considerate to
others

 Insensitive to others

 Champions discussions
to resolve differences
through active listening
and offers opinions
without prompting in a
positive and rational
manner

 Actively discusses
avenues to resolve
differences when
appropriate, and offers
encouraging opinions
when prompted

 At times, appears
indifferent to others,
does not seek avenues
to resolve differences,
and is inflexible in his
or her own opinions

 Demonstrates
intolerance and lacks
social interaction skills

 Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates an
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates little
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

 Demonstrates a lack of
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

Practices
Interpersonal
Skills
X_______

Cultural
Understanding
X_______
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/Weight

Exemplary
4

Proposal
X_______

Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work.

Independent
Research &
Development
X_______
Presentation of
Finished Product
X_______

Working Toward
Goal
2

Needs Support
1-0

Student
demonstrates initiative by
generating appropriate
questions, creating original
projects/work.

Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work.

Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work.

Student is analytical,
insightful, and works
independently to reach a
solution.

Student is analytical, and
works productively to reach
a solution.

Student reaches a
solution with
direction.

Student is unable to
reach a solution
without consistent
assistance.

Presentation shows
compelling evidence of
an independent learner
and thinker.
Solution shows deep
understanding of the
problem and its
components.
Solution shows extensive
and appropriate
application of 21st
Century Skills.

Presentation shows clear
evidence of an independent
learner and thinker.
Solution shows adequate
understanding of the problem
and its components.
Solution shows adequate
application of 21st Century
Skills.

Presentation shows
some evidence of an
independent learner
and thinker.
Solution shows some
understanding of the
problem and its
components.
Solution shows some
application of 21st
Century Skills.

Presentation shows
limited or no evidence
of an independent
learner and thinker.
Solution shows
limited or no
understanding of the
problem.
Solution shows
limited or no
application of 21st
Century Skills.
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Automotive Systems
Forced Induction Group Digital Presentation
Name: ___________________________________
Period: ____________
Forced Induction Group Presentation Self-Grading Sheet
My group’s topic was: ___________________________________________________________
I was responsible for looking up the following information that was part of my group’s
presentation: ___________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
I made slide #’s _____________________________________.
The things I feel like I did well while researching my topic and preparing my information that
was used in the presentation were: __________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

Things I could have done a better job on: ____________________________________________
______________________________________________________________________________
______________________________________________________________________________
According to the Use of Class Time category from the rubric, I feel like I deserve a ____/4 points.

Use of
Class Time

4

3

Used time well
during each class
period. Focused
on getting the
project done and
never distracting
others.

Used time well
during the class
period. Usually
focused on getting
the project done
and not distracting
others.

2
Used some of the
time well during
each class period.
There was some
focus on getting
the project done,
but occasionally
distracted others.

1
Did not use class
time to focus on
the project, or
often distracted
others.

I feel this way because: __________________________________________________________.
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Automotive Systems
Forced Induction Group Digital Presentation Rubric
Exemplary
4

Goal
3

Working
Toward Goal
2

Needs
Support
1-0

Purpose

Achieves a
clear and
distinct
purpose and
communicates
the main ideas
clearly. Topic
is clearly
written on the
first slide.

Purpose is
clear,
although the
main ideas
could have
been more
specific.

Communicates
an identifiable
purpose and/or
idea.

Unclear
purpose or
idea.

Relevant
Information

Covers all the
appropriate
categories of
their topic.
Information is
understood
after topic has
been presented.

Some
categories are
covered, yet
key
information is
unclear.

Many
categories
are not
covered.
Information
is missing.

Organization

Presentation is
set up in an
easy-to-follow
format that is
clearly written
with pictures to
go along with
descriptions.
At least one
slide per
step/topic.

Presentation is
difficult to
follow.

Presentation
is
unorganized.
Slides may
contain too
much text.

Used some of
the time well
during each
class period.
There was
some focus on
getting the
project done,
but
occasionally
distracted
others.

Did not use
class time to
focus on the
project, or
often
distracted
others.

Use of Class
Time

Used time well
during each
class period.
Focused on
getting the
project done
and never
distracting
others.

Most
categories are
covered,
although some
information is
still unclear
after topic has
been
presented.
Presentation is
somewhat
clear to
follow. A few
pictures are
missing that
could have
been helpful
for visuals.
Slide
organization
could be
better.
Used time
well during
the class
period.
Usually
focused on
getting the
project done
and not
distracting
others.

Self
Grade

Teacher
Grade

Total Score: __________ /__________
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Automotive Systems
The Engine Cylinder Head: Specifications for Your Car Engine
Name: ___________________________________
Date: ____________________
Manufacturer: _______________________________________________
Number of Cylinders: _______________________
Number of liters or cc’s or cu/in’: _________________ (This you’ll have to find after online
searching.)
Engine block casting number/model numbers: ________________________ (if you can see any)
Using the information from above, you need to find the following:
Cylinder Head Bolt-Torque Sequence: ______________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Cylinder Head Bolt-Torque Specification (which can sometimes be more than one “step”):
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
How to set the timing on your engine: Timing marks on the crankshaft, camshaft, and anywhere
else (printing pictures where applicable): ____________________________________________
______________________________________________________________________________
______________________________________________________________________________
Valve Cover Torque: ____________________________________________________________
Intake Manifold Torque: _________________________________________________________
Exhaust Manifold Torque: ________________________________________________________
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Child Development provides students the knowledge needed to work with and care for children
as they grow and develop. All areas of development – physical, intellectual, social, and
emotional – are addressed so students can better understand, assess, and meet the needs of
children. Topics include: responsibilities and challenges of parenthood; pregnancy; prenatal
development; preparation for birth; the birth process; heredity and the environment; and child
development principles and theories. Additionally, students will have the opportunity to
participate in the RealCare Baby simulator program, exploring play activities and ways to keep
children healthy. This half-year course provides students with required knowledge, as well as
flexibility to explore other areas of interest in career and technical education. Child Development
prepares students for the challenges of parenting as well as for living and working in today’s
society.

COURSE GOALS
The following course goals derive from the 2018 National Standards for Family & Consumer
Sciences.
NASAFACS.4.1.1

Explain the roles and functions of individuals engaged in early
childhood, education, and services.

NASAFACS.4.2.1

Analyze child development theories and their implications for
educational and childcare practices.

NASAFACS.4.2.5

Analyze strategies that promote growth and development of
children [from birth to age three years].

NASAFACS.12.1.2

Analyze interrelationships among physical, emotional, social,
moral, and cognitive aspects of human growth and development
[up to age three years].

NASAFACS.15.2.1

Analyze nurturing practices that support human growth and
development.
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The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Empowered
Learner
(Standard 1)

Students leverage technology to take an active role in choosing, achieving,
and demonstrating competency in their learning goals, informed by the
learning sciences.
1c. Students use technology to seek feedback that informs and improves
their practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.
3d. Students build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 “child development” is a complex and multi-faceted term.
 there are four complex domains of child development.
 six complex stages of the individual life cycle involve children.
 heredity and the environment influence growth and development.

COURSE ESSENTIAL QUESTIONS




What is the role of a parent to a child?
What are the components of a child’s physical, intellectual, emotional, and social
development from birth to age three?
What are the major influences on a child’s growth and development?

COURSE KNOWLEDGE & SKILLS
Students will know . . .





the physical, intellectual, emotional, and social factors relating to beginning the
parenting process.
the components that go into raising a child, such as the change in lifestyle and roles
and responsibilities.
the effects that the mother has on her unborn child based on lifestyle decisions.

Students will be able to . . .
 apply the four domains of child development to the growth and development of
children.
 evaluate practices that guide healthy development of children.
 create developmentally appropriate learning activities and skills for the growth and
development of children.
Child Development
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COURSE SYLLABUS
Course Name
Child Development
Level
Grades 9-12
Prerequisites
None
Materials Required
None
General Description of the Course
Child Development is designed to provide knowledge, understanding, and practical
experience related to child development from conception to age three. Students will
explore physical, emotional, social, and intellectual development and how these areas
impact a child’s learning and growth. Topics and discussions will include: the roles,
responsibilities, and challenges of raising children; human sexuality; pregnancy; prenatal
development; preparation for birth; the birth process; heredity and the environment; and
careers in childcare. In addition, students will apply the concepts learned through the
opportunity to be a caregiver for an infant through the RealCare Baby simulator program.
Assured Assessments
Formative Assessments:
 Developing examples and illustrations of child development (Unit 1)
 Completing activities linked to family influence on child development (Unit 2)
 Written document on children in the embryo or at birth (Unit 3)
 RealCare Baby simulator activities (Unit 4)
 Creating items appropriate for the second and third years of a child’s life (Units 5, 6)




Summative Assessments:
Unit quiz or test (Units 1, 2, 3, 4, 5, 6)
Reflection paper (Unit 2)
RealCare Baby simulator quiz (Unit 4)

Core Texts
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
 The First 18 Months Activities and Discussion Packet
 From Conception to Birth. Dir. Jonathan Grupper. Discovery, 2007. DVD.
 RealCare Baby simulators
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UNIT 1
Learning about Children
Unit Goals
At the completion of this unit, students will:
NASAFACS.4.1.1

Explore the process by which children learn and develop skills
through the roles and functions of individuals engaged in early
childhood education and services.

NASAFACS.4.2.1

Analyze child development theories and their implications for
educational and childcare practices.

ISTE Empowered
Learner
(Standard 1c)

Use technology to seek feedback that informs and improves their
practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3d)

Build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

Unit Essential Questions




Why learn about child development?
What are the roles and responsibilities of parents and/or caregivers to a child?
Where do we draw our information from as to how children develop and learn?

Scope and Sequence






The best way to learn about children
o Benefits of studying children
o Views of childhood
o Childhood, past and present
Studying children
o The importance of child development
o What researchers have found
o The theories of child development
o Influences on development: acquired vs. inherited
Observing young children
o The role observation plays in learning about children
o Different types of observations and how they are used to understand children

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
Child Development
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o Developing examples of the five rules of development for a child
o Demonstrating the four types of child observation with a partner
o Matching the examples of physical, intellectual, emotional, and social behaviors with
the correct theory/theorist
o Comparing and contrasting child development theories
Summative Assessment:
 Unit test
Resources
Core
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
Supplemental
 Khan Academy. “Acquired versus Inherited Traits.” YouTube uploaded by Khan
Academy India – English on August 9, 2019.
https://www.youtube.com/watch?v=XyFgP3Hze4Q. Accessed November 3, 2020. Web.
Time Allotment


Approximately 10 days

Child Development
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UNIT 2
The Family
Unit Goals
At the completion of this unit, students will:
NASAFACS.4.2.5

Analyze family-based strategies that promote growth and
development of children [from birth to age three years].

NASAFACS.12.1.2

Analyze interrelationships among physical, emotional, social,
moral, and cognitive aspects of human growth and development
[up to age three years].

NASAFACS.15.2.1

Analyze family nurturing practices that support human growth and
development.

ISTE Empowered
Learner
(Standard 1c)

Use technology to seek feedback that informs and improves their
practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3d)

Build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

Unit Essential Questions




What are the various structures of families?
How do families change over the course of the lifespan?
What can be done to strengthen the well-being of individuals and families across the
lifespan?

