TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT

Regular Meeting – Tuesday, October 30, 2018, 7:00 p.m.
THS Auditorium*
AGENDA
I.
II.

III.

IV.
V.

CALL TO ORDER
PRELIMINARY BUSINESS
A. Pledge of Allegiance
B. Recognition/First Selectman’s Golf Classic Committee Presentation of Funds to:
THSGEMB, ACE Foundation, Lacrosse, Baseball, Football, and Hockey –
Hon. Vicki Tesoro
C. Recognition: Hillcrest Middle School Selected as Connecticut Association of
Schools (CAS) Middle School of the Year for 2018-2019 – Mr. John Sieller, CAS
D. Correspondence
E. Public Comments
F. Board Chairman Report
G. Superintendent Report
H. Student Board Representatives Report
REPORTS/ACTION ITEMS
A. Approval/THS Model United Nations (U.N.) Club Trip to Philadelphia,
Pennsylvania – Mr. Jack LaBarca
B. Approval/Permanent Single Agreement (ED-099) to Participate in the Child
Nutrition Programs – Mrs. Betty Sinko, Mr. O’Keefe
C. Approval/Capital Improvement Plan Revision – Mr. Deming, Dr. Cialfi
D. Approval/Minutes, Regular Meeting 10/9/2018
E. Personnel – Dr. Cialfi
F. Curriculum Committee Report – Mrs. Petitti
Approval/Curriculum Guides – Dr. Budd
1. Honors Mythology Curriculum Guide
2. Advanced Placement Biology Curriculum Guide
3. Advanced Placement / Early College Experience European History
Curriculum Guide

RECEIVE AND FILE
A. Negotiations – Dr. McGrath
OTHER

*Please note change in venue.

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Report to the Board of Education
Regular Meeting - October 30, 2018

Agenda Item II-B

Hon. Vicki A. Tesoro

Recognition: First Selectman’s Golf Classic Presentation
Proceeds from the First Selectman’s Golf Classic will
benefit the several student organizations listed below. The
students and their advisors bring pride, honor, and
distinction to the Trumbull community year after year.
These organizations provide extraordinary opportunities
outside of the classroom for students to excel, whether
through athletic pursuits or academic team activities.
•
•
•
•
•
•

Academic Challenge for Excellence (ACE)
Foundation
Trumbull High School Golden Eagle Marching
Band
PowerPlay Club—Hockey
Laxmen’s Club—Boys and Girls Lacrosse
Touchdown Club—Football
Diamond Club—Baseball and Softball

First Selectman Vicki A. Tesoro will present a check to a
representative of each organization.

Recommendation:

Recognize
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Mr. John Sieller,
Connecticut Association of Boards of
Education

Recognition/Hillcrest Middle School Selected as Connecticut
Association of Schools (CAS) Middle School of the Year for
2018-2019
Hillcrest Middle School was named the 2018-2019
Connecticut Association of Schools’ School of the
Year. The Associations evaluates the school’s
instruction, curriculum, collaboration, culture and
climate, professional learning culture,
communication and assessment.
“The CAS visiting committee was thoroughly
impressed with what the students, faculty/staff
administration and supportive parents have created
here at Hillcrest,” Principal Stafford W. Thomas Jr.
reported in a statement posted on the school’s
website.
The school of the year awards are presented to one
elementary school and one middle school each year
that “deserve recognition for exemplary programs
and practices that successfully meet the needs of2lst
century learners,” according to the organization’s
website.
Other factors the evaluation committee took into
consideration were Smarter Balanced (SB)
Assessment results, afterschool programs and
innovative teaching strategies, according to the
statement. Parents and students will learn more about
the award at the beginning of the 2018-2019 school
year.

Recommendation:

Recognize and commend.

THE CONNECTICUT ASSOCIATION OF SCHOOLS
May 7, 2018

EXECUTIVE DIRECTOR:
Dr KarissaL,Niehoff
OFFICERS:
President

Mr. Stafford Thomas, Principal
Hillcrest Middle School
530 Daniels Farm Road
Trumbull, Connecticut 06611
Dear Stafford,

Dr. RoseAxine ODrien Vc~tek, Principal
ivyDrive School Bristol

President-Elect
Donna Hayward, Prkidpal
Haddam-Kiliingworei High School

Association of Schools has selected Hillcrest Middle School as the CAS Middle School of the
Year for 2018-2019. Hillcrest Middle School is clearly an exemplary school in many ways, and
this honor and distinction have been well earned by the entire middle school community.

Vice President (High)
AndreHauser, Principal
Watertord H~h School

The Awards Committee was duly impressed with the outstanding work going on at
Hillcrest Middle School. The warm and inviting welcome and sense of safety are evidence of

Vice President (Middle)

Richard Definger, Principal
Amity Reg h~ddla School Bethany
Vice Presldent(Eiementary)

VictoriaReed,Principai
Highland School, Wallingford
Secretary-Treasurer
Dr Beth Smith. Hea~aster
Shelt~i H~h School

.

a well-established positive culture and climate. Your implementation of SOARR insures that
all members of the Hillcrest community are committed to the ideals of safety, ownership,
attitude, respect, and responsibility. Students are well connected to at least one, if not more,
adult at Hillcrest. This is a strong indicator that the Hillcrest staff understand the importance
of social and emotional well-being for middle school age children; commendable and
admirable.
We were continually impressed with each group we met as they complimented the
leadership and shared-vision of Hillcrest Middle School. Students spoke proudly of their

NauonaiAssoda~on ofSecondary
School rinupas

• NewEngiandAssooaton of Schools
and Colleges

Hillcrest Middle School. Leadership is shared and encouraged as teachers felt supported with
autonomy to make decisions. When asked to describe their school, teacher responses were

Associa6on (or Middie Level Education

team effort, trust supportive administrative response to our needs, great kids and families,

-

-

National Association of Elementary
School Principals
-New England Leagueof

Middle Schools
-

.

teachers’ availability and flexibility for extra help or conversation in the classroom and beyond
their school work hours. The show of support by the community and the parental knowledge
about school programs was notable. The strong parent group has become partners with your
staff in the education of their children, and they are truly invested in helping to support

AFFILIATED WITH:

-

Congratulations! The Middle Level Honors and Awards Committee of the Connecticut

National Federation of Slate H~h School
Associations

and a feeling that everything is possible.
You are absolutely a model of what a progressive middle school should be! The
Connecticut Association of Schools is appreciative of your efforts through the application
process and visitation. We are proud to be represented by you as the CAS Middle School of
the Year for 2018-2019.
Sincerely,

30 Really Drive
Cheshire, CT 06410
Phone: (203)250-1111
FP~ (203)250-1345
vnAvcasoac.org

Serving schools
and

their leaders

fDanna

Schdke

Assistant Executive Director
Middle Level Division

CC:

Dr. Gary Cialfi, Superintendent
Visiting Committee
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Mr. LaBarca
Approval/THS Model United Nations (U.N.) Trip to
Philadelphia, Pennsylvania
The proposed trip is for members of the Trumbull High
School Model U.N. to participate in the United Nations
Conference hosted by UPenn held at Philadelphia
Marriott in Philadelphia, Pennsylvania.
In accordance with Board Policy, field trips requiring
students to miss two or more consecutive days of school
must be approved by the Board of Education. Students
participating in this trip will leave on Thursday,
January 31, 2019 and retum on Sunday, February 3, 2019
requiring two days of missed school.
Mr. LaBarca will be present this evening to review the
benefits of the Conference and to answer any questions
the Board may have.

Administrative Recommendation:

Approve trip to the Model United Nations Conference
Hosted by UPenn at Philadelphia Marriott in
Philadelphia, Pennsylvania as presented.

IICA

RECEIVED
OCT 1 ~ 2018
I.

2.
3.

Field Trips

APPENDIXA
TRUMBULL PUBLIC SCHOOLS
FIELD TRIP REQUEST

FORWAI3,I? i~~~?JtTHE PRINCIPAL’S APPROVED REQUEST TO THE OFFICE OF THE
ASSISTA1*f~UPERINTENDENT AT LEAST THREE (3) WEEKS PRIOR TO DATE OF TRIP FOR DAY
TRIPS, AT LEAST NINETY (90) DAYS PRIOR FOR OVERNIGHT TRIPS AND TRIPS TO CANADA,
AND AT LEAST SIX (6) MONTHS PRIOR FOR TRIPS TO FOREIGN COUNTRIES.
IF SCHOOL OR COACH BUSES ARE INVOLVED THE APPROVED REQUEST WILL BE FORWARDED
TO THE TRANSPORTATION DEPARTMENT.
CONFIRMATION WILL BE FORWARD D FOLLOWING APPROVAL.

Date Submitted 9/12/18
Submitted By_Jack LaBarca_ Trip Date 1/31/19—2/3 19
SchooL THS
Group_THS MODEL UN CLUB
Destination ILMUNC
Address(Directions)
Marriott Downtown. Philadelphia, PA
Time: Leave School 7am 1/31/19
Leave Destination 2pm 2/3/19
Arrive Destination II am 1/31/19
Arrive At School 6pm 2/3/19
Itinerary Thursday 1/31/19 to Sunday 2/3/19

How will this activity enhance student learning and integrate curricular goals?
Students will engage in debates on world issues in an academic world renowned model United Nations
conference.
Number of Students 15
Grade Level
Teacher(s)
Jack LaBarca/ Andrea Kremzar
Substitute Required? Yes

X

No

El

Number of Adults

Nurse Notified

$5

2

Date io(’i~g

‘~L

Initials
Parents Driving
(parents must sign parent driver form)

Transportation: School Buses Coaches X
To be arranged by: Transportation Office
Any Special Consideration:

9-12

El

School Office

El

Costs:
Amount
To Be Paid By
Transportation: _____Coach Bus- $100 _per student_________________________ Grants/ Parents/ Fundraising
Other Registration/ Lodging $370 per student
Grants/ Parents/ Fundraising
____________________________

L

Principal’s Approval
Assistant Superintendent

~

Date
Date

‘

~

I e.

This section to be completed by Transportation Department. Confirmation will be forwarded.
The trip schedule will be as follows:
Leave School_________ Arrive Destination_________ Leave Destination_________ Arrive School_________
Number of Vehicles___________ Cost per Vehicle___________ Total Cost___________

Supervisor of Transportation
Revised 3/15/07

Date
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Agenda Item Ill-B

Mr. O’Keefe
Mrs. Sinko

Approval/Permanent Single Mreement (ED-099) to
Partici ate in the Child Nutrition Pro rams
The United States Department of Agriculture
(USDA) Requires state agencies (SA) to provide
each school food authority (SFA) with a single
Permanent Agreement (Agreement) when the SA
administers any combination of the USDA Child
Nutrition Programs (CNPs). Under the advisement
of the USDA, the Connecticut State Department of
Education (CSDE) has revised the CNP Permanent
Agreement, to include all programs currently
available to SFAs, which include the:
• National School Lunch Program (NSLP);
• School Breakfast Program (SBP);
• Afterschool Snack Program (ASP) of the NSLP;
• Special Milk Program (SMP);
• Seamless Summer Option (SSO) of the NSLP;
• Food Distribution Program (FDP);
• Summer Food Service Program (SFSP); and
• Child and Adult Care Food Program (CACFP).
The new Agreement is more robust in its language to
outline the responsibilities of both the CSDE and the
SFA as they pertain to each CNP. As the previous
version of this form is now obsolete, all SFAs that
wish to continue their sponsorship of the CNPs must
enter into a new Agreement with the CSDE.
The Agreement must be completed, signed, scanned
and emailed to CNPermanentAgrcement ct.gov by
November 15 2018.
This New Agreement will supersede all previous
Agreements with the Connecticut State Department
of Education (CSDE) as well as the last Authorized
Signature Change form that is on file with the
CSDE.

Administrative Recommendation:

Approve the Permanent Single Agreement (ED-099)
to Participate in the Child Nutrition Programs.

ED-099 Revision 1/18
7 CFR Part 210
7CFRPart215

Connecticut State Department of Education
Bureau of Health]Nutrition, Family Services and Adult Education
450 Columbus Boulevard, Suite 504
Hartford, CT 06103-1841

7 CFR Part 220
7 CFR Part 225
7CFRPart226
7CFRPart245
7 CFR Part 250

AGREEMENT FOR CHILD NUTRITION PROGRAMS

14400, 144A1C

Child Nutrition Program Sponsor Agreement Number

Trumbull School Lunch, Trumbull Board of Education Head Start
Sponsor Name (‘Town, City, Board ofEducation, School, Organization, or Corporation,)

6254 Main Street, Trumbull, CT 06611
Street Address, City, State, Zip Code

For State Use Only
Type of Agency
Education Institution

D
D
D
D
D
D

Government Agency
For-profit Organization
Indian Tribe
Military Installation
Private Nonprofit Organization
Other

This Permanent Single Agreement (Agreement) represents the United States Department of Agriculture’s
(USDA) requirement for state agencies to provide each school food authority (SFA) with a single
Agreement when a state agency administers any combination of the USDA Child Nutrition Programs
(CNP5). This Agreement replaces all previous Agreements with the Connecticut State Department of
Education (CSDE) for each CNP indicated on page 2.
This Agreement shall be effective commencing on the approval date indicated on page 2 and remain in
effect unless tenninated as provided herein.
By signing this Agreement (page 15), the sponsor agrees to comply with the requirements for any CNP in
which it is approved to participate.
The sponsor must comply with all requirements included in documents submitted as part of each CNP
application, in addition to the requirements of this Agreement.
This is not an application to participate in a CNP.

Pagel ofl5

ED-099 Agreement for Child Nutrition Programs
PROGRAM PARTICIPATION

Check all CNPs that apply.
~ School Nutrition Programs (SNP)
Type of Organization Entity (Check One):
~ Public School
H Charter School

H

H

Private School

Camp

fl

Residential Child Care Institution

~ Other:

__________________________________

For State Use Only
Date
Approved

CNP

Signature

~ National School Lunch Program (NSLP)
~ School Breakfast Program (SBP)

H

Afterschool Snack Program (ASP)

H

Special Milk Program (SMP)

H

Seamless Summer Option (SSO)

Child

and

Adult

Care Food Program

(CACFP)

Type (Check One):
~ Independent Center

Q

Sponsor of Affiliated Sites

H

H

Sponsor of Affiliated and Unaffiliated Sites

Agreement

Sponsor of Unaffiliated Sites

For State Use Only
Date
Approved

CNP

H

Signature

Adult Day Care (ADC)

~ Child Care Center (CCC)

H

• H

Day Care Homes (DCH)

Summer

SFSP

H

H

Food

Service Program

(SFSP)

Code (Check One):

School Food Authority
Private Nonprofit

~ National Youth Sports Program
H Unit of Government

Residential Camp
Non-residential Summer Camp

For State Use Only
Date Approved

CNP

H

H
H

Signature

Summer Food Service Program (SFSP)

~ Food Distribution Program (FDP)
For State Use Only
CNP

Date Approved

Signature

~ Food Distribution Program (FDP)

WBSCM
4005262

*

Web-based Supply Chain Management
Page 2 of 15

*

Business Partner ID

ED-099 Agreement for Child Nutrition Programs
DEFINITIONS
Child Nutrition Programs (CNP): Federally funded nutrition programs administered by the USDA
according to the National School Lunch Act, as amended (60 Stat. 230, 42-USC 1751), and the Child
Nutrition Act of 1966, as amended (80 Stat. 885, 42-USC 1771) and subject to all present and subsequent
regulations issued pursuant to said statutes. Specifically, for the purpose of this Agreement, Child
Nutrition Programs include the National School Lunch Program (NSLP), School Breakfast Program
(SBP), Special Milk Program (SMP), Aflerschool Snack Program (ASP), Seamless Summer Option
(SSO) of the NSLP, Food Distribution Program (FDP), Child and Adult Care Food Program (CACFP),
and Summer Food Service Program (SFSP), herein referred to as CNPs.
Federal Assistance: Any funding, property, or aid that is provided to a state agency, sponsor, SFA,
institution, or recipient agency for the purpose of providing CNP benefits or services to eligible
participants.
Institution: A sponsoring organization, child care center, at-risk afterschool care center, outside-schoolhours care center, emergency shelter, or adult day care center that enters into an Agreement with the state
agency to assume final administrative and financial responsibility for CNP operations as defined in 7 CFR
Part 226.
Recipient Agency (RA): Agencies or organizations that receive donated foods under 7 CFR Part 250,
Food Distribution Program.
School: An educational unit as defined in 7 CFR parts 210, 215 and 220.
School Food Authority (SFA): The legal governing body that is responsible for the administration of one
or more schools; and has the legal authority to enter into an Agreement with the state agency to operate
CNPs.
Sponsor: A public, private nonprofit, or for-profit organization that is approved to operate a CNP as
defined in 7 CFR parts 210, 215, 220, 225, 226, 240, and 250. The SFA, recipient agency, institution, or
organization that is party to this contract.
State Agency: The state educational agency approved by the USDA to administer CNPs within the state
as defined in 7 CFR Part 210, 215, 220, 225, 226, 240, and 250. For the purposes of this Agreement, the
state agency is the CSDE.
Hereinafter, the institution, recipient agency, or SFA shall be refentd to as Sponsor.

RESPONSIBILITIES
The CSDE agrees to reimburse or make advance payments in such amounts as are authorized by federal
regulations to the Sponsor in connection with the CNP providing milk, breakfasts, lunches, suppers, or
supplemental food to those eligible in accordance with any of the following regulations that are applicable
to the chosen CNPs: National School Lunch Program Regulations (7 CFR Part 210), Special Milk
Program Regulations (7 CFR Part 215), School Breakfast Program Regulations (7 CFR Part 220),
Summer Food Service Program Regulations (7 CFR Part 225), Child and Adult Care Food Program
Regulations (7 CFR Part 226), Determining Eligibility for Free and Reduced-price Meals and Free Milk
in Schools (7 CFR Part 245), and Food Distribution Program Regulations (7 CFR Part 250), any
amendments thereto. The CSDE shall reimburse or make advance payments to the Sponsor conditional
Page 3 oflS

ED-099 Agreement for Child Nutrition Programs
upon the receipt of federal funding for the purposes described above, and the continuing eligibility of the
Sponsor for the federal funds. The CSDE agrees to make payments, where applicable, in accordance with
7 CFR Part 240 (Cash in Lieu of Donated Foods), and any amendments thereto, and/or to donate foods to
the Sponsor in accordance with 7 CFR Part 250 (FDP).
The Sponsor agrees to accept federal funds and/or donated foods for the operation of CNPs as agreed to
herein in accordance with all applicable CNP regulations and any amendments thereto, and to comply with all
the provisions thereof, and with all Connecticut statutes, administrative rules, policy manuals, memoranda,
guidance, and instructions and any instruction or procedures issued by the USDA or the CSDE in connection
therewith. The Sponsor further agrees to administer CNPs funded under this Agreement in accordance with
provisions of 2 CFR Part 200 with fUrther clarification issued in 2 CFR Parts 400, 415, 416, et al. (79 FR
75981), as applicable.
This Agreement shall be effective commencing on the date specified on page 2 by the individual CSDE
program manager’s approval and remain in effect unless terminated as provided herein. The Sponsor shall
notify the CSDE whenever significant changes occur in their CNP operations.
The CSDE may terminate the Sponsor’s participation in any CNP covered in this Agreement in accordance
with the grant close-out procedures found in 2 CFR Parts 200.343, as applicable. If the CSDE terminates the
Sponsor’s participation in any CNP, the CSDE’s action may also result in the termination of the Sponsor’s
participation in all CNPs.
Either party hereto may, by giving at least 30 days’ written notice for NSLP, SBP, SMP, ASP, SFSP, and
CACFP, terminate this Agreement. Upon termination or expiration of this Agreement, as provided herein, the
CSDE shall make no further disbursement of funds paid to the Sponsor in accordance with this Agreement,
except to reimburse the eligible Sponsor in connection with breakfasts, lunches, suppers, snacks, or milk
served on or prior to the termination or expiration date of this Agreement. The obligations of the CSDE under
the above-cited regulations shall continue until the requirements thereof have been fully performed.
Either party hereto may, by giving at least 60 days’ written notice for FDP, terminate this Agreement. Upon
receipt of evidence that the terms and conditions of the agreement have not been fUlly complied with by the
RA, the FDP may terminate this agreement immediately by notice in writing to the RA. Subject to such notice
of termination or cancellation, the RA agrees to comply with the instruction of the FDP either to distribute or
re-donate all remaining inventories of USDA Foods in accordance with the provision of this agreement.
No termination or expiration of this Agreement shall affect the obligation of the Sponsor to maintain and
retain records as specified herein and to make such records available for audit or investigation. Such records
shall be retained for a period of three years after the date of the final claim for reimbursement in the fiscal year
to which they pertain; unless audit or review findings have not been resolved, in which case the records shall
be retained beyond the three-year period as long as required for resolution of the issues raised by the audit or
review.
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USDA ASSURANCE OF CIVIL RIGHTS COMPLIANCE
The Sponsor hereby agrees that it will comply with:
•
•
•
•
•
•
•
•
•

•

Title VI of the Civil Rights Act of 1964 (42 U.S.C. 2000d et seq.);
Title IX of the Education Amendments of 1972 (20 U.S.C. 1681 et seq.);
Section 504 of the Rehabilitation Act of 1973 (29 U.S.C. 794);
Age Discrimination Act of 1975 (42 U.S.C. 6101 et seq.);
Title II and Title III of the Americans with Disabilities Act (ADA) of 1990 as amended by the
ADA Amendment Act of 2008 (42 U.S.C. 12131-12189);
Executive Order 13166, “Improving Access to Services for Persons with Limited English
Proficiency” (August 11, 2000);
All provisions required by the implementing regulations of the Department of Agriculture
(USDA) (7 CFR Part 15 et seq.);
Department of Justice Enforcement Guidelines (28 CFR Parts 35, 42 and 50.3);
Food and Nutrition Service (FNS) directives and guidelines to the effect that, no person shall, on
the grounds of race, color, national origin, sex, age, or disability, be excluded from participation
in, be denied the benefits of, or otherwise be subject to discrimination under any program or
activity for which the CNP applicant receives Federal financial assistance from USDA; and hereby
gives assurance that it will immediately take measures necessary to effectuate this Agreement; and
the USDA nondiscrimination statement that in accordance with Federal civil rights law and USDA
civil rights regulations and policies, the USDA, its Agencies, offices, and employees, and
institutions participating in or administering USDA programs are prohibited from discriminating
based on race, color, national origin, religion, sex, gender identity (including gender expression),
sexual orientation, disability, age, marital status, family/parental status, income derived from a
public assistance program, political beliefs, or reprisal or retaliation for prior civil rights activity,
in any program or activity conducted or funded by USDA (not all bases apply to all programs).

