TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Special Meeting
Trumbull High School Athletic Conference Room
Friday, September 21, 2018 – 8:15 am
AGENDA
I.

Call to Order/Introduction

II.

Public Comment

III.

Approval/Minutes – Regular Meeting 8/23/2018

IV.

New Business
a. New Course Proposal: American Catch: The Fight for Our Local Seafood (Core:
Advanced Placement Environmental Science)
b. New Course Text Proposal: Never Let Me Go (Supplemental: English 9)
c. New Course Text Proposal: The Perks of Being a Wallflower (Supplemental:
English 10)
d. Spanish Conversation & Culture III Curriculum Guide
e. Advanced Placement Italian Language & Culture Curriculum Guide
f. Grade 6 Integrated Literacy Curriculum Guide
g. Grade 7 Integrated Literacy Curriculum Guide
h. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Long Hill Administration Building Conference Room
Thursday, August 23, 2018 – 8:15 a.m.
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Timpanelli, acting
as chair, at 8:19 a.m.

Members present
L. Timpanelli, acting chair
M. Ward
J. Budd, Ph.D., ex officio
Member absent
M. Petitti, chair
Other
M. Slais, Spanish teacher, K-5
T. Buckingham, English Language Arts Program Leader, K-5
S. Lynch, teacher, Tashua Elementary School
S. Weinstein, teacher, Jane Ryan Elementary School
1 member of the Public
II.

Public Comment – There was no Public Comment.

III.

Approval/Minutes – Regular Meeting 8/9/2018 – Mr. Ward moved to approve the
minutes as presented. Ms. Timpanelli seconded the motion. The motion was unanimously
agreed to.

IV.

New Business
b. Grade 5 Spanish Draft for Pilot 2018-19 Curriculum Guide
Dr. Budd explained that the purpose of today’s presentation was to document the
beginning of elementary world language instruction in Trumbull; Ms. Slais, one
of the two teachers this year for grade 5 Spanish, would preview the curricular
goals and particulars for Trimester 1. Ms. Slais discussed the curriculum

intentions in terms of use of Spanish, repetition and retention, and routines and
structures. Ms. Timpanelli supported the rigor of the program and its possibilities
for expanded middle school world language programming. Mr. Ward discussed
various organizational methods for teaching grade 5 students Spanish. Dr. Budd
noted that the full curriculum guide for Grade 5 Spanish would come back to the
Curriculum Committee for approval, and forwarding to the full Board, subsequent
to the close of the 2018-19 school year.
a. K-5 Balanced Literacy Curriculum Guides
a. Kindergarten Reading & Kindergarten Writing
b. Grade 1 Reading & Grade 1 Writing
c. Grade 2 Reading & Grade 2 Writing
d. Grade 3 Reading & Grade 3 Writing
e. Grade 4 Reading & Grade 4 Writing
f. Grade 5 Reading & Grade 5 Writing
Dr. Budd explained that Ms. Buckingham had led dozens of teachers through
deep, sustained curriculum development over the past several weeks. Ms.
Buckingham outlined the K-5 Balanced Literacy curricula via the “Year at a
Glance” documents attached to these Minutes. She explained various
interdisciplinary connections, and the vertical building of skills across grades. Ms.
Lynch discussed the excitement of her grade 5 students last year in piloting new
elements of the reading curriculum, and Ms. Weinstein discussed the value of the
curriculum development process. Ms. Timpanelli commended the rigor of the
curriculum and noted the necessity of the middle school programming building on
this strong foundation. Mr. Ward discussed the importance of classroom and
school libraries to the success of the curricula. Ms. Timpanelli moved to bring the
curriculum guide to the Board of Education for approval at its meeting scheduled
for August 28, 2018, and Mr. Ward seconded. The motion was unanimously
agreed to.
c. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd updated the Committee on curriculum projects still in action, including
projects that would be coming to the Curriculum Committee over its next several
meetings.
Ms. Timpanelli moved to adjourn the meeting at 9:03 a.m.; Mr. Ward seconded. The motion was
unanimously agreed to.

TRUMBULL PUBLIC SCHOOLS, 2018-19
BALANCED LITERACY YEAR AT A GLANCE – KINDERGARTEN
READING
early September

Setting up / Launching Reading Workshop

mid September – Unit 1: We Are Readers (Grade K, Unit 1);
October
Word Study (Fundations Unit 1)
November –
December

Unit 2: Emergent Reading: Looking Closely at
Familiar Texts (Grade K, If/Then Unit); Word
Study (Fundations Unit 1)

WRITING
early September

Setting up / Launching Writing
Workshop

mid September – Unit 1: Launching the Writing
October
Workshop (Grade K, Unit 1)
November –
December

Unit 2: Narrative: Writing for
Readers (Grade K, Unit 2)

January

Unit 3: Super Powers: Reading with Print
Strategies and Sight Word Power (Grade K, Unit
2); Word Study (Fundations Unit 2)

early January

Unit 3: Looking Closely:
Observing. Labeling, and Listing
like Scientists (Grade K, If/Then
Curriculum)

February

Unit 4: Bigger Books, Bigger Reading Muscles
(Grade K, Unit 3)

mid January –
February

Unit 4: How-to Books: Writing to
Teach Others (Grade K, Unit 3)

March

Unit 5: Becoming Avid Readers (Grade K, Unit
4); Word Study (Fundations Unit 3)

March

Unit 5: Persuasive Writing of All
Kinds: Using Words to Make a
Change (Grade K, Unit 4)

April

Unit 6: Growing Expertise in Little Books:
Nonfiction Reading (Grade K, If/Then
Curriculum); Word Study (Fundations Unit 4)

April

Unit 6: Music in Our Hearts:
Writing Songs and Poetry (Grade K,
If/Then Curriculum)

May –
June

Unit 7: Readers Are Resourceful: Tackling Hard
Words and Tricky Parts in Books (Grade K,
If/Then Curriculum); Word Study (Fundations
Unit 5)

May –
June

Unit 7: Writing All-About Books
(Grade K, If/Then Curriculum)

TRUMBULL PUBLIC SCHOOLS, 2018-19
BALANCED LITERACY YEAR AT A GLANCE – GRADE 1
READING
early September

Setting up / Launching Reading Workshop

mid September – Unit 1: Building Good Reading Habits (Grade 1, Unit
October
1), & Word Study (Fundations Units 1 & 2, & Silent e)

WRITING
Setting up / Launching Writing Workshop
Unit 1: Small Moments: Writing with Focus,
Detail, and Dialogue (Grade 1, Unit 1)

November

Unit 2: Word Detectives: Strategies for Using HighFrequency Words and for Decoding (Grade 1, If/Then
Unit) & Word Study (Fundations Units 3 & 4)

Unit 2: Music in Our Hearts: Writing Songs and
Poetry (Grade 1, If/Then Curriculum)

December

Unit 3: Holidays around the World: Nonfiction
Frontload & Word Study (Fundations Unit 5)

Unit 3: Holiday Writing

Unit 4: Learning about the World: Reading Nonfiction
(Grade 1, Unit 2), & Word Study (Fundations Units 6
& 7)

Unit 4: Informational Writing: Nonfiction
Chapter Books (Grade 1, Unit 2)

Unit 5: Readers Have Big Jobs to Do: Fluency,
Phonics, and Comprehension (Grade 1, Unit 3), &
Word Study (Fundations Units 8 & 9)

Unit 5: Opinion Writing: Writing Reviews
(Grade 1, Unit 3)

April –
early May

Unit 6: Meeting Characters and Learning Lessons: A
Study of Story Elements (Grade 1, Unit 4) & Word
Study (Fundations Units 10 & 11)

Unit 6: Narrative Writing: From Scenes to
Series (Grade 1, Unit 4)

mid May –
June

Unit 7: Readers Get to Know Characters by Performing
Their Books (Grade 1, If/Then Curriculum) & Word
Study (Fundations Units 12, 13, & 14)

Unit 7: Independent Writing Projects across the
Genres (Grade 1, If/Then Curriculum)

January –
mid February
mid February –
March

TRUMBULL PUBLIC SCHOOLS, 2018-19
BALANCED LITERACY YEAR AT A GLANCE – GRADE 2
READING
early September

Setting up / Launching Reading Workshop

mid September – Unit 1: Second-Grade Reading Growth Spurt (Grade 1,
October
Unit 1), & Word Study (Fundations Units 1, 2, 3, & 4)
November –
early December

Setting up / Launching Writing Workshop
Unit 1: Narrative: Lessons from the Masters
(Grade 2, Unit 1)

Unit 2: Readers Have Big Jobs to Do: Fluency,
Unit 2: Opinion Writing: Writing about
Phonics, and Comprehension (Grade 1, Unit 3) & Word
Reading (Grade 2, Unit 3)
Study (Fundations Units 5 & 6)

Unit 3: Meeting Characters and Learning Lessons: A
mid December –
Study of Story Elements (Grade 1, Unit 4) & Word
January
Study (Fundations Units 7 & 8)
February –
mid March

WRITING

Unit 4: Becoming Experts: Reading Nonfiction (Grade
2, Unit 2), & Word Study (Fundations Units 9, 10, 11,
& 12)

Unit 3: Informational Writing: The How-To
Guide for Nonfiction Writing (Grade 2, online
materials)

late March –
April

Unit 5: Bigger Books Mean Amping Up Reading
Power (Grade 2, Unit 3), & Word Study (Fundations
Units 13, 14, & 15)

Unit 4: Poetry: Big Thoughts in Small Packages
(Grade 2, Unit 4)

May –
June

Unit 6: Series Book Clubs (Grade 2, Unit 4) & Word
Study (Fundations Units 15 & 16)

Unit 5: Narrative Writing: From Scenes to
Series (Grade 1, Unit 4)

TRUMBULL PUBLIC SCHOOLS, 2018-19
BALANCED LITERACY YEAR AT A GLANCE – GRADE 3
READING
early September

Setting up / Launching Reading Workshop

mid September –
Unit 1: Building a Reading Life (Grade 3, Unit 1)
October

WRITING
Setting up / Launching Writing Workshop
Unit 1: Narrative: Crafting True Stories (Grade
3, Unit 1)

Unit 2: Mystery: Foundational Skills in Disguise
(Grade 3, If/Then Unit)

Unit 2: Opinion Writing: Changing the World:
Persuasive Speeches, Petitions, and Editorials
(Grade 3, Unit 3)

Unit 3: Reading to Learn: Grasping Main Ideas and
Text Structure (Grade 3, Unit 2)

Unit 3: Informational Writing: The Art of
Information Writing (Grade 3, Unit 2)

Unit 4: Character Studies (Grade 3, Unit 3)

Unit 4: Opinion Writing: The Baby Literary
Essay (Grade 3, supplemental packet)

March –
April

Unit 5: Research Clubs: Elephants, Penguins, and
Frogs, Oh My! (Grade 3, Unit 4)

Unit 5: Writing about Research (Grade 3,
supplemental packet)

May –
June

Unit 6: Countries around the World (Grades 3-5,
If/Then Curriculum)

Unit 6: Narrative Writing: Once Upon a Time:
Adapting and Writing Fairy Tales (Grade 3,
Unit 4)

November
December –
mid January
late January –
February

TRUMBULL PUBLIC SCHOOLS, 2018-19
BALANCED LITERACY YEAR AT A GLANCE – GRADE 4
READING
early September

Setting up / Launching Reading Workshop

mid September – Unit 1: Interpreting Characters: The Heart of the Story
October
(Grade 4, Unit 1)

WRITING
Setting up / Launching Writing Workshop
Unit 1: Narrative: The Arc of Story (Grade 4,
Unit 1)

November –
December

Unit 2: Reading the Weather, Reading the World
(Grade 4, Unit 2)

Unit 2: Personal Persuasive Writing: Boxes
and Bullets (Grade 4, Unit 2)

January –
mid February

Unit 3: Interpretation Book Clubs (If/Then Unit)

Unit 3: Opinion Writing: The Literary Essay:
Writing about Fiction (Grade 4, Unit 4)

late February –
April
May –
June

Unit 4: Reading History: Immigration (Grade 4, Unit 3, Unit 4: Informational Writing: Bringing
adapted)
History to Life (Grade 4, Unit 3, adapted)
Unit 5: Historical Fiction Clubs (Grade 4, Unit 4)

Unit 5: Historical Fiction Writing (Grade 4,
If/Then Curriculum)

TRUMBULL PUBLIC SCHOOLS, 2018-19
BALANCED LITERACY YEAR AT A GLANCE – GRADE 5
READING
early September

Setting up / Launching Reading Workshop

mid September – Unit 1: Interpretation Book Clubs: Analyzing Themes
October
(Grade 5, Unit 1)
November –
December

WRITING
Setting up / Launching Writing Workshop
Unit 1: Narrative Craft (Grade 5, Unit 1)

Unit 2: Tackling Complexity: Moving Up Levels of
Nonfiction (Grade 5, Unit 2)

Unit 2: Journalism (Grade 5, If/Then
Curriculum)

January –
February

Unit 3: Argument and Advocacy: Researching
Debatable Issues (Grade 5, Unit 3)

Unit 3: The Research-Based Argument Essay
(Grade 5, Unit 4)

March –
April

Unit 4: Fantasy Book Clubs: The Magic of Themes and Unit 4: Informational Writing: The Lens of
Symbols (Grade 5, Unit 4)
History: Research Reports (Grade 5, Unit 2)

May –
June

Unit 5: Author Study: Reading Like a Fan (Grade 5,
If/Then Curriculum)

Unit 5: Shaping Texts: From Essay and
Narrative to Memoir (Grade 5, Unit 3)

TRUMBULL PUBLIC SCHOOLS
Trumbull, Connecticut

SPANISH CONVERSATION & CULTURE III
Grades 10-12
World Languages Department
2018
(Last revision date: 2012)

Curriculum Writing Team
Susanna Lavorgna-Lye
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Teacher
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persons are discriminated against in any of its programs.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Space-age technology has reduced the world to the size of a silicon chip. It has not increased our
ability to communicate effectively with one another. To be able to communicate requires
discipline, intelligence, cultural awareness, and diplomacy. World language instruction needs to
reach out and touch other people in an effort to understand not only the spoken word, but also the
culture. It is our desire to impart a cultural awareness to our students through the spoken and
written word. That is only the beginning, however, in strengthening the ties which bind us all
together in our world community.
Knowledge of a world language is essential to our economy and germane to our very existence.
Being able to speak, read, and write a world language is no longer a luxury; it is a necessity.
With this in mind, we give our students in Trumbull the opportunity to learn at least one world
language other than English, and we encourage them to learn others, so that America will remain
a leader among nations. Leadership requires knowledge of other people's diverse values, of a
multiplicity of cultures. It is our purpose, therefore, to enlighten, to instill, and to sustain a love
of learning of world languages among students in the Trumbull Public Schools.
The primary goal of the four-year Spanish Conversation & Culture sequence is for students to
develop linguistic proficiency and cultural sensitivity. Students will broaden their
communication skills while simultaneously deepening their appreciation for Hispanic cultures.
Spanish Conversation & Culture III is structured sequentially to help build skill development.
Each unit is organized to address listening, speaking, reading, writing, and culture as outlined in
the ACTFL (American Council on the Teaching of Foreign Languages) Guidelines and National
Standards for Learning. Activities are aligned to the 5 “C’s” of communication, cultures,
connections, comparisons, and communities. Each unit includes assured experiences to form a
firm foundation for each student as she/he builds upon these language skills, and assessments
that continually monitor each student’s progress. As a framework to the language teacher, the
curriculum guide encourages teachers to use additional sources, additional technology, realia,
and personal experiences to enhance this curriculum and make it most relevant to each student.
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COURSE GOALS
The following Course Goals derive from the 2012 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)

Interact and negotiate meaning in
spoken, signed, or written
conversations to share information,
reactions, feelings, and opinions.

Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Connections: Making Connections (Standard 3.1)

Build, reinforce, and expand their
knowledge of other disciplines while
using the language to develop critical
thinking and to solve problems
creatively.

Connections: Acquiring Information and Diverse
Perspectives (Standard 3.2)

Access and evaluate information and
diverse perspectives that are
available through the language and
its cultures.

Comparisons: Language Comparisons (Standard 4.1)

Use the language to investigate,
explain, and reflect on the nature of
language through comparisons of the
language studied and their own.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.

Spanish Conversation & Culture III
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Communities: School and Global Communities
(Standard 5.1)

Use the language both within and
beyond the classroom to interact and
collaborate in their community and
the globalized world.

Communities: Lifelong Learning (Standard 5.2)

Set goals and reflect on their
progress in using languages for
enjoyment, enrichment, and
advancement.

The following Course Goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of a text
and analyze their development over the course of the
text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.

CCS.ELA-Literacy.RI.11-12.3

Analyze a complex set of ideas or sequence of events
and explain how specific individuals, ideas, or events
interact and develop over the course of the text.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in a text, including figurative, connotative, and
technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the
course of a text (e.g., how Madison defines faction in
Federalist No. 10).

CCS.ELA-Literacy.W.11-12.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.11-12.2a

Introduce a topic; organize complex ideas, concepts,
and information so that each new element builds on that
which precedes it to create a unified whole; include
formatting (e.g., headings), graphics (e.g., figures,
tables), and multimedia when useful to aiding
comprehension.

CCS.ELA-Literacy.W.11-12.2b

Develop the topic thoroughly by selecting the most
significant and relevant facts, extended definitions,
concrete details, quotations, or other information and

Spanish Conversation & Culture III
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examples appropriate to the audience’s knowledge of
the topic.
CCS.ELA-Literacy.W.11-12.2c

Use appropriate and varied transitions and syntax to
link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and
concepts.

CCS.ELA-Literacy.W.11-12.3

Write narratives to develop real or imagined
experiences or events using effective technique, wellchosen details, and well-structured event sequences.

CCS.ELA-Literacy.W.11-12.3a

Engage and orient the reader by setting out a problem,
situation, or observation and its significance,
establishing one or multiple point(s) of view, and
introducing a narrator and/or characters; create a
smooth progression of experiences or events.

CCS.ELA-Literacy.W.11-12.3b

Use narrative techniques, such as dialogue, pacing,
description, reflection, and multiple plot lines, to
develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.11-12.3c

Use a variety of techniques to sequence events so that
they build on one another to create a coherent whole
and build toward a particular tone and outcome (e.g., a
sense of mystery, suspense, growth, or resolution).

CCS.ELA-Literacy.W.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.SL.11-12.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

Spanish Conversation & Culture III
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The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Digital
Citizen
(Standard 2)

Students recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.
2a. Students cultivate and manage their digital identity and reputation and
are aware of the permanence of their actions in the digital world.
2b. Students engage in positive, safe, legal, and ethical behavior when
using technology, including social interactions online or when using
networked devices.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.
3a. Students plan and employ effective research strategies to locate
information and other resources for their intellectual or creative
pursuits.
3c. Students curate information from digital resources using a variety of
tools and methods to create collections of artifacts that demonstrate
meaningful connections or conclusions.
3d. Students build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.
6d. Students publish or present content that customizes the message and
medium for their intended audiences.

ISTE Global
Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and enrich their
learning by collaborating with others and working effectively in teams
locally and globally.
7a. Students use digital tools to connect with learners from a variety of
backgrounds and cultures, engaging with them in ways that broaden
mutual understanding and learning.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 new concepts of the Spanish language can be practiced in appreciation of the value of
communication with people of other cultures.
 important differences in culture exist between the United States and Spanish-speaking
countries, especially southern Spain and the Caribbean.
 the Spanish region of Castilla-La Mancha has a rich culture, and has had a significant
influence on the Americas.

Spanish Conversation & Culture III

6




the early history of the Caribbean islands included struggles of early immigration and
survival.
key inherited aspects connect Europe and the Americas through the food trade.

COURSE ESSENTIAL QUESTIONS





Why is it important to understand the origins and the cultures behind the food we eat?
Despite the differences of geographical borders, languages, and economics, what connects
the peoples of the American continent?
What key responsibilities do we, or should we, have in order to maintain the integrity of our
families?
What key human traits have remain unchanged throughout history, and why?

COURSE KNOWLEDGE & SKILLS
Students will know . . .








how to listen to authentic sources of spoken Spanish.
how to react in the Spanish language using the future tense and with potential
expressions in relation to present circumstances
how to write essays in the Spanish language at the intermediate level, expressing
ideas and opinions in various styles.
new Spanish vocabulary about food, family, extracurricular activities, and
relationships with others.
the geography of various Spanish-speaking countries.
the history of various Spanish-speaking countries.