Scope and Sequence





Qualities of a strong family
o Functions of the family
Family structure
o Individual characteristics of family types
o Trends affecting families
Children’s needs
o Physical
o Emotional and social
o Intellectual

Child Development
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Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Developing a family life cycle pie chart
o Developing a family types strengths and weaknesses chart
o Completing a families and clay pots activity
o Completing a family types and life cycle problem trail activity
Summative Assessment:
 Unit quiz
 Reflection paper on what was learned through the clay pot activity
Resources
Core
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
 Family Life Cycle Pie Chart
 Family Types Strengths and Weaknesses Chart
 Clay Pot Activity
 Continuing Concerns of the Family Project
Supplemental
 Sesame Street’s Karli Muppet (character who is in foster care, introduced in October
2019 to promote community and support children in foster care):
o “A Place for You.” YouTube uploaded by Sesame Street in Communities on May 4,
2020. https://www.youtube.com/watch?v=yy7eUsUCxYs. Accessed November 3,
2020. Web.
o Taylor, Derrick Bryson. “Karli on Sesame Street Reveals Her Mother’s Addiction
Battle.” The New York Times October 10, 2019.
https://www.nytimes.com/2019/10/10/arts/sesame-street-karli-addiction.html.
Accessed November 3, 2020. Web.
Time Allotment


Approximately 7 days

Child Development
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UNIT 3
The Beginning: Conception, Prenatal Development, and Childbirth
Unit Goals
At the completion of this unit, students will:
NASAFACS.4.2.5

Analyze strategies that promote growth and development of
children at their beginning.

NASAFACS.12.1.2

Analyze interrelationships among physical, emotional, social,
moral, and cognitive aspects of human growth and development.

NASAFACS.15.2.1

Analyze nurturing practices that support human growth and
development.

ISTE Empowered
Learner
(Standard 1c)

Use technology to seek feedback that informs and improves their
practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3d)

Build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

Unit Essential Questions









How does conception occur?
What occurs during each of the three stages of prenatal development?
Why do babies born at full term have a better chance for survival than babies born a few
months early?
Why is appropriate medical care necessary for pregnant women?
What can be the consequences if a pregnant woman does not get the proper medical care?
What are the three stages of labor?
What exams and procedures are given to a newborn in the first few days?
What factors can contribute to a premature birth, and what are the risks to the baby and
mother?

Scope and Sequence




The process of conception
o Conception
o Role of genetics
o Infertility
o Multiple births
Three stages of pregnancy
o Germinal stage
o Embryonic stage

Child Development
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o Fetal stage
Birth defects
o Types and causes
o Prevention and diagnosis
Avoiding dangers to the baby
o Effects of drugs and alcohol
o Coffee, prescription drugs
o Environmental hazards
Health during pregnancy
o Early signs of pregnancy
o Medical care
o Physical changes
o Nutrition
Preparing for childbirth
o Delivery options
o Places to give birth
o Types of birth
Progression of labor
o Stages of labor
o Baby’s arrival: appearance, tests, examinations

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Creating an FAQ brochure on a chosen topic related to birth defects
o Essay on the major changes that occur in a developing baby during the embryonic
stage
Summative Assessment:
 Unit quiz
Resources
Core
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
 From Conception to Birth. Dir. Jonathan Grupper. Discovery, 2007. DVD.
 A Month at a Time Project Binders
 The “Price Is Right” Game (dealing with the cost of having a baby)
 Genetic Birth Defects Presentation
 APGAR Chart
 Progression of Labor Sequence Chart
 Postnatal Need Chart
Child Development
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Supplemental
 Guest speaker from the March of Dimes
Time Allotment


Approximately 10 days
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UNIT 4
The Baby’s First Year
Unit Goals
At the completion of this unit, students will:
NASAFACS.4.2.5

Analyze strategies that promote growth and development of
children in their first year.

NASAFACS.12.1.2

Analyze interrelationships among physical, emotional, social,
moral, and cognitive aspects of human growth and development in
the first year of life.

NASAFACS.15.2.1

Analyze nurturing practices that support human growth and
development in the first year of life.

ISTE Empowered
Learner
(Standard 1c)

Use technology to seek feedback that informs and improves their
practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3d)

Build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

Unit Essential Questions





What occurs during the first month after birth for recovery and adjustment for mother,
baby, and family?
What do I need to know to meet the basic needs of a baby?
How does a baby typically grow during the first year with regard to the four domains of
child development?
How can a parent or caregiver help a baby to grow up physically healthy?

Scope and Sequence






After the birth
o Bonding
o Feeding
o Mother’s postnatal care
Major influences on an infant’s growth and development
o Heredity
o Health
o Environment
Growth and development during the first year
o Growth in weight, length, body shape, senses
o Milestones

Child Development
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o Reflexes
o Hand-eye coordination
Caring for an infant
o Handling the baby
o Bedtime routines
o Sleep patterns
o Responding to crying; shaken baby syndrome
o Feeding an infant
Essential, daily care
o Bathing
o Diapering
o Bottle
o Swallowing
RealCare Baby simulator
o Program details
o Forms
o Requirements
o Care and responsibility
o Required reports and reflection

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Completing a graphic organizer on baby’s first year
o Newborn QR station activities
o RealCare Baby simulator practice activities
Summative Assessment:
 Unit quiz
 RealCare Baby simulator quiz and demonstration
Resources
Core
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
 First Year Growth and Development Chart
 Newborn QR station supplies and notetaking materials
 RealCare Baby simulators
Supplemental
 RealCare Baby supporting materials
 Guest speaker from a pediatric medicine practice
Child Development
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Roman’s Cooking Corner.
https://www.youtube.com/channel/UCbDMSeCTeNPSeZP2DCbXISQ. Accessed
November 3, 2020. Web.

Time Allotment


Approximately 15 days

Child Development
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UNIT 5
The Child from One to Two
Unit Goals
At the completion of this unit, students will:
NASAFACS.4.2.5

Analyze strategies that promote growth and development of
children in their second year.

NASAFACS.12.1.2

Analyze interrelationships among physical, emotional, social,
moral, and cognitive aspects of human growth and development in
the second year of life.

NASAFACS.15.2.1

Analyze nurturing practices that support human growth and
development in the second year of life.

ISTE Empowered
Learner
(Standard 1c)

Use technology to seek feedback that informs and improves their
practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3d)

Build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

Unit Essential Questions





What are the major milestones from years one to two?
What changes occur in physical growth and abilities from years one to two?
What developmental activities are appropriate for a one- to two-year-old?
What activities will intellectually stimulate a one- to two-year-old?

Scope and Sequence






Changes in physical growth from year one to year two
o Height and weight
o Proportion and posture
o Sensory integration
o Motor skills
Nutrition needs and eating
o Self-feeding
o Nutritional requirements
Emotional development
o Emotional patterns
o Specific emotions
o Fear
o Love and affection

Child Development
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o Empathy
o Promoting self-concept
o Negative behavior, temper tantrums
Social patterns
o Socialization
o Social skills
o Imaginary friends
o Guiding behavior
Brain development
o Role of intelligence
o Concept development
o Methods of learning
o Intellectual activity areas: memory, attention, perception, reasoning, imagination,
creativity, curiosity
Encouraging learning
o Reading readiness
o Guiding learning
o Age-appropriate toys, knowing right from wrong, and speech

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Answering The First 18 Months discussion questions
o Creating a children’s toy
o Creating a children’s book
o Completing a preschool readiness packet
o Fine and gross motor skills stations activities
Summative Assessment:
 Unit quiz
Resources
Core
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
 The First 18 Months Activities and Discussion Packet
 Create a Toy Activity Sheet
 Fine and Gross Motor Skills Activity
 Month-to-Month Graphic Organizer
 Preschool Readiness Packet and Activity
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Supplemental
 The First 18 Months. DVD.
 Roman’s Cooking Corner.
https://www.youtube.com/channel/UCbDMSeCTeNPSeZP2DCbXISQ. Accessed
November 3, 2020. Web.
Time Allotment


Approximately 21 days

Child Development
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UNIT 6
The Child from Two to Three
Unit Goals
At the completion of this unit, students will:
NASAFACS.4.2.5

Analyze strategies that promote growth and development of
children in their third year.

NASAFACS.12.1.2

Analyze interrelationships among physical, emotional, social,
moral, and cognitive aspects of human growth and development in
the third year of life.

NASAFACS.15.2.1

Analyze nurturing practices that support human growth and
development in the third year of life.

ISTE Empowered
Learner
(Standard 1c)

Use technology to seek feedback that informs and improves their
practice and to demonstrate their learning in a variety of ways.

ISTE Knowledge
Constructor
(Standard 3d)

Build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

Unit Essential Questions





What are the major milestones from years two to three?
What changes occur in physical growth and abilities from years two to three?
What developmental activities are appropriate for a two- to three-year-old?
What activities will intellectually stimulate a two- to three-year-old?

Scope and Sequence






Changes in physical growth from year two to year three
o Height and weight
o Posture and body shape
o Motor skills
o Hand preference
Nutrition needs and eating
o Self-feeding
o Nutritional requirements
Self-care skills
o Dressing
o Caring for teeth
o Washing and bathing
o Sleeping and toileting
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Social and moral development
o Social skills
o Moral development
o Conflict resolution and cooperation
o Self-confidence
Social patterns
o Learning through play, types of play
o Social skills
Intellectual development
o Types of intelligence: tests, multiple
o Piaget: make-believe play, use of symbols, egocentric viewpoint, limited focus
Encouraging learning
o Reading
o Art and music
o Transitioning to preschool

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Role-plays with the various types of play
o Characteristics of development stations activities
o Completing a story stretcher activity
o Creating an age-appropriate art or music lesson activity
o Creating a child safety poster
o Creating a unit-specific PSA announcement
Summative Assessment:
 Unit quiz
Resources
Core
 Boyd, Denise, and Helen Bee. The Developing Child. 13th ed. New York: McGraw-Hill,
2016. Print.
Supplemental
 Roman’s Cooking Corner.
https://www.youtube.com/channel/UCbDMSeCTeNPSeZP2DCbXISQ. Accessed
November 3, 2020. Web.
Time Allotment


Approximately 21 days
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COURSE CREDIT
One-half credit in family & consumer sciences
One class period daily for a half year

PREREQUISITES
None

ASSURED STUDENT PERFORMANCE RUBRICS










Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Child Development The Four Domains of Child Development (attached)
Child Development Inherited vs. Acquired Traits (attached)
Child Development Theorist Project Grading Rubric (attached)
Child Development Families Come in All Shapes and Sizes (attached)
Child Development Favorite Toys (attached)
Child Development Chapter 6 – Toddler Stations (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose of
the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the text



Demonstrates general
understanding of text
by:
o Partially
identifying the
purpose of the text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of
the text



Demonstrates limited
or no understanding
of text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting,
revising, and/or
deepening initial
understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main ideas
of text
o Actively interpreting
text by raising questions
and looking for answers
in text



Demonstrates general
ability to interpret
text by:
o Guided reflection
and/or revision of
initial
understanding
o Summarizing
some of the main
ideas of text
o Guided
interpretation of
text by locating
answers to given
questions in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to
answer questions
by locating
responses in text

Connect
X_______



Demonstrates
perceptive
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates
insightful evaluation
of text by one or more
of the following:
o Critical analysis
to create a
conclusion
supported by the
text
o Perceptive
judgments about
the quality of the
text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by one
or more of the following:
o Critical analysis to form
a conclusion from the
text
o Thoughtful judgments
about the quality of the
text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a
general evaluation of
text by one or more of
the following:
o Formulation of a
superficial
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more
of the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Child Development
The Four Domains of Child Development
The content of child development includes almost everything people know about children. This
knowledge can be divided into four domains. For this activity, read the following statements
about children. Then, identify which domain of child development each statement describes.
Statements about Children

Domains of Child Development

_____ 1. Newborns get an average of about 17 hours
of sleep per day.

a.
b.
c.
d.