This assurance is given in consideration of and for the purpose of obtaining any and all Federal financial
assistance, grants, and loans of Federal funds, reimbursable expenditures, grant, or donation of Federal
property and interest in property, the detail of Federal personnel, the sale and lease of, and the permission
to use Federal property or interest in such property or the fumishing of services without consideration or
at a nominal consideration, or at a consideration that is reduced for the purpose of assisting the recipient,
or in recognition of the public interest to be served by such sale, lease, or furnishing of services to the
recipient, or any improvements made with Federal financial assistance extended to the CNP applicant by
USDA. This includes any Federal agreement, arrangement or other contract that has as one of its
purposes the provision of cash assistance for the purchase of food, and cash assistance for purchase or
rental of food service equipment or any other financial assistance extended in reliance on the
representations and agreements made in this assurance.
By accepting this assurance, the Sponsor agrees to compile data, maintain records, and submit records and
reports as required, to permit effective enforcement of nondiscrimination laws and pentit authorized
USDA personnel during hours of program operation to review and copy such records, books, and
accounts, access such facilities and interview such personnel as needed to ascertain compliance with the
nondiscrimination laws. If there are any violations of this assurance, the USDA FNS, shall have the right
to seek judicial enforcement of this assurance. This assurance is binding on the Sponsor, its successors,
transferees and assignees as long as it receives assistance or retains possession of any assistance from
USDA. The person or persons whose signatures appear below are authorized to sign this assurance on
behalf of the Sponsor.
PageS oflS
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EQUAL EMPLOYMENT OPPORTUNITY CLAUSE
The Sponsor further agrees to comply with the anti-discrimination statutes of the State of Connecticut.
Connecticut General Statutes 4a-60 and 4a-60a as amended mandates that the Sponsor agrees and
warrants that in the perfonnance of this contract that he/or she will not discriminate or pennit
discrimination against any person or group of persons on the grounds of race, color, religious creed, age,
marital status, national origin, ancestry, sex, gender identity or expression, intellectual disability, mental
disability or physical disability, including, but not limited to, blindness, unless it is shown by such
contractor that such disability prevents performance of the work involved, in any manner prohibited by
the laws of the United States or of the state of Connecticut. If the contract is for a public works project,
municipal public works contract or contract for a quasi-public agency project, the contractor agrees and
warrants that he or she will make good faith efforts to employ minority business enterprises as
subcontractors and suppliers of materials on such public works or quasi-public agency project. The
contractor further agrees to provide the Commission on Human Rights and Opportunities with such
information requested by the commission, and permit access to pertinent books, records and accounts,
concerning the employment practices and procedures of the contractor as relate to the provisions of this
section and section 46a-56. For the purpose of this section, “minority business enterprise” means any
small contractor or supplier of materials fifty-one per cent or more of the capital stock, if any, or assets of
which is owned by a person or persons: (1) Who are active in the daily affairs of the enterprise, (2) who
have the power to direct the management and policies of the enterprise, and (3) who are members of a
minority, as such term is defined in subsection (a) of section 32-9n.
This contract is subject to the Provisions of Executive Orders Number 3 and 17 promulgated on June 16,
1971, and February 15, 1973, respectively. As such, this contract may be canceled, terminated or
suspended by the contracting agency or the State Labor Commission for violation of or noncompliance
with said Executive Orders, or any state or federal law concerning nondiscrimination notwithstanding that
the Labor Commission is not a party to this contract. The parties to this contract, as part of the
consideration hereof, agree that Executive Orders No. 3 and 17 are incorporated herein by reference and
made a part hereof The parties agree to abide by the said Executive Orders and agree that the contracting
agency and the State Labor Commission shall have joint and overall continuing jurisdiction with respect
to performance of this contract and the requirements of the above referenced Executive Orders.
The Sponsor agrees to save harmless the Connecticut State Board of Education from financial loss and
expense, including legal fees and costs, if any, arising out of any breach of the duties, in whole or part,
described above.

PROTECTION OF THE RIGHTS AND PRIVACY OF PARENTS AND
STUDENTS CLAUSE
Pursuant to 88 Stat. 571. 20 USC 1232 (g), Public Law 93-380, Education Amendments of 1974, the
Sponsor shall agree and warrant to:
1. pennit the parents or legal guardians of children eligible to participate in the named CNPs to
inspect and review any and all official records, files and data directly related to their children;
2. provide an opportunity for a hearing to challenge the content of their child’s records, to insure that
the records are not inaccurate, misleading or otherwise in violation of the privacy or other rights of
the children or their parents; and
3. establish and adhere to the policy of not permitting the release of children’s personally identifiable
records or files (or personal information contained therein) without the consent of their parents or
legal guardians to any individual, agency, or organizations, except the following:
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a. other school officials who have legitimate educational interests;
b. officials of state health or state education programs;
c. officials of other schools or school systems in which the student intends to enroll, upon the
condition that the child’s parents or legal guardians be notified of the transfer, receive a
copy, if desired, and have an opportunity for a hearing to challenge the content of the
record;
d. officials of federal, state or local means tested nutrition programs with eligibility standards
comparable to the NSLP; and
e. an administrative head of an education agency, or state educational authorities in
connection with an audit and evaluation of Federally supported education programs, or in
connection with the enforcement of the Federal legal requirements that relate to such
programs provided that, except when a collection of personally identifiable data is
specifically authorized by Federal law, any data collected by such officials with respect to
individual students shall not include infonnation (including social security numbers) that
would permit the personal identification of such students or their parents after the data so
obtained has been collected.
The Sponsor hereby agrees that nondiscrimination policy procedures in accordance with applicable
regulations for the named CNPs will be established and implemented as appropriate.
REQUIREMENTS FOR SPONSOR PARTICIPATION IN NSLP, SBP, AND SMP
This section applies only ~f an approval date for the NSLP, SBP, or SMF has been entered on page 2 and
it has been signed by the CSDE.
The Sponsor and participating schools under its jurisdiction shall comply with all provisions of 7 CFR
parts 210, 215, 220, and 245, and all requirements developed pursuant to and imposed by these
regulations that incorporate the Sponsor Application for Participation and Free and Reduced-price
Policy Statement, as well as applicable provisions of 2 CFR Parts 400, 415, 416, et.al, and all applicable
requirements of the Connecticut General Statutes relating to CNPs, USDA guidance, and CSDE
Operational Memoranda, hereby incorporated by reference.
The Sponsor further agrees to the following specific provisions, as applicable.
1. Maintain a nonprofit school food service and/or a nonprofit milk service and observe the
requirements for and limitations on the use of nonprofit school food service revenues set forth in 7
CFR 210.14 and 7 CFR 220.7(e)(1), and the limitations on any competitive school food service as
set forth in 7 CFR sections 210.11 and 220.12.
2. Limit its net cash resources to an amount that does not exceed three months’ average expenditures
for its nonprofit school food service or such other amount as may be approved in accordance with
7 CFR sections 210.19 (a), 220.7 (e)(1), and 220.130).
3. Maintain a financial management system as prescribed in 7 CFR sections 210.14(c), 220.130),
and 215.7(d)(6):
4. Comply with the requirements of the USDA regulations regarding financial management (2 CFR
Part 200, subpart D and USDA implementing regulations 2 CFR part 400 and part 415).
5. Serve meals and snacks that meet the minimum requirements prescribed in 7 CFR sections 210.10
and 220.8, during the applicable meal period.
6. For pricing programs, to price meals and snacks as a unit.
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7. Serve CNP meals, milk, and snacks free or at a reduced-price to all children who are determined
by the Sponsor to be eligible for such meals in accordance with the free and reduced price policy
statements approved under 7 CFR Part 245.
8. Claim reimbursement at the assigned rates only for reimbursable meals and snacks served to
eligible children in accordance with 7 CFR parts 210, 215.8, 215.10, and with the agreement. The
Sponsor authority official signing the claim shall be responsible for reviewing and analyzing meal
and milk counts to ensure accuracy, as specified in 7 CFR sections 210.8, 220.11, and 215.11.
Acknowledge that failure to submit accurate claims will result in the recovery of an overclaim and
may result in the withholding of payments, suspension or tenTlination of the program as specified
in 7 CFR 210.25. Acknowledge that if failure to submit accurate claims reflects embezzlement,
willful misapplication of funds, theft, or fraudulent activity, the penalties specified in 7 CFR
210.26 shall apply.
9. Count the number of free, reduced-price, and paid reimbursable CNP meals at the point of service,
as approved by the CSDE.
10. Submit claims for reimbursement in accordance with 7 CFR sections 210.8, 220.11, 215,10, and
procedures established by CSDE.
11. Comply with USDA requirements regarding nondiscrimination (7 CFR parts 15, 1 5a, 1 Sb and
FNS-l 13).
12. Make no discrimination against any child because of his or her eligibility for free or reduced-price
meals, milk, or supplements (snacks) in accordance with the Free and Reduced-price Policy
Statement.
13. Maintain, in the storage, preparation, and service of food and milk, proper sanitation and health
standards in confon~ance with all applicable state and local laws and regulations.
14. Maintain necessary facilities for storing, preparing, and serving food and/or milk.
15. Obtain for each school participating in the CNPs a minimum of two food safety inspections during
the school year, conducted by the state or local goverrnnental agency responsible for food safety
inspections, publicly post inspection results, and provide a copy of the inspection report to a
member of the public upon request.
16. Implement a food safety program meeting the requirements of 7 CFR 210.13 and 210.1 5(b)(5) at
each facility or part of a facility where food is stored, prepared, or served.
17. Upon request, make all accounts and records pertaining to CNPs available to the CSDE and
USDA FNS, for audit or review, at a reasonable time and place in accordance with 7 CFR sections
21 0.9(b)(l 7), 220.7(e)(1 3), and/or 21 5.7(d)(7). In accordance with 7 CFR 210.1 9(a)(4), the CSDE
shall promptly investigate complaints received or irregularities noted in connection with the
operation of the CNP, and shall take appropriate action to correct any irregularities. At the
discretion of the CSDE, the investigations shall be conducted on an announced or unannounced
basis.
18. Maintain files of currently approved and denied free and reduced-price applications and direct
certification documentation with the supporting documentation, as specified in and in accordance
with 7 CFR 245. If the applications and direct certification documentation are maintained at the
Sponsor level, they shall be readily retrievable by school or site.
19. Retain the individual applications for free milk and/or free and reduced-price lunches and
supplements (snacks) submitted by families for a period of three years after the end of the fiscal
year to which they pertain except that, if audit findings have not been resolved, the records shall
be retained beyond the three-year period and as long as required for the resolution of the issues
raised by the audit.
20. Observe the limitations on the use of CNP revenues set forth in 7 CFR sections 210.14a, 220.7
(e)(1), and 215.7 (d)(l) and the limitations on any competitive school food service as set forth in 7
CFR21O.llb.
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21. Establish a local weilness policy that includes goals for nutrition education and physical activity,
nutrition guidelines for all foods available on campus, guidelines for school meals not less
restrictive than 7 CFR sections 210.10 and 220.8, and an implementation plan.
22. Enter into an agreement to receive donated foods as required by 7 CFR 250. Accept and use, in as
large quantities as may be efficiently utilized in its nonprofit school food service, such foods as
may be offered as a donation by the CSDE.
23. Purchase, in as large quantities as may be efficiently utilized in its nonprofit school food service,
foods designated as plentiftil by CSDE.

NSLP AFTERSCHOOL SNACK PROGRAM (ASP)
This section applies only
signed by the CSDE.

~f an approval date for the ASP has been entered on page 2 and it has been

In conjunction with all provisions of the NSLP, the Sponsor agrees to the following requirements.
1. Claim reimbursement only for meals served in afterschool care programs that meet all of the
following criteria:
• The program must be operated by a school that is participating in the NSLP;
• The program must be sponsoring or operating an aflerschool care program for children
ages 3-18;
• The program must provide regularly scheduled educational or enrichment activities in an
organized, structured, and supervised environment; and
• The program must meet state or local licensing requirements and health and safety
standards.
2. Claim reimbursement only for snacks served to children who are not more than 18 years of age.
Individuals, regardless of age, who are determined to be mentally or physically disabled are
eligible to participate. If a child’s nineteenth birthday occurs during the school year,
reimbursement may be claimed for snacks served to that child during the remainder of the school
year;
3. Claim reimbursement for no more than one meal supplement per child per day. Sites located in
areas served by a school in which at least 50 percent of the enrolled children are eligible for free or
reduced-price meals may claim reimbursement at the free rate for snacks served to all children
eligible to participate in the ASP regardless of each child’s eligibility for free or reduced-price
meals. Sites in which less than 50 percent of the enrolled children are certified eligible for free or
reduced-price meals must claim reimbursement based on each child’s eligibility for free or
reduced-price meals.
4. Serve meal supplements that meet the minimum requirements prescribed in 7 CFR.210.
5. Price the meal supplement as a unit.
6. Serve meal supplements free or at a reduced-price to all children who are determined by the
Sponsor to be eligible for free or reduced-price school meals under 7 CFR Part 245 or choose to
offer a nonpricing program.
7. If charging for meals, the charge for a reduced-price meal supplement shall not exceed 15 cents, as
required by 7 CFR 210.9(c)(4).
8. Claim reimbursement at the assigned rates only for meal supplements served in accordance with
this agreement;
9. Review each ASP two times a year. The first review shall be made within the first four weeks of
ASP operation each school year. The second review must be completed during the remainder of
the time that the ASP is in operation.
Page 9 of 15

ED-099 Agreement for Child Nutrition Programs
10. Comply with all requirements of this part, except that claims for reimbursement need not be based
on “point-of-service” meal supplement counts, as required by 7 CFR 210.9(b)(9).
11. Sites that are site/area eligible must maintain documentation that the site is located in an area
served by a school in which at least 50 percent of the enrolled students are certified eligible for
free or reduced-price meals and maintain total meal counts for these sites.
12. Sites that are not site/area eligible must record daily snack counts by student eligibility category
and maintain documentation of free or reduced-price eligibility for all children for whom free or
reduced-price snacks are claimed.
13. Maintain documentation of each child’s attendance on a daily basis.
14. Maintain documentation of compliance with meal pattern requirements.

SEAMLESS SUMMER OPTION (550) OF THE NSLP
This section applies only
signed by the CSDE.

~f an approval date for the SSO has been entered on page 2 and it has been

The SSO combines features of the NSLP, SBP, and SFSP. The purpose of the SSO is to feed children in
low-income areas during the summer months, extended breaks of a year-round school schedule, or
unanticipated school closures. The 550 reduces paperwork and the administrative burden that is
nonnally associated with operating all three programs. To accomplish this, the above Sponsor requests an
exemption of significant portions of the SFSP federal regulations of 7 CFR Part 225. In lieu of the
exempt SFSP regulations, the Sponsor will follow applicable regulations in the NSLP and the SBP (7
CFR parts 210 and 220, respectively).
Required SFSP Provisions
SFSP regulatory provisions of 7 CFR, Part 225 that remain in force require that Sponsors comply with the
provisions below.
1. 7 CFR 225.6(d)(l): Serve meals in areas in which poor economic conditions exist, that are not
served by another.
2. 7 CFR 225.6(e)(l): To serve meals:
• from May through September for children on school vacation;
• at any time of the year, in the case of sponsors administering the SFSP under a continuous
school calendar system; or
• during the period from October through April, if it serves an area affected by an
unanticipated school closure due to a natural disaster, major building repairs, court orders
relating to school safety or other issues, labor-management disputes, or, when approved by
the CSDE, a similar cause.
3. 7 CFR 225.6(e)(4): Agree to serve meals at no cost (except camps);
4. 7 CFR 225.6(e)(7): Claim reimbursement only for approved meals served without charge to
children at approved sites, during approved meal service periods as required by 7 CFR Section
225.6(e)(7). This section prohibits permanent changes to the serving time of any meal unless
approved by CSDE;
5. 7 CFR 225.14(c)(1): Demonstrate financial and administrative capability to operate the SSO, and
accept final financial and administrative responsibility for the total program operations at all sites;
6. 7 CFR 225.l4(c)(2): Have not been seriously deficient in operating the SSO;
7. 7 CFR 225.l4(c)(3): Conduct a regularly scheduled food service for children from areas in which
poor economic conditions exist or qualifies for as a camp;
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8. 7 CFR 225.14(d)(2): Open the meal service to children in the community as well as the summer
school students, for meals served to children enrolled in summer school;
9. 7 CFR 225.16(b): Limit the number of meals that may be served, as specified in the regulations.
10. 7 CFR 225.16(d): Agree to indicate in an annual application that the meal pattern requirements
that will be followed, those indicated in 7 CFR 225.16 or those in 7 CFR Sections 210.10 and
220.8. Further, agrees to indicate if offer versus serve will be implemented, and if so, that the
implementation of offer versus serve will follow the corresponding requirements of the selected
meal pattern.
Exempted SFSP Provisions
To operate the SSO, the Sponsor requests an exemption from the following SFSP regulatory provisions of
7 CFR, Part 225:
1. 7 CFR 225.6: CSDE application approval, paragraphs (a), (b), (c), (d), (e), (f), and (h) except
paragraphs (d)(1), (el), (e)(4), and (e)(7); and
2. 7 CFR Sections 225.7 through 225.18:
• program monitoring and assistance;
• records and reports;
• program assistance to Sponsor;
• audits and management evaluations;
• corrective action procedures;
• appeal procedure;
• requirements for Sponsor participation, entire section except paragraphs (c)(1), (c)(2),
(c)(3), and (d)(2);
• management responsibilities of Sponsor;
• meal service requirements, entire section except paragraph (b);
• procurement standards; and
• miscellaneous administrative provisions.
NSLP and SBP Regulations
The CSDE recognizes that NSLP and SBP regulations may conflict with SFSP requirements. The CSDE
will provide technical assistance to sponsors to adapt requirements as necessary.

REQUIREMENTS FOR SPONSOR PARTICIPATION IN FOOD DISTRIBUTION
PROGRAM
This section applies only
signed by the CSDE.

~f an approval date for the FDP has been entered on page 2 and it has been

1. The Sponsor shall comply with all provisions of 7 CFR 250, and with other Federal regulations
referenced in this part, as well as USDA policy, instruction, and guidance, and CSDE Operational
Memoranda.
2. Prior to receiving USDA foods, the sponsor/RA shall enter into an agreement to receive donated
foods as required by 7 CFR 250.11(b).
3. The RA shall ensure compliance with all requirements relating to food safety and food recalls.
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REQUIREMENTS FOR SPONSOR PARTICIPATION IN THE CACFP
This section applies only
signed by the CSDE.