Students will be able to . . .
 listen to authentic sources of spoken Spanish.
 speak in Spanish about the past using appropriate verbs.
 speak in Spanish about progressive actions using present and past progressive tenses.
 speak in Spanish using the future tense and with potential expressions in relation to
present circumstances
 make presentations to their peers, about various topics, in Spanish.
 participate in unit-focused skits using Spanish, presenting either in person or via
technology.
 write essays in the Spanish language at the intermediate level, expressing ideas and
opinions in various styles.
 how to employ new Spanish vocabulary about food, family, extracurricular activities,
and relationships with others.
 conduct research about Hispanic food and present their learning in both spoken and
written forms.

Spanish Conversation & Culture III
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COURSE SYLLABUS
Course Name
Spanish Conversation & Culture III
Level
College-Preparatory
Prerequisites
Spanish Conversation & Culture II, or Spanish II, with teacher recommendation
Materials Required
None
General Description of the Course
This course will follow ACTFL (American Council on the Teaching of Foreign
Languages) Guidelines and National Standards for Learning Language. In the third year
of study, the emphasis will be placed on communicative skills based upon the 5 “C’s” of
language learning. Culturally authentic contemporary situations will motivate proficient
oral production. Self-expression in the target language will be emphasized as well as a
continued study and practice of the language with embedded culture. The previous
grammatical foundation will expand and broaden written skills. Language lab usage will
enhance listening and speaking skills. Cultural references and interdisciplinary
connections will be enhanced and paralleled through authentic readings, films, poems,
research, etc., whose topics will include art, music and literature. Software and interactive
materials are available to students. Students are encouraged to join the Spanish Club.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Personal narrative writing (Unit 1)
 Open-notebook quizzes (Unit 2)
 Writing using grammatical structures taught (Unit 3)
 Video and presentation using vocabulary and grammatical structures taught (Unit 4)
 Creative skits (Unit 3)
 Poetry scansion exercises (Unit 5)
 Poetry writing (Unit 5)
 Class discussion (Units 8, 9)
Summative Assessments:
 Unit test (Unit 1)
 Week-long itinerary (Unit 2)
 Informative essay (Unit 3)
 Reading comprehension test (Unit 4)
Core Text
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Spanish Conversation & Culture III
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UNIT 1
¡Adios al Verano!
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.3
CCS.ELA-Literacy.W.11-12.3a
CCS.ELA-Literacy.W.11-12.3b
CCS.ELA-Literacy.W.11-12.3c
ISTE Digital Citizen (Standard 2)
ISTE Global Collaborator (Standard 7)

Write an organized and coherent e-mail in Spanish
to a penpal from a Spanish-speaking country,
expressing what a person can do with his/her free
time in Trumbull and informing the penpal of the
student’s likes and dislikes about his/her
environment.

ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Understand, interpret, and analyze what is heard,
read, and viewed in Spanish about weather, likes,
and dislikes, and what one did during his/her free
time in the past.

ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Investigate and explain in Spanish the geographical
profile and the culture of the Castilla-La Mancha
region of Spain, comparing and contrasting the
geography and culture to the geography and culture
of New England.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5
ISTE Knowledge Constructor (Standard 3)
ISTE Creative Communicator (Standard 6)

Create an electronic list of websites published in
Spanish with the purpose of informing Spanishspeaking tourists of places of interest to visit in the
United States.

Unit Essential Questions




What do people do during their free time?
How do people talk about the weather?
How does one express one’s likes and dislikes?
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How do people talk about the past?
How do people talk about the future?

Scope and Sequence










Vocabulary 1: summer vacation
Vocabulary 2: asking and giving advice
Preterito vs. Imperfecto
Gustar
Ser vs. Estar
Direct and indirect pronouns
Simple future format with ir, pensar
Geographic and cultural knowledge of the Castilla-La Mancha region of Spain
Comparison of people’s use of free time in various parts of the Hispanic world

Assured Assessments
Formative Assessment:
Students will complete a written assignment in which they will observe four pictures and then
write a brief personal narrative about each one. In order to complete each narrative, students will
have to use the vocabulary learned, as well as the past tenses. Students will also have to express
likes or dislikes based on each circumstance. During this assessment, as with most formative
written assessments, students will be able to use only their notes and not their textbooks, a
strategy which encourages students to take good notes. The writing should be assessed using the
THS School-Wide Writing Rubric, and should count as a grade in the informal assessments
category of the gradebook.
Summative Assessment:
Students will complete a unit test that will assess students on vocabulary, the use of past tenses
expressing likes and dislikes, as well as the different uses of ser vs. estar. Students will take the
exam in two parts: on the first day, they will write their essays in which they will use the
materials learned in class in order to talk about their everyday lives in Trumbull. On the second
day, students will complete the short-answer and multiple-choice questions based on reading
comprehension, listening comprehension, and grammatical structures taught within the unit. The
test should count as a grade in the formal assessments category of the gradebook, and the essay
should be assessed using the THS School-Wide Writing Rubric.
Resources
Core
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Relevant online videos
Time Allotment


Approximately 8 weeks, corresponding with the first marking period of the school year

Spanish Conversation & Culture III

10

UNIT 2
¡A Pasarlo Bien!
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c

Write an organized and coherent essay in Spanish
reporting some personal hobbies and the people the
student enjoys doing the hobbies with, as well as
explaining why those people are enjoyable to spend
time with as ideal friends.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
ACFTL Communities: School and Global
Communities (Standard 5.1)
Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.SL.11-12.1

Research, based on personal goals to use the
Spanish language for enjoyment and advancement,
past community interests of elderly members of the
Trumbull community.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.SL.11-12.4

Communicate effectively in Spanish the activities
people used to do, and whether they liked them or
not, as well as activities people were going to do but
didn’t, the reasons why, and how they feel as a
result.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5

Create a propaganda poster with the purpose of
encouraging Spanish-speaking people near the
community to try the student’s favorite activity
(skiing, hiking, bike riding, downhilling, etc.).

Unit Essential Questions





How do people express interest and displeasure?
How does one invite others to do something?
How do people describe the ideal friend?
How do people express happiness and unhappiness?
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Scope and Sequence









Vocabulary 1: expressing interest and displeasure
Vocabulary 2: describing the ideal friend
The imperfect tense
Ir a + infinitive (both present and imperfect)
Giving a group command (nosotros commands)
Geographic and cultural knowledge of the Castilla-La Mancha region of Spain
Comparison of the various sports practiced by people in Spain with those practiced by
people in the United States
The life and works of Doménikos Theotokópoulos, El Greco

Assured Assessments
Formative Assessment:
Students will complete two traditional open-notebook quizzes based on material presented
during the unit. During this assessment, as with most formative written assessments, students
will be able to use only their notes and not their textbooks, a strategy which encourages students
to take good notes. Each quiz should count as a grade in the informal assessments category of the
gradebook.
Summative Assessment:
In groups of three, students will create either (a) a week-long itinerary for a group of Spanishspeaking exchange students visiting the New England area of the United States; or (b) a weeklong itinerary for a sports-themed vacation to Spain. The itinerary should utilize presentation
software and be presented to the class by each group for a grade in the formal assessments
category of the gradebook which is based on content (20 points), language use (20 points),
creativity and originality (20 points), appearance (20 points), and oral presentation (20 points).
Resources
Core


¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Online videos of Toledo, Spain
Time Allotment


Approximately 8 weeks, corresponding with the second marking period of the school
year, with the section on El Greco extending into the third marking period if necessary
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UNIT 3
Todo Tiene Solución
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c

Write an organized and coherent apology letter in
Spanish, based on research with their school
counselors or Trumbull High Peer Leaders director
about writing an apology letter to a friend whom
they may have offended, using vocabulary and
expressions learned in the unit to make suggestions
to better the friendship.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
ACFTL Communities: School and Global
Communities (Standard 5.1)
Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4
CCS.ELA-Literacy.SL.11-12.1

Research, based on personal goals to use the
Spanish language for enjoyment and advancement,
issues related to stereotyping in the Trumbull
community.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Communicate effectively in Spanish complaints and
disagreements with others, as well as diplomatic
explanations of their own positions on specific
topics, and suggestions, with communication of
future plans and hypothetical expressions.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5

Create bilingual classroom visuals to increase
awareness of issues related to stereotyping within
the community.

Unit Essential Questions



How do people express general complaints?
How does one express an opinion and disagree?
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How do people make suggestions?
How do people apologize?

Scope and Sequence








Vocabulary 1: expressing complaints and opinions
Vocabulary 2: making suggestions
Verb + infinitive
The future tense and the conditional tense
Introduction to the subjunctive mood
Geographic and cultural knowledge of the Caribbean, including food, architecture, art,
people, and customs
Comparison of issues of conflict between parents and children in Spanish-speaking
families and in families of the United States

Assured Assessments
Formative Assessment:
Students will brainstorm, in groups, possible life-changing experiences (e.g., winning a lottery
ticket), and will then write about their potential new lives, using the conditional tense. The
writing should be assessed using the THS School-Wide Writing Rubric, and should count as a
grade in the informal assessments category of the gradebook.
Summative Assessment:
Students will write a comprehensive, coherent essay based on a piece of fine art that celebrates
culture and at the same time fights stereotypes and unjust social judgment of culture. The writing
should be assessed using the THS School-Wide Writing Rubric, and should count as a grade in
the formal assessments category of the gradebook.
Resources
Core


¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Supplemental
 Adey, Margaret, and Louis Albini. Galería de Arte y Vida. New York: McGraw-Hill,
1996. Print.
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Online videos of Toledo, Spain
Time Allotment


Approximately 8 weeks, corresponding with the third marking period of the school year
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UNIT 4
Entre Familia
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c

Write an organized and coherent restaurant review
about a favorite high-end restaurant in Trumbull for
potential Spanish-speaking patrons, explaining their
favorite appetizers, entrees, and desserts, and also
describing the ambience and culinary theme of the
establishment and the quality of ingredients used by
the chef.

ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Understand, interpret, and analyze what is heard,
read, and viewed in Spanish about Latino families
and about traditional Latino-Caribbean food.

ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Investigate and explain in Spanish the geographical
profile and the culture of the Spanish islands,
comparing and contrasting the geography and
culture to the geography and culture of New
England.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5
ISTE Knowledge Constructor (Standard 3)
ISTE Creative Communicator (Standard 6)

Develop informational resources for Spanishspeaking immigrants on where they can find their
food, based on the electronic conglomerate of
websites of famous restaurants in important New
England cities published in Spanish around the
United States.

Unit Essential Questions





How do people ask about the latest news?
How do people react to news?
How do people comment on food?
How do people explain and give excuses about food?
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How do people talk about the future?

Scope and Sequence









Vocabulary 1: asking about and reacting to the local news
Vocabulary 2: commenting on food
The present progressive tense
The preterit tense
Direct and indirect pronouns
Direct and indirect object pronouns
Geographic and cultural knowledge of the Caribbean and Spanish-speaking islands
Comparison of family interactions between various Spanish-speaking communities

Assured Assessments
Formative Assessment:
Students will create a video demonstrating proper use of the vocabulary taught during the first of
the unit, as well as the present progressive tense to express continuity of an action and to express
emphasis of mobility through an action (i.e., going around doing). The video will be presented in
a prepared oral presentation, should be assessed using the THS World Languages Presentational
Speaking Rubric, and should count as a grade in the informal assessments category of the
gradebook.
Summative Assessment:
Students will read a cultural article about Latin American desserts, then take a reading
comprehension test on which they will analyze the text, including analyzing the grammar taught
within the unit and using evidence to support their answers. The test will also require students to
compare their favorite desserts with those discussed in the article. The test should count as a
grade in the formal assessments category of the gradebook.
Resources
Core


¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Online food videos
 Coco. Dir. Lee Unkrich. Disney, 1997. Film.
Time Allotment


Approximately 7 weeks, corresponding with the fourth marking period of the school year
and ending one week before the course final examination to allow sufficient review prior
to the final exam
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COURSE CREDIT
One credit in World Languages
One class period daily for a full year

PREREQUISITES
Spanish Conversation & Culture II, or Spanish II, with teacher recommendation.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School World Languages Interpersonal Speaking Rubric (attached)
Trumbull High School World Languages Presentational Speaking Rubric (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially identifying
the purpose of the
text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of the
text



Demonstrates limited
or no understanding of
text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and looking
for answers in text



Demonstrates general
ability to interpret text
by:
o Guided reflection
and/or revision of
initial understanding
o Summarizing some
of the main ideas of
text
o Guided
interpretation of text
by locating answers
to given questions
in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to answer
questions by
locating responses
in text

Connect
X_______



Demonstrates
perceptive connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by
one or more of the
following:
o Critical analysis to
create a conclusion
supported by the
text
o Perceptive
judgments about the
quality of the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful judgments
about the quality of
the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a general
evaluation of text by
one or more of the
following:
o Formulation of a
superficial
conclusion from the
text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more of
the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors.
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School World Languages Interpersonal Speaking Rubric

Vocabulary
concentrates on:
chapter-related,
situationally appropriate
words, phrases,
expressions

Task
concentrates on:
fulfillment, elaboration,
appropriate context

Delivery
concentrates on:
fluency, timing,
pronunciation

Comprehensibility
concentrates on:
clarity of message

Language Use
and Structure
concentrates on:
grammar, accuracy, syntax

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Broad range of
topic-related
vocabulary and
expressions,
showing
advanced, highly
effective use of
vocabulary

Appropriate, accurate,
and effective use of
topic-related
vocabulary and
expressions

Some appropriate and
competent use of
topic-related
vocabulary and
expressions

Limited competency
and use of topicrelated vocabulary and
expressions
OR
Interference from
another language

Insightfully fulfills
the task with vivid
details

Fulfills the task and
performed what was
asked

Fulfills tasks with
fewer details than
what was asked

Fulfills the task with
few to no details

Pronunciation and
intonation are
excellent. Student
speaks clearly.

Pronunciation is
effective. Student
speaks clearly.

Pronunciation is
adequate. Student
speaks with hesitation
but with some clarity.

Confident ease of
expression
throughout.
Can be easily
understood by the
listener; the
message is clear

Demonstrates a
highly effective
use of standard
speaking practices
that enhances
communication.

Mostly confident ease
of expression
throughout.

Pronunciation is
inadequate and/or
incorrect.

Some confident ease
of expression
throughout.

Limited ease of
expression throughout.

Can be understood by
the listener; the
message is mostly
clear

Can be somewhat
understood; the
message is partially
clear

Can be understood
only with great effort;
the message is not
clear

Demonstrates effective
use of standard
speaking practices.

Demonstrates some
appropriate use of
standard speaking
practices.

Demonstrates limited
use of standard
speaking practices.

Errors do not detract
from communicative
meaning.

Errors detract from
communicative
meaning.

Contains errors that
make it very difficult
to determine
communicative
meaning.

Other
____________
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Trumbull High School World Languages Presentational Speaking Rubric

Purpose
concentrates on:
task requirements

Topic
Development
concentrates on:
thoroughness,
organization, accuracy

Language Use
and Structure
concentrates on:
target language,
vocabulary, grammar

Delivery
concentrates on:
comprehensibility and
overall public speaking
skills

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Establishes and
maintains a clear
purpose;
Demonstrates an
insightful
understanding of
audience and task

Establishes and
maintains a
purpose;
Demonstrates an
accurate
awareness of
audience and task

Establishes a
purpose;
Demonstrates an
awareness of
audience and
task

Does not establish
a clear purpose;
Demonstrates
limited/no
awareness of
audience and task

Relevant, accurate,
well developed,
well organized, and
richly detailed

Relevant,
accurate,
organized, and
detailed

Somewhat
irrelevant,
limited accuracy,
some
organization, and
limited details

Irrelevant,
inaccurate, and
lacks organization
and details

Highly effective
use and control of
level-appropriate
structures

Effective use of
level-appropriate
structures

Some use of
level-appropriate
structures

Limited or no use
of simple
structures

Articulate
expression,
pronunciation, and
intonation;
Clear voice,
engaging presence

Ease of
expression;
Mostly accurate
pronunciation and
intonation;
Clear voice

Some hesitation;
Some inaccurate
pronunciation
and intonation

Much hesitation;
Little to no
fluency

Other
____________

May add Visual Communication for fifth category of evaluation for presentations.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Advanced Placement Italian Language & Culture is designed for the highly motivated Italian
language student who wishes to pursue an in-depth course in which all language skills –
listening, speaking, reading, writing, and culture – are addressed through activities, assessments,
and authentic documents, media, and literary texts. The three modes of communication –
Interpersonal, Interpretive, and Presentational – as described in the 2015 ACTFL (American
Council on the Teaching of Foreign Languages) World-Readiness Standards for Learning
Languages are evidenced in each of the six identified curricular themes: Contemporary Life,
Personal and Public Identities, Families and Communities, Science and Technology, Global
Challenges, and Beauty and Aesthetics. Subthemes exist within each theme as well as across
themes.
The basic components of the course include discussions, presentations, weekly Language Lab
activities, grammar overview and practice activities, authentic literary and journalistic readings,
authentic Italian media and broadcasts, bi-weekly personal journals, and assigned and
spontaneous conversations, e-mails, and compositions. All communication and instruction,
whether teacher to student, student to teacher, or student to student, is in Italian at all times. The
student will communicate in Italian at an advanced level, using advanced vocabulary and syntax
in oral and written presentations.
Students are encouraged to take the Advanced Placement Examination in May.

COURSE GOALS
The following standards derive from the 2015 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)
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Interact and negotiate meaning in
spoken, signed, or written
conversations to share information,
reactions, feelings, and opinions.

2

Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.

Cultures: Relating Cultural Practices to Perspectives
(Standard 2.1)

Use the language to investigate,
explain, and reflect on the
relationship between the practices
and perspectives of the cultures
studied.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Connections: Making Connections (Standard 3.1)

Build, reinforce, and expand their
knowledge of other disciplines while
using the language to develop critical
thinking and to solve problems
creatively.

Connections: Acquiring Information and Diverse
Perspectives (Standard 3.2)

Access and evaluate information and
diverse perspectives that are
available through the language and
its cultures.

Comparisons: Language Comparisons (Standard 4.1)

Use the language to investigate,
explain, and reflect on the nature of
language through comparisons of the
language studied and their own.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.

The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.
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CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of a text
and analyze their development over the course of the
text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in the text, including figurative, connotative,
and technical meanings; analyze how an author uses
and refines the meaning of a key term of terms over the
course of a text (e.g., how Madison defines faction in
Federalist No. 10).

CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-CCR text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.11-12.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.W.11-12.5

Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on addressing what is most significant for a
specific purpose and audience.

CCS.ELA-Literacy.W.11-12.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
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products in response to ongoing feedback, including
new arguments or information.
CCS.ELA-Literacy.W.11-12.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.SL.11-12.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

The following standards derive from the 2016 International Society for Technology in Education
Standards.
ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 their knowledge of Italian connects them to the world around them.
 communities differ in societies around the world.
 they can deeply understand and appreciate the products, practices, and perspectives of
Italian culture.
 speaking a second language connects them to societal issues around the globe.
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COURSE ESSENTIAL QUESTIONS







How do political and social issues affect societies throughout the world?
How do societies develop over time?
How do societies and individuals define quality of life?
How is contemporary life influenced by cultural products, practices, and perspectives?
How do language and culture influence identity?
How do individuals contribute to the well-being of communities?

COURSE KNOWLEDGE & SKILLS
Students will know . . .






necessary Italian vocabulary related to the themes of global challenges, science and
technology, contemporary life, personal and public identities, family and societies,
and beauty and aesthetics.
the grammar required to discuss in Italian the themes of global challenges, science
and technology, contemporary life, personal and public identities, family and
societies, and beauty and aesthetics, including, but not limited to, the present tense,
the past tense, the imperfect tense, the future tense, the conditional tense, and the
subjunctive mood.
transition words and phrases in Italian.