_____ 2. During the first year, infants babble
syllables, such as “da da.”

emotional development
intellectual development
social development
physical development

_____ 3. Babies learn to distinguish between
the faces of caregivers and those of strangers.
_____ 4. Children are proud when they can
do tasks by themselves.
_____ 5. After the first year, babies continue to grow
rapidly, but less rapidly than during the first
year.
_____ 6. Infants are anxious that loved ones who
leave them with other caregivers will not
return.
_____ 7. School-age children can learn symbol systems
used in reading and math.
_____ 8. Brothers and sisters are built-in playmates
for each other.
_____ 9. Children are curious and eager learners.
_____ 10. Children with speech impairments may
lack self-esteem.
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Name: ___________________________________
Date: ___________________________________
Period: __________

Child Development
Inherited vs. Acquired Traits
You need to read each trait that is listed and decide whether it is an inherited or an acquired trait.
Place a check mark in the box it fits in, then in the “Why?” box justify your answer.
Trait

Inherited

Acquired

Why? Justify your Answer.

Being tall
Playing basketball well
Doing a front handspring
Being able to hold your
breath for more than a
minute (large lung
capacity)
Having blue eyes
Having webbed feet
Short legs
Playing the piano
Writing left-handed
Being able to throw the
perfect spiral football
Having curly hair
Type of music you like
Hunting well
Shape of your nose
Having lots of body hair
Going bald
Ability to sink a threepointer
Ability to hit a home run
Size shoe you wear
Ability to roll your
tongue
Child Development
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1. List 5 traits that you have inherited.

2. List 5 traits that you have acquired.

3. List 5 traits that are inherited in plants.

4. Can plants acquire traits? If so, list all that you can think of.

5. List 5 traits that are inherited in animals.

6. List 3 traits that are acquired in animals.

Child Development
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Child Development
Theorist Project Grading Rubric
Criteria

Excellent
25-20 points

Good
19-14 points

Fair to Poor
13 or below

Presentation is
original, creative, and
conveys the
information well.

Information is clearly
and explicitly stated.
Audience has a clear
understanding.

Some information is
stated, but is lacking
some insight and
understanding.

No effort put into
presentation.

Theory is explained
with backup
information.

Theory is presented
so that it is easy to
understand. Examples
are given.

Some details are
unclear; there is a
sense group does not
fully understand the
theory, but effort has
been made

No explanation of
theory is provided.

Opinion on theory is
stated.

Group states
agreement/disagreem
ent and states reasons
for opinion. Audience
is swayed by group’s
opinion.

Presentation states an
opinion of the group,
but no backup is
provided.

Examples of theory
are provided.

Two or more
examples are
provided with
supporting details.

One example is
provided with details.

No details or
examples are
provided.

All group members
have played active
and equal roles in the
project.

Group worked very
well together – being
organized, and
sharing equally in
duties.

Not all team members
contributed equally.

Project fell on one or
two people while the
rest of team
“coasted.”

Presentation is neat,
organized, and errorfree.

Presentation is wellput together, with no
spelling or grammar
errors.

A few errors, but
good effort put forth.

Audience is able to
gain meaning and
understanding of the
theory/theorist from
the presentation.

Audience has
complete
understanding of the
theory.

Theory is stated with
examples, but some
areas are not clear to
audience.

Child Development

No opinion provided.

Disorganized
presentation, with
many errors.

Audience has not
gained any insight
into the theory.
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Child Development
Families Come in All Shapes and Sizes

The Sesame Street Workshop is actively committed to supporting children in foster care – and
delivered on its promise back in October 2019 by introducing Karli, a Muppet who lives with her
“for now” parents, Daila and Clem.
In a video titled “You Belong,” Karli attends a pizza party with Elmo in her new foster home and
worries she does not have a “place at the table” where she belongs.
“Sometimes, even mommies and daddies need some help taking care of their children,” Daila
says, explaining the role of foster parents to Elmo. “Karli’s mommy has been having a hard time,
so we are her foster parents or her for-now-parents. We will keep her safe until her mommy can
take care of her again.”
The new initiative is part of the show’s Sesame Street in Communities Program, which provided
resources for parents, teachers and other caregivers on a range of topics including difficult issues
like foster care.
“Fostering a child takes patience, resilience, and sacrifice, and we know that caring adults hold
the power to buffer the effect of traumatic experiences on young children.” Dr. Jeanette
Betancourt, Sesame Street’s Senior Vice President of Social Impact, said in a statement about the
new program. “We just want foster parents and providers to hear that what we do matters – they
have an enormous job of building and rebuilding family structures and children’s sense of
safety.”
View, read and reflect on Karli and the Sesame Street in Communities Program:
 “A Place for You.” YouTube uploaded by Sesame Street in Communities on May 4, 2020.
https://www.youtube.com/watch?v=yy7eUsUCxYs. Accessed November 3, 2020. Web.
 Taylor, Derrick Bryson. “Karli on Sesame Street Reveals Her Mother’s Addiction Battle.”
The New York Times October 10, 2019. https://www.nytimes.com/2019/10/10/arts/sesamestreet-karli-addiction.html. Accessed November 3, 2020. Web.
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Child Development
Favorite Toys
Name: ___________________________________
My Favorite Toy: Draw a picture of a favorite toy from your childhood:

Name of Toy:
Origin of Toy (gift, Christmas, etc.):
Write a few descriptive sentences about the toy:

CLASSIC GAME QUIZ: Rate the following GAMES from oldest to the newest (manufactured):
Your Order:

Correct Order:

1. _____ Candy Land

_____

2. _____ Magic

_____

3. _____ Monopoly

_____

4. _____ Parcheesi

_____

5. _____ Scrabble

_____

6. _____ Trivial Pursuit

_____

7. _____ Twister

_____

8. _____ UNO

_____
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CLASSIC TOY INFORMATION: List the classic toy next to the year (fun fact may be included):
2000 B.C.

1996 -

1867 -

1998 -

1900 -

1999 -

1903 -

2000 -

1903 -

2001 -

1915 -

2002 -

1916 -

2003 -

1923 -

2004 -

1930 -

2005 -

1935 -

2006 -

1947 -

2007 -

1948 -

2008 -

1952 -

2009 -

1954 -

2010 -

1956 -

2011 -

1957 -

2012 -

1958 -

2013 -

1959 -

2014 -

1964 -

2015 -

1966 -

2016 -

1980 -

2017 -

1983 -

2018 -

1983 -

2019 -

1988 -

2020 -
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Child Development
Chapter 6 – Toddler Stations

Station #1 ~ Wooden Blocks

1. Look at all of the blocks in the basket!
2. What do you notice about them?
3. What are all of the ways you can play with them?
4. With your group, build a REALLY high structure with the blocks.
▪ How do you feel about what you built?

▪ Imagine how you would feel if one of your group members
knocked it over, either by accident or on purpose.

What characteristic am I?
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Station #2 ~ Dictionary

Do you know what these terms mean?
MELAMINE

CLAVE

Look them up using the Chromebook at this station.
▪ What is it?

▪ What is it used for?
What characteristic am I?
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Station #3 ~ Color by Number Picture

1. Read the directions on the picture.
2. Solve the math equations and have your partners check your
answers.

What characteristic am I?
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Station #4 ~ Paper, Pencil, Scissors, and a Timer!

1. Start the timer.
Using your non-dominant hand, trace your dominant hand on the
blank piece of paper. Record your time.
2. Start the timer again.
Cut out your traced hand using your non-dominant hand. Record
your time.

What characteristic am I?

Child Development

34

Station #5 ~ Children’s Books

Read each of the books to each other, in order from 1 to 4.
Did you notice?
▪ The first book has pictures only.
▪ The second book has one word and one picture on each page.
▪ The third book has one simple sentence below each picture on each
page.
▪ The fourth book has more complex sentences on each page below
the pictures.

What characteristic am I?
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
There is a compelling need for young people to understand the fundamentals of investing as
early as possible. High school students have the single most powerful investment advantage they
will ever have: the luxury of time. Through the introduction and application of various basic
economic concepts as part of this course, students will gain an understanding that they will not
be able to count on their retirement being funded by company or government pensions in the
future. They will have to provide for a significant amount of their income during retirement, and
they will be in charge of how most of their retirement funds are invested. The first step in this
process is to guide students to understand that learning about saving and investing is about them
and their own lives.
The further acquisition of financial knowledge and skills through Investing and the Stock Market
begins with a prerequisite: Accounting 1 or Personal Finance. Investing and the Stock Market
will provide students a pathway to further financial knowledge with a focus on planning for the
future. The focus is to lead students to understand and take control of their own personal
financial situations now and for their future.

COURSE GOALS
The following course goal derives from the 2007 National Standards for Business Education.
NSBE.Personal Finance.IV
(Saving and Investing)

Evaluate savings and investment options to meet shortand long-term goals.

The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
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performing technical tasks; analyze the specific results
based on explanations in the text.
CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative
artifacts, and make meaningful learning experiences for
themselves and others.
3a. Students plan and employ effective research
strategies to locate information and other resources
for their intellectual or creative pursuits.
3b. Students evaluate the accuracy, perspective,
credibility, and relevance of information, media,
data, or other resources.
3d. Students build knowledge by actively exploring
real-world issues and problems, developing ideas
and theories and pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for
understanding and solving problems in ways that
leverage the power of technological methods to develop
and test solutions.
5b. Students collect data or identify relevant data sets,
use digital tools to analyze them, and represent data
in various ways to facilitate problem-solving and
decision-making.
5c. Students break problems into component parts,
extract key information, and develop descriptive
models to understand complex systems or facilitate
problem-solving.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 saving for retirement is important as soon as one starts working.
 investing carries some risk; the bigger the risk, the higher the potential return.
 stocks, bonds, and cash saving have advantages and disadvantages as the most popular
investments.
 a complex process is involved in deciding how to allocate assets between stocks and
bonds, including the risk and the timeframe for when the assets are needed.
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COURSE ESSENTIAL QUESTIONS





Why should I invest?
What are the types of investments appropriate for different objectives such as age, liquidity,
income, and growth?
What is an investment strategy?
How can cognitive functions and behavioral tendencies that humans have influence investing
decisions?

COURSE KNOWLEDGE & SKILLS
Students will know . . .








the components of stocks, bonds, mutual funds, and savings accounts.
characteristics of investing.
rewards and risks of various forms of investments.
the mathematical computation of Compounding Interest and Returns, Rule of 72.
interpretation of and information on stocks via sources such as Yahoo! Finance.
the definition of target-date mutual funds and how they are used properly.

Students will be able to . . .
 identify various savings and investment vehicles, including their risks and their
rewards.
 gather information from various sources to make informed financial decisions.
 create a target-date mutual fund portfolio based on career goals.
 apply knowledge to a hands-on simulation to better understand the complex world of
investment strategies.
 create an investment portfolio.
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COURSE SYLLABUS
Course Name
Investing and the Stock Market
Level
Grades 11-12
Prerequisites
Successful completion of Accounting I or Personal Finance
Materials Required
None
General Description of the Course
This course will expand upon personal finance topics, with an increased emphasis on
investing as a means to financial independence. Personal finance education in high school
provides students the knowledge and skills to manage financial resources effectively for a
lifetime of financial well-being. Investing and the Stock Market will cover the time value
of money, compound interest, and how investing wisely over long periods of time can
lead to financial security. Students will explore investment options such as stocks, bonds,
mutual funds, and real estate as well as careers in the financial industry. Speculative
investments and how to incorporate them into an investment portfolio will also be
discussed.
Assured Assessments
Formative Assessments:
 Responding to discussion prompts and question of the day (Units 1, 2, 3, 4, 5, 6, 7, 8, 9)
 Responding to exit tickets (Units 1, 2, 3, 4, 5, 6, 7, 8, 9)
 Compound interest applications and practice (Unit 1)
 Stock performance analysis (Unit 2)
 Data crunch activity: How one’s asset mix impacts one’s returns (Unit 3)
 Choose the Target-Date Fund activity (Unit 4)
 Roll the dice activity related to behavior bias and loss aversion (Unit 6)
 Comparing types of retirement accounts (Unit 7)
 Researching online tools and apps for robo-advising, and creating a comparative
graphic organizer (Unit 8)
 Investment portfolio presentation (Unit 9)



Summative Assessments:
Quizlet: Cashcabulary: Investing (Units 1, 3, 4, 5, 6, 7, 8, 9)
Google Forms quiz: Owning stock (Unit 2)

Core Text
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
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UNIT 1
Why Should I Invest?
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3a)

Plan and employ effective research strategies to locate
information and other resources for their intellectual or
creative pursuits.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

Unit Essential Questions





How does investing work?
What is the advantage of investing early for retirement, and how much will I need?
What is the difference between compound interest and simple interest?
Does compound interest have more of an impact for short-term investments or long-term
investments, and why?