~f an approval date for the CACFP has been entered on page 2 and it has been

The Institution, as defined in 7 CFR 226.2, shall comply with all provisions of 7 CFR Part 226, and with
other Federal regulations referenced in this part, as well as USDA policy, instructions and guidance, and
CSDE Operational Memoranda, hereby incorporated by reference. The Institution further agrees to
accept final administrative and financial responsibility for management of a proper, efficient, and
effective nonprofit food service operation conducted principally for the benefit of enrolled participants.
No institution may contract out for management of the CACFP.
The Institution further agrees to the following specific provisions, as applicable.
1. Child or adult care centers must have federal, state, or local licensing or approval to provide day
care services to participants. Child or adult day care centers that are complying with applicable
procedures to renew licensing or approval may participate in the CACFP during the renewal
process, unless the CSDE has information that indicates that renewal will be denied. At-risk
afterschool care centers shall comply with licensing requirements set forth in 7 CFR 226.17a(d).
Each sponsored child or adult day care center must promptly inform the sponsoring organization
about any change in its licensing or approval status.
2. Except for for-profit centers, child and adult day care centers shall be public, or have tax exempt
status under the Internal Revenue Code of 1986.
3. Each child or adult day care center participating in the CACFP must serve one or more of the
following meal types: breakfast, lunch, supper, and snack. Reimbursement cannot be claimed for
more than two meals and one snack or one meal and two snacks provided daily to each participant.
At-risk afterschool care centers shall comply with limits on daily reimbursement set forth in 7
CFR 226.1 7a (k). Adult day care centers cannot claim CACFP reimbursement for meals claimed
under part C of title III of the Older Americans Act of 1965.
4. Each child or adult day care center participating in the CACFP shall claim only the meal types
specified in its approved application in accordance with the meal pattern requirements specified in
7 CFR 226.20. Menus and any other nutritional records required by the CSDE shall be maintained
to document compliance with such requirements.
5. For-profit child care centers cannot claim reimbursement for meals served to children in any
month in which less than 25 percent of the children in care (enrolled or licensed capacity,
whichever is less) were eligible for free and reduced-price meals or were Title XX beneficiaries.
However, children who only receive at-risk afterschool snacks and/or at-risk afterschool meals
cannot be included in this percentage.
6. For-profit adult day care centers cannot claim reimbursement for meals served to participants in
any month in which less than 25 percent of the enrolled participants were Title XIX or Title XX
beneficiaries.
7. Each child or adult day care center except for outside-school-hours care centers, at-risk afierschool
care centers, and emergency shelters shall collect and maintain documentation of the enrollment of
each participant, including infonnation used to determine eligibility for free and reduced-price
meals in accordance with 7 CFR 226.23(e)(l).
8. Each child or adult day care center must maintain daily records of attendance and time of service
meal counts by type (breakfast, lunch, supper, and snacks) served to enrolled participants, and to
adults perfonning labor necessary to the food service. At-risk after-school care centers must
maintain records as required by 7 CFR 226.17a(o).
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9. Each child or adult day care center must require key staff, as defined by the CSDE, to attend CACFP
training prior to the center’s participation in the CACFP, and at least amnially thereafter, on content
areas established by the CSDE.
10. Each institution shall comply with the recordkeeping requirements established in 7 CFR 226.10(d)
and if applicable, in 7 CFR 226.15(e). Failure to maintain such records shall be grounds for the
denial of reimbursement.
11. Each sponsoring organization must comply with all provisions of 7 CFR 226.15 and 7 CFR 226.16
and shall accept final administrative and financial responsibility for food service operations in all
child care and adult day care facilities under its jurisdiction.
12. As outlined in 7 CFR 226.6, each new and renewing institution must submit to the CSDE
infornrntion sufficient to document that it is:
• financially viable;
• administratively capable of operating the CACFP in accordance with this part; and
• has internal controls in effect to ensure accountability.
13. Failure to comply with established due dates and timelines for all application and renewal
information and monthly reimbursement claim filings may result in a lapse of claiming privileges
and/or tennination from CACFP participation.
14. The CSDE, USDA and other state or federal officials have the right to make announced or
unannounced reviews of the institution’s facilities and operations. Such reviews will be made
during the institution’s nonnal hours of child or adult care operations, and anyone conducting the
reviews must produce photo identification that demonstrates they are employees of one of these
entities.
15. Failure to maintain compliance with CACFP regulations 7 CFR 226 and other program
requirements may result in the Institution being declared seriously deficient in the operation of the
CACFP. Serious deficiencies that are not frilly and permanently corrected within the specified
time will result in the proposed termination and disqualification of the Institution and the
responsible principals and responsible individuals from future CACFP participation. Termination
from the CACFP will also result in the placement of the Institution and the responsible principals
and responsible individuals on the National Disqualified List (NDL). While on the NDL, the
Institution will not be able to participate in the CACFP as an institution or facility, and the
responsible principals and responsible individuals will not be able to serve as a principal in any
institution or facility or as a day care home provider in the CACFP. Institutions and individuals
remain on the NDL until USDA’s FNS, in consultation with the CSDE, determines that the serious
deficiencies have been corrected, or until seven years after their disqualification. However, if any
debt relating to the serious deficiencies has not been repaid, the Institution and individuals will
remain on the list until the debt has been repaid.
REQUIREMENTS FOR SPONSOR PARTICIPATION IN THE SFSP
This section applies only
signed by the CSDE.

~f an approval date for the SFSP has been entered on page 2,

and it has been

The Sponsor shall comply with all provisions of 7 CFR Part 225, and all requirements developed
pursuant to and imposed by these regulations that incorporate the Sponsor Application for
Participation by reference, as well as applicable provisions of 2 CFR Parts 400, 415, 416, et.al and
USDA and CSDE guidance, hereby incorporated by reference.
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The Sponsor ifirther agrees to the following specific provisions, as applicable:
1. To retain final financial and administrative responsibility for the SFSP.
2. To operate a nonprofit food service.
3. To serve meals that meet the requirements and provisions set forth in 7 CFR 225.6(e) during times
designated as meal service periods by the Sponsor, including.
• from May through September for children on school vacation;
• at any time of the year, in the case of sponsors administering the SFSP under a continuous
school calendar system; or
• during the period from October through April, if it serves an area affected by an
unanticipated school closure due to a natural disaster, major building repairs, court orders
relating to school safety or other issues, labor-management disputes, or, when approved by
the CSDE, a similar cause.
4. To serve the same meals to all children.
5. To serve meals without cost to all children, except that camps may charge for meals served to
children who are not served meals under the SFSP.
6. To issue a free meal policy statement in accordance with 7 CFR 225.6(c).
7. To meet the training requirement for its administrative and site personnel as required under 7 CFR
225.15(d)(l).
8. To claim reimbursement only for the types of meals specified in this Agreement or in each annual
update hereafter, and served without charge to children at approved sites during the approved meal
service period, except that camps, as defined in 7 CFR 225.l6(b)(l), shall claim reimbursement
only for the types of meals specified in the Agreement or in each annual update hereafter and
served without charge to children who meet the SFSP’s income standards. This Agreement and
each annual update hereafter shall specify the approved levels of meal service for the Sponsor’s
sites if such levels are required under 7 CFR 225.6(d)(2). No permanent changes may be made in
the serving time of any meal unless the changes are approved by the CSDE.
9. To submit claims for reimbursement in accordance with procedures established by the CSDE, and
those stated in 7 CFR 225.9. Claims for reimbursement will include meals counts at the site level.
10. In the storage, preparation, and service of food, to maintain proper sanitation and health standards
in confonnance with all applicable state and local laws and regulations.
11. To accept and use, in quantities that may be efficiently utilized in the SFSP, such foods as may be
offered under 7 CFR Part 250 (FDP).
12. To have access to facilities necessary for storing, preparing, and serving food.
13. To maintain a financial management system as prescribed by the CSDE.
14. Maintain on file documentation of site visits and reviews in accordance with 7 CFR 225.15(d)(2)
and (3).
15. Upon request, to make all SFSP accounts and records pertaining to the SFSP available to state,
federal, or other authorized officials for audit or administrative review, at a reasonable time and
place.
16. To maintain all SFSP records for a period of three years after the end of the fiscal year to which they
pertain, unless audit or investigative findings have not been resolved, in which case the records shall
be retained until all issues raised by the audit or investigation have been resolved.
17. To maintain children on site while meals are consumed as required by? CFR 225.6(e)(l5).
18. If seeking to operate in multiple states, to apply and enter into an agreement with each state
agency. To make records available to each state agency in the respective state to assure the state
agencies can complete their monitoring responsibilities.
19. To retain any funds remaining at the end of the SFSP year to use as start-up funds for the
subsequent program year or for improving the sponsor’s SFSP services in the subsequent SFSP
year. As a final option, and to minimize expense, use toward the operation of other CNPs.
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This Agreement constitutes the entire Agreement between the parties. No waive;~ consent, modffi cation,
or change of terms of this Agreement shall bind either party unless in writing and signed by both parties.
The Sponsor, by the signature ofits authorized representative, hereby acknowledges that he/she has read
this Agreement, understands it and agrees to be bound by its terms and conditions.
In order to effectuate the Programs of the National School Lunch Act, as amended (42 USC 1751) and the
Child Nutrition Act, as amended (42 Usc 1771), the Co~ecticut State Board of Education and
Trumbull Public Schools
(Name of Corporation, Board ofEducation, or Governing Body)

enter into this Agreement and are subject to all legal rights and duties as provided herein and in the
Attachments hereto, together with any amendments that shall become a part of this Agreement, as
evidenced by the signatures below.
This is to certify that on

October 30, 2018

,

as shown in the minutes of

Date

the individuals signing this agreement were authorized as noted.

Trumbull Board ofEducation
(Name of Corporation, Board of
Education, or Governing Body)

1. The person designated below is authorized to sign this agreement and to sign claims for
reimbursement.
Signature

Printed Name

Superintendent of Schools
Title (‘Superintendent ofSchools, Mayor, Selectman, President or
Chairperson of the Board, Pastor, or Commissioner)

Date

2. In the absence or incapacity of the first designated individual, the second person designated below is
authorized to sign claims for reimbursement.
Signature

Printed Name

Business Manager
Title (Assistant Superintendent, Business Official, Principal, Headmaster,
City or Town Manager, Executive Director, or Deputy Commissioner,)

Date

3. The signature below certifies the above action.
Signature

Printed Name

Secretary of the Board
Title (Secretamy of Corporation, Town Clerk, Secretaty of the Board)

Date

For State Use Oniy
CONNECTICUT STATE DEPARTMENT OF EDUCATION
Kathy Demsey

Signature ofAuthorized Representative

Printed Name ofAuthorized Representative

Chief Financial Officer

Title

Date
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TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT

Report to the Board of Education
Regular Meeting – October 30, 2018

Mr. Deming, Dr. Cialfi

Agenda Item – III-C

Approval/Capital Improvement Plan Revision
A “water retention pond” on Driftwood Lane,
adjacent to Madison Middle School, must be
addressed as a component of the 2019 Capital
Improvement Plan.
Madison Middle School drainage that runs
into the adjacent retention pond on Driftwood
Lane must be addressed. The pond has
overflowed, especially on September 25,
2018, causing flooding in the Driftwood
vicinity. The retention pond needs
engineering evaluation and corrective action.
The Capital Improvement Plan request for this
item is $60,000.
Additionally, ADA accessibility to the
Trumbull High School athletic fields must be
addressed. The primary issues include
accessibility to bleachers, dugouts, and
provisions for access to parking. The Capital
Plan request for this item is $105,000.

Recommendation:

Approve

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT

Report to the Board of Education
Regular Meeting October 30. 2018

Dr. Cialfi

Agenda Item

Approval/Minutes

—

—

III-D

Regular Meeting, October 9, 2018

Recommendation:

Approve the minutes of the above noted
meeting.

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Regular Meeting October 9,2018
Long Hill Administration Building
Lorraine R. Smith Assembly Room
—

The Trumbull Board of Education convened in the Auditorium in the Long Hill Administration
Building for a Regular Meeting.
Members present:
L. Chory, Chairman
L. Timpanelli, Vice Chair
J. Norcel, Secretary
J. Donofrio
K. Fearon
M. Petitti
M. Ward
Executive Session
At 6:06 p.m. it was moved (Norcel) and seconded (Donofrio) to enter into Executive Session to
discuss the Superintendent’s Annual Evaluation. The Superintendent was invited to be a part of the
discussion. Vote: Unanimous in favor. The Executive Session began at 6:07 p.m. By unanimous
consent of Board members present, it was moved to come out of Executive Session at 7:00 p.m.
Agenda Item I—Call to Order
The meeting was called to order at 7:05 p.m.
Agenda Item Il—Preliminary Business
A. Salute to the Flag The Public Session began with a salute to the Flag.
-

B. Correspondence The Board received the following correspondence: Sara Fowler and Nicole
Grashow wrote with concerns with Madison bus #44; Tara Haye has a complaint concerning the
senior class photo activity; Christine Lascano wrote concerning a lunch room incident at Tashua;
Alexandra Cammarota had a question concerning classroom placement as a student observer; Beth
Coley suggested that when THS is closed, buses should be made available to students who attend
the Aquaculture School in Bridgeport, Connecticut. The Board also received invitations to the
Model Congress fundraiser and the THSGEMB Fall Classic.
—

C. Public Comments

—

There were no public comments this evening.

D. Board Chairman Report Mrs. Chory reported that she was a member on the CABE Nominating
Committee that met on Oct 2. The next BOE meeting has been rescheduled and will be held on
Tuesday, October 30, 2018 at THS. If the auditorium repair is not completed, the meeting will be
held at Madison MS.
—

E. Superintendent Report
•

—

Dr. Cialfi reported on the following:

The first series of SAT Prep Sessions for grade 11 students began last week sponsored by
the Continuing Ed Department.

•
•
•
•
•

The Barnum Festival rented McDougall Stadium in June, 2018, and donated $1000 each to
the THS Thespians and the THS Marching Band as a token of their appreciation.
The Trumbull Health Department Inspector, Shaquaisha Andrews, conducted a walkthrough at THS on September 27, 2018 to inspect the cleanup work of JP Maguire to ensure
that all health safety measures were being met.
The Trumbull Rotary Club is preparing for their 30th annual Read Aloud to be held at all
elementary schools and TECEC on October: 24,25 and 26, 2018.
Trumbull’s Smarter Balanced Assessment scores continue to be ranked in the top 10 of all
Connecticut public school districts.
The THGEMB Fall Classic will be held on October 13, 2018 at Trumbull High School.

F. Teacher Representative Report
•
•
•

Mrs. Rubano reported on the following:

At Daniels Farm Elementary: Stephanie Helminger was hired to be a second grade teacher;
a big thanks to Diane Strever for her hours of volunteer support; and special education and
ELL teachers have dedicated a shared learning space for students.
At Middlebrook Elementary grade 3-5 students participated in the program, Start with
Hello, an initiative started by Sandy Hook Promise.
At THS: Stephanie Jalowiec is collaborating with teachers in the Social Studies Department
to integrate reading into classes; Sue McKenna is collaborating with teachers to introduce
primary source documents into Global Civ and U.S. History; the Senior Post Planning night
was well-attended and the THS Ethics Bowl would like to thank the Board for its support
of the new program.

Agenda Item Ill—Reports/Action Items
A. Approval/Food Service Collective Bargaining Agreement Mr. O’Keefe
Business Administrator Mr. Sean O’Keefe presented the Trumbull Food Service Collective
Bargaining Unit Contract for the period of July 1, 2017 to June 30, 2020.
—

It was moved (Norcel) and seconded (Donofrio) to approve the Trumbull Food Service
Collective Bargaining Unit Contract for the period of July 1, 2017 to June 30, 2020 as
presented. Vote: Unanimous in favor.
B. Approval/THS Model Congress Trip to Washington, D.C. Ms. Katie Boland
Advisor Ms. Katie Boland is requesting approval for the Trumbull High School Model Congress
Team to participate in the 2018 Princeton Model Congress Competition in Washington, D.C.
Students participating in this trip will leave on Thursday, November 15, 2018 and return on
Sunday, November 18, 2018 resulting in two days out of school. The cost is supported by the
ACE Foundation and expenses are paid for by students/parents.
—

It was moved (Ward) and seconded (Timpanelli) to waive the 90 day time period required for
approval; and approve the THS Model Congress Trip to Washington, D.C. as presented. Vote:
Unanimous in favor.
C. Approval/THS Model Congress Trip to Yale University Ms. Katie Boland
Ms. Boland is requesting approval for the Trumbull High School Model Congress Team to
participate in the 2018 Yale Model Congress Competition at Yale University in New Haven,
Connecticut. Students participating in this trip will leave on the evening of Thursday,
-

November 29, 2018 and return on Sunday, December 2, 2018 resulting in one day out of school.
The cost is supported by the ACE Foundation and expenses are paid for by students/parents.
It was moved (Ward) and seconded (Timpanelli) to waive the 90 day time period required for
approval; and approve the THS Model Congress Trip to Yale University in New Haven,
Connecticut as presented. Vote: Unanimous in favor.
D. Approval/THSGEMB Band Trip to Newark, Delaware Mr. Peter Horton
Mr. Peter Horton presented the THSGEMB trip to Newark, Delaware which is scheduled for
October 19 through 21, 2018 for students to participate in the Bands of America Regional Band
Competition. Funding for this trip is provided through parents and fundraising.
—

F. Approval/THSGEMB Band Trip to Orlando, Florida Mr. Peter Horton
Mr. Peter Horton presented the THSGEMB trip to Orlando, Florida is scheduled for
December 28, 2018 through January 2,2019 for students to participate in the Florida Citrus Bowl
Parade and to perform in Disney World. Financing for this trip is provided through parents and
fundrais ing.
—

It was moved (Fearon) and seconded (Timpanelli) to waive the 90 day time period required for
approval of the two presented overnight field trips. Vote: Unanimous in favor.
It was moved (Norcel) and seconded (Timpanelli) to approve the two THSGEMB trips to
Newark, Delaware and Orlando, Florida as presented. Vote: Unanimous in favor.
F. Approval/Policy Committee Advisory Members for Term September 2018 to August 2020
Mrs. Norcel, Mrs. Chory
The Board of Education announced via a press release dated July 20, 2018, and at its meeting on
July 24, 2018, that it was seeking three (3) parents or guardians of Trumbull Public Schools
students and two (2) community members, who must be Trumbull residents, to serve as
advisory members of the Board Policy Committee. Accompanying information included a brief
application with a submission deadline of August 3,2018. A total of 27 applications were
received. The following volunteers are recommended to the Board of Education to serve on the
Policy Committee from September 1,2018, through August 31, 2020.
—

Parents/Guardians
Michael Buswell, 94 Gray Rock Road
Jeffrey Mullins, 43 Lobsterback Road
JeTaya Ortiz, 4 Sutton Place
Community Members
Deborah Herbst, 11 Lynnbrook Road
Anthony lannini, 9333 Avalon Gates
It was moved (Timpanelli) and seconded (Norcel) to approve the above selected volunteers to
serve on the BOE Policy Committee from September 1, 2018 through August31, 2020 as
presented. Vote: Unanimous in favor.
G. Approval/Minutes, Regular Meeting 9/11/2018
It was moved (Donofrio) and seconded (Norcel) to approve the minutes of the September 11,
2018 Board of Education meeting as presented. Vote: Unanimous in favor.
3

H. Personnel Dr. Cialfi
Dr. Cialfi presented the following certified resignations:
—

Susan Littlefield, grade 4 teacher at Daniels Farm Elementary School since August 1997,
retiring effective June 30, 2019.
Allison Roche, English teacher at Madison Middle School since August 1999, resigning
effective June 30, 2019.
Glen UlIman, elementary strings teacher since November 2015, resigning effective August 29,
2018.
It was moved (Timpanelli) and seconded (Ward) to approve the three resignations as presented.
Vote: Unanimous in favor.
Dr. Cialfi reported the following certified appointments as of August 27, 2018:
Fatima Selimovski, MA/4 (.4) English teacher at Madison Middle School
Stephanie Helminger, BA/4 grade 3 teacher at Daniels Farm Elementary School
Dr. Cialfi reported the following certified appointment as of September 17, 2018:
Karyn Jacovino, MA/14 art teacher at Middlebrook Elementary School
The Board unanimously accepted the above appointments.
I.

Approval/Curriculum Guides Dr. Budd
Dr. Budd presented the following curriculum guides for full Board approval that were reviewed
at the September21, 2018 Curriculum Committee:
1. Grade 6 Integrated Literacy Curriculum Guide
2. Grade 7 Integrated Literacy Curriculum Guide
3. Spanish Conversation & Culture III Curriculum Guide
4. Advanced Placement Italian Language & Culture Curriculum Guide
—

It was moved (Petitti) and seconded (Timpanelli) to approve the above curriculum guides as
presented. Vote: Unanimous in favor.
Approval/New Course Text Proposals Dr. Budd
Dr. Budd presented the following new course text proposals for full Board approval that were
reviewed at the September 21, 2018 Curriculum Committee:
5. American Catch: The Fightfor Our Local Seafood (Core: Advanced Placement
Environmental Science)
6. The Perks ofBeinga Wallflower (Supplemental: English 10)
—

It was moved (Petitti) and seconded (Timpanelli) to approve the above new course text
proposals as presented. Vote: Unanimous in favor.
J. 2018 Smarter Balanced Assessment and SAT Results Dr. Budd
Dr. Budd gave a presentation on the May, 2018 Smarter Balanced Assessment and SAT results
in literacy and mathematics for Trumbull students. This analysis provides important evidence to
—

4

the District in terms of curriculum, instruction and assessment. The statistics presented prove
that Trumbull students continue to grow and have improved performance compared to the State
of Connecticut as a whole.
K. Approval/201 7-2018 Annual Report to the First Selectman Dr. Cialfi
Dr. Cialfi presented the 2017-2018 Annual Report to the Board of Education prior to submitting
to the First Selectman. The Superintendent’s goal each year is to ensure that all children from
pre-school to grade 12 make progress academically and socially. The report highlighted district
growth and accomplishments achieved in student performance and operational areas.
—

It was moved (Donofrio) and seconded (Timpanelli) to approve the 2017-2018 Annual Report to
the First Selectman as presented. Vote: Unanimous in favor.
Adjournment
Board Members gave unanimous consent to adjourn the Public Session at 8:20 p.m.