Students will be able to . . .
 engage in spoken interpersonal communication in Italian.
 engage in written interpersonal communication in Italian.
 synthesize information from a variety of authentic Italian audio, visual, and
audiovisual resources.
 synthesize information from a variety of authentic Italian written and print resources.
 plan, produce, and present spoken presentational communications in Italian.
 plan and produce written presentational communications in Italian.
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COURSE SYLLABUS
Course Name
Advanced Placement Italian Language & Culture
Level
Advanced Placement
Prerequisites
Honors Italian III or teacher recommendation based on outstanding performance in ACP
Italian III
Materials Required
None
General Description of the Course
This course will follow the ACTFL (American Council on the Teaching of Foreign
Languages) Guidelines and National Standards for Learning Language. It will provide
students the opportunity to follow a curriculum in preparation for the College Board’s
Advanced Placement Examination in Italian Language and Culture. The students will
develop their oral/aural proficiency through intensive weekly use of the Language Lab,
impromptu conversations, and prepared conversations in class. Course content will reflect
the six themes of the AP curriculum and exam: Global Challenges, Science and
Technology, Contemporary Life, Self-identity, Family and Community, and Beauty and
Aesthetics. Students will develop and integrate the skills for impersonal writing,
presentational writing, interpersonal conversation, and presentational speaking into each
theme. Students will be encouraged to take the Advanced Placement Examination.
Summer work packets and other culturally specific assignments will be assigned during
the summer vacation.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Graduation Hat mini-project (Unit 1)
 Interpersonal speaking simulated conversation (Unit 1)
 Formal e-mail (Unit 2)
 Response to online thread discussion (Unit 3)
 Film viewing and related activities (Unit 4)
 In-class Humanitarian Fair (Unit 5)
 Virtual museum tour and related exercises (Unit 6)
 Authentic Italian reading and text-based questions (Unit 7)
Summative Assessments:
 Unit test (Unit 1)
 Presentational speaking cultural comparison (Unit 1)
 Informative essay (Unit 2)
 Editorial piece (Unit 3)
 Position paper (Unit 4)
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Persuasive essay (Units 5, 6)
Response to novel’s themes (Unit 6)
Capstone project (Unit 7)

Core Texts
 Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
 Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
 AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.
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UNIT 1
Vita Contemporanea (Contemporary Life)
The following contexts and subthemes are recommended for this unit:
 Istruzione e formazione (Education and Career)
 Feste, sagre, e tradizioni (Holidays and Celebrations)
 Abitazioni (Housing and Shelter)
 Viaggi e tempo libero (Leisure, Travel, and Tourism)
 Mezi di comunicazione (Mass Media)
 Sport e benessere (Sports and Fitness)
 Il mondo del lavoro (Work)
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.W.11-12.4

Write an organized, coherent letter to themselves
expressing their future goals and work aspirations.

CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to show how historical Italian celebrations
reflect the traditions of Italian culture today, via a
virtual Folkloristic Tour of Italy oral presentation.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Complete a presentational speaking cultural
comparison of Italian pastimes and pastimes of the
United States, speaking for two minutes and
recording themselves in the Language Lab.

ACTFL Interpretive Communication
(Standard 1.2)

View the short film Rischio d’Impresa and discuss
gender roles in the workplace, comparing those of
the United States to those of Italy.

Unit Essential Questions




How do societies and individuals define quality of life?
How is contemporary life influenced by cultural products, practices, and perspectives?
What are the challenges to contemporary life?
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Scope and Sequence















Student reflection on who the student is and where the student wants to go
Vocabulary related to occupations, the working world, and finance
Cortometraggio: Richesa d’Impresa
Discussion of gender roles in the workplace, and short film activities
Grammar: present tense (regular & irregulars); future & conditional tenses
Introductory reading on Italian cities and their history, from tradition to modernity
Vocabulary related to Italian cities
Video interview with Valentina Gioannini on the life of students at the University of
Bologna
In-class cultural comparison of current lifestyle of Italian university students and United
States university students
Viewing of video by student organization of the University of Bologna, and discussion of
pride associated with one’s city and improving one’s city through student initiatives
Video interview with Lucia Toppino comparing Alba and Bologna and creating a cultural
comparison; mini oral presentation comparing Alba to Trumbull
Viewing of commercial for Nutella, and discussion of the connection between food and
traditions
In-class cultural comparison of Italian and United States holidays and celebrations, and
how they bring people together
Writing of a formal e-mail to request more information on the best time to visit the area
of Val Sarmento, from which your family comes

Assured Assessments
Formative Assessment:
Students will complete a Graduation Hat mini-project, decorating a graduation hat with symbols
of where they are today and their future aspirations. Students will use the hat to give a minipresentation of their vision of work and how they will present themselves in the world. Students
will be assessed using the THS World Languages Presentational Speaking Rubric, and the
presentation will count in the formal assessments category of the gradebook.
Students will also participate in an interpersonal speaking simulated conversation, talking about
future plans and what is attractive about their future professions. Students will incorporate unit
vocabulary, and share knowledge of the Italian education system and preparations for future
employment. The conversation will be recorded in the Language Lab and will count in the
formal assessments category of the gradebook.
Summative Assessment:
Students will complete a unit test including chapter vocabulary and information related to gender
roles in the workplace, students’ personal experiences in finding and keeping a job, and
balancing work and personal life. The writing will be assessed using the THS School-Wide
Writing Rubric, and will count as a grade in the formal assessments category of the gradebook.
Mastery will be determined by accurate use of vocabulary, clarity and organization with purpose
and audience, and appropriate use of grammar. Scaffolding such as word banks, matching, and
open-ended opportunities may provide differentiation.
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Students will also complete a presentational speaking cultural comparison in the Language Lab,
comparing Italian pastimes and pastimes of the United States, speaking for two minutes and
recording themselves. The presentation will be assessed using the Advanced Placement
Presentational Speaking Rubric, and will count as a grade in the formal assessments category of
the gradebook.
Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.

Supplemental
 Immagina online resources
Time Allotment


Approximately 5-6 weeks
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UNIT 2
Identità private e pubblica (Personal and Public Identities)
The following contexts and subthemes are recommended for this unit:
 Genere e sessualità (Gender and Sexuality)
 Storia e geografia (History and Geography)
 Identità ed integrazione (Identity and Integration)
 Gli italiani nel mondo (Italians in the World)
 Lingue ed identità (Language and Identity)
 Politica attuale e prospettive (Political Views)
 Credenze diffuse e valori personali (Societal Beliefs and Personal Values)
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RI.11-12.1
CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to answer the current political question “Does
freedom of speech include hate speech?”

ACTFL Presentational Communication
(Standard 1.3)
CCS.ELA-Literacy.W.11-12.6

Create and present a persuasive speech during an
oral debate on a current political topic.

ISTE Knowledge Constructor (Standard 3) Apply digital tools to gather, evaluate, and use
information to learn about personal and public
identities.
ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)

Examine, compare, and reflect on the differences
between Italian and United States governments in
readings on the functions of each.

ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)

Use authentic sources from Italian newspapers to
acquire information in preparation for a debate on
a current political topic.

ACTFL Interpretive Communication
(Standard 1.2)

View and read the transcript of the short film
Lacreme Napulitane and respond to film analysis
questions for discussion.

CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.5

Write an informative essay on the topic of
immigration and emigration.

Unit Essential Questions


How are aspects of identity expressed in various situations?
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How do language and culture influence identity?
How does one’s identity develop over time?

Scope and Sequence






















Vocabulary related to changes in society, social tendencies, religious convictions, and
problems and solutions
Listening to the song “Inno nazionale” by Luca Carboni, and discussion of how it relates
to one’s national identity
Reading of “Italia o Italie?” and related textbook exercises
Reading of “L’unità d’Italia: identità regionale e nazionale” and related textbook
exercises
Reading of “Perché studi l’italiano?” and discussion
Online thread discussion, using the subjective mood, on what would be right to do to
better one’s society
Cortometraggio: Lacreme Napulitane and related activities
Discussion of Italian northern and southern stereotypes and comparison with stereotypes
of the United States
Statistics (map and graph) and discussion of recent immigration in Italy, and emigration
from Italy, past and present
Reading and discussion of what the Italian government might do to slow down
emigration of young Italians
In-class debate regarding the importance of preserving diversity in regional identities vs.
creating a national identity
Written composition, based on student research, study, reading, and listening, to answer
key questions: Can political divisions of the past help us build a united world in the
present? Can modern life help us fill in the cultural gaps rooted in the history and
geography of a nation?
Viewing of video L’Itala sono anch’io! by organization promoting citizenship for
children of immigrants
Video interview with director Fred Kuwornu: La battaglia per la ius soli in Italia
Presentational speaking on how society is evolving both in Italy and in the United States;
what steps could be taken to promote integration and overcome differences within
nations?
Presentational speaking and recording of a two-minute cultural comparison of the Italian
language and one’s own language, considering how language is part of one’s identity
Interpersonal speaking with an Italian journalist giving opinions on emigration and
immigration
Interpersonal speaking based on imagining you have just returned from studying abroad,
and are having a conversation with a friend talking about your experiences and answering
your friend’s questions about them
Writing of a formal e-mail, if studying abroad in Italy, telling your story and inquiring
about the steps necessary to obtain Italian citizenship
Writing of a persuasive essay using three authentic sources (audio, reading, and graph):
With the arrival in Italy of millions of immigrants, foreigners are often seen as a security
problem for the country? Is this right/just?
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Assured Assessments
Formative Assessment:
Students will write a formal e-mail to the scholastic director of a high school in Italy, expressing
interest in studying there for a year after finishing high school in the United States. The e-mail
should include the courses the student would want to take, the reasons for studying abroad in
Italy, and the type of lodging preferred. Students will have 15 minutes to type the formal e-mail,
and the writing will count in the informal assessments category of the gradebook.
Summative Assessment:
Students will write an informative essay on the topic of immigration and emigration: In your
opinion, what should be one’s attitude toward immigration? What do immigrants need to do to
integrate themselves in a new country? What does the government need to do to confront the
needs and problems of new immigrants? What similarities and differences do Italy and the
United States have regarding immigration? The writing will be assessed using the THS SchoolWide Writing Rubric, and will count as a grade in the formal assessments category of the
gradebook.
Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.

Supplemental
 Immagina online resources
 Easynews videos. https://www.easynews.com/. Web.
 Barki, Pazit, and Pierangela Diadori. Pro e contro. Rome: Bonacci, 1999. Print.
Time Allotment


Approximately 3-4 weeks
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UNIT 3
Famiglia e Società (Families and Communities)
The following contexts and subthemes are recommended for this unit:
 La famiglia attraverso i tempi (Family Structures)
 Rapporti generazionali (Generational Relationships)
 Individualismo e solidarietà (Individualism and Solidarity)
 Rapporti personali (Personal Relationships)
 Stato sociale (Social Benefits)
 Vita in città, periferia e campagna (Urban, Suburban, and Rural Life)
 I giovani oggi (Youth Culture)
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.W.11-12.4

Write an organized two-page essay to explain the
role of family and community in our lives.

ACTFL Interpersonal Communication
(Standard 1.1)
CCS.ELA-Literacy.SL.11-12.1

Initiate and participate in an online thread
discussion on the contemporary Italian family and
how it has changed over the past ten years, building
on others’ ideas and expressing their own.

CCS.ELA-Literacy.W.11-12.6

Use technology to produce a rebuttal argument to an
online thread discussion on the role of family in
society, after reading multiple media sources in
response to ongoing feedback including new
arguments or information.

ISTE Knowledge Constructor (Standard 3) Apply digital tools to gather, evaluate, and use
information to learn about families and
communities.
ISTE Creative Communicator (Standard 6) Communicate clearly and express themselves
creatively in writing an editorial piece on the topics
of “mammismo” for a lifestyle edition of an online
magazine.
ACTFL Interpretive Communication
(Standard 1.2)

Read “Vivere con la mamma” and respond to
analysis questions for discussion.

Unit Essential Questions




What constitutes a family in different societies?
How do individuals contribute to the well-being of communities?
How do the roles that families and communities assume differ in societies around the
world?
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Scope and Sequence
















Vocabulary related to family relationships, phases of life, generations, family life and
personality, places in a city or community, and transportation
Introductory reading on the contemporary Italian family
Reading of an Italian article with questions about the Italian family of past and present,
and its comparison to families of today in the United States
Reading of a newspaper article from Corriere della Sera explaining why 8 out of 10
youth do not leave their family home
Statistics (graphs) and discussion of Italian demography and family structure and how it
is changing
Reading of “Vivere con la mamma,” and discussion of its comparison to the Corriere
della Sera article
Discussion of the comparison between the Italian “mammismo” and the independence of
youth in the United States
Debate of the changing mores of the family in Italy and the family in the United States,
including which model is preferable: the old traditional model or the modern changing
model
Writing of a formal e-mail proposal to organize an afterschool program for children 1113 years old, asking permission to use university classrooms twice a week from 5-7 pm
Reading of “Roma: un musso all’aperto" and related textbook questions
Reading of “Tutte le strade portano a Roma” and related textbook questions
Listening to the song “Comè bella la città,” and discussion of the advantages and
disadvantages of living in a city
Writing of a journal entry about ancient Rome and its grandeur, including comparisons to
modern Rome and its lifestyle
Writing of a letter to a municipal representative identifying a problem in your city (e.g.,
traffic) and possible solutions
Creation of a mini-presentation on how cities express their cultural richness and values,
and how members of a city community may help preserve the community’s cultural
history, both in Italy and in the United States

Assured Assessments
Formative Assessment:
After reading and discussing introductory reading on the contemporary Italian family, students
will write a response to an online thread discussion on how the Italian family has changed over
the past ten years, including which aspect of the reading students found most interesting. The
writing will count in the informal assessments category of the gradebook.
Summative Assessment:
Students will write an editorial piece for a lifestyle edition of an online magazine, expressing the
advantages or disadvantages of the Italian “mammismo,” and whether it is a temporary
phenomenon or a long-term solution. Students will include description of their families and how
the roles of families differ around the world; they will also refer to statistics they have analyzed
and information they have studied. The writing will be assessed using the THS School-Wide
Writing Rubric, and will count as a double grade in the informal assessments category of the
gradebook.
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Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.

Supplemental
 Immagina online resources
 Easynews videos. https://www.easynews.com/. Web.
 Barki, Pazit, and Pierangela Diadori. Pro e contro. Rome: Bonacci, 1999. Print.
Time Allotment


Approximately 3-4 weeks
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UNIT 4
Scienza e tecnologia (Science and Technology)
The following contexts and subthemes are recommended for this unit:
 Fonti ed energie alternative (Alternative Resources)
 Scoperte ed invenzioni (Discoveries and Inventions)
 Scelte etiche e morali (Ethics)
 Salute e medicina (Health and Medicine)
 La rete ed il suo impatto sociale (The Internet and Its Social Impact)
 Uso personale della tecnologia (Personal Technology and Communication)
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.W.11-12.4

Write an organized three-page essay to explain the
role of technology in our lives.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate in an online debate on a
current technology issue (e.g., Should Apple unlock
the iPhone used in San Bernardino?), building on
others’ ideas and expressing their own.

CCS.ELA-Literacy.W.11-12.6

Use technology to produce a rebuttal argument to an
online debate, after reading multiple media sources
in response to ongoing feedback including new
arguments or information.

ISTE Knowledge Constructor (Standard 3) Apply digital tools to gather, evaluate, and use
information to learn about science and technology.
ACTFL Interpretive Communication
(Standard 1.2)

View and read the transcript of L’età del Fuoco
and respond to film analysis questions for
discussion.

Unit Essential Questions




How do developments in science and technology affect our lives?
What factors have driven innovation and discovery in the fields of science and
technology?
What role does ethics play in scientific advancement?

Scope and Sequence




Student reflection on a time when technology didn’t work as it should have
Vocabulary related to technology, including terms associated with scientists, scientific
research, the digital world, and problems and challenges with progress and research
Discussion of one’s relationship with science and technology and whether scientific
progress and technology bring us further together or apart
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Online debate of a current technology issue
Cortometraggio: L’età del Fuoco, and related activities
Reading of “La scoperta più importante,” and researched response based on which three
inventions are most important for humanity, and why
Reading of “Venezia sommersa o salvata?” and related textbook questions
Reading of “Ecco la prima mano robotica made in Italy e stampata in 3D: Costa come
uno scooter” from Corriere della Sera, viewing of television advertisements of the Italian
coffee brand Lavazza, and discussion of these two scientific advances and their role in
Italian culture, including their comparison with scientific advances in United State culture
Small-group research of Italian sources, and oral presentations on the health care system
in Italy compared to the health care system in the United States, the process of becoming
a doctor in Italy, the pros and cons of Italy’s health care system, and the Italian diet and
customs at the Italian table
Presentational speaking and recording of a two-minute cultural comparison of the effects
of scientific inventions, technology, and progress on one’s quality of life in Italy and in
the United States
Spontaneous conversation with partners on the role of social media in our lives, including
whether it simplifies or complicates one’s life
Grammatical review of subjunctive and hypothetical statements
Writing of a formal e-mail proposal as a representative of your student environmental
club organizing a project to benefit a city park

Assured Assessments
Formative Assessment:
Students will complete the viewing of L’età del Fuoco and related activities to prepare for the
position paper that is the summative assessment. Students will read the script first for
comprehension and be assessed via class discussion; they will then watch the film to self-assess
their comprehension. Students’ responses will count in the informal assessments category of the
gradebook.
Summative Assessment:
Students will write a position paper explaining the role of technology in our lives and on our
relationships, and whether technology serves us or we serve it. Students must describe the house
from the future from L’età del Fuoco, and a house from the past, and then comment on which of
the two houses represents the ideal for them. The paper must include relevant vocabulary and
grammatical concepts from the entire, as well as lessons learned during the online debates and
the film discussion. The writing will be assessed using the THS School-Wide Writing Rubric,
and will count as a double grade in the formal assessments category of the gradebook.
Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.
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Supplemental
 Immagina online resources
 Barki, Pazit, and Pierangela Diadori. Pro e contro. Rome: Bonacci, 1999. Print.
Time Allotment


Approximately 3-4 weeks
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UNIT 5
Sfide globali (Global Challenges)
The following contexts and subthemes are recommended for this unit:
 Mercato del lavoro (Economy)
 Scuola ed istruzione (Education)
 Ambiente (Environment)
 Alimentazione (Food and Nutrition)
 Diritti umani (Human Rights)
 Migrazioni e frontier (Migrations and Borders)
 Politica (Politics)
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to answer the current political question “Does
freedom of speech include hate speech?”

ACTFL Presentational Communication
(Standard 1.3)
CCS.ELA-Literacy.W.11-12.6

Produce and deliver a persuasive speech during an
oral debate on a current political topic.

ISTE Knowledge Constructor (Standard 3) Apply digital tools to gather, evaluate, and use
information to learn about global challenges.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)

Examine, compare, and reflect on the differences
between Italian and United States government in
readings on the functions of each.

ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)

Acquire information in preparation for a debate on
a current political topic using authentic sources
from Italian newspapers.

Unit Essential Questions




What environmental, political, and social issues pose challenges to societies throughout
the world?
What are the origins of those issues?
What are possible solutions to those challenges?

Scope and Sequence


Vocabulary related to the economy, the environment, politics, and migrations
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Student reflection on his/her interest in politics and background knowledge
Readings based on current political issues (e.g., free speech)
Debates based on current political issues
Student reflection on in-class debates
Discussion of immigration
Viewing of video interview with journalist Federico Rampini discussing “La fuga dei
cervelli”
Cortometraggio and transcript: Mare nostro
Creation of a human rights campaign
Grammar: subjunctive mood
Writing of a persuasive essay on the environmental advantages of the abolition of plastic
bags in Italy, using three authentic sources

Assured Assessments
Formative Assessment:
Students will participate in an in-class Humanitarian Fair exploring options of how to become
involved in human rights advocacy; they will research a human rights issue and create a digital
presentation and brief oral report expressing the issue and the need for change. Students will be
assessed using the THS World Languages Presentational Speaking Rubric, and the presentation
will count in the formal assessments category of the gradebook. Scaffolding such as the use of
notecards may provide differentiation, and students can choose to write a letter directly to an
advocacy group showing support.
Summative Assessment:
Students will write a persuasive essay related to the environment, incorporating chapter
vocabulary and the subjunctive mood in writing about the advantages and disadvantages of the
abolition of plastic bags in Italy, using three authentic sources. The presentation will be assessed
using the Advanced Placement Presentational Writing Rubric, and will count as a grade in the
formal assessments category of the gradebook. Mastery will be determined by accurate use of
vocabulary, clarity and organization with purpose and audience, and appropriate use of grammar.
Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.

Supplemental
 Immagina online resources
 Barki, Pazit, and Pierangela Diadori. Pro e contro. Rome: Bonacci, 1999. Print.
Time Allotment


Approximately 5-6 weeks
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UNIT 6
Bellezza ed estetica (Beauty and Aesthetics)
The following contexts and subthemes are recommended for this unit:
 Architettura (Architecture)
 Tutela dei beni artistici e culturali (Conservation and Restoration)
 Moda e design (Fashion and Design)
 Ideali di bellezza (Ideals of Beauty)
 Letteratura (Literature)
 Musica (Music)
 Arti visive (Performing Arts)
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to
support analysis of the classic Italian novel I
promessi sposi, its characters, themes, and morals;
students will draw inferences from the text,
including determining where the text leaves matters
uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of I
promessi sposi and analyze their development over
the course of the text, including how they interact
and build on one another to produce a complex
account; provide an objective summary of the novel
in a two-page composition.