Scope and Sequence
1. A simple introduction to investing
a. How does investing work?
2. Compound interest and the role it plays in investing
a. Compound interest formula
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b. Roles of compound interest and simple interest in short-term and long-term
investments
3. Investing for retirement
a. Setting goals for how much one thinks one will need to support oneself
b. Retirement calculator
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Modeling of compound interest and retirement calculations
o Responding to discussion prompts and question of the day
o Infographic: A simple introduction to investing, with question prompts
o Compound interest applications and practice
o Using an investing for retirement calculator and interpreting the results
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Investopedia. “Compound Interest Explained.” YouTube uploaded by Investopedia on
August 22, 2013. https://www.youtube.com/watch?v=wf91rEGw88Q. Accessed
November 3, 2020. Web.
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 NerdWallet. “Retirement Calculator.” https://www.nerdwallet.com/investing/retirementcalculator. Accessed November 3, 2020. Web.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
 Visual Capitalist. “A Simple Introduction to Investing.”
https://wealth.visualcapitalist.com/simple-introduction-investing/. Accessed November 3,
2020. Web.
Time Allotment


Approximately 8 days
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UNIT 2
So, What’s a Stock?
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3a)

Plan and employ effective research strategies to locate
information and other resources for their intellectual or
creative pursuits.

ISTE Knowledge Constructor
(Standard 3b)

Evaluate the accuracy, perspective, credibility, and
relevance of information, media, data, or other
resources.

Unit Essential Questions




What does it mean to own stock?
What are the risks of investing my money in the stock market?
How do I analyze the performance of individual stock over time?

Scope and Sequence
1. How the stock exchange works
a. The relation between company growth and buying shares in that company
b. How selling shared on the stock exchange benefits companies
c. The Stock Market Game simulation experience
2. Owning stock
a. Ticker symbol
b. Gains and losses
c. Five-year performance
Investing and the Stock Market
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d. Trends
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Infographic: How the stock exchange works
o Stock performance analysis
o Responding to exit tickets
Summative Assessment:
 Google Forms quiz: Owning stock
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
 The Stock Market Game. https://www.stockmarketgame.org/. Accessed November 3,
2020. Web.
Supplemental
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 Kurzgesagt. “How the Stock Exchange Works.” YouTube uploaded by Kurzgesagt – In a
Nutshell on November 28, 2013.
https://www.youtube.com/watch?v=F3QpgXBtDeo&vl=hu. Accessed November 3,
2020. Web.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
 Various articles on stock performances by companies such as Amazon, Chipotle, Nike, &
Snap
 Field trip to the New York Stock Exchange
Time Allotment


Approximately 8 days
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UNIT 3
Bonds, Diversification, and Asset Allocation
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Apply criteria for choosing a savings or investment
instrument (e.g., market risk, inflation risk, interest rate
risk, liquidity, and minimum amount needed for
investment).

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3a)

Plan and employ effective research strategies to locate
information and other resources for their intellectual or
creative pursuits.

ISTE Computational Thinker
(Standard 5b)

Collect data or identify relevant data sets, use digital
tools to analyze them, and represent data in various
ways to facilitate problem-solving and decisionmaking.

Unit Essential Questions




What is a bond, and how does an investor make money for it?
What is a bond fact sheet, and how do I read it?
What is the importance of diversifying my investment portfolio?

Scope and Sequence
1. Investing basics
a. Stocks and bonds mix
b. Risks of bonds as an investment
c. Inverse relationship: inverse rates + bond prices
2. Bond fund fact sheet
a. How to read the fund sheet
b. Interpreting fund sheet information in relation to investment options
3. Diversification
a. Benefits of diversification
b. Asset allocation
Investing and the Stock Market
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c. Asset classes
d. Protection for investors
4. Data
a. Impact of asset mix to investment returns
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Answering question prompts on “Investing Basics: Bonds”
o Bond fact sheet activity
o Data crunch activity: How one’s asset mix impacts one’s returns
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 E*TRADE. “The Power of Diversification.” YouTube uploaded by E*TRADE on
September 25, 2012. https://www.youtube.com/watch?v=pNO3Rmmezc0. Accessed
November 3, 2020. Web.
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 TD Ameritrade. “Investing Basics: Bonds.” YouTube uploaded by TD Ameritrade on
October 17, 2017. https://www.youtube.com/watch?v=IuyejHOGCro. Accessed
November 3, 2020. Web.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
Time Allotment


Approximately 8 days
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UNIT 4
Investing in Funds
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Apply criteria for choosing a savings or investment
instrument (e.g., market risk, inflation risk, interest rate
risk, liquidity, and minimum amount needed for
investment).

NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5b)

Collect data or identify relevant data sets, use digital
tools to analyze them, and represent data in various
ways to facilitate problem-solving and decisionmaking.

Unit Essential Questions




What are mutual funds, index funds, and exchange-traded funds (ETFs)?
What is a target-date fund?
How are investment fees calculated?
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What is Return on Investment (ROI)?
What is price-to-earnings ratio?

Scope and Sequence
1. Mutual funds, index funds, ETFs
a. Defining common types of funds
2. Choosing the right target-date fund
a. Factors to consider
b. Effective strategies
c. Asset allocation
3. ROI, price per earnings
a. Tools to evaluate stock purchase decisions
4. Investment fees
a. How fees are calculated
b. Pros and cons of fee vs. no fee
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Edpuzzle: True or false mutual fund activity
o Choose the Target-Date Fund activity
o Investment Fee Calculation activity
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 MissBeHelpful. “What Are Mutual Funds, Index Funds, and ETF’s???” YouTube
uploaded by MissBeHelpful on March 15, 2018.
https://www.youtube.com/watch?v=_4cOJ9J7phc. Accessed November 3, 2020. Web.
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Retire Happy. “Choosing the Right Target-Date Fund.” YouTube uploaded by Retire
Happy on January 13, 2016. https://www.youtube.com/watch?v=RLPKP0xjOeI.
Accessed November 3, 2020. Web.
Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.

Time Allotment


Approximately 10 days
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UNIT 5
Deep Dive into Funds
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5c)

Break problems into component parts, extract key
information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

Unit Essential Questions




How does a mutual fund function?
What is an index fund?
How do I invest in fund that can minimize my risk and diversify my portfolio?

Scope and Sequence
1. Mutual funds
a. Functions
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2. Index funds vs. ETFs
a. Functions
b. Similarities and differences
c. Criteria for choosing mutual, ETF, or both
3. S&P 500
a. Benchmark funds
b. Analysis of performance
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
Time Allotment


Approximately 12 days
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UNIT 6
What’s Your Investment Strategy?
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Apply criteria for choosing a savings or investment
instrument (e.g., market risk, inflation risk, interest rate
risk, liquidity, and minimum amount needed for
investment).

NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5c)

Break problems into component parts, extract key
information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

Unit Essential Questions





What is my investment strategy?
How can I put my knowledge of investing and stocks into practice?
What information is helpful to know when creating an investment strategy?
What is behavior finance, and how can it affect investment strategies and decisions?

Scope and Sequence
1. Developing an investment strategy
Investing and the Stock Market
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a. Factors and information to take into account to develop a strategy
2. Tips for beginning investors
a. Long-term focus
b. Diversification
c. ROI
d. P/E
3. Behavior finance
a. Biases
b. Overcoming biases
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Interactive activity: Invest with STAX
o Infographic: Tips for beginners
o Roll the dice activity related to behavior bias and loss aversion
o Buy and Sell interactive activity
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
 Visual Capitalist. “Keeping Your Eye on the Prize: Tips for Beginner Investors.”
https://wealth.visualcapitalist.com/tips-beginner-investors/. Accessed November 3, 2020.
Web.
Time Allotment


Approximately 12 days
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UNIT 7
Types of Retirement Accounts
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Apply criteria for choosing a savings or investment
instrument (e.g., market risk, inflation risk, interest rate
risk, liquidity, and minimum amount needed for
investment).

NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3a)

Plan and employ effective research strategies to locate
information and other resources for their intellectual or
creative pursuits.

ISTE Computational Thinker
(Standard 5b)

Collect data or identify relevant data sets, use digital
tools to analyze them, and represent data in various
ways to facilitate problem-solving and decisionmaking.

Unit Essential Questions



What is a brokerage account?
What are the different types of retirement accounts, and their characteristics?
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Scope and Sequence
1. Brokerage accounts
a. Definition of a brokerage account
b. Setting up a brokerage account
c. Selecting the right account
d. Opening a brokerage account
2. Retirement accounts
a. Types
b. Scenarios and factors to consider
c. Limits and benefits
d. Taxes: advantages and disadvantages
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Reading and responding to “What Is a Brokerage Account and How Do I Open One?”
o Comparing types of retirement accounts
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 O’Shea, Arielle. “What Is a Brokerage Account and How Do I Open One?”
https://www.nerdwallet.com/article/investing/what-is-how-to-open-brokerage-account.
NerdWallet October 23, 2020. Accessed November 3, 2020. Web.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
Time Allotment


Approximately 12 days
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UNIT 8
Robo-Advising
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3b)

Evaluate the accuracy, perspective, credibility, and
relevance of information, media, data, or other
resources.

ISTE Computational Thinker
(Standard 5b)

Collect data or identify relevant data sets, use digital
tools to analyze them, and represent data in various
ways to facilitate problem-solving and decisionmaking.

Unit Essential Questions




What is robo-advising?
What are the advantages and disadvantages of using robo-advisors?
What are the most popular robo-advising and investing apps that people use?

Scope and Sequence
1. Rise of robo-advisors
a. Components of robo-advising
b. Advantages and disadvantages
2. Top investment robo-advisors
a. Criteria
b. Features
c. Pros and cons
Investing and the Stock Market
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3. Online tools and apps
a. Apps offering robo-advising
b. How the apps work
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o Viewing and responding to “Rise of the Robo Advisors”
o Viewing and responding to Top 5 Investment Robo-Advisors
o Researching online tools and apps for robo-advising, and creating a comparative
graphic organizer
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Investopedia. “Rise of the Robo Advisors.” November 26, 2018.
https://www.investopedia.com/rise-of-the-robo-advisors4182246#:~:text=The%20financial%20advisory%20business%20is%20facing%20an%20
impending%20transformational%20change.&text=This%20means%20the%20younger%
2C%20soon,based%20robo%2Dadvisors%20than%20humans. Accessed November 3,
2020. Web.
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 TechRepublic Top 5. Top 5 Investment Robo-Advisors.
https://open.spotify.com/episode/2xhCKf29frIG0bnBtY7y7v. Accessed November 3,
2020. Web.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
Time Allotment


Approximately 6 days
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UNIT 9
Start Investing!
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.IV
(Saving and Investing)

Apply criteria for choosing a savings or investment
instrument (e.g., market risk, inflation risk, interest rate
risk, liquidity, and minimum amount needed for
investment).

NSBE.Personal Finance.IV
(Saving and Investing)

Examine the role of saving and investing in creating a
financial plan.

NSBE.Personal Finance.IV
(Saving and Investing)

Develop financial goals for the future based on one’s
lifestyle expectations and career choices.