5

Trumbull Public Schools
Board of Education
October 9, 2018

2018 Smarter Balanced & SAT Results:
An Analysis
Jonathan S. Budd, Ph.D.
Assistant Superintendent of Curriculum, Instruction, & Assessments

The Legitimate Uses of
Standardized Assessment Data
• Standardized assessment data provide
pieces of snapshot evidence valuable to
the District in terms of curriculum,
instruction, and assessment, particularly
in relation to the Connecticut Core
Standards to which the assessments are
aligned.

Essential Caveat
• Standardized assessment data cannot and
do not paint a full picture of student
performance for a variety of reasons,
including:
that all tests contain measurement error; and
that standardized tests cannot capture the
complexity of teaching and learning in a rich
environment.
—

—

TPS: Students Meeting or Exceeding Goal
Grade 3 Literacy

77%

Grade 3 Mathematics

81%

Grade 4 Literacy

79%

Grade 4 Mathematics

78%

Grade 5 Literacy

87%

Grade 5 Mathematics

76%

Grade 6 Literacy

81%

Grade 6 Mathematics

77%

Grade 7 Literacy

79%

Grade 7 Mathematics

74%

Grade 8 Literacy

82%

GradeS Mathematics*

73%

Grade 11 Literacy

82%

Grade 11 Mathematics

66%

*

all Districts’ data currently being re-evaluated by CSDE
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Key SB Takeaways
1. Trumbull continues to have robust student

testing participation.

TPS: Robust Student Testing Participation
Grade

% of students tested

3

99.5%

4

99.4%

5

99.5%

6

99.3%

7

99.1%

8

97.9%

Key SB Takeaways
• Trumbull continues to have robust student

testing participation.
2. Trumbull continues to have superior
performance compared to the State of
Connecticut as a whole.

TPS: Superior Performance Compared to State of CT
Grade & Subject

Differential between TPS
& State of CT

Grade 3 Literacy

+

24.0%

Grade 3 Mathematics

+

27.6%

Grade 4 Literacy

+

24.4%

Grade 4 Mathematics

+

26.8%

Grade 5 Literacy

+

29.0%

Grades Mathematics

+

31.3%

Grade 6 Literacy

+

26.7%

Grade 6 Mathematics

+

32.6%

Grade 7 Literacy

+

24.1%

Grade 7 Mathematics

+

29.6%

Grade 8 Literacy

+

25.4%

Grade 8 Mathematics

+

30.4%

Key SB Takeaways
1. Trumbull continues to have robust student
testing participation.
2. Trumbull continues to have superior
performance compared to the State of
Connecticut as a whole.
3. Trumbull continues to be in the top tier of

Connecticut districts.

TPS: Continued Top Tier in CT
• ELA/Literacy, Grades 3-8 inclusive:
10th of 169 CT Districts
—

• Mathematics, Grades 3-8 inclusive:
7th of 169 CT Districts
—

Districts in Top 10 on Both Tests
•
•
•
•
•
•
•

Darien
Easton
Guilford
New Canaan
Region No. 5 (grades 7-8 only)
Trumbull
Westport

Tested Student Population, 2018
Districts in Top 10 on Both Tests
III

Trumbull
(3,001
______________________________________________________tested
shade ts
III

III

.1

Easton

Region No.5

Guilford

New Canaan

Darien

Westport

Trumbull

Districts in Top 10 on Either Test
Both Tests
• Darien
• Easton
• Guilford
• New Canaan
• Region No. 5
• Trumbull
• Westport

One Test Only
• Avon
• Chester
. Redding
• Region No. 18
Ridgefield
Simsbury

TPS: Largest District in Top Tier
III

-.
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(3,001
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students)
III

II
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II

0
Chester
Sinisbury

Region No. 18
New Canaan

Redding
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•

as on
Darien

Region No. 5
Westport

Avon
Trumbull
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•Trumbull

Key SB Takeaways
1

Trumbull continues to have rob List student
testing participation.
2. Trumbull continues to have superior
performance corn pa red to the State of
Connecticut as a whole.
3. Trumbull continues to he in the iop tier of
Connecticut districts.

4. Trumbull is, by far, the largest district in the top
tier of Cormecticut districts.

Key SB Takeaways
1. Trumbull continues to have robust student

testing participation.
2. Tru ni bull continues to have superior
performance compared to the State of
Connecticut as a whole.
3. Trumbull continues to be in the top tier o
Connecticut districts.

4. Trumbull is, by far, the largest district in the top

tier of Connecticut districts.
5. Trumbull’s superior performance extends to
“high-needs” students.

“High-Needs” Students
• Special Education Students +
• English Language Learners +
• Students Receiving Free or Reduced
Lunch

TPS: Largest “High-Needs” in Top Tier
700
Trum
(726
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Key SB Takeaways
1. Trumbull continues to have robust student
testing participation.
2. Trumbull continues to have superior
performance compared to the State of
Connecticut as a whole.
3. Trumbull continues to he in the top her of
Connecticut districts.
4. Trumbull is, by far, the largest district in the top
tier of Connecticut districts.
5. Trumbull’s superior performance extends to
“high—needs” students.
6. Trumbull’s students continue to growfrom one

year to the next.

Rough Cohort Growth, ELA 2014-15 to 2017-18
2014-15 ELA

2015-16 ELA

2016-17 ELA

2017-18 ELA

Grade

Average
Vertical Scale
Score

Average
Vertical Scale
Score

Average
Vertical
Scale Score

Average
Vertical Scale
Score

3

2490

4
5

6
7

8

Rough Cohort Growth, ELA 2014-15 to 201 7-18
Grade

2014-15 ELA
Average
Vertical Scale
Score

3

2490

2015-16 ELA
Average
Vertical Scale
Score

2016-17 ELA
Average
Vertical
Scale Score

2017-18 ELA
Average
Vertical Scale
Score

2550

4
5
6
7
8

Rough Cohort Growth, ELA 2014-15 to 2017-18
Grade

2014-15 ELA
Average
Vertical Scale
Score

3

2490

4
5
6
7
8

-

2015-16 ELA
Average
Vertical Scale
Score

2016-17 ELA
Average
Vertical
Scale Score

2550
2580

2017-18 ELA
Average
Vertical Scale
Score

Rough Cohort Growth, ELA 2014-15 to 2017-18
2014-15 ELA

2015-16 ELA

2016-17 ELA

2017-18 ELA

Grade

Average
Vertical Scale
Score

Average
Vertical Scale
Score

Average
Vertical
Scale Score

Average
Vertical Scale
Score

3

2490

4

2550

5

2580

6

2597

7

8

Rough Cohort Growth, ELA 2014-15 to 2017-18
2014-15 ELA

2015-16 ELA

2016-17 ELA

2017-18 ELA

Grade

Average
Vertical Scale
Score

Average
Vertical Scale
Score

Average
Vertical
Scale Score

Average
Vertical Scale
Score

3

2490

4

2524

550

5

2561

2575

580

6

2558

2600

2595

2597

7

2579

2621

2627

2617

2639

2638

2642

8

Rough Cohort Growth, Math 2014-15 to 2017-18
2014-15 Math

2015-16 Math

2016-17 Math

2017-18 Math

Grade

Average
Vertical Scale
Score

Average
Vertical Scale
Score

Average
Vertical
Scale Score

Average
Vertical Scale
Scare

3

2484

4

2515

2539

5

2538

2558

2573

6

2566

2602

2606

2602

7

2560

2614

2619

2619

2640

2647

2650
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Key SB Takeaways
1. Trumbull continues to have robust student
testing participation.
2. Trumbull continues to have superior
performance compared to the State of
Connecticut as a whole.
3. Trumbull continues to be in the top tier of
Connecticut districts.
4. Trumbull is, by far, the largest district in the top
tier of Connecticut districts.
5. Trumbull’s superior performance extends to
“high-needs” students.
6. Trumbull’s students continue to growfrom one
year to the next.

Comparing SB & SAT

Connection to
Curriculum

Sources of Student
Preparation

Directly aligned to
Connecticut Core
Standards, and thus
Ti’S curriculum

Curriculum-based
learning

Indirectly aligned to
Connecticut Core
Standards, and thus
Ti’S curriculum

Curriculum-based
learning
+

Out-of-school
preparation

Key SAT Takeaways
1. Trumbull continues to have robust
student testing participation.
97.9% of Grade 11 students participated
—

Key SAT Takeaways
2. Trumbull continues to have superior
performance compared to the State of
Connecticut as a whole.
Grade 11 Literacy: + 19.2%
Grade 11 Mathematics: + 25.9°c
—

—

Key SAT Takeaways
3. Trumbull continues to be in the top tier of
Connecticut districts.
Grade 11 Literacy: 12 of 20 in DRG B
—

—

Grade 11 Mathematics: 9 of 20 in DRG B

SAT School Day 2018 Overall
Achievement & Growth, DRG B
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Related to TPS Superior Performance
• Sustained curriculum development &
professional development
• Classroom walkthroughs
• Focused cadre sessions
• Enhanced instructional coaching of
classroom teachers
• Enhanced support for all learners

Exceptional Student Achievement
+

Exceptional Student Growth =
C
--

-t

—

-

-t
I

—

4

0

-,-

-

—
——

.7

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
REVISED
Report to the Board of Education
Regular Meeting, October 30, 2018

Dr. Cialfi

Agenda Item III-E

Personnel

Resignations – Certified
Darak, Harold; math teacher at Trumbull High School since
August 2005, retiring effective November 9, 2018.
Fleegal, Karolyn; math teacher at Madison Middle School since
August 1999, retiring effective June 30, 2019.
Sesto, Victor; adaptive physical education teacher, district-wide
since September 1984, retiring effective June 30, 2019.
VanSteinburgh, June; world language teacher at Hillcrest Middle
School since September 1973, retiring effective June 30, 2019.
Recommendation:

Accept.

Appointments – Certified

Chevrette, Sabrina**; BA/4 ($26,666) (.5) special education*
teacher at Tashua Elementary School, effective October 15, 2018.

Recommendation:

*Designated teacher shortage area
**THS Graduate
***Trumbull Resident

Receive and file.

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Report to the Board of Education
Regular Meeting – October 30, 2018

Mrs. Petitti

Agenda Item – III-F

Curriculum Committee Report
Curriculum Committee Meeting –
October 19, 2018

Recommendation:

Review and Discuss

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Special Meeting
Trumbull High School Athletic Conference Room
Friday, October 19, 2018 – 10:30 a.m.
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Petitti at 10:30 a.m.

Members present
M. Petitti, chair
L. Timpanelli
M. Ward
J. Budd, Ph.D., ex officio
Other
T. Edwards, Science Department Chair, Trumbull High School
K. Boken, science teacher, Trumbull High School
E. Spark, B-House Principal, Trumbull High School
N. Banks, English teacher, Trumbull High School
J. Evans, English teacher, Trumbull High School
K. Rubano, Social Studies Department Chair, Trumbull High School
A. Svogun, social studies teacher, Trumbull High School
II.

Public Comment – There was no Public Comment.

III.

Approval/Minutes – Special Meeting 9/21/2018 – Ms. Petitti moved to approve the
minutes as presented. Ms. Timpanelli seconded the motion. The motion was unanimously
agreed to.

IV.

New Business
a. Advanced Placement Biology Curriculum Guide
Mr. Boken described the trajectory of Advanced Placement Biology, including its
integration of laboratory experiences, NGSS-aligned science practices, and depth
of content. Mr. Edwards commented on the development of the course over time.
Mr. Ward supported the inclusion of the rich laboratory experiences throughout
the course, and Ms. Petitti commended the enthusiasm of the District’s science
teachers. Ms. Petitti moved to bring the curriculum guide to the Board of

Education for approval at its meeting scheduled for October 30, 2018, and Mr.
Ward seconded. The motion was unanimously agreed to.
d. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd distributed the current matrix of curriculum guide projects, attached to
these Minutes, and highlighted the strong successes over the past few years and
the next priorities for curriculum development.
b. Honors Mythology Curriculum Guide
Mr. Evans presented an overview of this semester-long grade 12 English elective,
including its movement of students toward a full-period presentation in the final
weeks of the class. Mr. Banks noted the positive feedback they have received
regarding the strong preparation of students for college based on this experience.
Mr. Ward inquired about the text for the course, and Mr. Evans and Mr. Banks
noted the importance of the diverse myths in the current collection used. Ms.
Timpanelli commended the inclusion of The Inferno in the course. Ms. Timpanelli
moved to bring the curriculum guide to the Board of Education for approval at its
meeting scheduled for October 30, 2018, and Mr. Ward seconded. The motion
was unanimously agreed to.
c. Advanced Placement / Early College Experience European History Curriculum
Guide
Ms. Svogun explained the thematic approaches driving this course, the enduring
understandings undergirding all units, and the inclusion of multiple assessments
in the unit and course design. Ms. Rubano confirmed the growing enthusiasm of
students for the course. Ms. Petitti commended the rigor of the curriculum and the
student need met by it. Ms. Petitti moved to bring the curriculum guide to the
Board of Education for approval at its meeting scheduled for October 30, 2018,
and Mr. Ward seconded. The motion was unanimously agreed to.

Mr. Ward moved to adjourn the meeting at 11:29 a.m.; Ms. Timpanelli seconded. The motion
was unanimously agreed to.

Trumbull Public Schools PreK-12 Curriculum Guides
October 15, 2018

Prepared by Jonathan S. Budd, Ph.D., Assistant
Superintendent of Curriculum, Instruction, & Assessments







Factors Guiding Prioritization
Date of most recent Trumbull BOE approval
Revision date of state content-area standards and/or relevant legislation
Alignment between current curriculum and current assessment framework
Frequency of course offering & number of students enrolled
Sufficiency of staff available for curriculum writing

Key
 “in process 2018-19” – anticipated for BOE Curriculum Cmte. review by 6/30/19

TPS PreK-12 Curriculum Guides – October 15, 2018

TECEC
Course Title
Unified Prekindergarten

Most Recent BOE Approval
2018

Art
Course Title

Most Recent BOE Approval
2002
in process 2018-19
2017
2016
--in process Draft for Pilot 2018-19
1990
2003
----2017
2016
--2017
2018
--in process Draft for Pilot 2018-19

Elementary Art
Middle School Art
Fundamentals of Art
Principles of Design
Basic Drawing
Painting
Painting II
Painting III
Beginning Ceramics
Intermediate Ceramics
Advanced Ceramics
Photography
AP Studio Art: 2-D Design
AP Art History

Business Education
Course Title

Most Recent BOE Approval
2000
in process 2018-19
2011
2014
2017
2016
2010
2017
2011
2018
2011
2017
2002
2017
2009
Draft for Pilot 2018-19

Information Processing 6-8
Business Concepts
Computer Technology
Communications
Web Design & Internet Skills
Video Production
Personal Finance
Personal & Business Recordkeeping
Accounting I
H CCP Principles of Financial Accounting
Entrepreneurship
Leadership & Character Development
Sports and Entertainment Marketing
H CCP Principles of Marketing
Applications of Marketing

2
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Regional Agriscience and Biotechnology Program
Course Title
ACP Integrated Physical Science (Agri)
ACP Biology (Agri)
H Biology (Agri)
Agriscience 9
Agriscience 10
H UCONN Agri Biotechnology
H Animal Science
H UCONN Plant Science
H UCONN Equine Science

Most Recent BOE Approval
2007
2010
2010
2016
2005
2003
2004
2003
2009
--in process Draft for Pilot 2018-19

H Veterinary Science

English Language Arts
Course Title
Balanced Literacy: Kindergarten Reading
Balanced Literacy: Kindergarten Writing
Balanced Literacy: Grade 1 Reading
Balanced Literacy: Grade 1 Writing
Balanced Literacy: Grade 2 Reading
Balanced Literacy: Grade 2 Writing
Balanced Literacy: Grade 3 Reading
Balanced Literacy: Grade 3 Writing
Balanced Literacy: Grade 4 Reading
Balanced Literacy: Grade 4 Writing
Balanced Literacy: Grade 5 Reading
Balanced Literacy: Grade 5 Writing
Integrated Literacy Grade 6
Integrated Literacy Grade 7
Language Arts Grade 8
Reading Grade 8
English 9
English 10
English 11 – American Perspectives
AP English Language & Composition
Adolescent Experience
African-American Literature
Creative Writing
A Critical Approach to Popular Literature
Film as Literature
Literature of Peace, Protest, and Tolerance
Modern Drama
Poetry
Senior Writing Workshop

Most Recent BOE Approval
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
Draft for Pilot 2017-18
2014
2018
2017
2016
--2009
2009
2003
2016
2014
2014
2017
2014
2003
3
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in process 2018-19
2007
2007
2014
2016
2003
in process 2018-19
2017
2002
in process 2018-19
2014
2003
2014
in process 2018-19
2017
2018
2014
--in process 2018-19
----in process 2018-19

Science Fiction
The Stories We Tell [formerly Contemporary Literature]
Women’s Literature
H Dramaturgy
H Journalism
H Shakespeare
H Mythology
H World Literature
AP English Literature & Composition
Drama
Journalism I / Journalism II
Literacy Workshop I
Literacy Workshop II
Editing & Publishing The Eagle’s Eye
Editing & Publishing Trillium
SAT Preparation: Reading/Writing

Family and Consumer Sciences
Course Title
Family & Consumer Sciences 6-8

Most Recent BOE Approval
1997
2010
in process 2018-19
2018
2004
2016
2017
2017
2004

Child Development
H ECE Individual & Family Development
Culinary I
Culinary II
Bake Shop I
Bake Shop II
Fashion

Library Media
Course Title
Library Media K-12
Library Media K-2
Freshmen Foundations

Most Recent BOE Approval
2006
in process 2018-19
2014

4
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Mathematics
Course Title
Elementary Mathematics

Most Recent BOE Approval
2014
2014
in process 2018-19
2016
in process 2018-19
2016
--in process Draft for Pilot 2018-19
2018
--in process Draft for Pilot 2018-19

Mathematics Grade 6
Pre-Algebra
Algebra I (1 year)
Algebra I Extended (2 year)
Math Workshop I
Math Workshop II
H Algebra I / Geometry A &
H Geometry B / Algebra II

--2018 (CP & ACP); 2011 (H)
H in process 2018-19
2015 (CP); 2015 (ACP); 2014 (H)
CP & ACP in process 2018-19
2017
2009
2007
2004
in process Draft for Pilot 2018-19
2018
2016
2016
2018
2016
2018
--in process 2018-19
---

Geometry
Algebra II
Applications of Mathematics / Algebra III
ACP Topics in Math
ACP Statistics
AP Statistics
ACP Precalculus
H Precalculus
ACP Calculus
AP Calculus AB
AP UCONN Calculus BC
Multivariable Calculus
AP Computer Science Principles
AP Computer Science A

Music
Course Title
Elementary General / Vocal Music
Elementary Strings Year 1
Elementary Strings Year 2
Elementary Strings Year 3
Elementary Band Year 1
Elementary Band Year 2
Exploring Music Grade 6
Exploring Music Grade 7
Exploring Music Grade 8

Most Recent BOE Approval
2015
2015
2015
2015
2002
2002
2002
2002
2002
5
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Middle School Vocal Music
Beginning Strings (6-8)
6th-, 7th-, and 8th-Grade Strings at the Intermediate
Achievement Level
Beginning Band (6)
Sixth-Grade Band
Seventh-Grade Band
Eighth-Grade Band
Freshman Chorus
Concert Choir
Honors Chamber Singers
Vocal Music Ensembles
Marching/Symphonic Band
Concert Band
Winter Percussion
Jazz Band
String Orchestra (9-10 & 11-12)
Chamber Strings Ensemble
Music Theory
Advanced Music Theory
AP Music Theory
History and Influence of Rock and Roll on Society
Freshmen Strings

2002
2015
2015
2002
2002
2002
2002
2016
2016
2016
2016
2003
2003
--2003
2015
Draft for Pilot 2016-17
2016
2016
Draft for Pilot 2016-17
2016
---

Science
Course Title
Elementary Science
Science Kindergarten

Most Recent BOE Approval
1996
2017
Draft for Pilot 2017-18
in process 2018-19
Draft for Pilot 2017-18
in process 2018-19
Draft for Pilot 2018-19
Draft for Pilot 2018-19
2008
Draft for Pilot 2017-18
in process 2018-19
Draft for Pilot 2018-19
2018
2010
in process Draft for Pilot 2018-19
1990
in process 2018-19
2008
in process Draft for Pilot 2018-19

Science Grade 1
Science Grade 2
Science Grade 3
Science Grade 4
Science 6-8
Integrated Earth Sciences Grade 6
Science Grade 7
Integrated Physical Science
Biology
AP Biology
Chemistry
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AP Chemistry
CP Physics
ACP Physics
AP Physics 1
UCONN Physics 1
AP Physics C
CP Human Anatomy & Physiology
ACP Human Anatomy & Physiology
H Human Anatomy & Physiology
ACP Marine Science
ACP Environmental Science
AP UCONN Environmental Science
Science Academy