CCS.ELA-Literacy.RL.11-12.4
CCS.ELA-Literacy.RL.11-12.10

Read and comprehend I promessi sposi, with
scaffolding as needed.

ISTE Knowledge Constructor (Standard 3) Apply digital tools to gather, evaluate, and use
information to learn about an Italian Renaissance
theme, main figures, and masterpieces.
ACTFL Presentational Communication
(Standard 1.3)

Prepare and deliver a digital and oral art history
lesson on an Italian Renaissance theme, main
figures, and masterpieces (e.g., painting,
architecture, etc.)

ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)

Acquire information about the Italian Renaissance
and influential Italian Renaissance artists and how
they made a lasting contribution in a variety of
arenas, such as art, literature, architecture, etc.,
through a student-performed art history lesson.
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Unit Essential Questions




How are perceptions of beauty and creativity established?
How do ideals of beauty and aesthetics influence daily life?
How do the arts both challenge and reflect cultural perspectives?

Scope and Sequence



















Vocabulary related to art, artistic techniques, and artistic tools
Introductory reading on Italian art, including its major periods and styles, with specific
discussion of the characteristics of Renaissance art and an art period that interests the
students the most
View virtual tour of the Davis Museum of Wellesley College, exploring the Renaissance,
the most prolific period of Italian art, and examining closely three works of Renaissance
art
Reading of “Cultura, tecnologia, made in Italy La nostra Bellezza vale 240 milardi” from
Corrierie della Sera, summarizing the article using key terms learned (e.g., “valore
aggi”)
Reading of “La moda italiana” and related textbook questions
Conversation with an Italian speaker about fashion choices
Presentational speaking and recording of a two-minute cultural comparison of an aspect
of Italian art and an aspect of art from the United States
Reading of “La mano che ubbidisce l’intelletto” and related textbook questions
Listening to “Bella” by Jovanotti and “Ci vuole un fisico bestiale” by Luca Carboni, and
completion of a ten-minute free-write on one’s definition and perception of beauty
Research on Italian Renaissance artists and presentation of findings to class; note-taking
on others’ presentations
Note-taking on methods for how to analyze art
Viewing of video interview with journalist Federico Rampini discussing “L’Italia nel
mondo e il made in Italy”
Manzoni scavenger hunt
Reading of I promessi sposi, with character analysis, audio chapter narrations, and
student summaries
Mini-composition on moral of I promessi sposi, and its development of the course of the
novel
Writing of a formal e-mail to the organizer of an Italian musician, requesting
interviewing the singer and the possibility of a school performance
Writing of a persuasive essay on graffiti: whether it is a form of art to be preserved, or a
problem to be faced
Grammar: passato prossimo; passato remote; descriptive adjectives

Assured Assessments
Formative Assessment:
Students will complete a virtual tour of the Davis Museum of Wellesley College, viewing works
of art from the early, high, and late Renaissance. To accommodate differentiation, each student
will work independently to view the video, rewinding, pausing, and fast-forwarding at his/her
individual pace. Students will then complete post-viewing exercises, including writing a
reflection analyzing one piece of work from the tour, and its aspects that struck them the most
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(e.g., emotions of the figures, composition, use of colors). Students’ writing will count in the
informal assessments category of the gradebook.
Summative Assessment:
Students will complete a persuasive essay based on the Italian Renaissance, one of the most
influential art periods of all time, incorporating chapter vocabulary, key Renaissance
masterpieces and artists, the timeline of the Renaissance, and the ability to analyze Renaissance
art. The writing will be assessed using the THS School-Wide Writing Rubric, and will count as a
grade in the formal assessments category of the gradebook. Mastery will be determined by
accurate use of vocabulary, clarity and organization with purpose and audience, and appropriate
use of grammar. Scaffolding such as word banks, matching, and open-ended opportunities may
provide differentiation.
Students will also write an open-ended response to the major themes of Manzoni’s I promessi
sposi, discussing the relevance of the novel to Italy’s national identity. The writing will be
assessed using the THS School-Wide Writing Rubric, and will count as a grade in the formal
assessments category of the gradebook. Mastery will be determined by accurate use of
vocabulary, clarity and organization with purpose and audience, and appropriate use of grammar.
Scaffolding such as a guided pre-reading worksheet may provide differentiation.
Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.

Supplemental
 Immagina online resources
 Mirtilli, Morgana, Gabriella Manzoni, and Rina Miraglia. Superciao a tutti. Villasanta:
Arcobaleno, 2015. Print.
Time Allotment


Approximately 5-6 weeks
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UNIT 7
Passion Project: Senior Capstone
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to address a specific thesis of students’
choice.

CCS.ELA-Literacy.RI.11-12.10

Read authentic Italian articles addressing students’
individual thesis questions.

ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
CCS.ELA-Literacy.W.11-12.7

Acquire information on individual topics of choice
in order to present information, concepts, and ideas
to the entire class.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
CCS.ELA-Literacy.SL.11-12.4
CCS.ELA-Literacy.SL.11-12.5

Demonstrate an understanding of the relationships
between the products, practices, and perspectives of
Italian culture and United States culture in relation
to their individual topics of choice.

Unit Essential Questions


How does one’s passion relate to oneself, to what we have learned in class, and to the
Italian culture?

Scope and Sequence





Completion of Capstone Project Brainstorming Sheet
Vocabulary specific to Capstone Project topic
Reading and text-based questions related to Italian information sources
Completion of note-taking and feedback sheets for each Capstone Project presentation

Assured Assessments
Formative Assessment:
Students will read at least one authentic Italian article in related to their individual Capstone
Project topics, including completing reading questions to check for understanding. Students’
work will count in the informal assessments category of the gradebook.
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Summative Assessment:
Choosing a topic he/she is passionate about related to the themes of the course, each student will
research and create a presentation based on how the topic relates to the products, practices, and
perspectives of Italian culture. Students will be assessed using the THS World Languages
Presentational Speaking Rubric, and the presentation will count as a double grade in the formal
assessments category of the gradebook.
Resources
Core




Cummings, Anne, et al. Immagina. 2nd ed. Boston: Vista, 2016. Print.
Villa-Sella, Nicoletta. Ace the Italian Language and Culture Exam. 3rd ed. New York:
Farinelli, 2012. Print.
AP Italian Language and Culture. https://www.edx.org/course/ap-italian-language-andculture-2018-2019. Web.

Supplemental
 Immagina online resources
Time Allotment


Approximately 4 weeks

Advanced Placement Italian Language & Culture

27

COURSE CREDIT
One credit in World Languages
One class period daily for a full year

PREREQUISITES
Honors Italian III or teacher recommendation based on outstanding performance in ACP Italian
III

TEACHER RESOURCES
d’Assissi, San Francesco. Il cantico delle creature. Print. [poetry]
Bartalesi-Graf, Daniela. L’Italia dal fascismo ad oggi. Perugia: Guerra, 2005. Print.
Benvenuti al sud. Dir. Luca Miniero. Medusa, 2011. Film.
Boccaccio, Giovanni. Dieci novella dal decameron. Perugia: Guerra, 1997. Print. [literature]
Calvino, Italo. Amori difficili. Milano: Mondadori, 1993. Print. [literature]
Calvino, Italo. Le cosmicomiche: Lo zio acquatico, tutto in un punto. Print. [poetry]
Hodgart, Lia Buono. Capire l’Italia e l’italiano. Perugia: Guerra, 2002. Print.
The Italian Americans: A History. PBS. 2015. http://www.pbs.org/the-italian-americans/home/.
Web.
Laurino, Maria. The Italian Americans: A History. New York: Norton, 2014. Print.
Leopardi, Giacomo. L’infinito. Print. [poetry]
Petrarca, Francesco. Pace non trovo e non ho da far Guerra. Print. [poetry]
Prego! An Invitation to Italian. 8th ed. New York: McGraw-Hill, 2012. Print.
Severgnini, Beppe. Un italiano in America. Milano: Rizzoli, 1995. Print. [literature]
Tognozzi, Cavatorta. Ponti: Italiano terzo millennio. 2nd ed. Boston: Heinle, 2009. Print.

ASSURED STUDENT PERFORMANCE RUBRICS



Trumbull High School School-Wide Reading & Writing Rubrics
Trumbull High School World Languages Interpersonal & Presentational Speaking Rubrics
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially identifying
the purpose of the
text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of the
text



Demonstrates limited
or no understanding of
text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and looking
for answers in text



Demonstrates general
ability to interpret text
by:
o Guided reflection
and/or revision of
initial understanding
o Summarizing some
of the main ideas of
text
o Guided
interpretation of text
by locating answers
to given questions
in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to answer
questions by
locating responses
in text

Connect
X_______



Demonstrates
perceptive connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by
one or more of the
following:
o Critical analysis to
create a conclusion
supported by the
text
o Perceptive
judgments about the
quality of the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful judgments
about the quality of
the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a general
evaluation of text by
one or more of the
following:
o Formulation of a
superficial
conclusion from the
text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more of
the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning















Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors.
Most errors do not
detract from meaning
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Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School World Languages Interpersonal Speaking Rubric

Vocabulary
concentrates on:
chapter-related,
situationally appropriate
words, phrases,
expressions

Task
concentrates on:
fulfillment, elaboration,
appropriate context

Delivery
concentrates on:
fluency, timing,
pronunciation

Comprehensibility
concentrates on:
clarity of message

Language Use
and Structure
concentrates on:
grammar, accuracy, syntax

4
Exemplary

3
Goal

2
Working
Towards Goal

Broad range of
topic-related
vocabulary and
expressions,
showing
advanced, highly
effective use of
vocabulary

Appropriate, accurate,
and effective use of
topic-related
vocabulary and
expressions

Some appropriate and
competent use of
topic-related
vocabulary and
expressions

Limited competency
and use of topicrelated vocabulary and
expressions
OR
Interference from
another language

Insightfully fulfills
the task with vivid
details

Fulfills the task and
performed what was
asked

Fulfills tasks with
fewer details than
what was asked

Fulfills the task with
few to no details

Pronunciation and
intonation are
excellent. Student
speaks clearly.

Pronunciation is
effective. Student
speaks clearly.

Pronunciation is
adequate. Student
speaks with hesitation
but with some clarity.

Confident ease of
expression
throughout.
Can be easily
understood by the
listener; the
message is clear

Demonstrates a
highly effective
use of standard
speaking practices
that enhances
communication.

Mostly confident ease
of expression
throughout.

1/0
Needs Support

Pronunciation is
inadequate and/or
incorrect.

Some confident ease
of expression
throughout.

Limited ease of
expression throughout.

Can be understood by
the listener; the
message is mostly
clear

Can be somewhat
understood; the
message is partially
clear

Can be understood
only with great effort;
the message is not
clear

Demonstrates effective
use of standard
speaking practices.

Demonstrates some
appropriate use of
standard speaking
practices.

Demonstrates limited
use of standard
speaking practices.

Errors do not detract
from communicative
meaning.

Errors detract from
communicative
meaning.

Contains errors that
make it very difficult
to determine
communicative
meaning.

Other
____________
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Trumbull High School World Languages Presentational Speaking Rubric

Purpose
concentrates on:
task requirements

Topic
Development
concentrates on:
thoroughness,
organization, accuracy

Language Use
and Structure
concentrates on:
target language,
vocabulary, grammar

Delivery
concentrates on:
comprehensibility and
overall public speaking
skills

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Establishes and
maintains a clear
purpose;
Demonstrates an
insightful
understanding of
audience and task

Establishes and
maintains a
purpose;
Demonstrates an
accurate
awareness of
audience and task

Establishes a
purpose;
Demonstrates an
awareness of
audience and
task

Does not establish
a clear purpose;
Demonstrates
limited/no
awareness of
audience and task

Relevant, accurate,
well developed,
well organized, and
richly detailed

Relevant,
accurate,
organized, and
detailed

Somewhat
irrelevant,
limited accuracy,
some
organization, and
limited details

Irrelevant,
inaccurate, and
lacks organization
and details

Highly effective
use and control of
level-appropriate
structures

Effective use of
level-appropriate
structures

Some use of
level-appropriate
structures

Limited or no use
of simple
structures

Articulate
expression,
pronunciation, and
intonation;
Clear voice,
engaging presence

Ease of
expression;
Mostly accurate
pronunciation and
intonation;
Clear voice

Some hesitation;
Some inaccurate
pronunciation
and intonation

Much hesitation;
Little to no
fluency

Other
____________

May add Visual Communication for fifth category of evaluation for presentations.
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Grade 6 Integrated Literacy is a full-year course. Students actively engage in all aspects of
language arts: reading, writing, speaking, listening, and viewing. Students explore these strands
as they engage in the genres of reading, writing, and oral presentation, including meaningful
discussions about what they read and write. Students develop their writing skills as they engage
in Writing Workshop, and conventions of writing are integrated into all writing units.
Collaboration is a cornerstone of the classroom as students participate in small-group and largegroup discussions and activities, as well as student-student and student-teacher conferring
sessions. Other media, such as film, art, and music, are also integrated within units of study.
Complex texts offer students the challenges of grappling with works of exceptional craft and
thought whose range extends across genres, cultures, and centuries, and the opportunity to use
their works to build and extend their own writing.
Middle school literacy is dynamic and ever-changing. Traditionally, reading, writing, speaking,
listening, and viewing have been identified as the critical skills in literacy development.
However, as information and technology shape our society, the definition of literacy and its
relationship to education also must change. Middle school language arts teachers support
students by teaching them the tools to construct and share meaning in a variety of contexts in
today’s world.
Texts, both those read by groups of students and those read by students independently, should
meet grade-level-appropriate norms for text complexity, appreciating the confluence of
qualitative, quantitative, and reader and task considerations. It is the assumption that students are
reading grade-level-appropriate texts in each unit of study, with scaffolding as necessary to
ultimately promote independent proficiency. To support independent reading, 90 minutes of
assured independent reading time is included for all grade 6 students during the Period 5
Extended Learning block.
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COURSE GOALS
The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RI.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

CCS.ELA-Literacy.RI.6.2

Determine a central idea of a text and how it is conveyed
through particular details; provide a summary of the text
distinct from personal opinions or judgments.

CCS.ELA-Literacy.RL.6.3

Describe how a particular story’s or drama’s plot unfolds in a
series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

CCS.ELA-Literacy.RI.6.3

Analyze in detail how a key individual, event, or idea is
introduced, illustrated, and elaborated in a text (e.g., through
examples or anecdotes).

CCS.ELA-Literacy.RL.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and
tone.

CCS.ELA-Literacy.RI.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or stanza
fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

CCS.ELA-Literacy.RI.6.5

Analyze how a particular sentence, paragraph, chapter, or
section fits into the overall structure of a text and contributes to
the development of the ideas.

CCS.ELA-Literacy.RL.6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.
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CCS.ELA-Literacy.RI.6.6

Determine an author’s point of view or purpose in a text and
explain how it is conveyed in the text.

CCS.ELA-Literacy.RL.6.7

Compare and contrast the experience of reading a story, drama,
or poem to listening to or viewing an audio, video, or live
version of the text, including contrasting what they “see” and
“hear” when reading the text to what they perceive when they
listen or watch.

CCS.ELA-Literacy.RI.6.7

Integrate information presented in different media or formats
(e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.

CCS.ELA-Literacy.RI.6.8

Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

CCS.ELA-Literacy.RL.6.9

Compare and contrast texts in different forms or genres (e.g.,
stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

CCS.ELA-Literacy.RI.6.9

Compare and contrast one author’s presentation of events with
that of another (e.g., a memoir written by and a biography on
the same person).

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

CCS.ELA-Literacy.RI.6.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

CCS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons and
relevant evidence.

CCS.ELA-Literacy.W.6.1.a

Introduce claim(s) and organize the reasons and evidence
clearly.

CCS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant evidence,
using credible sources and demonstrating an understanding of
the topic or text.

CCS.ELA-Literacy.W.6.1.c

Use words, phrases, and clauses to clarify the relationships
among claim(s) and reasons.
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CCS.ELA-Literacy.W.6.1.d

Establish and maintain a formal style.

CCS.ELA-Literacy.W.6.1.e

Provide a concluding statement or section that follows from the
argument presented.

CCS.ELA-Literacy.W.6.2

Write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.

CCS.ELA-Literacy.W.6.2.a

Introduce a topic; organize ideas, concepts, and information,
using strategies such as definition, classification,
comparison/contrast, and cause/effect; include formatting (e.g.,
headings), graphics (e.g., charts, tables), and multimedia when
useful to aiding comprehension.

CCS.ELA-Literacy.W.6.2.b

Develop the topic with relevant facts, definitions, concrete
details, quotations, or other information and examples.

CCS.ELA-Literacy.W.6.2.c

Use appropriate transitions to clarify the relationships among
ideas and concepts.

CCS.ELA-Literacy.W.6.2.d

Use precise language and domain-specific vocabulary to
inform about or explain the topic.

CCS.ELA-Literacy.W.6.2.e

Establish and maintain a formal style.

CCS.ELA-Literacy.W.6.2.f

Provide a concluding statement or section that follows from the
information or explanation presented.

CCS.ELA-Literacy.W.6.3

Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

CCS.ELA-Literacy.W.6.3.a

Engage and orient the reader by establishing a context and
introducing a narrator and/or characters; organize an event
sequence that unfolds naturally and logically.

CCS.ELA-Literacy.W.6.3.b

Use narrative techniques, such as dialogue, pacing, and
description, to develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.6.3.c

Use a variety of transition words, phrases, and clauses to
convey sequence and signal shifts from one time frame or
setting to another.

CCS.ELA-Literacy.W.6.3.d

Use precise words and phrases, relevant descriptive details, and
sensory language to convey experiences and events.
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CCS.ELA-Literacy.W.6.3.e

Provide a conclusion that follows from the narrated
experiences or events.

CCS.ELA-Literacy.W.6.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCS.ELA-Literacy.W.6.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach.

CCS.ELA-Literacy.W.6.6

Use technology, including the Internet, to produce and publish
writing as well as to interact and collaborate with others;
demonstrate sufficient command of keyboarding skills to type a
minimum of three pages in a single sitting.

CCS.ELA-Literacy.W.6.7

Conduct short research projects to answer a question, drawing
on several sources and refocusing the inquiry when
appropriate.

CCS.ELA-Literacy.W.6.8

Gather relevant information from multiple print and digital
sources; assess the credibility of each source; and quote or
paraphrase the data and conclusions of others while avoiding
plagiarism and providing basic bibliographic information for
sources.

CCS.ELA-Literacy.W.6.9

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

CCS.ELA-Literacy.W.6.10

Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

CCS.ELA-Literacy.SL.6.1

Engage effectively in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners on
grade 6 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

CCS.ELA-Literacy.SL.6.1.a

Come to discussions prepared, having read or studied required
material; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on
ideas under discussion.

CCS.ELA-Literacy.SL.6.1.b

Follow rules for collegial discussions, set specific goals and
deadlines, and define individual roles as needed.
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CCS.ELA-Literacy.SL.6.1.c

Pose and respond to specific questions with elaboration and
detail by making comments that contribute to the topic, text, or
issue under discussion.

CCS.ELA-Literacy.SL.6.1.d

Review the key ideas expressed and demonstrate understanding
of multiple perspectives through reflection and paraphrasing.

CCS.ELA-Literacy.SL.6.3

Delineate a speaker’s argument and specific claims,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

CCS.ELA-Literacy.SL.6.4

Present claims and findings, sequencing ideas logically and
using pertinent descriptions, facts, and details to accentuate
main ideas or themes; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCS.ELA-Literacy.SL.6.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate.

CCS.ELA-Literacy.L.6.1

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.6.1.a

Ensure that pronouns are in the proper case (subjective,
objective, possessive).

CCS.ELA-Literacy.L.6.1.b

Use intensive pronouns (e.g., myself, ourselves).

CCS.ELA-Literacy.L.6.1.c

Recognize and correct inappropriate shifts in pronoun number
and person.

CCS.ELA-Literacy.L.6.1.d

Recognize and correct vague pronouns (i.e., ones with unclear
or ambiguous antecedents).

CCS.ELA-Literacy.L.6.1.e

Recognize variations from standard English in their own and
others’ writing and speaking, and identify and use strategies to
improve expression in conventional language.

CCS.ELA-Literacy.L.6.2

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

CCS.ELA-Literacy.L.6.3

Use knowledge of language and its conventions when writing,
speaking, reading, or listening.

CCS.ELA-Literacy.L.6.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.
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CCS.ELA-Literacy.L.6.4b

Use common, grade-appropriate Greek or Latin affixes and
roots as clues to the meaning of a word (e.g., audience,
auditory, audible).