NSBE.Personal Finance.IV
(Saving and Investing)

Explain how and why the stock market works.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5c)

Break problems into component parts, extract key
information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

Unit Essential Questions






How do I create an evaluation strategy for selecting investments that meet the objective
of a personal financial plan?
What is my risk tolerance when selecting investments?
What do I need to consider when selecting funds or assets to invest in?
Why should I consider contributing the maximum to an employer-matched program?
What do I do if my investment strategy is not working?
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Scope and Sequence
1. Selecting investments
a. Investment strategies for 401(k)s
b. Strategies for selecting investments that meet the objective of a personal finance plan
c. Investment role play
2. Risk assessment
a. Evaluating results
3. Investment portfolio
a. Essential information for a portfolio
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Responding to discussion prompts and question of the day
o “Risk Assessment Activity”
o Investment portfolio presentation
o Responding to exit tickets
Summative Assessment:
 Quizlet: Cashcabulary: Investing
Resources
Core
 Next Gen Personal Finance (NGPF). https://www.ngpf.org/curriculum/. Accessed
November 3, 2020. Web.
Supplemental
 Jiwani, Danial. The Beginner Investor: A Beginner’s Guide to Stock Market Investing.
n.p.: n.p., 2019. Print.
 Kratter, Matthew R. A Beginner’s Guide to the Stock Market. n.p.: Little Cash Machines,
2019. Print.
 NerdWallet. “Retirement Calculator.” https://www.nerdwallet.com/investing/retirementcalculator. Accessed November 3, 2020. Web.
 Tyson, Eric et al. Investing All-in-One. Hoboken, NJ: Wiley, 2017. Print.
 University of Missouri. “Risk Assessment Activity.”
https://missouri.qualtrics.com/jfe/form/SV_e5O9zdPbe1NDMWh. Accessed November
3, 2020. Web.
Time Allotment


Approximately 15 days
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COURSE CREDIT
One-half credit in business education
One class period daily for a half year

PREREQUISITES
Successful completion of Accounting I or Personal Finance

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose of
the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the text



Demonstrates general
understanding of text
by:
o Partially
identifying the
purpose of the text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of
the text



Demonstrates limited
or no understanding
of text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting,
revising, and/or
deepening initial
understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main ideas
of text
o Actively interpreting
text by raising questions
and looking for answers
in text



Demonstrates general
ability to interpret
text by:
o Guided reflection
and/or revision of
initial
understanding
o Summarizing
some of the main
ideas of text
o Guided
interpretation of
text by locating
answers to given
questions in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to
answer questions
by locating
responses in text

Connect
X_______



Demonstrates
perceptive
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates
insightful evaluation
of text by one or more
of the following:
o Critical analysis
to create a
conclusion
supported by the
text
o Perceptive
judgments about
the quality of the
text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by one
or more of the following:
o Critical analysis to form
a conclusion from the
text
o Thoughtful judgments
about the quality of the
text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a
general evaluation of
text by one or more of
the following:
o Formulation of a
superficial
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more
of the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills



Investing and the Stock Market







27

Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
The landscape of the fashion industry is quickly changing and evolving. The Business of Fashion
explores the most up-to-date information on manfacturing, marketing, and distribution of fashion
products within a global context. Project-based learning provides insight on the organization and
operation of textiles, apparel, accessories, and home fashion companies, as well as the effect of
technology, organizational, and global changes on every area of the business. Updated
discussions of technologies, corporate social responsibility, and sustainable practices are
incorporated throughtout the course.
As a business education course, The Business of Fashion will introduce students to a dynamic,
multi-faceted business. Students will have the opportunity to explore the fashion movement
along with essential economic principles that impact all businesses. As the apparel industries
continues to weather changes in the economy and life-changing events, clothing remains a basic
necessity of people worldwide and gives great importance to the business of fashion.

COURSE GOALS
The following course goals derive from the 2007 National Standards for Business Education.
NSBE.Accounting.II
(Financial Reports)

Develop an understanding and working knowledge of
an annual report and financial statements.

NSBE.Accounting.VI
(Interpretation and Use of Data)

Use planning and control principles to evaluate the
performance of an organization and apply differential
analysis and present-value concepts to make decisions.

NSBE.Business Law.II
(Contract Law, Law of Sales, and
Consumer Law)

Analyze the relationships between contract law, law of
sales, and consumer law.

NSBE.Business Law.IV
(Business Organizations)

Describe the major types of business organizations
operating within the socioeconomic arena of the
national and international marketplace.
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NSBE.Economics.II
(Economic Systems)

Explain why societies develop economic systems,
identify the basic features of different economic
systems, and analyze the major features of the U.S.
economic system.

NSBE.Economics.IV
(Markets and Prices)

Analyze the role of markets and prices in the U.S.
economy.

NSBE.Personal Finance.V
(Buying Goods and Services)

Apply a decision-making model to maximize consumer
satisfaction when buying goods and services.

NSBE.Marketing.I
(Foundations of Marketing)

Recognize the customer-oriented nature of marketing
and analyze the impact of marketing activities on the
individual, business, and society.

The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative
artifacts, and make meaningful learning experiences for
themselves and others.
3a. Students plan and employ effective research
strategies to locate information and other resources
for their intellectual or creative pursuits.
3b. Students evaluate the accuracy, perspective,
credibility, and relevance of information, media,
data, or other resources.
3d. Students build knowledge by actively exploring
real-world issues and problems, developing ideas
and theories and pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for
understanding and solving problems in ways that
leverage the power of technological methods to develop
and test solutions.
5b. Students collect data or identify relevant data sets,
use digital tools to analyze them, and represent data
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in various ways to facilitate problem-solving and
decision-making.
5c. Students break problems into component parts,
extract key information, and develop descriptive
models to understand complex systems or facilitate
problem-solving.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 fashion is influenced by the economy and by politics.
 fashion cycles and trends can be classified into various stages and timespans.
 the fashion industry has a defined channel of operation, production, and distribution.
 fabric construction, finishing procedures, and quality standards have an impact on price
market categories of apparel.
 fashion has a defined design process.
 retailing is the link that moves finished goods from manufacturers to consumers.

COURSE ESSENTIAL QUESTIONS







How do fashion designers detect fashion trends?
Why is fashion one of the greatest economic forces in everyday life?
What is behind the retail prices we pay for our clothing?
What are the variables in making purchasing decisions?
What is the impact of physical locations and layouts on the success of retail fashion stores?
What are the key financial measurements for a retail operation?

COURSE KNOWLEDGE & SKILLS
Students will know . . .







the theories of the fashion movement.
how data analytics and consumer research are increasingly being used to determine
fashion trends and consumer purchasing intent.
the fashion design process and channel of distribution.
pricing and promotion strategies to align with consumer buying motives.
fundamentals of the retail business.

Students will be able to . . .
 describe the stages and lifespans of fashion cycles.
 analyze trend reports to determine the popular fashion styles and trends.
 contrast factors that speed up or slow down fashion movements.
 identify the basic forms of business organizations and cycles.
 calculate the wholesale price of a garment to include labor, materials, and markup.
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COURSE SYLLABUS
Course Name
The Business of Fashion
Level
Grades 9-12
Prerequisites
None
Materials Required
None
General Description of the Course
The Business of Fashion will bring to life the business aspects of the fashion world. This
course will offer students an introduction to this exciting, dynamic industry through
topics such as fashion design, emerging trends, cultural influences, promotion, visual
merchandising, and retailing. Learn how to build a career in buying, merchandising,
marketing, product development, creative fashion presentations, styles, sales, or
management. Explore the future of the fashion industry in this hands-on, project-based
course!
Assured Assessments
Formative Assessments:
 Infographic: Creating an illustration of protective clothing, necessity, technological
advances (Unit 1)
 Group presentation project focused on predicting the next fashion movement (Unit 2)
 Exploring and analyzing specific retail advertising (Unit 3)
 Apparel pricing activity (Unit 4)
 Simulating activity on opening a retail store (Unit 5)
 Preparing a retail financial statement (Unit 6)
 Creating a six-month promotion program for a small retailer (Unit 7)
 Critical thinking to rethink retail centers (Unit 8)








Summative Assessments:
Kahoot! assessment (Unit 1)
Unit quiz (Units 2, 3, 4, 5, 7)
Case study (Unit 3)
Price categories display board (Unit 4)
Deciphering the financial statement of a struggling fashion business, and proposing
business decisions and changes to make the company profitable (Unit 6)
Creating an advertising plan for a local retailer (Unit 7)
Final Mogul Capstone Project (Unit 8)
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UNIT 1
The Importance of Clothing and Fashion
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

ISTE Knowledge Constructor
(Standard 3a)

Plan and employ effective research strategies to locate
information and other resources for their intellectual or
creative pursuits.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

Unit Essential Questions





What are the basic reasons people wear clothes?
Why do people make various clothing choices?
What are the economic and political influences on fashion?
What are the stages and timespans of fashion cycles?

Scope and Sequence
1. The importance of clothes
a. Reasons for wearing certain clothing
b. Why people select certain clothes
c. Ongoing fashion perspectives
d. Fashion: “both highly personal and very public”
2. Historical perspective of fashion
a. The importance of fashion change
b. Cultural differences in clothing choice
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Infographic: Creating an illustration of protective clothing, necessity, technological
advances
o Student oral report on how animal skins or plants were used as simple clothing in
ancient times
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o Student interview of two older individuals about the clothing they wore as young
adults
o Creating an illustration showing why fashion is “a mirror of our times”
Summative Assessment:
 Kahoot!: Matching clothing to country and time; fashion vocabulary terms; purposes of
clothing
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
 George-Parkin, Hilary. “The Most Influential Fashion Trends, Decade by Decade.” Who
What Wear August 28, 2020. https://www.whowhatwear.com/fashion-by-the-decade.
Accessed November 3, 2020. Web.
 Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
 Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
 Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.
Time Allotment


Approximately 8 days
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UNIT 2
Fashion Trends and Movements
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.V
(Buying Goods and Services)

Examine the impact of advertising and marketing on
consumer demand and decision-making in the global
marketplace.

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

ISTE Knowledge Constructor
(Standard 3b)

Evaluate the accuracy, perspective, credibility, and
relevance of information, media, data, or other
resources.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

Unit Essential Questions





Why is fashion one of the greatest economic forces in everyday life?
What is the fashion cycle, and what are its five stages?
How many fashion trends can exist at one time?
What are the five basic principles of the fashion movement?

Scope and Sequence
1. Fashion trends
a. Tracking
b. Mass acceptance
c. Factors that impact trends to flourish or fizzle
2. Fashion cycles
a. Five stages
b. Age, income, and social groups
c. Production, promotion, and sales strategy
3. Fashion changes
a. Importance of predicting change and its impact
b. Reoccurrence of trends
c. Balancing clothing manufacturing costs against popularity of certain styles

The Business of Fashion
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Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Cycle Map: Analyzing the fashion cycle of an apparel style that has been popular
o Group presentation project focused on predicting the next fashion movement
Summative Assessment:
 Unit quiz
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
 Glam.com. “100 Years of Fashion: Women.” YouTube uploaded by Glam, Inc. on June 3,
2015. https://www.youtube.com/watch?v=M4z90wlwYs8. Accessed November 3, 2020.
Web.
 Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
 Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
 Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.
Time Allotment


Approximately 10 days
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UNIT 3
Basic Economic Concepts
Unit Goals
At the completion of this unit, students will:
NSBE.Accounting.II
(Financial Reports)

Describe the different forms of business ownership and
the advantages and disadvantages of each form.

NSBE.Business Law.IV
(Business Organizations)

Explain the legal procedures for forming and running
a sole proprietorship.

NSBE.Economics.II
(Economic Systems)

Analyze how economic systems, resources, and culture
affect each other.