2008
2013
2013
------2013
2013
2013
2016
2016
-----

Social Studies
Course Title
Social Studies Kindergarten
Social Studies Grade 1
Social Studies Grade 2
Social Studies Grade 3
Social Studies Grade 4
Social Studies Grade 5
Social Studies Grade 6
Social Studies Grade 7
Social Studies Grade 8
Global Civilizations (all levels)
United States History (all levels)
AP UCONN U.S. History
U.S. Economic System (all levels)
AP UCONN Microeconomics & Macroeconomics
CP U.S. Political Systems
ACP U.S. Political Systems
H U.S. Political Systems
AP United States Government and Politics / UCONN
Constitutional Studies (We the People)
AP United States Government and Politics
Archeology & Historical Topics
Comparative World Religions
Cultural Anthropology
H UCONN Problems of Philosophy (Introduction to
Philosophy)
Justice & Law
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Most Recent BOE Approval
1985
1996
1985
1997
2005
2002
2017
Draft for Pilot 2017-18
in process 2018-19
2005
in process 2018-19
2014
in process 2018-19
2016
2013
2015
2016
2015
2015
2015
2015
2016
2013
2013
2016
2013
2013
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H Justice & Law
Psychology
Sociology
H Global Insights
AP Comparative Government and Politics

2013
2013
2008
2018
2016
2010
in process 2018-19
2014
2017

AP UCONN European History
AP Psychology
AP Human Geography

Special Education
Course Title

Most Recent BOE Approval
2011
in process 2018-19
--------2018
--2013
--------in process 2018-19
----------in process 2018-19
2011
in process 2018-19
--in process 2018-19
--------in process 2018-19
2016

Academics for Life 6-8
Reading (6490, 7490, 8490)
Mathematics 6 (6290)
Mathematics 7 (7290)
Mathematics 8 (8290, 8390)
Grades 6-8 STRIDE
Skills for Success (6666, 7777, 8888)
Resource
Reading Strategies
Reading Intensive
English for Life
English 9-10
English 11-12
Mathematics for Life
Math Applications
Pre-Algebra
Science Explorations
Academics for Daily Living
Employment Explorations
Fundamentals of English (SRP)
Fundamentals of Math (SRP)
SRP Resource
SRP Vocational Instruction
Transition 18-21
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Technology Education
Course Title

Most Recent BOE Approval
Draft for Pilot 2016-17
in process 2018-19
--in process Draft for Pilot 2018-19
1992
--in process Draft for Pilot 2018-19
----1993
2016
2004
2016
2004
--in process 2018-19
2011
--Draft for Pilot 2018-19

Coding K-2
Coding 3-5
Technology Education 6-8
Digital Design & Printing
Wood Technology I
Wood Technology II
Drafting & Design
Architectural CAD
Advanced Architectural CAD
Basic Metal Processing
Electronics
Transportation Engineering Technology
Auto I
Auto II
Robotics

Wellness (Health / Physical Education)
Course Title
Elementary Health
Elementary Physical Education
Health 6-8
Physical Education 6-8
Health 9
Physical Education 9
Health 10
Physical Education 10
Physical Education 11
Personal Fitness
Basic Weight Training
Advanced Weight Training / Power Lifting
Recreation Games
International Games
Individual Lifetime Sports
Senior Seminar

Most Recent BOE Approval
2004
2015
2018
2017
2013
2014
2018
2014
2014
2014
2014
2014
2014
2014
2014
2016

World Languages
Course Title
Spanish Grade 5
French Grade 6

Most Recent BOE Approval
Draft for Pilot 2018-19
2008
9
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French Grade 7
French Grade 8
Spanish Grade 6
Spanish Grade 7
Spanish Grade 8
French I
French II
French III
H French III
French IV
H French IV
French V
H French V
AP French Language & Culture
Italian Conversation & Culture I
Italian I
Italian Conversation & Culture II
Italian II
H Italian II
Italian Conversation & Culture III
Italian III
H Italian III
Italian IV
H Italian IV
AP Italian Language & Culture
Spanish Conversation & Culture I
Spanish I
Spanish Conversation & Culture II
Spanish II
Spanish Conversation & Culture III
Spanish III
H Spanish III

1997
1997
2008
1997
1998
2014
2007
2008
2008
2016
2002
2014
2014
2011
2011
2008
2011
2010
2018
2011
2002
2004
2016
2007
2018
2011
2007
2012
2007
2018
2008
2008
--in process 2018-19
2009
2000
2013
2009
1999
2001
2001
--in process 2018-19
2008
--2016

Spanish Conversation & Culture IV
Spanish IV
H Spanish IV
Spanish V
H Spanish V
AP Spanish Language & Culture
Latin I
Latin II
H Latin II
Latin III
H Latin III
Latin IV
10
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H Latin IV
AP Latin
Building Your Word Power
ELL K-12
THS ELL: English Language Learners – Beginning Level
THS ELL: English Language Learners – Intermediate Level
English Language Study
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2016
2018
2001
2013
2014
2014
2014
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Why are people still fascinated by mythological stories and characters after thousands of years?
What makes world mythology such an enduring topic, and why is it relevant to 21st-century
thinkers and learners? The answer is simple: mythology is the foundation of all storytelling,
literature, art, and human interactions. In order to understand the societies and works of the
present, we must first look to the myths of the past.
In Honors Mythology, students explore cultures and their respective mythologies from around
the world, ranging from Alaska to Polynesia . . . and everywhere in between! The course units
are arranged based on the following archetypes: creation myths, fertility myths, the afterlife, and
hero myths. Students will examine these myths through the lenses of story, culture, and human
nature.
The reading and writing assignments of the course are intensive. Students will write extensively
on a weekly basis in response to the course texts. In the final unit, all students are required to
complete an independent thesis-driven argumentative essay of 8-10 pages and an individual inclass presentation for an entire class period. This independent project will focus on connections
between our studies of classic mythology and our analysis of “modern myths” (fiction).

COURSE GOALS
The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of a text
and analyze their development over the course of the
text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.
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CCS.ELA-Literacy.RL.11-12.3

Analyze the impact of the author’s choices regarding
how to develop and relate elements of a story or drama
(e.g., where a story is set, how the action is ordered,
how the characters are introduced and developed).

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in the text, including figurative and
connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words
with multiple meanings or language that is particularly
fresh, engaging or beautiful.

CCS.ELA-Literacy.RL.11-12.5

Analyze how an author’s choices concerning how to
structure specific parts of a text (e.g., the choice of
where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall
structure and meaning as well as its aesthetic impact.

CCS.ELA-Literacy.RL.11-12.6

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in a text from
what is really meant (e.g., satire, sarcasm, irony, or
understatement).

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RI.11-12.2

Determine two or more central ideas of a text and
analyze their development over the course of the text,
including how they interact and build on one another to
provide a complex analysis; provide an objective
summary of the text.

CCS.ELA-Literacy.RI.11-12.3

Analyze a complex set of ideas or sequence of events
and explain how specific individuals, ideas, or events
interact and develop over the course of the text.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in the text, including figurative, connotative,
and technical meanings; analyze how an author uses
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and refines the meaning of a key term or terms over the
course of a text (e.g., how Madison defines faction in
Federalist No. 10).
CCS.ELA-Literacy.RI.11-12.5

Analyze and evaluate the effectiveness of the structure
an author uses in his or her exposition or argument,
including whether the structure makes points clear,
convincing, and engaging.

CCS.ELA-Literacy.RI.11-12.6

Determine an author’s point of view or purpose in a text
in which the rhetoric is particularly effective, analyzing
how style and content contribute to the power,
persuasiveness, or beauty of the text.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.11-12.1

Write arguments to support claims in an analysis of
substantive topics or texts, using valid reasoning and
relevant and sufficient evidence.

CCS.ELA-Literacy.W.11-12.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.W.11-12.5

Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on addressing what is most significant for a
specific purpose and audience.

CCS.ELA-Literacy.W.11-12.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products in response to ongoing feedback, including
new arguments or information.

CCS.ELA-Literacy.W.11-12.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.
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CCS.ELA-Literacy.W.11-12.8

Gather relevant information from multiple authoritative
print and digital sources, using advanced searches
effectively; assess the strengths and limitations of each
source in terms of the task, purpose, and audience;
integrate information into the text selectively to
maintain the flow of ideas, avoiding plagiarism and
overreliance on any one source and following a
standard format for citation.

CCS.ELA-Literacy.W.11-12.9

Draw evidence from literary or informational texts to
support analysis, reflection, and research.

CCS.ELA-Literacy.W.11-12.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.SL.11-12.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

CCS.ELA-Literacy.L.11-12.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.
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CCS.ELA-Literacy.L.11-12.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.11-12.3

Apply knowledge of language to understand how
language functions in different contexts, to make
effective choices for meaning or style, and to
comprehend more fully when reading or listening.

CCS.ELA-Literacy.L.11-12.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades
11–12 reading and content, choosing flexibly from a
range of strategies.

CCS.ELA-Literacy.L.11-12.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.11-12.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrases important to comprehension or
expression.

The following standards derive from the 2016 International Society for Technology in Education
Standards.
ISTE Empowered
Students leverage technology to take an active role in choosing, achieving,
Learner
and demonstrating competency in their learning goals, informed by the
(Standard 1)
learning sciences.
ISTE Digital Citizen Students recognize the rights, responsibilities, and opportunities of living,
(Standard 2)
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.
ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

ISTE Global
Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and enrich their
learning by collaborating with others and working effectively in teams
locally and globally.
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COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 mythology is the foundation of all storytelling, literature, art, and human interactions.
 mythology establishes storytelling patterns.
 mythology relates to the respective cultures of its time.
 mythology reveals human nature from ancient times to modern day.
 the study of mythology relates to the study of modern art and literature.

COURSE ESSENTIAL QUESTIONS





Why does mythology endure?
How are individual cultures revealed through their respective myths?
How does mythology reveal us? shape us? reflect us?
What common threads of mythology connect all cultures and time periods?

COURSE KNOWLEDGE & SKILLS
Students will know . . .








the three main lenses for the study of mythology: story, culture, and human nature.
the defining characteristics of the major story types of world mythology, including
creation stories, fertility stories, afterlife stories, and hero stories.
the time, place, geography, government, religion, and society of each mythological
storyteller.
the influence of Joseph Campbell on the modern study of world mythology, including
the message of myth, the hero’s adventure, and the first storytellers.
the mythological influence on Dante Aligheri’s Inferno.
the ways in which mythology influences modern literature.

Students will be able to . . .
 identify archetypes which exist across multiple examples of the major story types of
world mythology.
 analyze selected myths through the lenses of story, culture, and human nature.
 utilize nonfiction writing and media to further their understanding of world
mythology.
 engage in daily discussions about mythological works read.
 write analytical documents of 3-4 pages in response to selected stories from each of
the major story types of world mythology.
 synthesize their knowledge of creation myths in the form of a thesis-driven essay of
5-6 pages.
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identify the mythological influence on Dante Aligheri’s Inferno, explore Dante’s
purpose as a writer, and analyze Dante’s viewpoints as they relate to his contrapasso
punishment structure, concluding in an in-class timed writing assessment.
develop an independent thesis-driven argumentative essay and presentation on a
“modern myth” (literature), utilizing knowledge gained from the study of world
mythology.
participate in extended student presentations as active learners, listeners, and
questioners.

Honors Mythology
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COURSE SYLLABUS
Course Name
Mythology
Level
Honors
Prerequisites
Successful completion of grades 9, 10, and 11 English.
Materials Required
None
General Description of the Course
Honors Mythology is an elective for seniors which offers a comprehensive look at world
mythology through a variety of themes and topics. The course is divided into units of
study including: creation myths, the hero cycle, the afterlife, and themes such as duality,
fertility, and the fall from grace. Students will explore and analyze myths from three
different perspectives: myth as literature, myth as a glimpse into a culture’s ideas and
values, and myth as a commentary on the human experience.
Assured Assessments
Formative Assessments:




Reader response (Units 1, 3, 5)
Class participation (Units 2, 4)
Active listening to student presentations (Unit 5)

Summative Assessments:





Synthesis essay (Unit 1)
Reader response (Units 2, 4)
Timed in-class analytical writing (Unit 3)
Thesis-driven argumentative essay and in-class presentation (Unit 5)

Core Texts
Aligheri, Dante. The Inferno. Print.
Joseph Campbell: The Power of Myth with Bill Moyers. PBS, 1988. DVD.
Rosenberg, Donna. Glencoe World Mythology: An Anthology of the Great Myths and
Epics. Columbus, OH: Glencoe, 2006. Print.
Stillman, Peter R. Introduction to Myth. 2nd ed. Portsmouth, NH: Heinemann, 1985. Print.
student-selected text (book, film, graphic novel, television show)
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UNIT 1
Introduction & Creation Myths
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence from selected
introductions to myth and creation myths to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of
creation stories and analyze their development over the
course of the text, including how they interact and build
on one another to produce a complex account; provide
an objective summary of the text.

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in creation myths, including figurative and
connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words
with multiple meanings or language that is particularly
fresh, engaging or beautiful.

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what creation myths and Donna
Rosenberg’s notes say explicitly as well as inferences
drawn from the text, including determining where the
text leaves matters uncertain.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in creation myths and Donna Rosenberg’s
notes, including figurative, connotative, and technical
meanings; analyze how Rosenberg uses and refines the
meaning of a key term or terms over the course of a
text.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text
complexity band independently and proficiently.
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CCS.ELA-Literacy.W.11-12.1

Write arguments to support claims in an analysis of unit
topics and specific creation myths, using valid
reasoning and relevant and sufficient evidence.

CCS.ELA-Literacy.W.11-12.2

In a summative assessment of 5-6 pages, write
informative/explanatory text to examine and convey
complex ideas, concepts, and information clearly and
accurately through the effective selection, organization,
and analysis of content.

CCS.ELA-Literacy.W.11-12.4

In reader responses of 3-4 pages and a summative
assessment of 5-6 pages, produce clear and coherent
writing in which the development, organization, and
style are appropriate to task, purpose, and audience.

CCS.ELA-Literacy.W.11-12.5

In reader responses of 3-4 pages, develop and
strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing
on addressing what is most significant for a specific
purpose and audience.

CCS.ELA-Literacy.W.11-12.9

In reader responses of 3-4 pages, draw evidence from
Campbell’s, Rosenberg’s, and Stillman’s literary and
informational texts to support analysis, reflection, and
research.

CCS.ELA-Literacy.W.11-12.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
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opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.
CCS.ELA-Literacy.L.11-12.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.11-12.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.11-12.3

In all writing assignments, apply knowledge of
language to understand how language functions in
different contexts, to make effective choices for
meaning or style, and to comprehend more fully when
reading or listening.

CCS.ELA-Literacy.L.11-12.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades
11–12 reading and content, choosing flexibly from a
range of strategies.

CCS.ELA-Literacy.L.11-12.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.11-12.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrases important to comprehension or
expression.

ISTE Empowered Learner
(Standard 1)

Leverage technology to take an active role in choosing,
achieving, and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts,
and make meaningful learning experiences for
themselves and others.

Unit Essential Questions



Why do people study mythology? What’s there to learn?
Why does mythology still play a major part in modern storytelling?
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What do the motifs of creation myths reveal about early cultures? How can we relate to
them as modern world citizens?

Scope and Sequence

















Chapter 1 of Peter Stillman’s text, Introduction to Myth, and/or Introduction to Donna
Rosenberg’s text, Glencoe World Mythology
Episode 2 of Joseph Campbell: The Power of Myth with Bill Moyers: “The Message of
the Myth”
The three main lenses for the study of mythology: story, culture, and human nature.
“Enuma Elish” (Babylon)
“Creation of the Titans and Gods” (Greece)
“Creation, Death, Rebirth” (Norway)
“Creation Cycle” (New Zealand)
“Creation of the Universe” (China)
“Creation of the Universe and Ife” (Africa)
“Origin of Life and Fire” (Africa)
“Wanadi The Creator” (Venezuela)
“Creation Cycle” (Mexico)
“The Emergence” (Navajo)
“The Woman Who Fell From The Sky” (Iroquois)
Donna Rosenberg’s notes on each creation myth
Key unit terms and concepts:
o Emasculation
o Matriarchal society vs. patriarchal society
o The creation of humans from clay, dirt, blood, etc.
o The cyclical nature of life and the renewal of the world
o The dismemberment of bodies to create life, earth, and the heavens
o The distinction between the ages of the world
o The egg or container of life
o The great flood and other great catastrophes
o The progression from hunters/gatherers to conquerors to the city state
o The conflict between the old and the new and the replacement of the old with the new

Assured Assessments
Formative Assessment:
Students will write one reader response of 3-4 pages on the course introductory content, and one
reader response of 3-4 pages on a creation story. The introductory content assignment will ask
students to select and respond to one concept or idea in the introductory materials. The creation
story assignment will ask students to explore what a specific story tells the reader about the
people and culture of the story’s respective ancient civilization. Students will be asked to address
specific elements of introduction materials and the creation myth itself to formulate ideas.
Students will receive instruction on the assessment rubric and how to write a complete response;
conferencing will be available for students as they complete their writing. The assignments will
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be weighted equally as two of four total 3-4-page writing assessment grades in the first marking
period.
Summative Assessment:
After reading and discussing all creation myths, students will write a creation myth thesis-driven
synthesis essay of 5-6 pages. The assignment will ask students to develop a thesis on a major
motif of creation myths. They will use two different stories, and their respective cultures, to
support their thesis statement, and they will include direct quotations from both stories as
evidence. Students will receive instruction on how to decide on a motif for further exploration,
how to select convincing evidence, how to follow the assessment rubric, and how to write a
complete response; conferencing will be available for students as they draft their essays. The
assessment will be weighted as a major grade in the first marking period.
Resources
Core
 Joseph Campbell: The Power of Myth with Bill Moyers. PBS, 1988. DVD.
 Rosenberg, Donna. Glencoe World Mythology: An Anthology of the Great Myths and
Epics. Columbus, OH: Glencoe, 2006. Print.
 Stillman, Peter R. Introduction to Myth. 2nd ed. Portsmouth, NH: Heinemann, 1985. Print.
Supplemental
 The Lord of the Rings: The Fellowship of the Ring. Dir. Peter Jackson. Perf. Ian
McKellen, Viggo Mortensen, Elijah Wood. New Line, 2001. DVD.
 Moana. Dir. Ron Clements, Don Hall, John Musker, and Chris Williams. Perf. Auli’I
Cravalho, Dwayne Johnson. Buena Vista, 2016. DVD.
 A Monster Calls. Dir. J.A. Bayona. Perf. Felicity Jones, Liam Neeson, Sigourney
Weaver. Focus, 2016. DVD.
Time Allotment
 Approximately three weeks
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UNIT 2
Fertility Myths
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence from fertility
myths to support analysis of what the text says
explicitly as well as inferences drawn from the text,
including determining where the text leaves matters
uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of
fertility stories and analyze their development over the
course of the text, including how they interact and build
on one another to produce a complex account; provide
an objective summary of the text.

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in fertility myths, including figurative and
connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words
with multiple meanings or language that is particularly
fresh, engaging or beautiful.

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what fertility myths and Donna Rosenberg’s
notes say explicitly as well as inferences drawn from
the text, including determining where the text leaves
matters uncertain.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in fertility myths and Donna Rosenberg’s
notes, including figurative, connotative, and technical
meanings; analyze how Rosenberg uses and refines the
meaning of a key term or terms over the course of a
text.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text
complexity band independently and proficiently.
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CCS.ELA-Literacy.W.11-12.1

Write arguments to support claims in an analysis of unit
topics and specific fertility myths, using valid reasoning
and relevant and sufficient evidence.

CCS.ELA-Literacy.W.11-12.4

In a reader response of 3-4 pages, produce clear and
coherent writing in which the development,
organization, and style are appropriate to task, purpose,
and audience.

CCS.ELA-Literacy.W.11-12.5

In a reader response of 3-4 pages, develop and
strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing
on addressing what is most significant for a specific
purpose and audience.

CCS.ELA-Literacy.W.11-12.9

In a reader response of 3-4 pages, draw evidence from
Campbell’s, Rosenberg’s, and Stillman’s literary and
informational texts to support analysis, reflection, and
research.

CCS.ELA-Literacy.W.11-12.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.L.11-12.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.
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CCS.ELA-Literacy.L.11-12.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.11-12.3

In a reader response of 3-4 pages, apply knowledge of
language to understand how language functions in
different contexts, to make effective choices for
meaning or style, and to comprehend more fully when
reading or listening.

CCS.ELA-Literacy.L.11-12.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades
11–12 reading and content, choosing flexibly from a
range of strategies.

CCS.ELA-Literacy.L.11-12.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.11-12.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrases important to comprehension or
expression.

ISTE Empowered Learner
(Standard 1)

Leverage technology to take an active role in choosing,
achieving, and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts,
and make meaningful learning experiences for
themselves and others.