CCS.ELA-Literacy.L.6.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.6.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

COURSE ENDURING UNDERSTANDINGS
Reading
Students will understand that . . .
 textual evidence is necessary to support analysis of central idea, inference, and
summary.
 close reading will increase comprehension of text.
 there are similarities and differences between written text and other media.
 word meanings, structure, and point of view shape understanding of text.
Writing
Students will understand that . . .
 each type of writing (argumentative, informative, and narrative) has its unique
purpose, style, and structure.
 the production of clear, coherent writing is a process that requires planning, revising,
editing, rewriting, and using technology as a means to publish, and to possibly find a
new approach.
 effective research presents knowledge gained from the evaluation of multiple,
credible, and reliable sources that will clearly support a claim or explain a topic.
Speaking & Listening
Students will understand that . . .
 speakers use strategies and techniques for effective academic conversation and
presentation.
 listeners need to analyze purpose and to evaluate information presented in different
formats.
 listeners need to evaluate a speaker’s argument/reasoning and determine relevance.
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COURSE ESSENTIAL QUESTIONS
Reading





How does a reader come to understand and appreciate what he/she reads?
How does reading make me a better writer?
What do reading and writing in all their forms teach us about life and being human?
How do I unlock the power of words?

Writing





How do I effectively use the writing process?
How does reading a variety of genres enhance my writing?
What strategies can I use to write more effectively?
How do I gather and use information to support my thinking and writing?

Speaking & Listening





How do I listen?
How do I orally communicate ideas effectively to various audiences?
How do I engage in collaborative discussion?
How do I evaluate a speaker’s argument and reasoning?

COURSE KNOWLEDGE & SKILLS
Reading
Students will understand . . .
 the elements of fiction and nonfiction.
 the use of figurative language and connotative meaning.
 the impact of tone, word choice, and point of view on meaning.
 the varieties of text structures.
 the characteristics of different genres.
 the various types of media used for comparative study.
 key academic vocabulary.
Students will be able to . . .
 cite text evidence to support their analysis of a work.
 analyze the use of key details in informational text.
 describe the development of plot and character in a work.
 determine the theme/central idea of a work.
 summarize text.
 analyze elements of a given text structure.
 determine word meaning.
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distinguish fact from opinion.
compare and contrast elements of different genres and media.
analyze the use of text features.
integrate information from different sources.
evaluate claims and supporting details.

Writing
Students will understand . . .
 the steps of process writing.
 the parts of an essay.
 the organizational structures and strategies for different types of writing.
 effective strategies to build fluency, elaboration, clarity, and interest.
 the use of figurative language.
 accurate and logical evidence necessary for elaboration of a topic.
 the characteristics of different genres.
 the various types of media used for comparative study.
 key academic vocabulary.
Students will be able to . . .
 introduce and support claims.
 establish and maintain formal style.
 produce and develop writing mindful of task, purpose, and audience.
 use transitions.
 elaborate in a variety of ways.
 use precise language.
 conduct research.
 gather reliable information from reliable sources.
 paraphrase information.
 cite and document information according to MLA guidelines.
 peer-edit, self-edit, and revise their writing.
 publish writing.
Speaking & Listening
Students will understand . . .
 collaborative group discussion as an opportunity to express ideas and gain insights
and new understandings from others.
 viewing and listening to recordings as other ways to gather information and extend
learning of a topic, text, or issue under study.
 organization, elaboration, and strategies necessary for effective communication of
ideas in presentations.
 the use of visual displays and multimedia components to enhance presentations.
Students will be able to . . .
 participate in collaborative learning groups.
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prepare for collaborative discussion by completing required reading and/or written
work that supports the focus of discussion and collaboration and/or their role(s) in
that discussion/ group work.
participate in group collaboration by posing and responding to questions with relevant
and meaningful responses.
present information in both formal and informal settings.
produce and develop presentations mindful of task, purpose, and audience.
interpret information presented by their peers, recordings, videos, and other
multimedia.
use appropriate eye contact, adequate volume, and clear pronunciation.
include multimedia components and visual displays in their presentations.
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UNIT 0.5
Introduction to Middle School & Middle School Language Arts
Approximately the first two weeks of sixth grade focus on general middle school routines and
schedules, as well as course-specific expectations and materials, including foundations of
organization and content for grade 6 Integrated Literacy, and ongoing routines for application of
editing and revising skills. Included in these two weeks are course-specific diagnostic
assessments, including of students’ reading, writing, and grammar skills.
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UNIT 1
Narrative: Discovering Powerful Stories
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or stanza
fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

CCS.ELA-Literacy.W.6.3

Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

CCS.ELA-Literacy.W.6.3.a

Engage and orient the reader by establishing a context and
introducing a narrator and/or characters; organize an event
sequence that unfolds naturally and logically.

CCS.ELA-Literacy.W.6.3.b

Use narrative techniques, such as dialogue, pacing, and
description, to develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.6.3.c

Use a variety of transition words, phrases, and clauses to
convey sequence and signal shifts from one time frame or
setting to another.

CCS.ELA-Literacy.W.6.3.d

Use precise words and phrases, relevant descriptive details, and
sensory language to convey experiences and events.

CCS.ELA-Literacy.W.6.3.e

Provide a conclusion that follows from the narrated
experiences or events.

CCS.ELA-Literacy.W.6.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCS.ELA-Literacy.W.6.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach.
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CCS.ELA-Literacy.W.6.6

Use technology, including the Internet, to produce and publish
writing as well as to interact and collaborate with others;
demonstrate sufficient command of keyboarding skills to type a
minimum of three pages in a single sitting.

CCS.ELA-Literacy.W.6.10

Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

CCS.ELA-Literacy.SL.6.1

Engage effectively in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners on
grade 6 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

CCS.ELA-Literacy.SL.6.1.a

Come to discussions prepared, having read or studied required
material; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on
ideas under discussion.

CCS.ELA-Literacy.SL.6.1.b

Follow rules for collegial discussions, set specific goals and
deadlines, and define individual roles as needed.

CCS.ELA-Literacy.SL.6.1.c

Pose and respond to specific questions with elaboration and
detail by making comments that contribute to the topic, text, or
issue under discussion.

CCS.ELA-Literacy.SL.6.1.d

Review the key ideas expressed and demonstrate understanding
of multiple perspectives through reflection and paraphrasing.

CCS.ELA-Literacy.SL.6.4

Present claims and findings, sequencing ideas logically and
using pertinent descriptions, facts, and details to accentuate
main ideas or themes; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCS.ELA-Literacy.L.6.1

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.6.1.a

Ensure that pronouns are in the proper case (subjective,
objective, possessive).

CCS.ELA-Literacy.L.6.1.c

Recognize and correct inappropriate shifts in pronoun number
and person.

CCS.ELA-Literacy.L.6.1.e

Recognize variations from standard English in their own and
others’ writing and speaking, and identify and use strategies to
improve expression in conventional language.
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CCS.ELA-Literacy.L.6.2

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

CCS.ELA-Literacy.L.6.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.

CCS.ELA-Literacy.L.6.4b

Use common, grade-appropriate Greek or Latin affixes and
roots as clues to the meaning of a word (e.g., audience,
auditory, audible).

Unit Essential Questions





How is a personal narrative different from other types of writing?
How do writers draw from their own experiences and mentor texts while writing?
How do writers use author’s craft techniques to enrich their writing?
How does writing help me to learn more about myself?

Scope and Sequence






Investigating the short story: elements of fiction
Generating ideas for the personal narrative
Bringing a personal narrative through the writing process
Building writing coherence and clarity: strong sentences, paragraphs, and writing
conventions
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. On-Demand Writing Sample: Students will write a formative 45-minute, on-demand preassessment in the narrative genre. This writing sample will be without instruction or teacherprovided checklists or graphic organizers. The on-demand is used to assess what students can
do without help. The student assessment tools, including the grade 6 narrative writing rubric,
inform the teacher of the student’s current level of achievement. This will help teachers plan
for differentiation during the unit.
2. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
3. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
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Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
4. Student participation within collaborative groups.
5. Text annotations to reading selections, including identification of and elaboration on the
elements of fiction in an on-demand reading, “The Legend of the Cedar Tree.”
6. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Students will choose a story to bring to publication as a summative assessment. The student
assessment tools, including the grade 6 narrative writing rubric, inform the teacher of the
student’s current level of achievement. This assessment will also demonstrate individual
student mastery of strategies and skills in structure, elaboration, and conventions.
2. On-Demand Writing Sample: Students will write a 45-minute, on-demand post-assessment in
the narrative genre. This writing sample will be without instruction or teacher-provided
checklists or graphic organizers. The on-demand is used to assess what students can do
without help. The student assessment tools, including the grade 6 narrative writing rubric,
inform the teacher of the student’s current level of achievement. Comparing the pre- and
post-assessment will demonstrate individual student growth in structure, elaboration, and
conventions.
3. Students will annotate a given selection, applying strategies as practiced in earlier class
activities.
Resources
Core
 Calkins, Lucy et al. Units of Study in Opinion, Information, and Narrative Writing:
Personal Narrative: Crafting Powerful Life Stories (Grade 6, Unit 1). Portsmouth, NH:
Heinemann. 2013. Print.
 Resources for Teaching Writing: Units of Study in Argument, Information, and Narrative
Writing CD-ROM
 Fletcher, Ralph. How to Write Your Life Story. New York: HarperCollins, 2007. Print.
 Fletcher, Ralph. A Writer’s Notebook: Unlocking the Writer within You. New York:
HarperCollins, 2003. Print.
 “Grade 6, Lesson 1: Fiction.” English Language Arts Common Core Performance Coach.
Chicago: Triumph Learning, 2015. Print.
 teacher’s own Reader’s/Writer’s Notebook
 Selected short stories:
o Cisneros, Sandra. “Eleven.” Print.
o Cisneros, Sandra. excerpt from The House on Mango Street. Print.
o Jiménez, Francisco. “The Circuit.” Print.
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o Namioka, Lensey. “The All-American Slurp.” Print.
o Paulsen, Gary. excerpt from Woodsong. Print.
Supplemental
 teacher-selected narrative mentor texts
Time Allotment
 Approximately seven weeks
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UNIT 2
Novel Study: Discovering Tools of Analysis
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

CCS.ELA-Literacy.RL.6.3

Describe how a particular story’s or drama’s plot unfolds in a
series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or stanza
fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

CCS.ELA-Literacy.RL.6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

Unit Essential Questions




How does an author develop plot and character within a text?
How can I come to a deeper understanding of what I read?
How can I use evidence from the text to support my understanding of theme?

Scope and Sequence








Summarizing texts
Reviewing the key elements of fiction
Describing the development of plot and character within a text
Applying strategies for determining theme
Correctly citing text evidence to support analysis of a text
Reviewing sentence and paragraph structure
Ongoing word study of Latin and Greek roots
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Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
3. Skills Assessment: Students will apply unit skills as they read and respond to Among the
Hidden, answering a variety of selected-response and constructed-response questions.
Constructed-response questions will be scored using a two-point rubric. The total score will
be converted to 100 points, and the grade will be factored into the trimester grade in a
manner common to all grade 6 Integrated Literacy teachers at both middle schools.
4. Student participation within collaborative groups.
5. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Text Response: In paragraph form, students will summarize a section of Among the Hidden
and answer one of the unit’s essential questions. A common rubric will be used to assess the
response, and grades will be factored into the trimester grade in a manner common to all
grade 6 Integrated Literacy teachers at both middle schools.
Resources
Core
 Haddix, Margaret Peterson. Among the Hidden. New York: Simon & Schuster, 2000.
Print.
 “Grade 6, Lesson 2: Poetry.” English Language Arts Common Core Performance Coach.
Chicago: Triumph Learning, 2015. Print.
 teacher’s own Reader’s/Writer’s Notebook
Supplemental
 N/A
Time Allotment
 Approximately three weeks
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UNIT 3
Getting Ready to Write: Discovering the Structure of the Argumentative Essay
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons and
relevant evidence.

CCS.ELA-Literacy.W.6.1.a

Introduce claim(s) and organize the reasons and evidence
clearly.

CCS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant evidence,
using credible sources and demonstrating an understanding of
the topic or text.

CCS.ELA-Literacy.W.6.1.c

Use words, phrases, and clauses to clarify the relationships
among claim(s) and reasons.

Unit Essential Questions



What is the structure of an argumentative essay?
How do I formulate a strong claim and support it with evidence?

Scope and Sequence





Reading mentor texts
Identifying parts of an argumentative essay, including claim and reasons
Applying effective transition words
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. Students will practice flash-drafting their own argumentative essays based on lessons learned
about the structure of argumentative writing.
2. Performance Coach Assessment: Students will take the “Strand 1” assessment in English
Language Arts Common Core Performance Coach.
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Resources
Core
 Calkins, Lucy et al. Units of Study in Opinion, Information, and Narrative Writing: If . . .
Then . . . Curriculum: Persuasive Essays (Grade 6). Portsmouth, NH: Heinemann. 2013.
Print.
 Resources for Teaching Writing: Units of Study in Argument, Information, and Narrative
Writing CD-ROM
 “Grade 6, Lesson 3: Drama.” English Language Arts Common Core Performance Coach.
Chicago: Triumph Learning, 2015. Print.
 “Grade 6, Lesson 4: Analyze Literature.” English Language Arts Common Core
Performance Coach. Chicago: Triumph Learning, 2015. Print.
 “Grade 6, Strand 1 Assessment.” English Language Arts Common Core Performance
Coach. Chicago: Triumph Learning, 2015. Print.
 teacher’s own Reader’s/Writer’s Notebook
Supplemental
 teacher-selected argumentative mentor texts
Time Allotment
 approximately three weeks
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UNIT 4
Dramatic Text: Discovering Elements of Drama
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.3

Describe how a particular story’s or drama’s plot unfolds in a
series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

CCS.ELA-Literacy.RL.6.7

Compare and contrast the experience of reading a story, drama,
or poem to listening to or viewing an audio, video, or live
version of the text, including contrasting what they “see” and
“hear” when reading the text to what they perceive when they
listen or watch.

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

Unit Essential Questions





How do individuals bring out the best in others, and what happens as a result?
To what extent are people capable of changing themselves and the world around them?
How are the key features of a play different from the key features of other genres of
literature?
How does the structure of dramatic text contribute to its meaning?

Scope and Sequence








Reviewing the features of dramatic text
Analyzing figurative language and connotative meaning
Examining the impact of tone, word choice, and point of view on meaning
Correctly citing text evidence to support analysis of a text
Applying strategies for determining theme
Comparing and contrasting various media of a text
Ongoing word study of Latin and Greek roots
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Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.

Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
3. Student participation within collaborative groups.
4. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Text Response: In paragraph form, students will answer one of the unit’s essential questions.
Resources
Core
 Dickens, Charles. A Christmas Carol. Print.
 teacher’s own Reader’s/Writer’s Notebook
Supplemental
 A Christmas Carol. Dir. Robert Zemeckis. Perf. Jim Carrey and Steve Valentine. Disney,
2010. Film.
 excerpts from variants of “A Christmas Carol” by Charles Dickens
 “Inside Insights: A Christmas Carol” article
Time Allotment
 Approximately two weeks
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UNIT 5
Informational Text: Discovering the Power of Nonfiction
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RI.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RI.6.2

Determine a central idea of a text and how it is conveyed
through particular details; provide a summary of the text
distinct from personal opinions or judgments.

CCS.ELA-Literacy.RI.6.3

Analyze in detail how a key individual, event, or idea is
introduced, illustrated, and elaborated in a text (e.g., through
examples or anecdotes).

CCS.ELA-Literacy.RI.6.4

Determine the meanings of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings.

CCS.ELA-Literacy.RI.6.5

Analyze how a particular sentence, paragraph, chapter, or
section fits into the overall structures of a text and contributes
to the development of the ideas.

CCS.ELA-Literacy.RI.6.6

Determine an author’s point of view or purpose in a text and
explain how it is conveyed in the text.

CCS.ELA-Literacy.RI.6.7

Integrate information presented in different media or formats
(e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.

CCS.ELA-Literacy.RI.6.8

Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

CCS.ELA-Literacy.RI.6.9

Compare and contrast one author’s presentation of events with
that of another (e.g., a memoir written by and a biography on
the same person).

CCS.ELA-Literacy.RI.6.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.
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CCS.ELA-Literacy.L.6.1

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.6.1.a

Ensure that pronouns are in the proper case (subjective,
objective, possessive).

CCS.ELA-Literacy.L.6.1.b

Use intensive pronouns (e.g., myself, ourselves).

CCS.ELA-Literacy.L.6.1.c

Recognize and correct inappropriate shifts in pronoun number
and person.

CCS.ELA-Literacy.L.6.1.d

Recognize and correct vague pronouns (i.e., ones with unclear
or ambiguous antecedents).

CCS.ELA-Literacy.L.6.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.

CCS.ELA-Literacy.L.6.4b

Use common, grade-appropriate Greek or Latin affixes and
roots as clues to the meaning of a word (e.g., audience,
auditory, audible).

Unit Essential Questions





How do I best select and use evidence to support my thinking?
How do I summarize information from nonfiction text?
How does text structure support and enrich meaning in multiple genres of nonfiction?
How do I distinguish between fact and opinion?

Scope and Sequence









Describing the characteristics of various informational texts, including their various
structures
Analyzing key details in informational texts
Analyzing the use of text features
Using strategies for determining the central idea of a work
Applying techniques for summarizing text
Correctly citing text evidence to support analysis of a text
Demonstrating command of correct pronoun usage when speaking and writing
Ongoing word study of Latin and Greek roots
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Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
3. Assessment of grammar skills.
4. Student participation within collaborative groups.
5. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. On-Demand Nonfiction Passages Response: Students will apply unit skills as they read and
respond to a nonfiction selection, effectively annotating, summarizing, and explaining its
development of a claim. A common rubric will be used to assess the response, and grades
will be factored into the trimester grade in a manner common to all grade 6 Integrated
Literacy teachers at both middle schools.
Resources
Core
 “Grade 6, Lesson 5: Articles.” English Language Arts Common Core Performance
Coach. Chicago: Triumph Learning, 2015. Print.
 “Grade 6, Lesson 6: Persuasive Texts.” English Language Arts Common Core
Performance Coach. Chicago: Triumph Learning, 2015. Print.
 teacher’s own Reader’s/Writer’s Notebook
Supplemental
 teacher-selected nonfiction selections, Prentice-Hall Anthology: Literature and Literacy,
Penguin Edition. Print.
 teacher-selected nonfiction selections
Time Allotment
 Approximately three weeks
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UNIT 6
The Literary Essay: Discovering One’s Journey to Change
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the
text says explicitly as well as inferences drawn from the
text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary
of the text distinct from personal opinions or
judgments.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or
stanza fits into the overall structure of a text and
contributes to the development of the theme, setting, or
plot.

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8
text complexity band proficiently, with scaffolding as
needed at the high end of the range.

CCS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons
and relevant evidence.

CCS.ELA-Literacy.W.6.1.a

Introduce claim(s) and organize the reasons and
evidence clearly.

CCS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant
evidence, using credible sources and demonstrating an
understanding of the topic or text.

CCS.ELA-Literacy.W.6.1.d

Establish and maintain a formal style.

CCS.ELA-Literacy.W.6.1.e

Provide a concluding statement or section that follows
from the argument presented.

CCS.ELA-Literacy.W.6.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.
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CCS.ELA-Literacy.W.6.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach.

CCS.ELA-Literacy.W.6.6

Use technology, including the Internet, to produce and
publish writing as well as to interact and collaborate
with others; demonstrate sufficient command of
keyboarding skills to type a minimum of three pages in
a single sitting.

CCS.ELA-Literacy.W.6.8

Gather relevant information from multiple print and
digital sources; assess the credibility of each source;
and quote or paraphrase the data and conclusions of
others while avoiding plagiarism and providing basic
bibliographic information for sources.

CCS.ELA-Literacy.W.6.9

Draw evidence from literary or informational texts to
support analysis, reflection, and research.

Unit Essential Questions






How can I generate a strong claim and organize relevant supporting evidence?
How do I quote and/or paraphrase evidence, avoiding plagiarism?
How do I know what’s important in a story?
How does fiction reveal truth about life?
How is reading a poem different from reading other genres of literature?