NSBE.Economics.IV
(Markets and Prices)

Explain and illustrate how a market reacts to
government intervention (e.g., price ceilings, floors,
and regulations).

NSBE.Economics.IV
(Markets and Prices)

Explain and illustrate how a market reacts to
government intervention (e.g., price ceilings, floors,
and regulations).

NSBE.Marketing.I
(Foundations of Marketing)

Identify the elements of the marketing mix (e.g.,
product, price, place, and promotion).

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

ISTE Knowledge Constructor
(Standard 3a)

Plan and employ effective research strategies to locate
information and other resources for their intellectual or
creative pursuits.

ISTE Computational Thinker
(Standard 5b)

Collect data or identify relevant data sets, use digital
tools to analyze them, and represent data in various
ways to facilitate problem-solving and decisionmaking.

Unit Essential Questions





What are examples of goods and services?
What are the roles of profit, competition, and supply and demand in the free-market
system?
What are the basic forms of business organizations?
What is the concept of business cycles?

The Business of Fashion
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What are the conceptual difference between marketing and merchandising?

Scope and Sequence
1. The big business of fashion
a. Manufacturers, retailers, and consumers
b. Goods vs. services
c. Free-market systems
d. Cycles
e. Impact on the environment
2. Basic forms of business organization
a. Sole proprietorship
b. Partnership
c. Corporation
3. The components of marketing
a. Product
b. Price
c. Place
d. Promotion
4. The concept of merchandising
a. Designed, developed, or presented for retail
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Observing and summarizing via a virtual tour of a retailer (e.g., Vineyard Vines),
with regard to how the company operates in relation to unit concepts
o Exploring and analyzing specific retail advertising
o Comparing and contrasting specific business organizations
o Group project focused on the processes of planning, buying, and selling
o Critical thinking about whether the 4 Cs should replace the 4 Ps
Summative Assessment:
 Case study on the economics of fashion
 Unit quiz
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
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The Economist. “The True Cost of Fast Fashion.” YouTube uploaded by The Economist
on November 29, 2018. https://www.youtube.com/watch?v=tLfNUD0-8ts&t=46s.
Accessed November 3, 2020. Web.
Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.

Time Allotment


Approximately 8 days

The Business of Fashion

12

UNIT 4
Fashion Design Elements
Unit Goals
At the completion of this unit, students will:
NSBE.Economics.II
(Economic Systems)

Analyze how economic systems, resources, and culture
affect each other.

NSBE.Economics.IV
(Markets and Prices)

Explain and illustrate how a market reacts to
government intervention (e.g., price ceilings, floors,
and regulations).

NSBE.Economics.IV
(Markets and Prices)

Explain and illustrate how a market reacts to
government intervention (e.g., price ceilings, floors,
and regulations).

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5c)

Break problems into component parts, extract key
information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

Unit Essential Questions







What do fashion companies have to do to make money?
How is price related to quality of garments and the labor involved in making them?
How do markdowns and sales impact profit margin?
What are price market categories of apparel?
How does name recognition influence buyers?
What fashion designers are considered influential to the industry, and why?

Scope and Sequence
1. Pricing strategies
a. Keystone pricing
The Business of Fashion
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2.

3.

4.

5.

b. Tracking markdown pricing
c. Fashion price tiers to determine pricing
d. Pyramid schemes
Price market categories
a. Designer
b. Bridge
c. Better
d. Moderate
e. Budget
Capitalizing on name recognition
a. Lower-priced lines
b. House boutiques
c. Licensing
d. Franchising
e. Price vs. quality
Design process
a. Creative process (color, materials, style)
b. Use of technology
c. Design centers
Influential fashion designers
a. Sources of inspiration
b. Name capitalization
c. Collections

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Identifying fashion categories
o Identifying various textiles
o Writing a biographer of a fashion designer
o Case study on upcoming fashion trends
o Apparel pricing activity
Summative Assessment:
 Price categories display board
 Unit quiz
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
The Business of Fashion
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Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.

Time Allotment


Approximately 10 days
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UNIT 5
Retail Business Fundamentals
Unit Goals
At the completion of this unit, students will:
NSBE.Business Law.II
(Contract Law, Law of Sales, and
Consumer Law)

Discuss consumer protection legislation (e.g., Federal
Trade Commission Act, Consumer Product Safety Act,
Consumer Leasing Act).

NSBE.Business Law.II
(Contract Law, Law of Sales, and
Consumer Law)

Define the terms “unfair business practice” and “false
and misleading advertising.”

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5b)

Collect data or identify relevant data sets, use digital
tools to analyze them, and represent data in various
ways to facilitate problem-solving and decisionmaking.

Unit Essential Questions






What are the main types of apparel retailers?
What impacts do physical locations and layouts have on the success of retail fashion
stores?
What are consumer buying motives?
How do retailers target a specific retail market?
What is the basic objective of good interior store design and product placement/displays?

Scope and Sequence
1. Functional areas of retail firms
a. Merchandising
b. Financial control
c. Store operations
d. Human resources
The Business of Fashion

16

2.

3.

4.

5.

e. Promotion
Types of apparel retailers
a. Department stores
b. Chain stores
c. Discount stores
d. Specialty stores
e. Nonstore retailers
f. Other types
Target markets
a. Merchandising and operational policies
b. Purchasing behavior
c. Product and patronage motives
Product and pricing strategy
a. Merchandise selection
b. Service selection
c. Price/quality relationship
d. Pricing approaches
Location selection
a. Types of store clusters
b. Market coverage in site selection
c. Facilities design

Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Simulation activity on opening a retail store
o Researching a specific retail company
o Critical thinking about factory outlet stores
o Critical thinking about whether malls will survive
o Partner activity related to customer service technology
Summative Assessment:
 Connecting target market characteristics and locations
 Unit quiz
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
 Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
The Business of Fashion
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Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.

Time Allotment


Approximately 14 days
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UNIT 6
Fashion Financials
Unit Goals
At the completion of this unit, students will:
NSBE.Accounting.VI
(Interpretation and Use of Data)

Describe how accounting information facilitates
management decision-making.

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

CCS.Mathematics.HS.F-IF.6

Calculate and interpret the average rate of a change of a
function (presented symbolically or as a table) over a
specified interval.

ISTE Knowledge Constructor
(Standard 3b)

Evaluate the accuracy, perspective, credibility, and
relevance of information, media, data, or other
resources.

ISTE Computational Thinker
(Standard 5c)

Break problems into component parts, extract key
information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

Unit Essential Questions






What comprises a retailer’s financial statement?
What are the key financial measurements for a fashion retailer?
What are the assets and liabilities for a fashion business?
What pricing considerations and strategies should be implemented by a fashion retailer?
How is a merchandise price calculated?

Scope and Sequence
1. Financial records
a. Cash: receipts and disbursements
b. Sales
c. Purchases
d. Payroll
e. Equipment
f. Inventory
g. Accounts payable and receivable
2. The Operating Statement
a. Sales
The Business of Fashion
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b. Cost of goods sold
c. Operating expenses
d. Profit (or loss)
3. Price calculation
a. Markups
b. Price reductions
c. Markdown considerations and maintained markup
4. Pricing strategies
a. Supply chain savings
b. Inventory levels and overhead expenses
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Critical thinking about pricing to satisfy customers
o Preparing a retail financial statement
o Developing pricing strategies for a specific retail store
o Evaluating fashion advertisements based on tracking and analyzing price reductions
Summative Assessment:
 Deciphering the financial statement of a struggling fashion business, and proposing
business decisions and changes to make the company profitable
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
 Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
 Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
 Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.
Time Allotment


Approximately 6 days
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UNIT 7
Fashion Promotion
Unit Goals
At the completion of this unit, students will:
NSBE.Marketing.I
(Foundations of Marketing)

Identify the elements of the marketing mix (e.g.,
product, price, place, and promotion).

NSBE.Personal Finance.V
(Buying Goods and Services)

Examine the impact of advertising and marketing on
consumer demand and decision-making in the global
marketplace.

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

Unit Essential Questions






What is the purpose of fashion promotion?
What are the various levels of fashion promotion?
What are the processes of promotion planning, follow-through, budgeting, and ethics?
What is the role and level of importance of an advertising strategy and media?
How effective is social media in benefiting a retail business?

Scope and Sequence
1. Fashion promotion
a. Purpose
b. Planning
c. Expenses
d. Budgeting
e. Ethics
2. Advertising
a. Purpose
b. Types of advertising
c. Strategy
3. Types of advertising/promotion
a. Direct mail
b. Coupon
c. Newspaper
The Business of Fashion
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d. Outdoor media
e. Magazine
f. Television
g. Social media (e.g., Facebook, Instagram)
4. Public relations and the press
a. Industry news
b. Acquisitions
c. Customer service
d. Controversial situations
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Creating a six-month promotion program for a small retailer
o Infographic: Developing a fashion advertisement
o Analyzing a sample of a specific merchant’s packaging show and tell
o Critical thinking to analyze variables for promotional value
Summative Assessment:
 Creating an advertising plan for a local retailer
 Unit quiz
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
 Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
 Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
 Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.
Time Allotment


Approximately 8 days
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UNIT 8
The Fashion Industry: Moving Forward
Unit Goals
At the completion of this unit, students will:
NSBE.Personal Finance.V
(Buying Goods and Services)

Examine the impact of advertising and marketing on
consumer demand and decision-making in the global
marketplace.

CCS.ELA-Literacy.RST.9-10.2

Determine the central ideas or conclusions of a text;
trace the text’s explanation or depiction of a complex
process, phenomenon, or concept; provide an accurate
summary of the text.

ISTE Knowledge Constructor
(Standard 3d)

Build knowledge by actively exploring real-world
issues and problems, developing ideas and theories and
pursuing answers and solutions.

ISTE Computational Thinker
(Standard 5c)

Break problems into component parts, extract key
information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

Unit Essential Questions







What types of technology are used in fashion-related businesses?
What are the traits, expectations, and behaviors of new consumers?
What are the failing and growing forms of companies in the retail shakeout?
How can retailers attract good employees that are well-trained and compensated?
What is the importance of corporate community commitment and sustainability
practices?
What happens after a retailer declares bankruptcy?

Scope and Sequence
1. Business practices and technology
a. 20th- vs. 21st-century business trends
b. Explosion of technology
c. Data, data, data
d. Virtual merchandising
e. Personalization
2. The new consumer characteristics
a. Baby boomers
b. Millennials
c. Generation Z
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3. The retail shakeout
a. Enclosed malls
b. Department stores
c. Off-price retailers
d. Online styling services
e. Online marketplaces
4. The importance of employees
a. Job duties
b. Pay
c. Benefits
d. Work schedule
5. Cybersecurity
a. Crime
b. Data breaches
c. EMV credit cards
6. Community involvement and sustainability
a. Sustainable materials
b. Buy one, give one
c. Landfills
d. Consignment
e. Donation bins
Assured Assessment
Formative Assessment:
 Students will participate in various formative assessments designed to support a wide
variation in abilities, learning styles, and needs among students. Examples include:
o Critical thinking to rethink retail centers
o Research project choice board, conducting further research based on unit topics
Summative Assessment:
 Final Mogul Capstone Project: Opening a retail store, and managing all tasks that lead to
its success (trends, designing fashion items/garments, visual merchandising, advertising
and promotion, financial reports, sales and profit)
Resources
Supplemental
 Burns, Leslie Davis, Kathy K. Mullet, and Nancy O. Bryant. The Business of Fashion:
Designing, Manufacturing, and Marketing. 4th ed. New York: Fairchild, 2011. Print.
 Carr, Melissa G., and Lisa Hopkins Newell. Guide to Fashion Entrepreneurship: The
Plan, the Product, the Process. New York: Fairchild, 2014. Print.
 Virtual Business: Fashion. https://knowledgematters.com/highschool/fashion/. Accessed
November 3, 2020. Web.
 Wolfe, Mary G. Fashion. 6th ed. Tinley Park: IL: Goodheart-Willcox, 2014. Print.
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Wolfe, Mary G. Fashion Marketing & Merchandising. 5th ed. Tinley Park, IL:
Goodheart-Willcox, 2019. Print.