Unit Essential Questions





How are individual cultures revealed through the types of fertility myth they tell?
Despite the differences between the two types of fertility myth, what are the common
threads of this general story type?
What do the motifs of fertility myths reveal about early cultures? How can we relate to
fertility myths as modern world citizens?
Why are the motifs of fertility myths still so prevalent in today’s culture and storytelling
(holidays, festivals, seasons)?
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Scope and Sequence











The two types of fertility myths (fertility of the body and nature, fertility of the soul and
spirituality)
Episode 3 of Joseph Campbell: The Power of Myth with Bill Moyers: “The First
Storytellers”
“Telepinu” (Middle East)
“Demeter and Persephone” (Greece)
“Amaterasu” (Japan)
“Sedna” (Alaska)
“Osiris, Horus, Isis” (Egypt)
“Death of Balder” (Norway)
Donna Rosenberg’s notes on each fertility myth
Key unit terms and concepts:
o First type of fertility myth (fertility of the body and nature)
 Festivals and celebrations
 The three seasons (planting, harvest, the dead season)
 The cycle of life on earth
o Second type of fertility myth (fertility of the soul and spirituality)
 Evil
 Fertility god or king
 Martyrs
 No longer connected to seasons
 Resurrection

Assured Assessments
Formative Assessment:
Students will prepare for class by reading each fertility myth and taking notes on each story
using the three lenses of mythology. Students will use these materials to participate daily in
class. The grade will count as a minor grade in the first marking period.
Summative Assessment:
Students will write a reader response of 3-4 pages on a fertility story. The fertility story
assignment will ask students to examine a specific motif and explain how that motif functions
within the fertility story. They will be asked to identify multiple examples of the motif in the
story, and explain its role and purpose in the story. Students will receive instruction on how to
follow the assessment rubric and how to write a complete response; conferencing will be
available for students as they complete their writing. The assignment will be weighted equally as
one of four total 3-4-page writing assessment grades in the first marking period.
Resources
Core
 Joseph Campbell: The Power of Myth with Bill Moyers. PBS, 1988. DVD.
 Rosenberg, Donna. Glencoe World Mythology: An Anthology of the Great Myths and
Epics. Columbus, OH: Glencoe, 2006. Print.
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Supplemental
 Indiana Jones and the Last Crusade. Dir. Steven Spielberg. Perf. Sean Connery, John
Rhys-Davies, Alison Doody, Harrison Ford. Paramount, 1989. DVD.
 Indiana Jones and the Temple of Doom. Dir. Steven Spielberg. Perf. Kate Capshaw,
Harrison Ford, Jonathan Ke Quan. Paramount, 1984. DVD.
 Krampus. Dir. Michael Dougherty. Perf. Toni Collette, David Koechner, Adam Scott.
Universal, 2015. DVD.
 Raiders of the Lost Ark. Dir. Steven Spielberg. Perf. Karen Allen, Harrison Ford, Paul
Freeman. Paramount, 1981. DVD.
 Trick ’r Treat. Dir. Michael Dougherty. Perf. Dylan Baker, Brian Cox, Anna Paquin.
Warner Bros., 2008. DVD.
Time Allotment
 Approximately two weeks
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UNIT 3
The Afterlife
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence from Dante
Aligheri’s The Inferno to support analysis of what the
text says explicitly as well as inferences drawn from the
text, including determining where the text leaves
matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of
Dante Aligheri’s The Inferno and analyze their
development over the course of the text, including how
they interact and build on one another to produce a
complex account; provide an objective summary of the
text.

CCS.ELA-Literacy.RL.11-12.3

Analyze the impact of Aligheri’s choices regarding how
to develop and relate elements of a story or drama (e.g.,
where a story is set, how the action is ordered, how the
characters are introduced and developed).

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in Dante Aligheri’s The Inferno, including
figurative and connotative meanings; analyze the
impact of specific word choices on meaning and tone,
including words with multiple meanings or language
that is particularly fresh, engaging or beautiful.

CCS.ELA-Literacy.RL.11-12.5

Analyze how Aligheri’s choices concerning how to
structure specific parts of a text (e.g., the choice of
where to begin or end a story, the choice to provide a
comedic or tragic resolution) contribute to its overall
structure and meaning as well as its aesthetic impact.

CCS.ELA-Literacy.RL.11-12.6

Analyze a case in which grasping Aligheri’s point of
view requires distinguishing what is directly stated in a
text from what is really meant (e.g., satire, sarcasm,
irony, or understatement).

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.
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CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what Dante Aligheri’s The Inferno says
explicitly as well as inferences drawn from the text,
including determining where the text leaves matters
uncertain.

CCS.ELA-Literacy.RI.11-12.2

Determine two or more central ideas of Dante
Aligheri’s The Inferno and analyze their development
over the course of the text, including how they interact
and build on one another to provide a complex analysis;
provide an objective summary of the text.

CCS.ELA-Literacy.RI.11-12.3

Analyze a complex set of ideas or sequence of events
and explain how specific individuals, ideas, or events
interact and develop over the course of John Ciardi’s
notes.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in Dante Aligheri’s The Inferno and John
Ciardi’s notes, including figurative, connotative, and
technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the
course of a text.

CCS.ELA-Literacy.RI.11-12.5

Analyze and evaluate the effectiveness of the structure
John Ciardi uses in his exposition or argument,
including whether the structure makes points clear,
convincing, and engaging.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.11-12.1

Write arguments to support claims in an analysis of unit
topics and Dante Aligheri’s The Inferno, using valid
reasoning and relevant and sufficient evidence.

CCS.ELA-Literacy.W.11-12.4

In a reader response of 3-4 pages and an in-class
writing on Dante Aligheri’s The Inferno, produce clear
and coherent writing in which the development,
organization, and style are appropriate to task, purpose,
and audience.

CCS.ELA-Literacy.W.11-12.5

In a reader response of 3-4 pages, develop and
strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing
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on addressing what is most significant for a specific
purpose and audience.
CCS.ELA-Literacy.W.11-12.9

In a reader response of 3-4 pages, draw evidence from
Dante Aligheri’s The Inferno and John Ciardi’s notes to
support analysis, reflection, and research.

CCS.ELA-Literacy.W.11-12.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.L.11-12.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.11-12.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.11-12.3

In a reader response of 3-4 pages and an in-class
writing on Dante Aligheri’s The Inferno, apply
knowledge of language to understand how language
functions in different contexts, to make effective
choices for meaning or style, and to comprehend more
fully when reading or listening.
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CCS.ELA-Literacy.L.11-12.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades
11–12 reading and content, choosing flexibly from a
range of strategies.

CCS.ELA-Literacy.L.11-12.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.11-12.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrases important to comprehension or
expression.

ISTE Empowered Learner
(Standard 1)

Leverage technology to take an active role in choosing,
achieving, and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts,
and make meaningful learning experiences for
themselves and others.

Unit Essential Questions





Why is Dante Aligheri’s The Inferno still viewed as important hundreds of years after
having been written? How do modern works relate to The Inferno and/or draw from The
Inferno?
How are Dante Aligheri’s culture, beliefs, and societal values revealed through The
Inferno?
In what ways do the sins and contrapasso punishments of Dante Aligheri’s The Inferno
reveal us? shape us? reflect us? In what ways do they not?
Which common threads of mythology connect us to the culture and time period Dante
Aligheri’s The Inferno?

Scope and Sequence






Recap of afterlife themes and motifs in creation myths and fertility myths
The life and times of Dante Alighieri and the concept of contrapasso punishments
Dante Alighieri’s The Inferno
John Ciardi’s notes on The Inferno
Key unit terms and concepts:
o Dante’s ego and motivations behind his literary choices
o Catholic doctrine and politics of Dante Alighieri’s time period
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o
o
o
o

Contrapasso punishments
Mythological underworlds
The role of evil and Satan
Source materials: The Bible, Greek mythology, history

Assured Assessments
Formative Assessment:
Students will write one reader response of 3-4 pages on selected Cantos from Dante Alighieri’s
The Inferno. The assignment will ask students to explain what Dante’s ordering of the sins and
punishments up to that point in the reading reveals about Alighieri’s morals and values. They
will also be asked to connect their analysis to contemporary morals and values. Students will be
asked to address specific elements of John Ciardi’s notes and Dante Alighieri’s The Inferno to
formulate ideas. Students will receive instruction on how to follow the assessment rubric and
how to write a complete response; conferencing will be available for students as they complete
their writing. The assignment will be weighted equally as one of four total 3-4-page writing
assessment grades in the first marking period.
Summative Assessment:
After reading Dante Alighieri’s The Inferno, students will write one timed in-class assessment.
The assignment will ask students to compare and contrast the ways in which Dante’s The Inferno
relates to some of the creation myths, fertility myths, and mythological underworlds studied in
class so far. They will be asked to go beyond making surface-level connections between the
monsters of Greek mythology featured in Dante’s book, and to focus on the deeper themes and
motifs of mythology in comparison to The Inferno. They will be asked to explore their
comparisons through the lenses of story, culture, and human nature throughout their responses.
Students will have one full class period to complete their response. Students will receive
instruction on how to connect The Inferno to mythology, how to select convincing evidence, and
how to write a complete response. The assignment will be weighted as a major grade in the first
marking period.
Resources
Core
 Aligheri, Dante. The Inferno. Print.
 Joseph Campbell: The Power of Myth with Bill Moyers. PBS, 1988. DVD.
 Rosenberg, Donna. Glencoe World Mythology: An Anthology of the Great Myths and
Epics. Columbus, OH: Glencoe, 2006. Print.
Supplemental
 A Ghost Story. Dir. David Lowery. Perf. Casey Affleck, Rooney Mara. A24, 2017. DVD.
 Ghostbusters. Dir. Ivan Reitman. Perf. Dan Aykroyd, Bill Murray, Harold Ramis.
Columbia, 1984. DVD.
 The Lord of the Rings: The Two Towers. Dir. Peter Jackson. Perf. Ian McKellen, Viggo
Mortensen, Elijah Wood. New Line, 2002. DVD.
Time Allotment
 Approximately three weeks
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UNIT 4
Hero Myths
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence from hero
myths to support analysis of what the text says
explicitly as well as inferences drawn from the text,
including determining where the text leaves matters
uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of hero
myths and analyze their development over the course of
the text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.

CCS.ELA-Literacy.RL.11-12.3

Analyze the impact of the author’s choices regarding
how to develop and relate elements of a story or drama
(e.g., where a story is set, how the action is ordered,
how the characters are introduced and developed).

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in hero myths, including figurative and
connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words
with multiple meanings or language that is particularly
fresh, engaging or beautiful.

CCS.ELA-Literacy.RL.11-12.5

Analyze how the structure of specific parts of a hero
cycle (e.g., the choice of where to begin or end a story,
the choice to provide a comedic or tragic resolution)
contributes to its overall structure and meaning as well
as its aesthetic impact.

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what hero myths and Donna Rosenberg’s
notes say explicitly as well as inferences drawn from
the text, including determining where the text leaves
matters uncertain.
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CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in hero myths and Donna Rosenberg’s notes,
including figurative, connotative, and technical
meanings; analyze how Rosenberg uses and refines the
meaning of a key term or terms over the course of a
text.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.11-12.1

Write arguments to support claims in an analysis of unit
topics and specific hero myths, using valid reasoning
and relevant and sufficient evidence.

CCS.ELA-Literacy.W.11-12.4

In a reader response of 3-4 pages, produce clear and
coherent writing in which the development,
organization, and style are appropriate to task, purpose,
and audience.

CCS.ELA-Literacy.W.11-12.5

In a reader response of 3-4 pages, develop and
strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing
on addressing what is most significant for a specific
purpose and audience.

CCS.ELA-Literacy.W.11-12.9

In a reader response of 3-4 pages, draw evidence from
Campbell’s, Rosenberg’s, and Stillman’s literary and
informational texts to support analysis, reflection, and
research.

CCS.ELA-Literacy.W.11-12.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.
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CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.L.11-12.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.11-12.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.11-12.3

In all writing assignments, apply knowledge of
language to understand how language functions in
different contexts, to make effective choices for
meaning or style, and to comprehend more fully when
reading or listening.

CCS.ELA-Literacy.L.11-12.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades
11–12 reading and content, choosing flexibly from a
range of strategies.

CCS.ELA-Literacy.L.11-12.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.11-12.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrases important to comprehension or
expression.

ISTE Empowered Learner
(Standard 1)

Leverage technology to take an active role in choosing,
achieving, and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts,
and make meaningful learning experiences for
themselves and others.
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Unit Essential Questions





Why are hero stories still the most popular stories told today? Why are today’s heroes
still undergoing the same classical hero cycle?
How does each hero respond to his/her individual cultural beliefs and values?
What does our fascination with heroes and their deeds reveal about us?
Which common threads of the hero cycle most connect to all cultures and time periods?

Scope and Sequence














Lesson on the hero cycle
Episode 1 of Joseph Campbell: The Power of Myth with Bill Moyers: “The Hero’s
Adventure”
Chapter 2 of Peter Stillman’s text, Introduction to Myth
“Gilgamesh” (Middle East)
“Esfandyar” (Middle East)
“Heracles” (Greece)
“Chi-Li” (China)
“The Theft of Thor’s Hammer” (Norway)
“Sigurd” (Norway)
“Gassire’s Lute” (Africa)
“Quetzalcoatl” (Mexico)
Donna Rosenberg’s notes on each hero myth
Key unit terms and concepts:
o Apotheosis
o Classical heroes vs. modern heroes
o Immortality
o The dual role of the serpent in mythology (temptation vs. rebirth)
o The main phases of the hero cycle (the departure, the trials, the return)
o Phallic symbols
o Supernatural aids

Assured Assessments
Formative Assessment:
Students will prepare for class by reading each hero myth and taking notes on each story using
the three lenses of mythology. Students will use these materials to participate daily in class. The
grade will count as a minor grade in the second marking period.
Summative Assessment:
Students will write a reader response of 3-4 pages on a hero story. The hero story assignment
will ask students to examine a classical female heroine and take a stance on whether she is a
modern heroine or a person who is still bound by a patriarchal society. Students will be asked to
provide multiple pieces of evidence from the myth to support their position. Students will receive
instruction on how to follow the assessment rubric and how to write a complete response;
conferencing will be available for students as they complete their writing. The assignment will
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be weighted equally as one of two total 3-4-page writing assessment grades in the second
marking period.
Resources
Core
 Joseph Campbell: The Power of Myth with Bill Moyers. PBS, 1988. DVD.
 Rosenberg, Donna. Glencoe World Mythology: An Anthology of the Great Myths and
Epics. Columbus, OH: Glencoe, 2006. Print.
 Stillman, Peter R. Introduction to Myth. 2nd ed. Portsmouth, NH: Heinemann, 1985. Print.
Supplemental
 Conan the Barbarian. Dir. John Milius. Perf. James Earl Jones, Arnold Schwarzenegger,
Max von Sydow. Universal, 1982. DVD.
 Labyrinth. Dir. Jim Henson. Perf. David Bowie, Jennifer Connelly. TriStar, 1986. DVD.
 The Lord of the Rings: The Return of the King. Dir. Peter Jackson. Perf. Ian McKellen,
Viggo Mortensen, Elijah Wood. New Line, 2003. DVD.
 Star Wars: The Force Awakens. Dir. J.J. Abrams. Perf. John Boyega, Harrison Ford,
Oscar Isaac, Daisy Ridley. Buena Vista, 2015. DVD.
Time Allotment
 Approximately two weeks

Honors Mythology

29

UNIT 5
“Modern Myths”
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the selected text says explicitly as well
as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of the
selected text and analyze their development over the
course of the text, including how they interact and build
on one another to produce a complex account; provide
an objective summary of the text.

CCS.ELA-Literacy.RL.11-12.3

Analyze the impact of the author’s/writer’s/director’s
choices regarding how to develop and relate elements
of a story or drama (e.g., where a story is set, how the
action is ordered, how the characters are introduced and
developed).

CCS.ELA-Literacy.RL.11-12.4

Determine the meaning of words and phrases as they
are used in the selected text, including figurative and
connotative meanings; analyze the impact of specific
word choices on meaning and tone, including words
with multiple meanings or language that is particularly
fresh, engaging or beautiful.

CCS.ELA-Literacy.RL.11-12.5

Analyze how an author’s/writer’s/director’s choices
concerning how to structure specific parts of the
selected text (e.g., the choice of where to begin or end a
story, the choice to provide a comedic or tragic
resolution) contribute to its overall structure and
meaning as well as its aesthetic impact.

CCS.ELA-Literacy.RL.11-12.6

Analyze a case in which grasping point of view requires
distinguishing what is directly stated in the selected text
from what is really meant (e.g., satire, sarcasm, irony,
or understatement).

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.
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CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the selected text says explicitly as well
as inferences drawn from the text, including
determining where the text leaves matters uncertain.

CCS.ELA-Literacy.RI.11-12.2

Determine two or more central ideas of the selected text
and analyze their development over the course of the
text, including how they interact and build on one
another to provide a complex analysis; provide an
objective summary of the text.

CCS.ELA-Literacy.RI.11-12.3

Analyze a complex set of ideas or sequence of events
and explain how specific individuals, ideas, or events
interact and develop over the course of the selected text.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in the selected text, including figurative,
connotative, and technical meanings; analyze how the
author uses and refines the meaning of a key term or
terms over the course of the text.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-12 text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.11-12.1

In an independent thesis-driven argumentative essay of
8-10 pages, write an argument to support claims in an
analysis of unit topics and the selected text, using valid
reasoning and relevant and sufficient evidence.

CCS.ELA-Literacy.W.11-12.4

In an independent thesis-driven argumentative essay of
8-10 pages, produce clear and coherent writing in
which the development, organization, and style are
appropriate to task, purpose, and audience.

CCS.ELA-Literacy.W.11-12.5

In an independent thesis-driven argumentative essay of
8-10 pages, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a new
approach, focusing on addressing what is most
significant for a specific purpose and audience.

CCS.ELA-Literacy.W.11-12.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products in response to ongoing feedback, including
new arguments or information.
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CCS.ELA-Literacy.W.11-12.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem; narrow or
broaden the inquiry when appropriate; on an
independent thesis-driven argumentative essay of 8-10
pages, synthesize multiple sources on the subject,
demonstrating understanding of the subject under
investigation.

CCS.ELA-Literacy.W.11-12.8

For an independent thesis-driven argumentative essay
of 8-10 pages, gather relevant information from
multiple authoritative print and digital sources, using
advanced searches effectively; assess the strengths and
limitations of each source in terms of the task, purpose,
and audience; integrate information into the text
selectively to maintain the flow of ideas, avoiding
plagiarism and overreliance on any one source and
following a standard format for citation.

CCS.ELA-Literacy.W.11-12.9

In an independent thesis-driven argumentative essay of
8-10 pages, draw evidence from literary and
informational texts to support analysis, reflection, and
research.

CCS.ELA-Literacy.W.11-12.10

Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time
frames (a single sitting or a day or two) for a range of
tasks, purposes, and audiences.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.1a

Come to discussions prepared, having read and
researched material under study; explicitly draw on that
preparation by referring to evidence from texts and
other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

CCS.ELA-Literacy.SL.11-12.4

In a class presentation of the independent thesis from
the argumentative essay of 8-10 pages, present
information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
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organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.
CCS.ELA-Literacy.SL.11-12.5

In a class presentation of the independent thesis from
the argumentative essay of 8-10 pages, make strategic
use of digital media (e.g., textual, graphical, audio,
visual, and interactive elements) in presentations to
enhance understanding of findings, reasoning, and
evidence and to add interest.

CCS.ELA-Literacy.L.11-12.1

Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

CCS.ELA-Literacy.L.11-12.2

Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

CCS.ELA-Literacy.L.11-12.3

In an independent thesis-driven argumentative essay of
8-10 pages, apply knowledge of language to understand
how language functions in different contexts, to make
effective choices for meaning or style, and to
comprehend more fully when reading or listening.

CCS.ELA-Literacy.L.11-12.4

Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grades
11–12 reading and content, choosing flexibly from a
range of strategies.

CCS.ELA-Literacy.L.11-12.5

Demonstrate understanding of figurative language,
word relationships, and nuances in word meanings.

CCS.ELA-Literacy.L.11-12.6

Acquire and use accurately general academic and
domain-specific words and phrases, sufficient for
reading, writing, speaking, and listening at the college
and career readiness level; demonstrate independence in
gathering vocabulary knowledge when considering a
word or phrases important to comprehension or
expression.

ISTE Empowered Learner
(Standard 1)

Leverage technology to take an active role in choosing,
achieving, and demonstrating competency in their
learning goals, informed by the learning sciences.
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ISTE Digital Citizen
(Standard 2)

Recognize the rights, responsibilities, and opportunities
of living, learning, and working in an interconnected
digital world, and they act and model in ways that are
safe, legal, and ethical.

ISTE Knowledge Constructor
(Standard 3)

Critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts,
and make meaningful learning experiences for
themselves and others.

ISTE Creative Communicator
(Standard 6)

Communicate clearly and express themselves creatively
for a variety of purposes using the platforms, tools,
styles, formats, and digital media appropriate to their
goals.

ISTE Global Collaborator
(Standard 7)

Use digital tools to broaden their perspectives and
enrich their learning by collaborating with others and
working effectively in teams locally and globally.

Unit Essential Questions




How can the study of mythology be applied to the study of the literature of today
(“modern myths”)?
How does modern storytelling reveal us? shape us? reflect us?
Which common threads of mythology connect to modern cultures and storytelling?