Scope and Sequence








Reading a variety of teacher-selected short stories and poems
Discussing character development within a short story
Participating in collaborative discussions
Applying strategies for determining theme
Correctly citing text evidence to support analysis of a literary text
Applying strategies for reading and interpreting poems
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.
Formative Assessments:
1. On-Demand Writing Sample: Students will write a formative 45-minute, on-demand preassessment in the literary essay genre. This writing sample will be without instruction or
teacher-provided checklists or graphic organizers. The on-demand is used to assess what
students can do without help. The student assessment tools, including the grade 6
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argumentative writing rubric, inform the teacher of the student’s current level of
achievement. This will help teachers plan for differentiation during the unit.
2. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
3. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
4. Student participation within collaborative groups.
5. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Students will choose an argumentative essay to bring to publication as a summative
assessment. The student assessment tools, including the grade 6 argumentative writing rubric,
inform the teacher of the student’s current level of achievement. This assessment will also
demonstrate individual student mastery of strategies and skills in structure, elaboration, and
conventions.
2. On-Demand Writing Sample: Students will write a 45-minute, on-demand post-assessment in
the literary essay genre. This writing sample will be without instruction or teacher-provided
checklists or graphic organizers. The on-demand is used to assess what students can do
without help. The student assessment tools, including the grade 6 argumentative writing
rubric, inform the teacher of the student’s current level of achievement. Comparing the preand post-assessment will demonstrate individual student growth in structure, elaboration, and
conventions.
Resources
Core
 Calkins, Lucy et al. Units of Study in Opinion, Information, and Narrative Writing: The
Literary Essay: From Character to Compare/Contrast (Grade 6, Unit 2). Portsmouth,
NH: Heinemann. 2013. Print.
 Resources for Teaching Writing: Units of Study in Argument, Information, and Narrative
Writing CD-ROM
 teacher’s own Reader’s/Writer’s Notebook
 teacher-selected argumentative mentor texts
 Selected short stories:
o Bambara, Toni Cade. “Raymond’s Run.” Print.
o Bunting, Eve. “Your Move.” Print.
o Cisneros, Sandra. “Eleven.” Print.
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o
o
o
o
o
o

Henry, O. “The Gift of the Magi.” Print.
Hughes, Langston. “Thank You, Ma’am.” Print.
Jiménez, Francisco. “The Circuit.” Print.
Mohala. “Chura and Marwe.” Print.
Namioka, Lensey. “The All-American Slurp.” Print.
Paulsen, Gary. excerpt from Woodsong. Print.

Supplemental
 teacher-selected short stories and poetry
Time Allotment
 Approximately four weeks
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UNIT 7
Novel Study: Discovering Capabilities and Developing Confidence
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and
tone.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or stanza
fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

CCS.ELA-Literacy.RL.6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.

CCS.ELA-Literacy.RL.6.9

Compare and contrast texts in different forms or genres (e.g.,
stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

CCS.ELA-Literacy.SL.6.3

Delineate a speaker’s argument and specific claims,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

CCS.ELA-Literacy.SL.6.4

Present claims and findings, sequencing ideas logically and
using pertinent descriptions, facts, and details to accentuate
main ideas or themes; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCS.ELA-Literacy.SL.6.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate.

CCS.ELA-Literacy.L.6.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.
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CCS.ELA-Literacy.L.6.4b

Use common, grade-appropriate Greek or Latin affixes and
roots as clues to the meaning of a word (e.g., audience,
auditory, audible).

Unit Essential Questions




How do individuals recognize and use their strengths and talents?
How do individuals effectively problem-solve in dealing with difficult life conflicts?
How does author’s craft contribute to the meaning of a text?

Scope and Sequence








Applying figurative language and connotative meaning
Understanding the impact of tone, word choice, and point of view on meaning
Correctly citing text evidence to support analysis of a text
Applying strategies for determining theme
Comparing and contrasting various types of media
Developing strategies for organizing and delivering an oral presentation
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimesters 2 & 3
report cards.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
3. Student participation within collaborative groups.
4. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Text Response: In paragraph form, students will answer one of the unit’s essential questions.
A common rubric will be used to assess the response, and grades will be factored into the
trimester grade in a manner common to all grade 6 Integrated Literacy teachers at both
middle schools.
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2. Oral Presentation: Students will draw upon selected independent reading to prepare and
deliver a book talk applying oral presentation skills. A common rubric will be used to assess
the presentation, and grades will be factored into the trimester grade in a manner common to
all grade 6 Integrated Literacy teachers at both middle schools.
Resources
Core
 One of the following:
o L’Engle, Madeline. A Wrinkle in Time. New York: Square Fish, 2007. Print.
o Lowry, Lois. The Giver. New York: Houghton Mifflin Harcourt, 2014. Print.
 “Grade 6, Lesson 9: Analyze Informational Texts.” English Language Arts Common
Core Performance Coach. Chicago: Triumph Learning, 2015. Print.
 teacher’s own Reader’s/Writer’s Notebook
Supplemental
 “About the Author [Madeline L’Engle]”
 “Inquiring Minds” article
 A Wrinkle in Time. Dir. John Kent Harrison. Perf. Katie Stuart and David Dorfman.
Disney, 2004. Film.
 The Giver. Dir. Phillip Noyce. Perf. Jeff Bridges and Meryl Streep. Anchor Bay, 2014.
Film.
 Angelou, Maya. “Life Doesn’t Frighten Me.”
 Frost, Robert. “The Road Not Taken.”
 Lennon, John. “Imagine,” lyrics and song.
 teacher-created oral presentation materials
Time Allotment
 Approximately six weeks
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UNIT 8
Research-Based Informational Writing: Discovering Strength and Stamina
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

CCS.ELA-Literacy.RL.6.3

Describe how a particular story or drama’s plot unfolds in a
series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

CCS.ELA-Literacy.RL.6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.

CCS.ELA-Literacy.W.6.2

Write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.

CCS.ELA-Literacy.W.6.2.a

Introduce a topic; organize ideas, concepts, and information,
using strategies such as definition, classification,
comparison/contrast, and cause/effect; include formatting (e.g.,
headings), graphics (e.g., charts, tables), and multimedia when
useful to aiding comprehension.

CCS.ELA-Literacy.W.6.2.b

Develop the topic with relevant facts, definitions, concrete
details, quotations, or other information and examples.

CCS.ELA-Literacy.W.6.2.c

Use appropriate transitions to clarify the relationships among
ideas and concepts.

CCS.ELA-Literacy.W.6.2.d

Use precise language and domain-specific vocabulary to
inform about or explain the topic.

CCS.ELA-Literacy.W.6.2.e

Establish and maintain a formal style.

CCS.ELA-Literacy.W.6.2.f

Provide a concluding statement or section that follows from the
information or explanation presented.
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Unit Essential Questions






What is the value of informational writing in academic life?
How do I best convey information about a topic using research?
How do I select evidence to support my claim in informational writing?
How do I use research to help me explain my topic?
How do I use text features to enhance my writing?

Scope and Sequence











Examining a variety of sources on the topic of teen activism
Applying strategies for choosing a topic
Reading multiple and varied sources to gain a wide view on the chosen topic
Applying strategies for gathering relevant and specific information
Flash-drafting essays
Using text features in meaningful ways within an informational text
Structuring an informational piece using chapters and other organizational tools
Editing and revising the informational essay
Applying oral presentation skills to Marathon Book Talks
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. On-Demand Writing Sample: Students will write a formative 45-minute, on-demand preassessment in the informational genre. This writing sample will be without instruction or
teacher-provided checklists or graphic organizers. The on-demand is used to assess what
students can do without help. The student assessment tools, including the grade 6 narrative
writing rubric, inform the teacher of the student’s current level of achievement. This will help
teachers plan for differentiation during the unit.
2. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
3. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
4. Student participation within collaborative groups.
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5. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Students will choose an informational piece to bring to publication as a summative
assessment. The student assessment tools, including the grade 6 informational writing rubric,
inform the teacher of the student’s current level of achievement. This assessment will also
demonstrate individual student mastery of strategies and skills in structure, elaboration, and
conventions.
2. On-Demand Writing Sample: Students will write a 45-minute, on-demand post-assessment in
the informational genre. This writing sample will be without instruction or teacher-provided
checklists or graphic organizers. The on-demand is used to assess what students can do
without help. The student assessment tools, including the grade 6 informational writing
rubric, inform the teacher of the student’s current level of achievement. Comparing the preand post-assessment will demonstrate individual student growth in structure, elaboration, and
conventions.
3. Marathon Book Talk: Each student will prepare and deliver an oral book talk presentation. A
common rubric will be used to assess the presentation, and grades will be factored into the
trimester grade in a manner common to all grade 7 Integrated Literacy teachers at both
middle schools.
Resources
Core
 Calkins, Lucy et al. Units of Study in Opinion, Information, and Narrative Writing:
Research-Based Information Writing: Books, Websites, and Presentations (Grade 6, Unit
3). Portsmouth, NH: Heinemann. 2013. Print.
 Resources for Teaching Writing: Units of Study in Argument, Information, and Narrative
Writing CD-ROM
 teacher’s own Reader’s/Writer’s Notebook
Supplemental
 teacher-selected informational mentor texts
Time Allotment
 Approximately four weeks
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UNIT 9
Standards Review: Discovering Test-Taking Skills & Strategies
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

CCS.ELA-Literacy.RL.6.3

Describe how a particular story’s or drama’s plot unfolds in a
series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

CCS.ELA-Literacy.RL.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and
tone.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or stanza
fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

CCS.ELA-Literacy.RL.6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.

CCS.ELA-Literacy.RL.6.7

Compare and contrast the experience of reading a story, drama,
or poem to listening to or viewing an audio, video, or live
version of the text, including contrasting what they “see” and
“hear” when reading the text to what they perceive when they
listen or watch.

CCS.ELA-Literacy.RL.6.9

Compare and contrast texts in different forms or genres (e.g.,
stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.
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CCS.ELA-Literacy.RI.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RI.6.2

Determine a central idea of a text and how it is conveyed
through particular details; provide a summary of the text
distinct from personal opinions or judgments.

CCS.ELA-Literacy.RI.6.3

Analyze in detail how a key individual, event, or idea is
introduced, illustrated, and elaborated in a text (e.g., through
examples or anecdotes).

CCS.ELA-Literacy.RI.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings.

CCS.ELA-Literacy.RI.6.5

Analyze how a particular sentence, paragraph, chapter, or
section fits into the overall structure of a text and contributes to
the development of the ideas.

CCS.ELA-Literacy.RI.6.6

Determine an author’s point of view or purpose in a text and
explain how it is conveyed in the text.

CCS.ELA-Literacy.RI.6.7

Integrate information presented in different media or formats
(e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.

CCS.ELA-Literacy.RI.6.8

Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

CCS.ELA-Literacy.RI.6.9

Compare and contrast one author’s presentation of events with
that of another (e.g., a memoir written by and a biography on
the same person).

CCS.ELA-Literacy.RI.6.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

CCS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons and
relevant evidence.

CCS.ELA-Literacy.W.6.2

Write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.
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CCS.ELA-Literacy.W.6.3

Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

CCS.ELA-Literacy.W.6.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCS.ELA-Literacy.W.6.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach.

CCS.ELA-Literacy.W.6.6

Use technology, including the Internet, to produce and publish
writing as well as to interact and collaborate with others;
demonstrate sufficient command of keyboarding skills to type a
minimum of three pages in a single sitting.

CCS.ELA-Literacy.W.6.7

Conduct short research projects to answer a question, drawing
on several sources and refocusing the inquiry when
appropriate.

CCS.ELA-Literacy.W.6.8

Gather relevant information from multiple print and digital
sources; assess the credibility of each source; and quote or
paraphrase the data and conclusions of others while avoiding
plagiarism and providing basic bibliographic information for
sources.

CCS.ELA-Literacy.W.6.9

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

CCS.ELA-Literacy.W.6.10

Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

CCS.ELA-Literacy.L.6.1

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.6.2

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

CCS.ELA-Literacy.L.6.3

Use knowledge of language and its conventions when writing,
speaking, reading, or listening.
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CCS.ELA-Literacy.L.6.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 6 reading and
content, choosing flexibly from a range of strategies.

CCS.ELA-Literacy.L.6.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.6.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

Unit Essential Questions





How can I determine what a question is asking me?
How can I use reading strategies to best understanding literary and informational text?
How can I best answer a constructed-response question and different types of selectedresponse questions?
How can I best respond to brief-write questions?

Scope and Sequence



Answering selected-response and constructed-response questions in discrete preparation
for the Smarter Balanced assessment
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Smarter Balanced online practice tests
2. Performance Coach Assessment: Students will take the “Strand 2” assessment in English
Language Arts Common Core Performance Coach.
3. Student participation within collaborative groups.
4. Application of root word knowledge in context in students’ written work.
Resources
Core
 “Grade 6, Lesson 10: Analyze Texts Across Genres.” English Language Arts Common
Core Performance Coach. Chicago: Triumph Learning, 2015. Print.
 “Grade 6, Strand 2 Assessment.” English Language Arts Common Core Performance
Coach. Chicago: Triumph Learning, 2015. Print.
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teacher’s own Reader’s/Writer’s Notebook

Supplemental
 N/A
Time Allotment
 Approximately three weeks
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UNIT 10
Book Clubs: Discovering the Strength that Lies Within
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RL.6.2

Determine a theme or central idea of a text and how it is
conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

CCS.ELA-Literacy.RL.6.3

Describe how a particular story’s or drama’s plot unfolds in a
series of episodes as well as how the characters respond or
change as the plot moves toward a resolution.

CCS.ELA-Literacy.RL.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of a specific word choice on meaning and
tone.

CCS.ELA-Literacy.RL.6.5

Analyze how a particular sentence, chapter, scene, or stanza
fits into the overall structure of a text and contributes to the
development of the theme, setting, or plot.

CCS.ELA-Literacy.RL.6.6

Explain how an author develops the point of view of the
narrator or speaker in a text.

CCS.ELA-Literacy.RL.6.7

Compare and contrast the experience of reading a story, drama,
or poem to listening to or viewing an audio, video, or live
version of the text, including contrasting what they “see” and
“hear” when reading the text to what they perceive when they
listen or watch.

CCS.ELA-Literacy.RL.6.9

Compare and contrast texts in different forms or genres (e.g.,
stories and poems; historical novels and fantasy stories) in
terms of their approaches to similar themes and topics.

CCS.ELA-Literacy.RL.6.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.
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CCS.ELA-Literacy.RI.6.1

Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RI.6.2

Determine a central idea of a text and how it is conveyed
through particular details; provide a summary of the text
distinct from personal opinions or judgments.

CCS.ELA-Literacy.RI.6.3

Analyze in detail how a key individual, event, or idea is
introduced, illustrated, and elaborated in a text (e.g., through
examples or anecdotes).

CCS.ELA-Literacy.RI.6.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings.

CCS.ELA-Literacy.RI.6.5

Analyze how a particular sentence, paragraph, chapter, or
section fits into the overall structure of a text and contributes to
the development of the ideas.

CCS.ELA-Literacy.RI.6.6

Determine an author’s point of view or purpose in a text and
explain how it is conveyed in the text.

CCS.ELA-Literacy.RI.6.7

Integrate information presented in different media or formats
(e.g., visually, quantitatively) as well as in words to develop a
coherent understanding of a topic or issue.

CCS.ELA-Literacy.RI.6.8

Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and
evidence from claims that are not.

CCS.ELA-Literacy.RI.6.9

Compare and contrast one author’s presentation of events with
that of another (e.g., a memoir written by and a biography on
the same person).

CCS.ELA-Literacy.RI.6.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

Unit Essential Questions



How does one use one’s strengths to positively impact oneself and others?
How does collaboration impact our learning and communication with one another?

Scope and Sequence



Developing procedures and protocols for successful collaborative reading groups
Participating in collaborative reading groups
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Completing formal oral presentations to supplement collaborative reading groups
Reading and discussing in a group the elements of fiction and/or nonfiction as they apply
to the group’s selected book
Ongoing word study of Latin and Greek roots

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 6 Integrated Literacy teachers at both middle schools.
3. Student participation within collaborative groups.
4. Application of root word knowledge in context in students’ written work.
Summative Assessments:
1. Technology Application: Students will create book trailers or book advertisements using an
appropriate technology application, and share to promote summer reading. A common rubric
will be used to assess the project, and grades will be factored into the trimester grade in a
manner common to all grade 6 Integrated Literacy teachers at both middle schools.
Resources
Core
 Book Club Selections to include:
o Anderson, Laurie Halse. Chains.
o Anderson, Laurie Halse. Fever 1793.
o Avi. The True Confessions of Charlotte Doyle.
o DuPrau, Jeanne. City of Ember.
o Frank, Anne. The Diary of a Young Girl.
o Hesse, Karen. Out of the Dust.
o Lamb, Christine, and Malala Yousafzai. I Am Malala.
o Nielsen, Jennifer A. A Night Divided.
o Paulsen, Gary. Hatchet.
o Taylor, Theodore. The Cay.
 teacher’s own Reader’s/Writer’s Notebook
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Supplemental
 N/A
Time Allotment
 Approximately four weeks
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Grade 7 Integrated Literacy represents 90 days of instruction each trimester, one period meeting
every day and one period meeting every other day; units labeled “A” will be accomplished in the
prior, and complementary units labeled “B” will be accomplished in the latter.
Students actively engage in all aspects of language arts: reading, writing, speaking, listening, and
viewing. Students explore these strands as they engage in the genres of reading, writing, and oral
presentation, including meaningful discussions about what they read and write. As students
explore classic and contemporary literature, they read a variety of genres of both fiction and
nonfiction. Student-selected reading threads through each unit and complements texts chosen by
the teacher. Other media, such as film, art, and music, are also integrated within units of study.
Complex texts offer students the challenges of grappling with works of exceptional craft and
thought whose range extends across genres, cultures, and centuries, and the opportunity to use
their works to build and extend their own writing. Students develop their writing skills as they
engage in the processes of writing, and conventions of writing are integrated into all writing
units. Collaboration is a cornerstone of the classroom as students participate in small-group and
large-group discussions and activities.
Middle school literacy is dynamic and ever-changing. Traditionally, reading, writing, speaking,
listening, and viewing have been identified as the critical skills in literacy development.
However, as information and technology shape our society, the definition of literacy and its
relationship to education also must change. Middle school language arts teachers support
students by teaching them the tools to construct and share meaning in a variety of contexts in
today’s world.
Texts, both those read by groups of students and those read by students independently, should
meet grade-level-appropriate norms for text complexity, appreciating the confluence of
qualitative, quantitative, and reader and task considerations. It is the assumption that students are
reading grade-level-appropriate texts in each unit of study, with scaffolding as necessary to
ultimately promote independent proficiency. To support independent reading, 90 minutes of
assured independent reading time is included for all grade 7 students during the Period 5
Extended Learning block.
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COURSE GOALS
The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RI.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RI.7.2

Determine two or more central ideas in a text and analyze their
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RI.7.3

Analyze the interactions between individuals, events, and ideas
in a text (e.g., how ideas influence individuals or events, or
how individuals influence ideas or events.)

CCS.ELA-Literacy.RL.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of rhymes and other repetitions of sounds
(e.g., alliteration) on a specific verse or stanza of a poem or
section of a story or drama.

CCS.ELA-Literacy.RI.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze the impact of a specific word choice on
meaning and tone.

CCS.ELA-Literacy.RL.7.5

Analyze how a drama’s or poem’s from or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.

CCS.ELA-Literacy.RI.7.5

Analyze the structure an author uses to organize a text,
including how the major sections contribute to the whole and to
the development of the ideas.

Grade 7 Integrated Literacy

3

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.RI.7.6

Determine an author’s point of view or purpose in a text and
analyze how the author distinguishes his or her position from
that of others.

CCS.ELA-Literacy.RL.7.7

Compare and contrast a written story, drama, or poem to its
audio, filmed, staged, or multimedia version, analyzing the
effects of techniques unique to each medium (e.g., lighting,
sound, color, or camera focus and angles in a film).

CCS.ELA-Literacy.RI.7.7

Compare and contrast a text to an audio, video, or multimedia
version of the text, analyzing each medium’s portrayal of the
subject (e.g., how the delivery of a speech affects the impact of
the words).

CCS.ELA-Literacy.RI.7.8

Trace and evaluate the argument and specific claims in a text,
assessing whether the reasoning is sound and the evidence is
relevant and sufficient to support the claims.

CCS.ELA-Literacy.RL.7.9

Compare and contrast a fictional portrayal of a time, place, or
character and a historical account of the same period as a
means of understanding how authors of fiction use or alter
history.

CCS.ELA-Literacy.RI.7.9

Analyze how two or more authors writing about the same topic
shape their presentations of key information by emphasizing
different evidence or advancing different interpretations of
facts.

CCS.ELA-Literacy.RL.7.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

CCS.ELA-Literacy.RI.7.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

CCS.ELA-Literacy.L.7.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 7 reading and
content, choosing flexibly from a range of strategies.