Time Allotment


Approximately 18 days
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COURSE CREDIT
One-half credit in business education
One class period daily for a half year

PREREQUISITES
None

ASSURED STUDENT PERFORMANCE RUBRICS






Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
The Business of Fashion Tin and TP Design (attached)
The Business of Fashion Store Creation Rubric (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose of
the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the text



Demonstrates general
understanding of text
by:
o Partially
identifying the
purpose of the text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of
the text



Demonstrates limited
or no understanding
of text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting,
revising, and/or
deepening initial
understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main ideas
of text
o Actively interpreting
text by raising questions
and looking for answers
in text



Demonstrates general
ability to interpret
text by:
o Guided reflection
and/or revision of
initial
understanding
o Summarizing
some of the main
ideas of text
o Guided
interpretation of
text by locating
answers to given
questions in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to
answer questions
by locating
responses in text

Connect
X_______



Demonstrates
perceptive
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates
insightful evaluation
of text by one or more
of the following:
o Critical analysis
to create a
conclusion
supported by the
text
o Perceptive
judgments about
the quality of the
text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by one
or more of the following:
o Critical analysis to form
a conclusion from the
text
o Thoughtful judgments
about the quality of the
text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a
general evaluation of
text by one or more of
the following:
o Formulation of a
superficial
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more
of the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide
Problem-Solving through Critical Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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The Business of Fashion
Tin and TP Design

2019 Creations

You are about to start on your first design. Working with no more than four to each team, you
will use the supplies provided to create a fashion design that can be worn.
Supplies provided
 Toilet paper – 3 rolls
 Tin Foil – 25’
 Newspaper – 1 stack
 Tape and scissors
Timeline
Day 1:
 Form team and determine roles: model, designer, workers.
 Sketch out your design and determine how you will get it on your model. Be ready to do the
fashion show tomorrow.
Day 2:
 You will have 15 minutes to prepare to send your garment down the runway.
 Prizes will be awarded for the following categories:
o Best design
o Best teamwork
o Best use of time and resources
o Most creative and original design and display during fashion show

The Business of Fashion
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The Business of Fashion
Store Creation Rubric
Exceeds
Fully Meets
Expectations
Expectations
Store clearly
Store described,
described (name,
with all items
target consumer,
included.
location, category, Identifies niche or
online presence). image; image is
Store
Unique niche for
appropriate for
Description
store.
targeted consumer.
Logical decisions
Justifications
are made based on
included for
evidence included. decisions made.
Name reflects
target consumer;
catchy and can be
Name reflects
remembered
target consumer.
easily.
Logo clear, in
Name and
Logo clear, easy
color, and
Logo
to understand,
appropriate for
colorful, creative,
type of store.
and appropriate
for type of store.
Merchandise
All merchandise
identified, and
clearly identified,
appropriate for
and appropriate for
target consumer.
target consumer.
Price range of
Merchandise
Price range of
items included;
items included;
most are
appropriate for
appropriate for
target consumer.
target consumer.

Personnel

Floor Plan

Well-detailed
justification for
personnel, wage
plan, and security
measures.
Plan is drawn to
scale, and color is
used effectively.
Lines are neat and
clear.
Plan is easy to
follow; items are
clearly
appropriate.

The Business of Fashion

Personnel, wages,
security measures
identified and
appropriate for
type of store.

All items have
been identified.
Plan is drawn to
scale; lines are
clear.

Minimally Meets
Expectations

Does Not Meet
Expectations

Poor description of
Store described,
store, with many
with some items
items missing.
missing.
No niche stated or
Niche or image is
store is generic.
stated.
(Many similar types
Some justification
of stores exist.)
for decisions made. No justification for
decisions made.

Name appropriate
to type of store.
Logo included, but
not in color, or
appropriate for type
of store.

Name not
appropriate to type
of store.
Logo not included,
or not appropriate
for type of store.

Some merchandise
identified.
Price range
Merchandise poorly
included, but prices
identified.
are not appropriate
Price range not
for target consumer
identified.
(too high or too
low).
Personnel,
compensation, and
security measures
identified.

Personnel,
compensation,
and/or security
measures not
identified, or not
appropriate for
store.

Floor plan not
Some items missing
drawn to scale,
from floor plan.
with many items
Plan is able to be
missing.
followed, but not
Floor plan not easy
all aspects are clear,
to follow, or not
or appropriate for
appropriate for type
type of store.
of store.
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Teacher
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Assistant Superintendent
Robotics II Draft for Pilot 2020-21

CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Robotics II is designed to give students an opportunity to continue to explore the design,
engineering, and programming of robots. Students will have the opportunity to engineer and
build robots to complete specific tasks, exploring mechanical systems, electronics systems,
sensors, and programming.
Studies show that students understand and retain knowledge when they experience or apply it to
relevant situations. It is important that we provide all students an education that will help them
succeed in the workplace and in life. Citizens of the 21st century will need to possess a variety of
diverse skills. It is vital that students enter the global economy with the ability to apply what they
learned in school to a variety of ever-changing situations that they could not foresee before
graduating. Robotics II will help students acclimate to the real world and prepare them for
further education, as well as high-skill and high-demand professions.

Robotics II Draft for Pilot 2020-21
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UNIT 1
Introduction to Electronics
Unit Essential Questions




How do robots sense their environment?
Why are electrical load calculations important in daily life?
What would life be like without the invention of electricity?

Scope and Sequence




Building circuits using the VEX Cortex to power a series of LED lights
Exploring the concepts of multimeter, ampere, voltage, watts, Ohm’s law, Watt’s law,
series and parallel circuits
Possible extension activity: Exploring electronics and circuits by creating projects using
Raspberry Pi and Arduino

Resources
Core
 VEX Robotics robotics bundle
 Easy C V5 for Cortex
 VEX Robotics design system kit
 VEX Robotics accessory bundle
Time Allotment


Approximately 2 weeks

Robotics II Draft for Pilot 2020-21
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UNIT 2
Mechanical Properties
Unit Essential Questions




Should robots think?
How does the design and programming of a robot determine its usefulness?
Why are some parts better than others to complete specific jobs?

Scope and Sequence




Designing and building a robot utilizing gears to complete a specific task
Exploring the similarities and differences between various controls on the robot, and how
they affect the robot’s performance
Possible extension activity: Using the robot to compete in a teacher-designed time
challenge against fellow students

Resources
Core
 VEX Robotics robotics bundle
 Easy C V5 for Cortex
 VEX Robotics design system kit
 VEX Robotics accessory bundle
Time Allotment


Approximately 2 weeks

Robotics II Draft for Pilot 2020-21
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UNIT 3
Advanced Programming
Unit Essential Questions



What impact does programming have on one’s day-to-day life?
What does the house of the future look like in regards to automation and robotic control?

Scope and Sequence



Exploring advanced programming by designing and constructing a robot that reacts to its
environment
Possible extension activity: Developing a program to allow the robot to complete a
course and react to unknown obstacles

Resources
Core
 VEX Robotics robotics bundle
 Easy C V5 for Cortex
 VEX Robotics design system kit
 VEX Robotics accessory bundle
Time Allotment


Approximately 5 weeks

Robotics II Draft for Pilot 2020-21
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UNIT 4
Advanced Mechanics
Unit Essential Questions




How do lift systems help people do work in everyday life?
What are the advantages and disadvantages of rack and pinion gear systems?
How do rollers and conveyors in the real world allow humans to get more work done in a
shorter amount of time?

Scope and Sequence



Designing and constructing a lift system for robots that will incorporate a rack and pinion
gear system
Possible extension activity: Designing, constructing, and programming a robot and lift
system to complete specific tasks

Resources
Core
 VEX Robotics robotics bundle
 Easy C V5 for Cortex
 VEX Robotics design system kit
 VEX Robotics accessory bundle
Time Allotment


Approximately 5 weeks

Robotics II Draft for Pilot 2020-21

5

UNIT 5
Culminating Project
Unit Essential Question


How can a comprehensive knowledge of robotics be used to successfully compete in realworld tasks and competitions?

Scope and Sequence


Designing, building, and programming a robot to compete in Robotics competitions
against fellow classmates; competitions will be designed and planned by the teacher so
that knowledge from each unit is necessary to complete the tasks

Resources
Core
 VEX Robotics robotics bundle
 Easy C V5 for Cortex
 VEX Robotics design system kit
 VEX Robotics accessory bundle
Time Allotment


Approximately 4 weeks

Robotics II Draft for Pilot 2020-21
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Competitive Recreational Games is a one-semester course with a planned curriculum that
provides content and learning experiences in advanced motor skills and movement concepts as
they apply to physical activity and recreational activities. In this course, students will have the
ability to participate in a variety of competitive sports in a safe and fun atmosphere. The course
was developed to give students the opportunity to continue participating in competitive games
beyond their normal physical education classes. Competitive Recreational Games encompasses
the Recreational Sports and Activities Content Standards defined by the 2013 Society of Health
and Physical Educators (SHAPE America) Grade-Level Outcomes for K-12 Physical Education.

COURSE GOALS
The following course goals derive from the 2013 Society of Health and Physical Educators
(SHAPE America) Grade-Level Outcomes for K-12 Physical Education.
Standard 1: The physically literate individual demonstrates competency in a variety of motor
skills and movement patterns.
S1.H3.L2

Demonstrates competency in two or more specialized skills in healthrelated fitness activities.

Standard 2: The physically literate individual applies knowledge of concepts, principles,
strategies, and tactics related to movement and performance.
S2.H1.L1

S2.H2.L1
S2.H5.L2

Applies the terminology associated with exercise and participation in
selected individual-performance activities, dance, net/wall games, target
games, aquatics, and/or outdoor pursuits appropriately.
Uses movement concepts and principles (e.g., force, motion, rotation) to
analyze and improve performance of self and/or others in a selected skill.
Applies strategies and tactics when analyzing errors in game plan in
net/wall and/or target games.

Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve
and maintain a health-enhancing level of physical activity and fitness.
Competitive Recreational Games
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S3.H3.L1

Identifies issues associated with exercising in heat, humidity, and cold.

Standard 4: The physically literate individual exhibits responsible personal and social behavior
that respects self and others.
S4.H2.L1
S4.H3.L2
S4.H4.L1
S4.H5.L1

Exhibits proper etiquette, respect for others, and teamwork while engaging
in physical activity and/or social dance.
Assumes a leadership role (e.g., task or group leader, referee, coach) in a
physical activity setting.
Solves problems and thinks critically in physical activity and/or dance
settings, both as an individual and in groups.
Applies best practices for participating safely in physical activity,
exercise, and dance (e.g., injury prevention, proper alignment, hydration,
use of equipment, implementation of rules, sun protection).

Standard 5: The physically literate individual recognizes the value of physical activity for health,
enjoyment, challenge, self-expression, and/or social interaction.
S5.H1.L1
S5.H3.L1
S5.H4.L2

Analyzes the health benefits of a self-selected physical activity.
Selects and participates in physical activities or dance that meet the need
for self-expression and enjoyment.
Evaluates the opportunity for social interaction and social support in a
self-selected physical activity or dance.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 mastering physical activity movements requires practice and skill.
 they need to use proper concepts and distinct terminology in all games to reference plays
and strategy.
 they must exhibit sportsmanship in all games and display strong personal and social
expectations in game play.
 physical activity is important and necessary to live a healthy lifestyle.