Scope and Sequence






Lesson on text selection and thesis development
Review of sample thesis papers and presentations
Essay and presentation development
Student presentations
Key unit terms and concepts:
o Plagiarism
o Sources
o Thesis

Assured Assessments
Formative Assessments:
Students will write one reader response of 3-4 pages related to their thesis proposal. The thesis
proposal assignment will ask students to select one or two texts and develop one or two thesis
ideas which may be used for their summative assessment. Students will be asked to select
evidence they may use to support their ideas, and to identify areas for further research and
analysis. Students will receive instruction on how to follow the assessment rubric and how to
write a complete response; conferencing will be available for students as they complete their
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writing. The assignment will be weighted equally as one of two total 3-4-page writing
assessment grades in the second marking period.
Students will also participate as members of an audience for each student presentation by
completing presentation reflection sheets and asking questions. Presentation reflection sheets
will be graded holistically and will count as minor grades in the second marking period.
Summative Assessments:
Students will write an independent thesis-driven argumentative essay of 8-10 pages. The
assignment will ask students to select one text and develop one thesis-driven argumentative
essay. Students will be asked to provide multiple pieces of evidence from their selected text to
support their position. Students will receive instruction on how to follow the assessment rubric
and how to write a complete response; conferencing will be available for students as they
complete their writing. The assignment will be weighted as a major grade in the second marking
period.
Students will also present an individual in-class presentation of their independent thesis for a full
class period. Students will be asked to present their ideas and evidence in a whole class setting,
and answer student and instructor questions during the final portion of their presentation. Student
will receive instruction on how to follow the assessment rubric and how to write a complete
response; conferencing will be available for students as they complete their work. The
assignment will be weighted as a major grade in the second marking period.
Resources
Core
 student-selected text (book, film, graphic novel, television show)
Supplemental
 David, Peter. “What Happened to George Lucas?” Comic Buyer’s Guide Feb. 2009: 142144. Print.
 Gillam, Ken, and Shannon R. Wooden. “Post-Princess Models of Gender: The New Man
in Disney/Pixar.” Journal of Popular Film and Television 2008: 2-7. Print.
 Sample student essays
 Sample student presentations
Time Allotment
 Approximately seven weeks

Honors Mythology

35

COURSE CREDIT
One-half credit in English
One class period daily for a half year

PREREQUISITES
Successful completion of grades 9, 10, and 11 English.

CURRENT REFERENCES

















Conan the Barbarian. Dir. John Milius. Perf. James Earl Jones, Arnold Schwarzenegger,
Max von Sydow. Universal, 1982. DVD.
David, Peter. “What Happened to George Lucas?” Comic Buyer’s Guide Feb. 2009: 142-144.
Print.
A Ghost Story. Dir. David Lowery. Perf. Casey Affleck, Rooney Mara. A24, 2017. DVD.
Ghostbusters. Dir. Ivan Reitman. Perf. Dan Aykroyd, Bill Murray, Harold Ramis. Columbia,
1984. DVD.
Gillam, Ken, and Shannon R. Wooden. “Post-Princess Models of Gender: The New Man in
Disney/Pixar.” Journal of Popular Film and Television 2008: 2-7. Print.
Indiana Jones and the Last Crusade. Dir. Steven Spielberg. Perf. Sean Connery, John RhysDavies, Alison Doody, Harrison Ford. Paramount, 1989. DVD.
Indiana Jones and the Temple of Doom. Dir. Steven Spielberg. Perf. Kate Capshaw, Harrison
Ford, Jonathan Ke Quan. Paramount, 1984. DVD.
Krampus. Dir. Michael Dougherty. Perf. Toni Collette, David Koechner, Adam Scott.
Universal, 2015. DVD.
Labyrinth. Dir. Jim Henson. Perf. David Bowie, Jennifer Connelly. TriStar, 1986. DVD.
Leeming, David A. The World of Myth: An Anthology. 2nd ed. New York: Oxford, 2014.
Print.
The Lord of the Rings: The Fellowship of the Ring. Dir. Peter Jackson. Perf. Ian McKellen,
Viggo Mortensen, Elijah Wood. New Line, 2001. DVD.
The Lord of the Rings: The Return of the King. Dir. Peter Jackson. Perf. Ian McKellen, Viggo
Mortensen, Elijah Wood. New Line, 2003. DVD.
The Lord of the Rings: The Two Towers. Dir. Peter Jackson. Perf. Ian McKellen, Viggo
Mortensen, Elijah Wood. New Line, 2002. DVD.
Moana. Dir. Ron Clements, Don Hall, John Musker, and Chris Williams. Perf. Auli’I
Cravalho, Dwayne Johnson. Buena Vista, 2016. DVD.
A Monster Calls. Dir. J.A. Bayona. Perf. Felicity Jones, Liam Neeson, Sigourney Weaver.
Focus, 2016. DVD.
Raiders of the Lost Ark. Dir. Steven Spielberg. Perf. Karen Allen, Harrison Ford, Paul
Freeman. Paramount, 1981. DVD.
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Star Wars: The Force Awakens. Dir. J.J. Abrams. Perf. John Boyega, Harrison Ford, Oscar
Isaac, Daisy Ridley. Buena Vista, 2015. DVD.
Trick ’r Treat. Dir. Michael Dougherty. Perf. Dylan Baker, Brian Cox, Anna Paquin. Warner
Bros., 2008. DVD.

ASSURED STUDENT PERFORMANCE RUBRICS













Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
English Department Writing Rubric (attached)
Honors Mythology Reader Response Rubric (attached)
Honors Mythology Creation Myth Thesis-Driven Synthesis Essay, Rubric, & Outline
(attached)
Honors Mythology Participation Rubric (attached)
Honors Mythology The Inferno Timed In-Class Assessment (attached)
Honors Mythology The Inferno Assignment (attached)
Honors Mythology Independent Thesis-Driven Argumentative Essay, Rubric, & Thesis
Development Tips (attached)
Honors Mythology Full Class Presentation, Rubric, & Reflection Sheet (attached)
Honors Mythology Final Exam & Study Guide (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Respond
X_______

Demonstrates
exceptional
understanding of text
by:
 Clearly identifying
the purpose of the
text
 Providing initial
reaction richly
supported by text
 Providing a
perceptive
interpretation

Demonstrates
understanding of text
by:
 Identifying the
fundamental purpose
of the text
 Providing initial
reaction supported by
text
 Providing a
clear/straightforward
interpretation of the
text

Demonstrates general understanding
of text by:
 Partially identifying the purpose of
the text
 Providing initial reaction somewhat
supported by text
 Providing a superficial interpretation
of the text

Demonstrates limited or
no understanding of text
by:
 Not identifying the
purpose of the text
 Providing initial
reaction not supported
by text
 Providing an
interpretation not
supported by the text

Interpret
X_______

Demonstrates
exceptional
interpretation of text
by:
 Extensively
reshaping,
reflecting, revising,
and/or
deepening initial
understanding
 Constructing
insightful and
perceptive ideas
about the text.
 Actively raising
critical questions
and exploring
multiple
interpretations of the
text

Demonstrates ability to
interpret text by:
 Reshaping, reflecting,
revising, and/or
deepening initial
understanding
 Summarizing main
ideas of text
 Actively interpreting
text by raising
questions and looking
for answers in text

Demonstrates general ability to
interpret text by:
 Guided reflection and/or revision of
initial understanding
 Summarizing some of the main ideas
of text
 Guided interpretation of text by
locating answers to given questions
in text

Demonstrates limited
ability to interpret text as
evidenced by:
 Struggle to implement
guided reflection
and/or revision of
initial understanding
 Struggle to summarize
any main ideas of text
 Struggle to answer
questions by locating
responses in text

Connect
X_______

Demonstrates
perceptive connections
 text-to-text
 text-to-self
 text-to-world

Demonstrates specific
connections
 text-to-text
 text-to-self
 text-to-world

Demonstrates general connections
 text-to-text
 text-to-self
 text-to-world

Struggles to make
connections
 text-to-text
 text-to-self
 text-to-world

Evaluate
X_______

Demonstrates
insightful evaluation of
text by one or more of
the following:
 Critical analysis to
create a conclusion
supported by the text
 Perceptive
judgments about the
quality of the text
 Synthesis of text
 Expression of a
personal opinion

Demonstrates an
evaluation of text by one
or more of the
following:
 Critical analysis to
form a conclusion
from the text
 Thoughtful judgments
about the quality of
the text
 Evaluation of text to
express personal
opinion(s)

Demonstrates a general evaluation of
text by one or more of the following:
 Formulation of a superficial
conclusion from the text
 Assessment of the quality of the text
 Use of text to express personal
opinion(s)

Demonstrates a struggle
to evaluate the text by
one or more of the
following:
 Formulation of a
conclusion from the
text
 Assessment of the
quality of the text
 Use of text to express
personal opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Purpose
X_______



Establishes and maintains
a clear purpose
 Demonstrates an
insightful understanding
of audience and task



Establishes and
maintains a purpose
 Demonstrates an
accurate awareness of
audience and task




Organization
X_______



Reflects sophisticated
organization throughout
 Demonstrates logical
progression of ideas
 Maintains a clear focus
 Utilizes effective
transitions



Reflects organization
throughout
 Demonstrates logical
progression of ideas
 Maintains a focus
 Utilizes transitions

Content
X_______



Is accurate, explicit, and
vivid
 Exhibits ideas that are
highly developed and
enhanced by specific
details and examples




Use of
Language
X_______





Demonstrates excellent
use of language
 Demonstrates a highly
effective use of standard
writing that enhances
communication
 Contains few or no errors.
Errors do not detract from
meaning
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Is accurate and relevant
Exhibits ideas that are
developed and
supported by details and
examples

Demonstrates
competent use of
language
 Demonstrates effective
use of standard writing
conventions
 Contains few errors.
Most errors do not
detract from meaning

Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task





Reflects some
organization throughout
 Demonstrates logical
progression of ideas at
times
 Maintains a vague focus
 May utilize some
ineffective transitions





May contain some
inaccuracies
 Exhibits ideas that are
partially supported by
details and examples







Demonstrates use of
language
 Demonstrates use of
standard writing
conventions
 Contains errors that
detract from meaning

Does not establish a
clear purpose
 Demonstrates
limited/no awareness of
audience and task
Reflects little/no
organization
 Lacks logical
progression of ideas
 Maintains little/no
focus
 Utilizes ineffective or
no transitions
Is inaccurate and
unclear
 Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
 Demonstrates limited
use of standard writing
conventions
 Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/Weight

Exemplary
4

Goal
3

Proposal
X_______

Student demonstrates a
strong sense of initiative
by generating compelling
questions, creating
uniquely original
projects/work.

Student demonstrates initiative
by generating appropriate
questions, creating original
projects/work.

Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work.

Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work.

Independent
Research &
Development
X_______

Student is analytical,
insightful, and works
independently to reach a
solution.

Student is analytical, and
works productively to reach a
solution.

Student reaches a
solution with direction.

Student is unable to
reach a solution
without consistent
assistance.

Presentation of
Finished Product
X_______

Presentation shows
compelling evidence of an
independent learner and
thinker.
Solution shows deep
understanding of the
problem and its
components.
Solution shows extensive
and appropriate
application of 21st
Century Skills.

Presentation shows clear
evidence of an independent
learner and thinker.
Solution shows adequate
understanding of the problem
and its components.
Solution shows adequate
application of 21st Century
Skills.

Presentation shows
some evidence of an
independent learner
and thinker.
Solution shows some
understanding of the
problem and its
components.
Solution shows some
application of 21st
Century Skills.

Presentation shows
limited or no evidence
of an independent
learner and thinker.
Solution shows limited
or no understanding of
the problem.
Solution shows limited
or no application of
21st Century Skills.
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2

Needs Support
1-0
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ENGLISH DEPARTMENT WRITING RUBRIC
Claim/Thesis

Evidence

Explanation
Ideas are insightful and the explanation
of thinking demonstrates a clear,
thorough, and convincing connection
between the evidence and the claim.
Explanation thoroughly answers the
questions “How do you know? and “So
what?”

Writing Conventions
Writing demonstrates purposeful
organization, clear coherence, and smooth
progression of ideas. The writer uses
appropriate language for his/her audience
and purpose. The piece is free of most errors
in grammar and mechanics. Quotes are cited
according to MLA style.

Claim is clear, specific,
and expresses a complex
argument. It opens
divergent, insightful
understanding of the
text.

Convincing evidence (not previously
discussed in class/not obvious within
the text) supports the claim. Quotes
are incorporated seamlessly with
appropriate introductory context.

Claim is clear, specific,
and states an arguable
interpretation of text.

Evidence (quotes or well-selected
paraphrase previously discussed in
class/more obvious within the text)
adequately supports the claim.
Quotes are incorporated with
appropriate introductory context.

Ideas are explained adequately and
connect the evidence to the claim.
Explanation adequately answers the
questions “How do you know?” and/or
“So what?”

Writing demonstrates adequate
organization, coherence, and progression of
ideas. The writer uses appropriate but
inconsistent language for audience and
purpose. Grammatical and mechanical
errors are present. Inconsistent use of
correct MLA citation.

Proficient
(3)

Progressing
(2)

Claim attempts to
demonstrate an
interpretation of the text
but may not be arguable
and/or may not be
focused on or fully
address the prompt.

Evidence is present but may not
clearly support the claim, may be
more focused on repeating the claim
rather than supporting it, or may
merely reference a plot point. Quotes
are not introduced with appropriate
context.

Ideas display gaps in thinking or may
merely repeat the claim or evidence.
Explanation attempts to connect
evidence to claim but is inadequate
and/or not convincing. Explanation
does not answer the questions “How do
you know?” and “So what?”

Writing demonstrates limited organization
with lapses in coherence and/or progression
of ideas. The writer uses informal language
for audience and purpose. An accumulation
of grammatical and mechanical errors is
present. MLA citation is incorrect.

Emerging
(1)

Claim is unclear, rooted
in inaccuracies, and/or a
statement of fact. It does
not set up an
interpretation for the
response.

Evidence is not present or not clearly
referenced and/or not relevant to the
claim. If used, evidence may simply
restate a plot point (summary).

Explanation is not present, may be
unrelated to claim and evidence, and/or
introduces no new thinking to the
response. Explanation may offer
discussion about topic(s) that is
unrelated to the evidence and claim.

Writing is disorganized and/or unfocused
with pervasive errors in grammar and
mechanics that interfere with meaning.
MLA citation is not used.

(0)

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score

Unacceptable / No Score

Exemplary
(4)
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HONORS MYTHOLOGY READER RESPONSE RUBRIC
20-18 points
 Fully developed ideas with exceptional support
 Many solid, insightful examples from text
 Well-written in terms of structure, word choice, and voice
 Three to four pages in length (typed, double-spaced, 12-point type)
 Answers the question fully; directions followed
17-16 points
 Developed ideas with adequate support
 Some strong examples from text
 Structure is effective and word choice is appropriate
 Two to three pages in length
 Answers the question; directions followed
15-13 points
 Partially developed ideas with some support
 Few examples from text; unrelated examples
 Unstructured and confusing; simple word choice; lacking voice
 One to two pages in length
 Question not fully answered or considered
12-8 points
 Few, underdeveloped ideas with little support
 One example or less; inappropriate examples
 Lack of coherency; difficult to follow
 One to ½ page or less in length
 Question ignored or not answered
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HONORS MYTHOLOGY CREATION MYTH THESIS-DRIVEN
SYNTHESIS ESSAY
After studying many creation myths, we have found that certain motifs continuously repeat
throughout cultures, and establish the cultural values of the respective storytellers. Your task in
this analytical essay is to choose one motif from the list below and develop a thesis
connecting that motif to two separate creation stories/cultures that we covered in class. You
must explain why this motif is present in the two stories, how it connects to the cultures and
environments of the respective storytellers, and why it is a necessary motif of a creation myth.
Next, go further and address the meaning of the motif under the surface. The motifs you must
choose from are (select one):









the conflict between the old and the new and the replacement of the old with the new
(gods, parents, etc.)
the replacement of a matriarchal system for a patriarchal system
the dismemberment of bodies to create life, earth, the heavens
the creation of humans from clay, dirt, etc.
the catastrophe that destroys the world
the egg or container of life
the cyclical nature of life, renewal of the world
the distinction between the ages of the world (a golden age, middle age, dark age)

You must have a solid, arguable thesis that creates an insightful essay. This is not an essay that
merely observes that two cultures both have a flood in their stories; it goes deeper into explaining
why the flood exists, what purpose it serves, and why these specific people and cultures need it
as a part of their respective creation stories. Rosenberg’s introductions to each story provide
ample information on origin cultures, but you may also conduct some research on your own to
improve the accuracy of your literary analysis. Your paper is essentially a close analysis of your
selected motif. Make sure that you provide ample evidence from the two stories (quotes) and
follow up support. Your essay should contain references to no more than two stories. Do not use
any off-set quotes (quotes over five lines).
Essays must be five to six pages in length, double-spaced, in Times New Roman 12-point type,
cited in MLA format. If you have questions or would like your teacher to look at a draft, please
let me know and we can meet to discuss it.
Essays will be due on ___________________________________________________________.
You will lose 10 points for every day the paper is late. In addition to a hard copy, papers must be
uploaded to www.turnitin.com or before the due date. Papers not uploaded to www.turnitin.com
on or before the due date will be subject to the late penalty.
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HONORS MYTHOLOGY CREATION MYTH THESIS-DRIVEN
SYNTHESIS ESSAY RUBRIC
A Range
 Your essay contains a solid, original, arguable thesis. Your essay focuses on 2 stories that have
been assigned from the anthology.
 Your focus on plot is minimal. All body paragraphs focus on explaining why the motif exists,
what purpose it serves, and why people need it as a part of their creation stories. Your
connections to the culture of the people telling the stories are specific and accurate, drawing from
the introductions and from independent research.
 You clearly address the motif fully and answer all of the essential questions correctly and
insightfully.
 Your quotes are properly cited using MLA format. They are present to support your original ideas
about culture (which have not been covered in class), and you analyze them completely.
 Well-written in terms of structure, word choice, and voice. Virtually flawless.
 Between 5-6 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
B Range
 Your essay contains a solid, arguable thesis. Your essay focuses on 2 stories that have been
assigned from the anthology.
 You focus a little too much on plot. Many of your body paragraphs focus on explaining why the
motif exists, what purpose it serves, and why people need it as a part of their creation stories.
Your connections to the culture of the people telling the stories are sometimes vague.
 You properly address the motif, but you do not completely explore it. You answer most of the
essential questions correctly and insightfully.
 Your quotes are properly cited using MLA format. They are present to support original ideas
about culture (which sometimes have already been covered in class), and you analyze them
completely.
 Structure is effective and word choice is appropriate.
 Between 5-6 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
C Range
 Essay contains a basic thesis or restates the prompt. Your essay focuses on fewer than 2 or more
than 2 stories. Some of the stories may not have been assigned from the anthology.
 Your essay focuses heavily on plot or retelling the stories. The majority of your body paragraph is
about plot. Your body paragraphs do not always explain why the motif exists, what purpose it
serves, and why people need it as a part of their creation stories. Your connections to the culture
of the people telling the stories are vague and/or incorrect.
 You address the motif, but you don’t always fully explore it. You don’t always answer the
essential questions correctly and/or insightfully.
 Your quotes are properly cited using MLA format. They are present to retell plot, and your
statements about them analyze the story instead of the culture. Some ideas may lack quotes for
support. Placement and/or length of quote(s) may be questionable.
 Structure may not meet the needs of the prompt due to content and/or grammatical issues,
including word choice or voice.
 Between 4-6 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
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D Range
 Essay contains a flawed thesis or restates the prompt. Your essay focuses on fewer than 2 or more
than 2 stories. Some of the stories may not have been assigned from the anthology.
 Your essay almost entirely retells plot. Your body paragraphs do not explain why the motif exists,
what purpose it serves, and why people need it as a part of their creation stories; or your answers
to these questions are incorrect. Your connections to the culture of the people telling the stories
are factually incorrect.
 You don’t always address the motif or explore it. You rarely answer the essential questions and/or
your answers are incorrect.
 Your quotes may not be properly cited using MLA format. They are present to retell plot, and
your statements about them analyze the story instead of the culture. Some ideas may lack quotes
for support. Placement and/or length of quote(s) is questionable.
 Unstructured and/or confusing; simple word choice; lacks voice.
 Between 4-6 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
F Range
 Essay contains a confusing thesis or no thesis. Your essay focuses on fewer than 2 or more than 2
stories. Some of the stories may not have been assigned from the anthology.
 Your essay almost entirely retells plot. Your body paragraphs do not explain why the motif exists,
what purpose it serves, and why people need it as a part of their creation stories; or your answers
to these questions are incorrect. Your understanding of the stories and/or the culture is incorrect.
Your connections to the culture of the people telling the stories are factually incorrect and
unreasonable. Prompt questions are ignored or not answered.
 You do not properly address the motif or explore it. You do not answer many of the essential
questions and/or your answers are far off base.
 Your quotes may not be properly cited using MLA format. They are present to retell plot, and
your statements about them analyze the story instead of the culture. Most ideas may lack quotes
for support. Placement and/or length of quote(s) is questionable.
 Lack of coherence; difficult to follow.
 Between 3-6 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
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HONORS MYTHOLOGY CREATION MYTH THESIS-DRIVEN
SYNTHESIS ESSAY OUTLINE
1.) What is your selected motif and your thesis about that motif?

2.) Which are the 2 stories you will use to support your thesis?