CCS.ELA-Literacy.L.7.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.
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CCS.ELA-Literacy.L.7.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

CCS.ELA-Literacy.W.7.1

Write arguments to support claims with clear reasons and
relevant evidence.

CCS.ELA-Literacy.W.7.1.a

Introduce claim(s), acknowledge alternate or opposing claims,
and organize the reasons and evidence logically.

CCS.ELA-Literacy.W.7.1.b

Support claim(s) with logical reasoning and relevant evidence,
using accurate, credible sources and demonstrating an
understanding of the topic or text.

CCS.ELA-Literacy.W.7.1.c

Use words, phrases, and clauses to create cohesion and clarify
the relationships among claim(s), reasons, and evidence.

CCS.ELA-Literacy.W.7.1.d

Establish and maintain a formal style.

CCS.ELA-Literacy.W.7.1.e

Provide a concluding statement or section that follows from
and supports the argument presented.

CCS.ELA-Literacy.W.7.2

Write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.

CCS.ELA-Literacy.W.7.2.a

Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information, using strategies such
as definition, classification, comparison/contrast, and causeeffect; include formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to aiding
comprehension.

CCS.ELA-Literacy.W.7.2.b

Develop the topic with relevant facts, definitions, concrete
details, quotations, or other information and examples.

CCS.ELA-Literacy.W.7.2.c

Use appropriate transitions to create cohesion and clarify the
relationships among ideas and concepts.

CCS.ELA-Literacy.W.7.2.d

Use precise language and domain-specific vocabulary to
inform about or explain the topic.

CCS.ELA-Literacy.W.7.2.e

Establish and maintain a formal style.
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CCS.ELA-Literacy.W.7.2.f

Provide a concluding statement or section that follows from
and supports the information or explanation presented.

CCS.ELA-Literacy.W.7.3

Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

CCS.ELA-Literacy.W.7.3.a

Engage and orient the reader by establishing a context and
point of view and introducing a narrator and/or characters;
organize an event sequence that unfolds naturally and logically.

CCS.ELA-Literacy.W.7.3.b

Use narrative techniques, such as dialogue, pacing, and
description, to develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.7.3.c

Use a variety of transition words, phrases, and clauses to
convey sequence and signal shifts from one time frame or
setting to another.

CCS.ELA-Literacy.W.7.3.d

Use precise words and phrases, relevant descriptive details, and
sensory language to capture the action and convey experiences
and events.

CCS.ELA-Literacy.W.7.3.e

Provide a conclusion that follows from and reflects on the
narrated experiences or events.
Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCS.ELA-Literacy.W.7.4

CCS.ELA-Literacy.W.7.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach, focusing
on how well purpose and audience have been addressed.

CCS.ELA-Literacy.W.7.6

Use technology, including the Internet, to produce and publish
writing and link to and cite sources as well as to interact and
collaborate with others, including linking to and citing sources.

CCS.ELA-Literacy.W.7.7

Conduct short research projects to answer a question, drawing
on several sources and generating additional related, focused
questions for further research and investigation.

CCS.ELA-Literacy.W.7.8

Gather relevant information from multiple print and digital
sources, using search terms effectively; assess the credibility
and accuracy of each source; and quote or paraphrase the data
and conclusions of others while avoiding plagiarism and
following a standard format for citation.
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CCS.ELA-Literacy.W.7.9

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

CCS.ELA-Literacy.W.7.10

Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

CCS.ELA-Literacy.SL.7.1

Engage effectively in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners on
grade 7 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

CCS.ELA-Literacy.SL.7.1.a

Come to discussions prepared, having read or researched
material under study; explicitly draw on that preparation by
referring to evidence on the topic, text, or issue to probe and
reflect on ideas under discussion.

CCS.ELA-Literacy.SL.7.1.b

Follow rules for collegial discussions, track progress toward
specific goals and deadlines, and define individual roles as
needed.

CCS.ELA-Literacy.SL.7.1.c

Pose questions that elicit elaboration and respond to others’
questions and comments with relevant observations and ideas
that bring the discussion back on topic as needed.

CCS.ELA-Literacy.SL.7.1.d

Acknowledge new information expressed by others and, when
warranted, modify their own views.

CCS.ELA-Literacy.SL.7.4

Present claims and findings, emphasizing salient points in a
focused, coherent manner with pertinent descriptions, facts,
details, and examples; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCS.ELA-Literacy.SL.7.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate.

CCS.ELA-Literacy.L.7.1

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.7.2

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

CCS.ELA-Literacy.L.7.3

Use knowledge of language and its conventions when writing,
speaking, reading, or listening.
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CCS.ELA-Literacy.L.7.3.a

Choose language that expresses ideas precisely and concisely,
recognizing and eliminating wordiness and redundancy.

CCS.ELA-Literacy.L.7.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.7.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

COURSE ENDURING UNDERSTANDINGS
Reading
Students will understand that . . .
 textual evidence is necessary to support analysis of central idea, inference, and
summary.
 close reading will increase comprehension of text.
 there are similarities and differences between written text and other media.
 word meanings, structure, and point of view shape understanding of text.
Writing
Students will understand that . . .
 each type of writing (argumentative, informative, and narrative) has its unique
purpose, style, and structure.
 the production of clear, coherent writing is a process that requires planning, revising,
editing, rewriting, and using technology as a means to publish, and to possibly find a
new approach.
 effective research presents knowledge gained from the evaluation of multiple,
credible, and reliable sources that will clearly support a claim or explain a topic.
Speaking & Listening
Students will understand that . . .
 speakers use strategies and techniques for effective academic conversation and
presentation.
 listeners need to analyze purpose and to evaluate information presented in different
formats.
 listeners need to evaluate a speaker’s argument/reasoning and determine relevance.
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COURSE ESSENTIAL QUESTIONS
Reading





How does a reader come to understand and appreciate what he/she reads?
How does reading make me a better writer?
What do reading and writing in all their forms teach us about life and being human?
How do I unlock the power of words?

Writing





How do I effectively use the writing process?
How does reading a variety of genres enhance my writing?
What strategies can I use to write more effectively?
How do I gather and use information to support my thinking and writing?

Speaking & Listening





How do I listen?
How do I orally communicate ideas effectively to various audiences?
How do I engage in collaborative discussion?
How do I evaluate a speaker’s argument and reasoning?

COURSE KNOWLEDGE & SKILLS
Reading
Students will understand . . .
 the elements of fiction and nonfiction.
 the use of figurative language and connotative meaning.
 the impact of tone, word choice, and point of view on meaning.
 the varieties of text structures.
 the characteristics of different genres.
 the various types of media used for comparative study.
 key academic vocabulary.
Students will be able to . . .
 cite text evidence to support their analysis of a work.
 analyze the use of key details in informational text.
 describe the development of plot and character in a work.
 determine the theme/central idea of a work.
 summarize text.
 analyze elements of a given text structure.
 determine word meaning.
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distinguish fact from opinion.
compare and contrast elements of different genres and media.
analyze the use of text features.
integrate information from different sources.
evaluate claims and supporting details.

Writing
Students will understand . . .
 the steps of process writing.
 the parts of an essay.
 the organizational structures and strategies for different types of writing.
 effective strategies to build fluency, elaboration, clarity, and interest.
 the use of figurative language.
 accurate and logical evidence necessary for elaboration of a topic.
 the characteristics of different genres.
 the various types of media used for comparative study.
 key academic vocabulary.
Students will be able to . . .
 introduce and support claims.
 establish and maintain formal style.
 produce and develop writing mindful of task, purpose, and audience.
 use transitions.
 elaborate in a variety of ways.
 use precise language.
 conduct research.
 gather reliable information from reliable sources.
 paraphrase information.
 cite and document information according to MLA guidelines.
 peer-edit, self-edit, and revise their writing.
 publish writing.
Speaking & Listening
Students will understand . . .
 collaborative group discussion as an opportunity to express ideas and gain insights
and new understandings from others.
 viewing and listening to recordings as other ways to gather information and extend
learning of a topic, text, or issue under study.
 organization, elaboration, and strategies necessary for effective communication of
ideas in presentations.
 the use of visual displays and multimedia components to enhance presentations.
Students will be able to . . .
 participate in collaborative learning groups.
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prepare for collaborative discussion by completing required reading and/or written
work that supports the focus of discussion and collaboration and/or their role(s) in
that discussion/ group work.
participate in group collaboration by posing and responding to questions with relevant
and meaningful responses.
present information in both formal and informal settings.
produce and develop presentations mindful of task, purpose, and audience.
interpret information presented by their peers, recordings, videos, and other
multimedia.
use appropriate eye contact, adequate volume, and clear pronunciation.
include multimedia components and visual displays in their presentations.
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UNIT 1A
Growing Perspective: Crafting a Story
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.W.7.3

Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

CCS.ELA-Literacy.W.7.3.a

Engage and orient the reader by establishing a context and
point of view and introducing a narrator and/or characters;
organize an event sequence that unfolds naturally and logically.

CCS.ELA-Literacy.W.7.3.b

Use narrative techniques, such as dialogue, pacing, and
description, to develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.7.3.c

Use a variety of transition words, phrases, and clauses to
convey sequence and signal shifts from one time frame or
setting to another.

CCS.ELA-Literacy.W.7.3.d

Use precise words and phrases, relevant descriptive details, and
sensory language to capture the action and convey experiences
and events.

CCS.ELA-Literacy.W.7.3.e

Provide a conclusion that follows from and reflects on the
narrated experiences or events.

CCS.ELA-Literacy.W.7.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and
audience.

CCS.ELA-Literacy.W.7.5

With some guidance and support from peers and adults,
develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach, focusing
on how well purpose and audience have been addressed.
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CCS.ELA-Literacy.W.7.6

Use technology, including the Internet, to produce and publish
writing and link to and cite sources as well as to interact and
collaborate with others, including linking to and citing sources.

Unit Essential Questions





How do I draw on life experiences to craft a fictional story?
What makes a narrative engaging, and how can I use those qualities in my own story?
How does an author develop different purposes and points of view in a text?
How do the conventions of writing building meaning and clarity in my narrative?

Scope and Sequence





Completing Writer’s Notebook entries
Identifying elements of fiction and studying point of view in mentor texts
Applying narrative strategies to students’ own rehearsal pieces
Bringing an original story through the writing process to publication

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. On-Demand Writing Sample: Students will write a formative 45-minute, on-demand preassessment in the narrative genre. This writing sample will be without instruction or teacherprovided checklists or graphic organizers. The on-demand is used to assess what students can
do without help. The student assessment tools, including the grade 7 narrative writing rubric,
inform the teacher of the student’s current level of achievement. This will help teachers plan
for differentiation during the unit.
2. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
3. Student participation within collaborative groups.
Summative Assessments:
1. Students will choose a realistic fiction piece to bring to publication as a summative
assessment. The student assessment tools, including the grade 7 narrative writing rubric,
inform the teacher of the student’s current level of achievement. This assessment will also
demonstrate individual student mastery of strategies and skills in structure, elaboration, and
conventions.
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Resources
Core
 Calkins, Lucy, Kelly Boland Hohne, and Anne Taranto. Units of Study in Opinion,
Information, and Narrative Writing: Writing Realistic Fiction: Symbolism, Syntax, Truth
(Grade 7, Unit 1). Portsmouth, NH: Heinemann. 2013. Print.
 Resources for Teaching Writing: Units of Study in Argument, Information, and Narrative
Writing CD-ROM
 Fletcher, Ralph. “Funeral.” Print.
 teacher’s own Writer’s Notebook
Supplemental
 teacher-selected narrative mentor texts
Time Allotment
 Approximately six weeks
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UNIT 1B
Exploring Perspective: Reading and Analyzing Short Stories
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RL.7.5

Analyze how a drama’s or poem’s from or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.W.7.3

Write narratives to develop real or imagined experiences or
events using effective technique, relevant descriptive details,
and well-structured event sequences.

Unit Essential Questions





What makes a narrative engaging?
What are different literary points of view, and what is the value of understanding
different perspectives?
How does an author develop different purposes and points of view in a text?
How is a play different from a short story?

Scope and Sequence







Identifying elements of fiction and studying point of view in short stories
Responding to reading selections in Reader’s Notebook
Rewriting an excerpt from “The Necklace” from a different perspective
Completing “Grade 7, Lesson 1: Fiction,” English Language Arts Common Core
Performance Coach
Researching mini-topics to support the reading of the novel The Adventures of Tom
Sawyer
Delivering an oral presentation of the selected mini-topic
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Studying point of view in drama
Completing “Grade 7, Lesson 3: Drama,” English Language Arts Common Core
Performance Coach

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. Independent Reading: in-class and nightly assignments.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 7 Integrated Literacy teachers at both middle schools.
3. Summaries of “Monsters” and biographical selections.
4. “Grade 7, Lesson 1: Fiction” & “Grade 7, Lesson 3: Drama,” English Language Arts
Common Core Performance Coach (one of the two should be graded).
5. The Adventures of Tom Sawyer research slide presentation.
6. Student participation within collaborative groups.
Summative Assessments:
1. On-demand writing based on “Zoo.”
2. Creative response based on “The Necklace.”
Resources
Core
 Prentice-Hall Literature Grade 7. Boston: Pearson, 2007. Print.
 de Maupassant, Guy. “The Necklace.” Print.
 “Grade 7, Lesson 1: Fiction.” English Language Arts Common Core Performance Coach.
Chicago: Triumph Learning, 2015. Print.
 “Grade 7, Lesson 3: Drama.” English Language Arts Common Core Performance Coach.
Chicago: Triumph Learning, 2015. Print.
Supplemental
 N/A
Time Allotment
 Approximately six weeks
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UNIT 2A
Growing Perspective: Reading and Responding to Tom Sawyer
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RL.7.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

CCS.ELA-Literacy.RI.7.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.

CCS.ELA-Literacy.W.7.10

Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single
sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

CCS.ELA-Literacy.SL.7.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate.

CCS.ELA-Literacy.L.7.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

Unit Essential Questions




What makes a character powerful?
How do authors help us better understand characters through actions, speech, appearance,
and thoughts?
What are the effects of figurative or connotative meanings of words?
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How can I determine which words, phrases, and the patterns they create contribute most
to the meaning of a text?
Why do people take risks?

Scope and Sequence








Completing Writer’s Notebook entries
Reading, annotating, and discussing the novel The Adventures of Tom Sawyer
Analyzing the impact of historical references and uses of dialect on character and setting
Developing clear and effective thesis statements about texts read
Locating and organizing appropriate text evidence to support thesis statements
Drafting the literary essay
Revising and editing the literary essay through conferencing and application of checklists
and rubric

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. Independent Reading: in-class and nightly assignments.
2. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
3. Student participation within collaborative groups.
Summative Assessments:
1. Students will write a literary essay focusing on character development in the novel The
Adventures of Tom Sawyer. A common rubric will be used to assess the literary essay, and
grades will be factored into the trimester grade in a manner common to all grade 7 Integrated
Literacy teachers at both middle schools.
Resources
Core
 Twain, Mark. The Adventures of Tom Sawyer. New York: Signet, 2008. Print.
 teacher’s own Writer’s Notebook
Supplemental
 N/A
Time Allotment
 Approximately six weeks
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UNIT 2B
Exploring Perspective: Point of View, Theme, and Tone in Poetry
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of rhymes and other repetitions of sounds
(e.g., alliteration) on a specific verse or stanza of a poem or
section of a story or drama.

CCS.ELA-Literacy.RL.7.5

Analyze how a drama’s or poem’s from or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.

CCS.ELA-Literacy.L.7.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

Unit Essential Questions




What do I do as a reader to uncover the meaning of a poem?
What is the role of the speaker of a poem?
How is a poem different from a paragraph of fictional or informational text?

Scope and Sequence





Responding to reading selections in Reader’s Notebook
Reading, annotating, paraphrasing, and analyzing poems
Completing “Grade 7, Lesson 2: Poetry,” English Language Arts Common Core
Performance Coach
Sharing selected poems with other students

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 7 Integrated Literacy teachers at both middle schools.
2.

“Grade 7, Lesson 2: Poetry,” English Language Arts Common Core Performance Coach.
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3. Student participation within collaborative groups.
Resources
Core
 “Grade 7, Lesson 2: Poetry.” English Language Arts Common Core Performance Coach.
Chicago: Triumph Learning, 2015. Print.
Supplemental
 teacher-selected poems
Time Allotment
 Approximately two weeks
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UNIT 3A
Growing Perspective: The Art of Argument
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.W.7.1

Write arguments to support claims with clear reasons and
relevant evidence.

CCS.ELA-Literacy.W.7.1.a

Introduce claim(s), acknowledge alternate or opposing claims,
and organize the reasons and evidence logically.

CCS.ELA-Literacy.W.7.1.b

Support claim(s) with logical reasoning and relevant evidence,
using accurate, credible sources and demonstrating an
understanding of the topic or text.

CCS.ELA-Literacy.W.7.1.c

Use words, phrases, and clauses to create cohesion and clarify
the relationships among claim(s), reasons, and evidence.

CCS.ELA-Literacy.W.7.1.d

Establish and maintain a formal style.

CCS.ELA-Literacy.W.7.1.e

Provide a concluding statement or section that follows from
and supports the argument presented.

Unit Essential Questions






What makes research most effective and valuable?
What perspectives should I consider when formulating an argument?
Which strategies work best for me as I defend a claim in writing?
How can a written conclusion follow and advance my thinking?
How can I detect bias in my research?

Scope and Sequence








Completing Writer’s Notebook entries
Selecting and researching a topic related to a sports issue
Collaborating to refine and refocus research, including evaluating opposing viewpoints
Organizing collected information in a multi-paragraph argumentative editorial that uses
logical reasoning and accurate evidence, and that addresses opposing viewpoints
Revising and editing content based on peer and teacher feedback
Publishing the argumentative editorial with appropriate source documentation
Demonstrating command of language conventions in both writing and speaking
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Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Student participation within collaborative groups.
Summative Assessments:
1. Students will select and defend a position on a given topic and publish an argumentative
essay. Each student will analyze the argumentative elements and structure of his/her essay,
apply a checklist to his/her written work, and revise accordingly. A common rubric will be
used to assess the argumentative essay, and grades will be factored into the trimester grade in
a manner common to all grade 7 Integrated Literacy teachers at both middle schools.
Resources
Core
 Calkins, Lucy, Kelly Boland Hohne, and Anne Taranto. Units of Study in Opinion,
Information, and Narrative Writing: The Art of Argument: Research-Based Essays
(Grade 7, Unit 3). Portsmouth, NH: Heinemann. 2013. Print.
 teacher’s own Writer’s Notebook
Supplemental
 teacher-selected argumentative mentor texts
Time Allotment
 Approximately six weeks
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UNIT 3B
Exploring Perspective: Reading Together in Book Clubs
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.SL.7.1

Engage effectively in a range of collaborative discussions (oneon-one, in groups, and teacher-led) with diverse partners on
grade 7 topics, texts, and issues, building on others’ ideas and
expressing their own clearly.

CCS.ELA-Literacy.SL.7.1.a

Come to discussions prepared, having read or researched
material under study; explicitly draw on that preparation by
referring to evidence on the topic, text, or issue to probe and
reflect on ideas under discussion.

CCS.ELA-Literacy.SL.7.1.b

Follow rules for collegial discussions, track progress toward
specific goals and deadlines, and define individual roles as
needed.

CCS.ELA-Literacy.SL.7.1.c

Pose questions that elicit elaboration and respond to others’
questions and comments with relevant observations and ideas
that bring the discussion back on topic as needed.

CCS.ELA-Literacy.SL.7.1.d

Acknowledge new information expressed by others and, when
warranted, modify their own views.

Unit Essential Questions





How does an author introduce and develop a theme?
How does an author develop and contrast points of view of different characters or
narrators in a text?
How does adversity define a person?
How does group collaboration enhance my understanding of a text?
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How can I apply metacognitive strategies of self-monitoring and questioning to
improve/enrich my reading comprehension and book discussion?