COURSE ESSENTIAL QUESTIONS





How do I play a game/sport properly?
What is each game’s strategy for success?
What does good sportsmanship look like?
Why is physical activity important for living a healthy lifestyle?

COURSE KNOWLEDGE & SKILLS
Students will know . . .



how to play the games/activities of the course.

Competitive Recreational Games
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the terminology and concepts of gameplay.
strategies for gameplay.
what good sportsmanship entails.
the importance of physical activity.

Students will be able to . . .
 play the games/activities of the course.
 use game terminology correctly in the situations given.
 apply strategies for various games and situations.
 decipher the differences between good and poor sportsmanship.
 explain why physical activity is important for living a healthy lifestyle.

Competitive Recreational Games
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COURSE SYLLABUS
Course Name
Competitive Recreational Games
Level
Non-leveled
Prerequisites
None
Materials Required
None
General Description of the Course
Competitive Recreational Games is designed to give students the opportunity to continue
participating in competitive games beyond their normal physical education classes. Most
activities are sport-/team-oriented. Teamwork, decision-making, sportsmanship, and
strategy are demonstrated through active student performance. Students must become
cognizant of the goals, objectives, and rules of games. Activities offered may include
soccer, flag/ultimate football, floor hockey, volleyball, capture the flag, and other
competitive activities.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Daily visual assessments through observation (Units 1, 2)
 Peer assessments (Units 1, 2)
Summative Assessments:
 Google Forms review assessments (Units 1, 2)
 Written reflection assessments (Units 1, 2)
 Tournament breakdown / creation / understanding of advancement (Unit 2)
Core Texts
 P.E. Games.
https://www.youtube.com/channel/UCEHKx8f6jqJmCHS_nPgHjMg/videos. Accessed
November 3, 2020. Web.
 PhysEdGames. https://www.youtube.com/user/PhysEdGames?reload=9. Accessed
November 3, 2020. Web.

Competitive Recreational Games
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UNIT 1
Competitive Team Sports and Activities
Unit Goals
At the completion of this unit, students will:
S1.H3.L2

Demonstrate competency in two or more specialized skills in health-related
fitness activities.

S2.H2.L1

Use movement concepts and principles (e.g., force, motion, rotation) to analyze
and improve performance of self and/or others in a selected skill.

S3.H3.L1

Identify issues associated with exercising in heat, humidity, and cold.

S4.H2.L1

Exhibit proper etiquette, respect for others, and teamwork while engaging in
physical activity and/or social dance.

S4.H3.L2

Assume a leadership role (e.g., task or group leader, referee, coach) in a physical
activity setting.

S4.H4.L1

Solve problems and thinks critically in physical activity and/or dance settings,
both as an individual and in groups.

S4.H5.L1

Apply best practices for participating safely in physical activity, exercise, and
dance (e.g., injury prevention, proper alignment, hydration, use of equipment,
implementation of rules, sun protection).

S5.H4.L2

Evaluate the opportunity for social interaction and social support in a self
selected physical activity or dance.

Unit Essential Questions





What strategies can be used to make a team more successful in a competitive activity?
How does repetition of skill work apply to a game setting?
How do I use technology to develop a specific game strategy?
What is the importance of offensive and defensive concepts while participating in a highlevel activity?

Scope and Sequence




Safety and game etiquette
o Personal safety
o Equipment use
o Sportsmanship
o Spatial awareness
Game strategies
o Offensive strategies
o Defensive strategies

Competitive Recreational Games
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o Situational concepts
o Zone vs. man
o Researching concepts
Team sports
o Basketball
o Ultimate/Flag football
o Volleyball
o Hockey
o Soccer
o Invasive games
o Modified rugby
o Alternative activities

Assured Assessments
Formative Assessment:
 Daily visual assessments through observation
 Peer assessments
Summative Assessment:
 Google Forms review assessment
 Written reflection assessment
Resources
Core
 P.E. Games.
https://www.youtube.com/channel/UCEHKx8f6jqJmCHS_nPgHjMg/videos. Accessed
November 3, 2020. Web.
 PhysEdGames. https://www.youtube.com/user/PhysEdGames?reload=9. Accessed
November 3, 2020. Web.
Time Allotment


Approximately 25 classes

Competitive Recreational Games

7

UNIT 2
Racquet and Lifetime Sports
Unit Goals
At the completion of this unit, students will:
S1.H3.L2

Demonstrate competency in two or more specialized skills in health-related
fitness activities.

S2.H1.L1

Apply the terminology associated with exercise and participation in selected
individual-performance activities, dance, net/wall games, target games, aquatics,
and/or outdoor pursuits appropriately.

S2.H2.L1

Use movement concepts and principles (e.g., force, motion, rotation) to analyze
and improve performance of self and/or others in a selected skill.

S2.H5.L2

Apply strategies and tactics when analyzing errors in game plan in net/wall and/or
target games.

S4.H2.L1

Exhibit proper etiquette, respect for others, and teamwork while engaging in
physical activity and/or social dance.

S4.H3.L2

Assume a leadership role (e.g., task or group leader, referee, coach) in a physical
activity setting.

S5.H1.L1

Analyze the health benefits of a self-selected physical activity.

S5.H3.L1

Select and participate in physical activities or dance that meet the need for self
expression and enjoyment.

Unit Essential Questions





What strategies can be used to make an individual, pair, or small group more successful
in a competitive activity?
What are the benefits of implementing an advanced skill set in a game?
How do I self-manage a game by applying rules and sportsmanship without an official?
What types of activities/games can an individual participate in for a lifetime?

Scope and Sequence




Safety and game etiquette
o Personal safety
o Equipment use
o Sportsmanship and leadership
o Spatial awareness with racquets and padddles
Game strategies
o Skill sets
 Form

Competitive Recreational Games
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 Technique
o Rotations
o Defensive strategies
 Blocking
 Staggered defense
 Parallel defense
 Zone defense
o Advanced skill development
 Various serves
 Top spin
 Back spin
 Side spin
 Drop shots / Chop shot
 Clear shot
 Smash shot
 Dig
Sports
o Badminton
o Pickleball
o Tennis
o Spikeball
o Bocce
o Cornhole

Assured Assessments
Formative Assessment:
 Daily visual assessments through observation
 Peer assessments
Summative Assessment:
 Google Forms review assessment
 Written reflection assessment
 Tournament breakdown / creation / understanding of advancement
Resources
Core
 P.E. Games.
https://www.youtube.com/channel/UCEHKx8f6jqJmCHS_nPgHjMg/videos. Accessed
November 3, 2020. Web.
 PhysEdGames. https://www.youtube.com/user/PhysEdGames?reload=9. Accessed
November 3, 2020. Web.
Time Allotment


Approximately 20 classes

Competitive Recreational Games
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COURSE CREDIT
.25 credit in Wellness
One class period every other day for a semester

PREREQUISITES
None.

CURRENT REFERENCES



PE Central: What Works in Physical Education. https://www.pecentral.org/. Accessed
November 3, 2020. Web.
SHAPE America National PE Standards. https://www.shapeamerica.org/standards/pe/.
Accessed November 3, 2020. Web.

ASSURED STUDENT PERFORMANCE RUBRICS






Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Competitive Recreational Games Daily Participation Rubric (attached)
Trumbull High School Wellness Written Assessment Rubric (attached)

Competitive Recreational Games
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Responsibility
for Self
X_______




Respects
Others
X_______

Goal
3

Highly self-directed
Consistently displays
ethical conduct in the
classroom and on
campus






Sensitive and
considerate to others

Practices
Interpersonal
Skills
X_______



Cultural
Understanding
X_______



Working Toward Goal
2

Self-directed
Displays ethical
conduct in the
classroom and on
campus





Considerate to others

Champions
discussions to resolve
differences through
active listening and
offers opinions
without prompting in
a positive and rational
manner



Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Competitive Recreational Games

Needs Support
1-0

Occasionally selfdirected
At times displays
ethical conduct in the
classroom and on
campus




Rarely self-directed
Seldom displays
ethical conduct in the
classroom and on
campus



At times considerate
to others



Insensitive to others

Actively discusses
avenues to resolve
differences when
appropriate, and
offers encouraging
opinions when
prompted



At times, appears
indifferent to others,
does not seek
avenues to resolve
differences, and is
inflexible in his or
her own opinions



Demonstrates
intolerance and lacks
social interaction
skills

Demonstrates an
appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates little
appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates a lack
of appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Competitive Recreation Games
Daily Participation Rubric
4

3

2

1

0

Exemplary

Goal

Working
Towards Goal

Needs
Support

Unacceptable

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Warm-Ups
~ Demonstrates proper form/technique
~ Follows the daily warm-up / stretching routine
~ Warms up / stretches without verbal cues & guidance

Participation
~ Displays/demonstrates a high level of intensity throughout
the entire class
~ Effort consistently reflects moderate to vigorous activity
level
~ Participates in all class activities/drills/games

Application of Knowledge & Skills
~ Demonstrates proper skill mechanics consistently
~ Applies strategy to gameplay
~ Demonstrates an understanding of game/activity rules &
scoring

Sportsmanship
~ Is respectful and cooperative to others during the lesson
~ Demonstrates ethical, fair, and polite behavior regardless of
winning or losing
~ Displays a positive attitude

Safety
~ Follows safety considerations during the entire lesson
~ Follows teacher’s directions and class rules during the
entire lesson
~ Responds immediately to directions
~ Maintains self-control throughout the lesson
~ Demonstrates respect for equipment
~ Follow rules regarding jewelry and gum

Basic Expectations

 Preparation: Students are expected to change into appropriate physical education
attire.
 Punctuality: After changing, students are to report to attendance lines no later
than 5 minutes after the late bell. Students who are tardy will have points deducted
from their final grade.
 Students who do not participate: will receive a 0/20 for the daily grade.
 Skipping class: will result in a 0/20 daily grade and other possible consequences.
 Cell phones / headphones / electronics: must be locked in locker.

Total: _____ / 20 points

Competitive Recreational Games
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Trumbull High School Wellness
Written Assessment Rubric
5-Day
Assignment
(100 points)

2-Day
Assignment
(40 points)

1-Day
Assignment
(20 points)

Writer is aware of purpose.
 Writing shows awareness of audience
o No texting language; professional
 Writer completes the task at hand

10

4

2

Organization is clear.
 Topic and concluding sentences
 Transitions
 Logical progression of ideas

10

4

2

Content is thorough.
 Shows an awareness of health and
wellness
 Details are abundant and specific
 Quotes, facts, and statistics enhance
writing
 Answers are complete and correct

60

28

14

Language is effective.
 Vocabulary is vivid and specific
 Writing has been proofread for
spelling, capitalization, and grammar
 Writing is fluent with no run-ons or
fragments

10

4

2

Works Cited is included.
 Title, author, and citation are included
when required

10

0

0

TOTAL

TOTAL

TOTAL

Exemplar

90% – 100%

Proficient

70% – 89%

Needs
Improvement

69% and lower

Competitive Recreational Games

15

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
CURRICULUM COMMITTEE
MEETING DATES

Draft 11/3/20
2021
DATE

LOCATION

Thurs., January 21, 2021

THS Main Office Conference Room

Thurs., February 18, 2021

THS Main Office Conference Room

Thurs., March 18, 2021

THS Main Office Conference Room
[No meeting in April]

Thurs., May 20, 2021

THS Main Office Conference Room

Thurs., July 8, 2021

Long Hill Administration Building Conference Room

Thurs., July 29, 2021

Long Hill Administration Building Conference Room

Thurs., August 12, 2021

Long Hill Administration Building Conference Room

Thurs., September 23, 2021

THS Main Office Conference Room

Thurs., October 21, 2021

THS Main Office Conference Room

Thurs., November 11, 2021

THS Main Office Conference Room
[No meeting in December]

All meetings scheduled to begin at 8:15 a.m.