Scope and Sequence








Responding to reading selections in Reader’s Notebook
Planning and organizing a book club group’s reading schedule and topics of discussion
Reading, discussing, and analyzing novels in the context of book clubs to analyze literary
elements and the common features within the genre of survival literature
Developing clear and effective thesis statements
Locating and organizing appropriate text evidence to support claims developed
Writing an analytical paragraph in response to the essential question “How does adversity
define a person?”
Demonstrating command of language conventions in the final published piece

Assured Assessments
Student performance on the following assessments will be included in the Trimester 1 report
card.
Formative Assessments:
1. Independent Reading: in-class and nightly assignments.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 7 Integrated Literacy teachers at both middle schools.
3. Student participation within collaborative groups, including book club groups and largegroup discussions.
Summative Assessments:
1. Multimedia Presentation: Each student will complete a multimedia presentation of his/her
book club novel. A common rubric will be used to assess the presentation, and grades will be
factored into the trimester grade in a manner common to all grade 7 Integrated Literacy
teachers at both middle schools.
2. Analytical Paragraph: Each student will write an analytical paragraph in response to the
essential question “How does adversity define a person?”
Resources
Core
 one of the following:
o Cooper, Susan. Victory. New York: McElderry, 2013. Print.
o London, Jack. The Call of the Wild. New York: Signet, 2009. Print
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o Tougias, Michael J., and Casey Sherman. The Finest Hours: The True Story of a
Heroic Sea Rescue. New York: Square Fish, 2015. Print.
Supplemental
 N/A
Time Allotment
 Approximately five weeks
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UNIT 4A
Growing Perspective: Taking a Deeper Look at Our Editing Skills
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.L.7.1

Demonstrate command of the conventions of standard English
grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.7.2

Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

CCS.ELA-Literacy.L.7.3

Use knowledge of language and its conventions when writing,
speaking, reading, or listening.

CCS.ELA-Literacy.L.7.3.a

Choose language that expresses ideas precisely and concisely,
recognizing and eliminating wordiness and redundancy.

Unit Essential Questions



How can I apply the conventions of writing correctly?
How am I a more effective communicator with the use of correct writing conventions?

Scope and Sequence




Completing Writer’s Notebook entries
Reviewing and applying correct writing conventions
Practicing different writing conventions in short selected and constructed responses

Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
2. Teacher-created assessments focused on writing conventions.
3. Student participation within collaborative groups.
Summative Assessments:
1. A new authentic piece of writing will demonstrate students’ understanding of correct gradelevel writing conventions. A common rubric will be used to assess the piece, and grades will
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be factored into the trimester grade in a manner common to all grade 7 Integrated Literacy
teachers at both middle schools.
Resources
Core
 teacher’s own Writer’s Notebook
Supplemental
 teacher-selected mentor texts
Time Allotment
 Approximately four weeks
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UNIT 4B
Exploring Perspective: Author’s Purpose and Structure of Nonfiction
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RI.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RI.7.2

Determine two or more central ideas in a text and analyze their
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RI.7.3

Analyze the interactions between individuals, events, and ideas
in a text (e.g., how ideas influence individuals or events, or
how individuals influence ideas or events.)

CCS.ELA-Literacy.RI.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze the impact of a specific word choice on
meaning and tone.

CCS.ELA-Literacy.RI.7.5

Analyze the structure an author uses to organize a text,
including how the major sections contribute to the whole and to
the development of the ideas.

CCS.ELA-Literacy.RI.7.6

Determine an author’s point of view or purpose in a text and
analyze how the author distinguishes his or her position from
that of others.

Unit Essential Questions



How does understanding the structure of a nonfiction selection increase my
comprehension of the selection?
Which strategies work best for me to understand, annotate, and organize informational
text?

Scope and Sequence






Responding to reading selections in Reader’s Notebook
Describing the characteristics of different informational texts
Analyzing key details in informational texts
Analyzing the use of text features
Using strategies for determining the central idea of a work
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Applying techniques for summarizing text
Correctly citing text evidence to support analysis of a text
Understanding the different structures of informational text
Pairing fictional and informational selections

Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.
Formative Assessments:
1. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 7 Integrated Literacy teachers at both middle schools.
2. Reading Skills Assessment: Students will apply unit skills as they read and respond to
nonfiction passages.
3. “Grade 7, Lesson 5: Articles” & “Grade 7, Lesson 9: Analyze Informational Texts,” English
Language Arts Common Core Performance Coach (one of the two should be graded).
4. Student participation within collaborative groups.
Summative Assessments:
1. On-demand writing based on a nonfiction selection. A common rubric will be used to assess
the writing, and grades will be factored into the trimester grade in a manner common to all
grade 7 Integrated Literacy teachers at both middle schools.
Resources
Core
 Prentice-Hall Literature Grade 7. Boston: Pearson, 2007. Print.
 “Grade 7, Lesson 5: Articles.” English Language Arts Common Core Performance
Coach. Chicago: Triumph Learning, 2015. Print.
 “Grade 7, Lesson 9: Analyze Informational Texts.” English Language Arts Common
Core Performance Coach. Chicago: Triumph Learning, 2015. Print.
Supplemental
 N/A
Time Allotment
 Approximately four weeks
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UNIT 5A
Growing Perspective: Research-Based Informative Writing
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.9

Compare and contrast a fictional portrayal of a time, place, or
character and a historical account of the same period as a
means of understanding how authors of fiction use or alter
history.

CCS.ELA-Literacy.RI.7.9

Analyze how two or more authors writing about the same topic
shape their presentations of key information by emphasizing
different evidence or advancing different interpretations of
facts.

CCS.ELA-Literacy.W.7.2

Write informative/explanatory texts to examine a topic and
convey ideas, concepts, and information through the selection,
organization, and analysis of relevant content.

CCS.ELA-Literacy.W.7.2.a

Introduce a topic clearly, previewing what is to follow;
organize ideas, concepts, and information, using strategies such
as definition, classification, comparison/contrast, and causeeffect; include formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to aiding
comprehension.

CCS.ELA-Literacy.W.7.2.b

Develop the topic with relevant facts, definitions, concrete
details, quotations, or other information and examples.

CCS.ELA-Literacy.W.7.2.c

Use appropriate transitions to create cohesion and clarify the
relationships among ideas and concepts.

CCS.ELA-Literacy.W.7.2.d

Use precise language and domain-specific vocabulary to
inform about or explain the topic.

CCS.ELA-Literacy.W.7.2.e

Establish and maintain a formal style.

CCS.ELA-Literacy.W.7.2.f

Provide a concluding statement or section that follows from
and supports the information or explanation presented.

CCS.ELA-Literacy.W.7.7

Conduct short research projects to answer a question, drawing
on several sources and generating additional related, focused
questions for further research and investigation.
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CCS.ELA-Literacy.W.7.8

Gather relevant information from multiple print and digital
sources, using search terms effectively; assess the credibility
and accuracy of each source; and quote or paraphrase the data
and conclusions of others while avoiding plagiarism and
following a standard format for citation.

CCS.ELA-Literacy.W.7.9

Draw evidence from literary or informational texts to support
analysis, reflection, and research.

CCS.ELA-Literacy.SL.7.4

Present claims and findings, emphasizing salient points in a
focused, coherent manner with pertinent descriptions, facts,
details, and examples; use appropriate eye contact, adequate
volume, and clear pronunciation.

Unit Essential Questions





How do I find reliable and relevant information?
How do we engage in meaningful conversation?
What survival challenges do people face?
What decisions do people make to survive?

Scope and Sequence









Completing Writer’s Notebook entries
Researching how people can sometimes prepare for and overcome forces of nature
Exploring print and digital sources and determining their reliability
Organizing collected information for a multi-paragraph informative essay written in a
formal style
Revising and editing content based on peer and teacher feedback
Publishing the informative essay using MLA format, including parenthetical citations
Presenting research findings using multimedia components and visual displays
Demonstrating command of language conventions in both writing and speaking

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Student notes on selected research topic.
2. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.
3. Student participation within collaborative groups.
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Summative Assessments:
1. Students will publish an informative essay based on research of a selected specific natural
disaster. The essay should include parenthetical citations using MLA format. A common
rubric will be used to assess the informative essay, and grades will be factored into the
trimester grade in a manner common to all grade 7 Integrated Literacy teachers at both
middle schools.
2. Each student will present his/her research in a group presentation using multimedia
components and visual displays. A common rubric will be used to score students on
accuracy, pacing, eye contact, volume, pronunciation, and visuals, and grades will be
factored into the trimester grade in a manner common to all grade 7 Integrated Literacy
teachers at both middle schools.
Resources
Core
 Krakauer, Jon. Into Thin Air selections. Print.
 London, Jack. “The Story of an Eyewitness.” Print.
Supplemental
 Bradbury, Ray. “All Summer in a Day.” Print.
 Collection of books on the topic of natural disasters.
 Relevant articles and website related to students’ selected natural disasters.
Time Allotment
 Approximately four weeks
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UNIT 5B
Exploring Perspective: The Excitement and Power of Independent Reading
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.SL.7.4

Present claims and findings, emphasizing salient points in a
focused, coherent manner with pertinent descriptions, facts,
details, and examples; use appropriate eye contact, adequate
volume, and clear pronunciation.

CCS.ELA-Literacy.SL.7.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate.

Unit Essential Questions




How do I build my reading stamina over time?
How can I share my excitement and interest in particular reading selections?
How can I effectively organize and deliver a class book talk?

Scope and Sequence







Responding to reading selections in Reader’s Notebook
Sharing goals of the Marathon Reading Project
Developing a list of effective strategies for delivering book talks based on published oral
presentations that are viewed
Practicing and applying strategies for oral presentation
Selecting, organizing, and presenting a book talk of a favorite selection of the Marathon
Reading Project
Celebrating and reflecting on growth and progress
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Assured Assessments
Student performance on the following assessments will be included in the Trimester 2 report
card.
Formative Assessments:
1. Independent Reading: in-class and nightly assignments, with reading logs.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 7 Integrated Literacy teachers at both middle schools.
3. Student participation within collaborative groups, including informal partner presentation
rehearsals.
Summative Assessments:
1. Each student will prepare and deliver an oral book talk presentation. A common rubric will
be used to assess the presentation, and grades will be factored into the trimester grade in a
manner common to all grade 7 Integrated Literacy teachers at both middle schools.
Resources
Core
 Independent reading selections by students
Supplemental
 teacher-created guidelines for effective oral presentation
 student-created guidelines for effective oral presentation
 online book talks
Time Allotment
 Approximately four weeks

Grade 7 Integrated Literacy

34

UNIT 6A
Reviewing Writing & Language Skills & Strategies
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RI.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RI.7.2

Determine two or more central ideas in a text and analyze their
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RI.7.3

Analyze the interactions between individuals, events, and ideas
in a text (e.g., how ideas influence individuals or events, or
how individuals influence ideas or events.)

CCS.ELA-Literacy.RL.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of rhymes and other repetitions of sounds
(e.g., alliteration) on a specific verse or stanza of a poem or
section of a story or drama.

CCS.ELA-Literacy.RI.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze the impact of a specific word choice on
meaning and tone.

CCS.ELA-Literacy.RL.7.5

Analyze how a drama’s or poem’s from or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.
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CCS.ELA-Literacy.RI.7.5

Analyze the structure an author uses to organize a text,
including how the major sections contribute to the whole and to
the development of the ideas.

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.RI.7.6

Determine an author’s point of view or purpose in a text and
analyze how the author distinguishes his or her position from
that of others.

CCS.ELA-Literacy.RL.7.7

Compare and contrast a written story, drama, or poem to its
audio, filmed, staged, or multimedia version, analyzing the
effects of techniques unique to each medium (e.g., lighting,
sound, color, or camera focus and angles in a film).

CCS.ELA-Literacy.RI.7.7

Compare and contrast a text to an audio, video, or multimedia
version of the text, analyzing each medium’s portrayal of the
subject (e.g., how the delivery of a speech affects the impact of
the words).

CCS.ELA-Literacy.RI.7.8

Trace and evaluate the argument and specific claims in a text,
assessing whether the reasoning is sound and the evidence is
relevant and sufficient to support the claims.

CCS.ELA-Literacy.RL.7.9

Compare and contrast a fictional portrayal of a time, place, or
character and a historical account of the same period as a
means of understanding how authors of fiction use or alter
history.

CCS.ELA-Literacy.RI.7.9

Analyze how two or more authors writing about the same topic
shape their presentations of key information by emphasizing
different evidence or advancing different interpretations of
facts.

CCS.ELA-Literacy.RL.7.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

CCS.ELA-Literacy.RI.7.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.
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CCS.ELA-Literacy.L.7.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 7 reading and
content, choosing flexibly from a range of strategies.

CCS.ELA-Literacy.L.7.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.7.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

Unit Essential Questions
 How can I use the writing process to best convey my ideas?
 How do audience and purpose affect writing?
 How can I maintain the voice and style of another author?
 What are the components of a well-constructed written piece?
 How can I use effective test-taking strategies, including determining what a question is
asking of me?
 How do I apply the conventions of writing correctly?
Scope and Sequence
 Completing Writer’s Notebook entries
 Completing multiple drafts of introductions, body paragraphs, and/or conclusions of
narrative, informational, and/or argumentative pieces of writing, varying language and
style toward adjusted purposes, and applying the conventions of writing properly
 Practicing answering selected-response and constructed-response questions in discrete
preparation for the Smarter Balanced assessment
Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Smarter Balanced online practice test responses.
2. Student participation within collaborative groups.
Resources
Core
 Smarter Balanced online practice tests
Supplemental
 N/A
Time Allotment
 Approximately four weeks
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UNIT 6B
Reviewing Reading & Language Skills & Strategies
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RI.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RI.7.2

Determine two or more central ideas in a text and analyze their
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RI.7.3

Analyze the interactions between individuals, events, and ideas
in a text (e.g., how ideas influence individuals or events, or
how individuals influence ideas or events.)

CCS.ELA-Literacy.RL.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative and connotative meanings;
analyze the impact of rhymes and other repetitions of sounds
(e.g., alliteration) on a specific verse or stanza of a poem or
section of a story or drama.

CCS.ELA-Literacy.RI.7.4

Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze the impact of a specific word choice on
meaning and tone.

CCS.ELA-Literacy.RL.7.5

Analyze how a drama’s or poem’s from or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.

Grade 7 Integrated Literacy

38

CCS.ELA-Literacy.RI.7.5

Analyze the structure an author uses to organize a text,
including how the major sections contribute to the whole and to
the development of the ideas.

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.RI.7.6

Determine an author’s point of view or purpose in a text and
analyze how the author distinguishes his or her position from
that of others.

CCS.ELA-Literacy.RL.7.7

Compare and contrast a written story, drama, or poem to its
audio, filmed, staged, or multimedia version, analyzing the
effects of techniques unique to each medium (e.g., lighting,
sound, color, or camera focus and angles in a film).

CCS.ELA-Literacy.RI.7.7

Compare and contrast a text to an audio, video, or multimedia
version of the text, analyzing each medium’s portrayal of the
subject (e.g., how the delivery of a speech affects the impact of
the words).

CCS.ELA-Literacy.RI.7.8

Trace and evaluate the argument and specific claims in a text,
assessing whether the reasoning is sound and the evidence is
relevant and sufficient to support the claims.

CCS.ELA-Literacy.RL.7.9

Compare and contrast a fictional portrayal of a time, place, or
character and a historical account of the same period as a
means of understanding how authors of fiction use or alter
history.

CCS.ELA-Literacy.RI.7.9

Analyze how two or more authors writing about the same topic
shape their presentations of key information by emphasizing
different evidence or advancing different interpretations of
facts.

CCS.ELA-Literacy.RL.7.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

CCS.ELA-Literacy.RI.7.10

By the end of the year, read and comprehend literary nonfiction
in the grades 6-8 text complexity band proficiently, with
scaffolding as needed at the high end of the range.
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CCS.ELA-Literacy.L.7.4

Determine or clarify the meaning of unknown and multiplemeaning words and phrases based on grade 7 reading and
content, choosing flexibly from a range of strategies.

CCS.ELA-Literacy.L.7.5

Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.7.6

Acquire and use accurately grade-appropriate general academic
and domain-specific words and phrases; gather vocabulary
knowledge when considering a word or phrase important to
comprehension or expression.

Unit Essential Questions




How can I use effective test-taking strategies, including determining what a question is
asking of me?
How can I apply reading strategies to best understand literary and informational text?
How can I best answer a constructed-response question?

Scope and Sequence




Responding to reading selections in Reader’s Notebook
Practicing answering selected-response and constructed-response questions in discrete
preparation for the Smarter Balanced assessment
Applying the constructed-response rubric to student’s own responses

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Independent Reading: in-class and nightly assignments.
2. Smarter Balanced online practice test responses.
3. “Grade 7, Lesson 10: Analyze Texts Across Genres,” English Language Arts Common Core
Performance Coach.
4. Performance Coach Assessment: Students will take the “Strand 2” assessment in English
Language Arts Common Core Performance Coach.
5. Student participation within collaborative groups.
Resources
Core
 Smarter Balanced online practice tests
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Smarter Balanced online practice tests
“Grade 7, Lesson 10: Analyze Texts Across Genres.” English Language Arts Common
Core Performance Coach. Chicago: Triumph Learning, 2015. Print.
“Grade 7, Strand 2 Assessment.” English Language Arts Common Core Performance
Coach. Chicago: Triumph Learning, 2015. Print.

Supplemental
 N/A
Time Allotment
 Approximately four weeks
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UNIT 7A
Growing Perspective: Exploring Genres
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RL.7.5

Analyze how a drama’s or poem’s from or structure (e.g.,
soliloquy, sonnet) contributes to its meaning.

Unit Essential Questions





What is the role of conflict in shaping a story text?
How does point of view affect the meaning of a story text?
How does genre impact the meaning of a story text?
How can obstacles impact growth and change in a person, and how can obstacles be
overcome?

Scope and Sequence





Completing Writer’s Notebook entries
Reading, annotating, and discussing dramatic, novel, and autobiography excerpts,
focusing on how conflict shapes a text and on how point of view affects meaning
Analyzing how obstacles can be overcome despite physical and mental challenges
Demonstrating command of language conventions in both writing and speaking

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Writer’s Notebook: Students’ writing samples should be located in their Writer’s Notebooks,
and should be used to identify individual teaching points for conferring and as a record of
student growth over the course of the unit.

Grade 7 Integrated Literacy

42

2. Student participation within collaborative groups.
Summative Assessments:
1. Each student will respond in a written paragraph response to one of the essential questions of
the unit. A common rubric will be used to assess the writing, and grades will be factored into
the trimester grade in a manner common to all grade 7 Integrated Literacy teachers at both
middle schools.
Resources
Core
 Gibson, William. The Miracle Worker. New York: Scribner. 2008. Print.
 The Miracle Worker. Dir. Arthur Penn. Playfilm, 1962. Film.
Supplemental
 Keller, Helen. The Story of My Life selections. Print.
 Miller, Sarah Elizabeth. Miss Spitfire: Reaching Helen Keller excerpts. Print.
Time Allotment
 Approximately three weeks
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UNIT 7B
Exploring Perspective: Complexity in Fiction
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.7.1

Cite several pieces of textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from
the text.

CCS.ELA-Literacy.RL.7.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective
summary of the text.

CCS.ELA-Literacy.RL.7.3

Analyze how particular elements of a story or drama interact
(e.g., how setting shapes the characters or plot).

CCS.ELA-Literacy.RL.7.6

Analyze how an author develops and contrasts the points of
view of different characters or narrators in a text.

CCS.ELA-Literacy.RL.7.10

By the end of the year, read and comprehend literature,
including stories, dramas, and poems, in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the
high end of the range.

Unit Essential Questions




What techniques does a writer use to explore and present multiple perspectives of a given
topic or theme?
How do multiple perspectives enhance the theme of a novel?
How do I arrive at a universal truth in a given fictional selection?

Scope and Sequence






Responding to reading selections in Reader’s Notebook
Reviewing the key elements of fiction
Describing the development of plot, character, and conflict within a work
Examining shifts in point of view over the course of the novel
Applying strategies for determining theme

Grade 7 Integrated Literacy

44

Assured Assessments
Student performance on the following assessments will be included in the Trimester 3 report
card.
Formative Assessments:
1. Independent Reading: in-class and nightly assignments.
2. Reader’s Notebook: Students will complete written responses and select important passages
and key vocabulary. They will share their work with partners and/or in collaborative groups.
Completion of notebook work will occur in school and/or as assigned homework. Notebooks
will be assessed for completion of thoughtful, text-based responses. A common rubric will be
used to assess the notebook, and grades will be factored into the trimester grade in a manner
common to all grade 7 Integrated Literacy teachers at both middle schools.
3. Reading Skills Assessment: Students will apply unit skills as they read and respond to the
text, answering a variety of selected-response and constructed-response questions.
4. Student participation within collaborative groups, including informal partner presentation
rehearsals.
Summative Assessments:
1. Each student will respond in a written paragraph response to one of the essential questions of
the unit. A common rubric will be used to assess the writing, and grades will be factored into
the trimester grade in a manner common to all grade 7 Integrated Literacy teachers at both
middle schools.
Resources
Core
 TBD 2018-19
Supplemental
 N/A
Time Allotment
 Approximately five weeks
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