3.) What will you be saying about these stories, people, and cultures, beyond what can be found
in the book? You should not be retelling the stories. You should be answering the questions
on the assignment sheet.
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HONORS MYTHOLOGY PARTICIPATION RUBRIC
30-27 points
 Participates daily in class discussions
 Responds to and builds on other students’ ideas
 Offers insightful evidence from the text as support for ideas
 Respects and actively listens to others’ ideas/opinions
26-24 points
 Participates frequently in class discussions
 Responds to other students’ ideas
 Sometimes offers textual support for ideas
 Respects and listens to others’ ideas/opinions
23-21 points
 Rarely participates in class discussions, but offers relevant statements when called upon
by instructor
 Rarely responds to other students’ ideas
 Rarely offers textual support for ideas
 Sometimes distracted or inattentive to others’ ideas/opinions
20-12 points
 Fails to participate in class discussions, even when called upon by instructor
 Does not respond to other students’ ideas
 Does not offer textual support for ideas
 Distracted or inattentive to others’ ideas/opinions
11-0 points
 Defiantly refuses to participate in class discussions, even when called upon by instructor
 Disruptive during class discussions
 Disrespectful of others’ ideas/opinions
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HONORS MYTHOLOGY THE INFERNO TIMED IN-CLASS
ASSESSMENT
Compare and contrast the ways in which Dante’s The Inferno relates to some of the creation
myths, fertility myths, and mythological underworlds we have studied in class so far. Go beyond
making surface-level connections between the monsters of Greek mythology which are featured
in Dante’s book, and focus on the deeper themes and motifs of mythology in comparison to The
Inferno. Explore these comparisons through the lenses of story, culture, and human nature
throughout your response.
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HONORS MYTHOLOGY THE INFERNO ASSIGNMENT
As high school seniors, you know better than anyone what the keys to success are. You know
how to stay out of trouble and you know what aggravates teachers and administrators. Dante is
an incoming 9th-grader who desperately needs to change his ways if he is to be successful in high
school.
Write a response in which you demonstrate the various types of infractions and the various
methods of creative punishment one may receive for his or her behavior. Your path for Dante
must contain an increasing level of crimes and consequences, mimicking the various circles of
The Inferno. Your consequences must follow the contrapasso rule as found in the text (“For
every crime there must be an equal and fitting punishment”). Feel free to get creative and silly . .
. you are essentially satirizing the text using our favorite setting as the backdrop!
In your response, you should also explain how your work connects to specific parts of Dante’s
The Inferno. You should pull quotes from The Inferno to support your connections.
The content of your response must be no more than “Rated PG” in nature. Set your focus on the
broken rule and the consequence, and avoid discussing specific students, teachers,
administrators, or groups. Presentations that your teacher deems inappropriate for any reason will
be stopped immediately and you will be graded only on what has been screened.
Completion of this assignment will earn you an extra point on your marking period grade.
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HONORS MYTHOLOGY INDEPENDENT THESIS-DRIVEN
ARGUMENTATIVE ESSAY
Each of you will select a major modern work of fiction for your assignment. Possible choices
include: films, plays, novels, graphic novels, etc. Your choice should be something that you
know a lot about and appreciate on a variety of levels. This should be a work that you are very
familiar with (multiple viewings/readings, research) and one that you can write about, cite, and
discuss with a degree of expertise. Basically, you should love it. And if you don’t love at least
one fictional story, what are you doing here?
Think of this essay as a critical examination of a well-loved story. For example, which mentor
figure has the greatest influence on Harry Potter? Or, are Episodes I-III of the Star Wars universe
better or worse than the original trilogy? What criteria would you use to assess them? And
remember; make sure that you can answer your question (thesis) confidently and possibly,
controversially. If you can’t figure out a possible answer to your question, don’t use it. Also,
make sure that your question and thesis are primarily your own ideas.You might be inspired by
someone else’s ideas, but be sure that the content and analysis is completely yours (translation:
don’t cheat).
Your essay may identify, but more importantly comment on, direct connections to classic myths,
but is not required to. Your essay can stand on its own, separate from the classic myths. It is
more important that your critical examination of a modern work is informed and inspired by
the types of analysis we apply to mythology in the class.
You may select a film rated PG-13 or lower, or a show rated TV-14 or lower, for this
assignment. You may not select works rated R or TV-MA for this assignment. Make sure that
your thesis is appropriate for the size and scope of your paper. Remember that a thesis is an
arguable point, not a fact. Also, do not include a plot summary; if I need to, I will do the research
that I have questions about.
Each essay should be 8-10 pages, double-spaced, in length. You must use Times New Roman
12-point font. Be sure that you include a bounty of quotes, analysis and commentary. I must
approve all essay topics before you start, and you must inform me of any changes immediately.
Essays will be due on ___________________________________________________________.
You will lose 10 points for every day the paper is late. In addition to a hard copy, papers must be
uploaded to www.turnitin.com or before the due date. Papers not uploaded to www.turnitin.com
on or before the due date will be subject to the late penalty.
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HONORS MYTHOLOGY INDEPENDENT THESIS-DRIVEN
ARGUMENTATIVE ESSAY RUBRIC
A Range
 Your essay contains a solid, original, arguable thesis. Your essay focuses on proving your thesis
in an insightful way, going under-the-surface in terms of your analysis.
 Your focus on plot is minimal. All body paragraphs focus on providing evidence and explanation
for your examples and evidence. Your connections are specific and accurate, drawing from
independent thinking.
 You clearly address the thesis fully and answer all of the essential questions that you suggest
correctly and insightfully. Your critical examination of the work is strongly informed and inspired
by the types of analysis we apply to mythology.
 Your quotes are properly cited using MLA format. They are present to support your original ideas
about culture (which have not been covered in class), and you analyze them completely.
 Well-written in terms of structure, word choice, and voice. Virtually flawless.
 Between 8-10 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
B Range
 Your essay contains a solid, arguable thesis. Your essay focuses on proving your thesis in an
insightful way.
 You focus a little too much on plot. Many of your body paragraphs focus on explaining the story,
but still provide some evidence and explanation of your thesis. Your connections are sometimes
vague or unsupported.
 You properly address the thesis, but you do not completely explore it. You answer most of your
essential questions correctly and insightfully. Your critical examination of the work is informed
and inspired by the types of analysis we apply to mythology.
 Your quotes are properly cited using MLA format. They are present to support original ideas
about culture (which sometimes have already been covered in class), and you analyze them
completely.
 Structure is effective and word choice is appropriate.
 Between 8-10 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
C Range
 Essay contains a basic thesis. Your essay is unfocused and does not always tie back to your
thesis.
 Your essay focuses heavily on plot or retelling the story. The majority of your body paragraphs
are about plot. Your body paragraphs do not delve into your thesis.
 You do not address the thesis enough throughout the essay and you don’t always fully explore it.
Your examination of the work is not always critical and not always informed and inspired by the
types of analysis we apply to mythology.
 Your quotes are properly cited using MLA format. They are present to retell plot, and your
statements about them analyze the story instead of the culture. Some ideas may lack quotes for
support. Placement and/or length of quote(s) may be questionable.
 Structure may not meet the needs of the prompt due to content and/or grammatical issues,
including word choice or voice.
 Between 7-10 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
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D Range
 Essay contains a flawed thesis that is difficult to prove, abstract, or too general in nature. Textual
evidence is not available to prove your claims.
 Your essay almost entirely retells plot. Your body paragraphs do not explain your thesis.
 You rarely address the thesis. You rarely answer your essential questions and/or your
understanding of the text is difficult to prove. Your examination of the work is rarely critical and
rarely informed and inspired by the types of analysis we apply to mythology.
 Your quotes may not be properly cited using MLA format. They are present to retell plot, and
your statements about them analyze the story instead of the culture. Some ideas may lack quotes
for support. Placement and/or length of quote(s) is questionable.
 Unstructured and/or confusing; simple word choice; lacks voice.
 Between 6-10 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).
F Range
 Essay contains a confusing thesis or no thesis. Your thesis does not match the approved thesis
submitted in class.
 Your essay almost entirely retells plot. Your body paragraphs do not explain your thesis. Your
understanding of the text is incorrect or impossible to support with textual examples.
 You do not address the thesis in your essay. You rarely answer your essential questions and/or
your understanding of the text is difficult to prove. Your examination of the work is not critical
and is not informed and/or inspired by the types of analysis we apply to mythology.
 Your quotes may not be properly cited using MLA format. They are present to retell plot, and
your statements about them analyze the story instead of the culture. Most ideas may lack quotes
for support. Placement and/or length of quote(s) is questionable.
 Lack of coherence; difficult to follow. The writing style impacts the flow of ideas.
 Between 4-10 full pages in length, with proper formatting and spacing (typed, double-spaced, 12point type).

Honors Mythology

52

HONORS MYTHOLOGY INDEPENDENT THESIS-DRIVEN
ARGUMENTATIVE ESSAY THESIS DEVELOPMENT TIPS



















How To Develop Your Thesis: A Step-By-Step Guide
Stay off of the internet during the span of this development process!
Select appropriate content for the course.
Select a story that you personally care about.
Re-watch or re-read your selection. Your memory of your selection may not match how you
feel about it today.
Explore any official materials available on your selection, such as an author’s preface or
bonus features on a DVD. Once again, stay off the internet! Avoid all unofficial analysis,
criticism, or fan theories on your selection.
Ask yourself critical and evaluative questions about your selection. Your answers to these
questions will be the beginnings of thesis statements.
Be sure that the statements you are making are analytical and arguable, and are not simply
observations about the facts of the story.
Be sure that these statements can be supported using reasonable evidence from the story.
Be sure that the statements you are making could be reasonably argued in the opposite
direction, using evidence from the story, by another fan of the material.
Select the strongest statement (the one you believe you can most strongly prove, and the one
you believe you can find the most supporting evidence to support it), and develop it into your
thesis.
How To Avoid An Unsuccessful Thesis: A Checklist
*** If you answer YES to any of these questions,
please DO NOT use this thesis.***
Can your thesis be found on the internet?
Is your content inappropriate for the course? Does your thesis or evidence contain drug use,
explicit violence, and/or sexuality etc.?
Is your thesis merely an observation of a fact of the story?
Is your thesis directly stated by a character or storytelling convention in the story?
Are you unable to locate direct, reasonable evidence in your story that can support your
thesis?
Are fans of the material unable to reasonably argue against your thesis using evidence from
the story?
Does your thesis follow any of the below patterns?
o “This story is really about this totally unrelated topic that never directly appears in the story.”
o “This story secretly connects to this other work of art (music, film, etc.), even though no
direct connection ever appears in the story.”
o “The good guy in the story is really the bad guy and/or vice-versa.”
o “This character has a psychological disability that isn’t stated or alluded to in the story,
and I’m going to diagnose him!”
o “The events of the story were all really just a dream!”
o “The events of the story were all a figment of this character’s imagination!”
o “There are ‘plot holes’ in the story.”
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HONORS MYTHOLOGY FULL CLASS PRESENTATION
Requirements for Presenters:
1. 40-48 minutes, full class session.
2. Highlight the work/conclusions you drew in your paper. You want to enlighten your
classmates about your key points and observations.
3. Use at least one visual aid to assist your presentation. Visuals may include film clips,
hand-outs, power point slides, etc. If you show film clips, choose them wisely. You
should dominate your presentation, not the film. Also, please provide the teacher with a
list of scenes and time codes so clips could easily be located for you as you present.
There will be no wasted time as you search for clips; the teacher will do this for you. You
may select a film rated PG-13 or lower, and a show rated TV-14 or lower for this
assignment. You may not select works rated R or TV-MA for this assignment. The clips
and the content you present to the class must be appropriate for all viewers. Content that
your teacher deems inappropriate for any reason will be stopped immediately and your
project will be graded only on what has been presented up to that point. If you have
concerns about your selected content, please preview your clips and ideas with the
teacher first.
Presenters will be evaluated on the following:
1. Content (25 points) – Present the ideas and information that you have found and
discussed in your paper and share it with us. Use your essay as the guide to enlighten us
as an audience. Make sure your ideas are clear and concise; it should be clear that you are
an expert on your topic.
2. Critical Focus (25 points) – Your goal is to teach your classmates and provide a critical
look at an established text. Be sure that your ideas delve into the subject matter and go
under the surface.
3. Visual aid(s) (25 points) – If you are using film clips, they should clearly highlight and
support the points you make before or after exhibiting them. Your clips should support
your ideas and leave the viewer with more information than they had before.
4. Question and Answer Period (25 points) – This is where your knowledge and findings
will be questioned and tested, so know your stuff. Your classmates and the teacher will
ask you any questions that were raised during your presentation that need further
illumination, evidence, or explanation. This is your chance to answer the questions, but it
is also an opportunity to “show off” you knowledge and analytical skills.
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Presentation Dates and Penalty Policy:
 Student names will be randomly “pulled from a hat” during a class period. As each
student’s name is pulled, he/she shall select his/her presentation date from those available
on the calendar. Once a date is selected, it cannot be changed due to the class
calendar. All presentations must be performed in front of a full Honors Mythology
class.
 If a student is present in class but is unprepared to present, he/she will lose 10 points on
the assignment. He/she will be subject to the “Open Slot Policy” outlined below.
 If a student has an unexcused absence the day he/she is scheduled to present, the student
will receive a zero on the presentation.
 If a student has an excused absence on the day he/she is scheduled to present, the teacher
must be notified as soon as possible. All presentation materials must be submitted to the
teacher on the day the student returns to school. These materials include: Power Point or
Prezi Presentation/Slides, clip time codes and sources, and any presentation notes that the
student requires for the presentation (personal notes). Failure to provide these materials
upon the day the student returns to school will result in a 10-point penalty. The student
will continue to lose 10 points for each additional day that the materials are not
submitted.
 If a student has an excused absence on the day he/she is scheduled to present, he/she will
be expected to present on the very next day there is an open slot to present. He/she will
be subject to the “Open Slot Policy” outlined below.
 Open Slot Policy: The open slot will be a class period where another student who is
scheduled to present does not present or an open class period that he been built in to the
schedule, whichever comes first. This means that a student with an excused absence on
the day of his/her presentation needs to be ready to give his/her presentation at any time,
as soon as the time becomes available. For example, if you are absent on Monday and
you come back to school on Tuesday, and Billy is absent on Tuesday, you will be giving
your presentation on Tuesday. If the student is unprepared to present on the day of the
first scheduled makeup presentation, he/she will lose 10 points off the assignment. The
student will continue to lose 10 points for each additional day that the presentation has
been rescheduled but the student is unprepared to present.
Requirements for Listeners/Viewers:
 All classroom listeners/viewers will receive a reflection sheet to complete during each
presentation.
 You will also need to write down reactions/notes (like a silent discussion) and three
questions about the presentation during the presentation. These will be used for a
questions/answer period after the formal presentation. We might not get to your
questions, but have them prepared. The teacher will randomly call on listeners/viewers to
provide these ideas at the end.
 Your notes and questions will be assessed after the presentation.
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HONORS MYTHOLOGY FULL CLASS PRESENTATION RUBRIC
Student Name: _________________________________________________________________



Content
(25 points
possible)
__________





Critical Focus
(25 points
possible)
__________

Visual Aids
(25 points
possible)
__________

Question/Answer
Period
(25 points
possible)
__________

Exemplary
(25-23 points)
Full grasp of material
in presentation.
Detailed and
complete.
Comfortable with and
knowledgeable about
topic and thesis.
Easy for the audience
to follow ideas.
Presentation lasts the
whole class period.

 Strong thesis-driven
presentation.
 Ideas are insightful
and go below the
surface of the core
work.
 Connections, analysis
support thesis and
clarify the ideas.
 Visuals are clean,
direct, and polished.
 Visuals are easy to
understand and
clearly act as
evidence for thesis,
ideas.
 Presenter answers, or
attempts to answer,
all questions.
 Level of knowledge
and familiarity with
subject is evident.
 Answers questions
with confidence.
 All answers connect
back to the thesis.










Proficient
(22-20 points)
Sufficient grasp of
material in
presentation.
Ideas explored, but
without complete
elaboration.
Basic knowledge of
topic and thesis.
Audience can follow
ideas.
Presentation runs up to
10 minutes short.
Thesis-driven
presentation.
Ideas are critical and
begin to go below the
surface.
Connections, analysis
give some support and
begin to clarify ideas.

 Visuals are sufficient
with few errors.
 Visuals support
evidence at points, but
may be difficult to
understand connections
without further
explanation.
 Presenter answers, or
attempts to answer,
most of the questions.
 Level of knowledge
and familiarity with the
subject is established.
 Answers questions with
a degree of confidence.
Most answers connect
back to the thesis.







Insufficient
(19-14 points)
Inaccurate or unsatisfactory
grasp of material in
presentation. Rudimentary
ideas with little detail.
Questionable basis of
knowledge of topic and
thesis.
Disorganized and difficult to
follow.
Presentation runs 10 or more
minutes short.

 Thesis is unclear.
 Ideas remain on the surface
and do not develop into
close analysis.
 Connections, analysis are
confusing and do not
support a critical viewpoint.
 Visuals are too few and/or
contain multiple errors.
 Visuals take up too much
time and/or do not support
the thesis or close analysis.

 Presenter does not answer
many questions. Answers
are short and
underdeveloped.
 Questionable level of
knowledge of subject is
evident.
 Reluctantly attempts to
answer questions with little
confidence.
 Many answers do not
connect back to the thesis.

Total Score:
__________
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HONORS MYTHOLOGY FULL CLASS PRESENTATION
REFLECTION SHEET

Your Name: ___________________________________________________________________
Questions for Presenter:
1. ____________________________________________________________________________
2. ____________________________________________________________________________
3. ____________________________________________________________________________
Notes:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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HONORS MYTHOLOGY FINAL EXAM
Choose TWO of the following questions. Respond to each question you choose in the form of a
complete essay (3-4 single-sided pages for each response . . . 6-8 single-sided pages total). Each
response is worth 50 points, for a total of 100 points. You may use your book as you respond to
the questions. Use specific paraphrased examples and quotations to support both of your
responses. Do not write out the two questions you select; you should only write the question
number at the start of your response.
1. Which hero story that we studied in class do you believe most strongly and clearly
connects to Joseph Campbell’s Hero Cycle (included in this packet)? Support your
selection using specific examples from the story, and explain how those examples
connect to the three specific main stages (The Departure, The Initiation, and The Return)
and some of their sub-categories (ex. “Belly of the Whale,” “Magical Flight,” “Women as
Temptress,” etc.).
2. Which ancient mythological character or story that we studied this semester best mirrors
our 21st-century societal values? First, define modern values and explain what makes
them modern. Next, explain how these modern values are represented in the character or
story. Finally, explain how the values of the character or story do not represent the values
of the time and/or place in which the character or story was developed.
3. Throughout history, people have referred to creation myths in order to attempt to predict
the end of the world. Based on what you learned about creation myths this semester, why
do you think those predictions have always been wrong? What facts about creation myths
are the people who make these predictions not understanding? Support your response by
referring to several specific elements of one creation myth we have covered in class. Be
specific.
4. Joseph Campbell has stated that thoughts about an afterlife are the basis of all mythology.
Support this statement by explaining how the underworld or afterlife in one of the myths
we covered in class is the foundation for some of the other mythological stories that
occur in that same mythological world. In addition, how have modern ideas about the
after-life changed, and how might these reflect on our modern society?
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HONORS MYTHOLOGY FINAL EXAM STUDY GUIDE
Exam Format:
You will choose TWO questions out of four available prompts. Respond to each question you
choose in the form of a complete essay (3-4 single-sided pages for each response . . . 6-8 singlesided pages total). Each response is worth 50 points, for a total of 100 points. You may use your
book as you respond to the questions. Use specific paraphrased examples and quotations to
support both of your responses.
How to Prepare:
Review your class notes about the four types of mythological stories we have learned in class
(creation stories, fertility stories, the afterlife, and hero stories), the three lenses we have used to
analyze myth (story, culture, and human nature), and the course content we have covered in class
(see below).
Course Content to Review:


Creation Stories
o “Enuma Elish” (Babylon) – p. 3
o “Creation of the Titans and Gods” (Greece) – p. 82
o “Creation, Death, Rebirth” (Norway) – p. 459
o “Creation Cycle” (New Zealand) – p. 351
o “Creation of the Universe” (China) – p. 324
o “Creation of the Universe and Ife” (Africa) – p. 509
o “Origin of Life and Fire” (Africa) – p. 515
o “Wanadi The Creator” (Venezuela) – p. 578
o “Creation Cycle” (Mexico) – p. 600
o “The Emergence” (Navajo) - p. 615
o “The Woman Who Fell From The Sky” (Iroquois) – p. 625



Fertility Stories
o “Telepinu” (Middle East) – p. 22
o “Demeter and Persephone” (Greece) – p. 93
o “Amaterasu” (Japan) – p. 335
o “Sedna” (Alaska) – p. 637
o “Osiris, Horus, Isis” (Egypt) – p. 12
o “Death of Balder” (Norway) – p. 467



The Afterlife
o The Inferno by Dante Alighieri



Hero Stories
o Joseph Campbell’s “Hero Cycle” Class Handout
o “Gilgamesh” (Middle East) – p. 26
o “Esfandyar” (Middle East) – p. 58
o “Heracles” (Greece) – p. 100
o “Chi-Li” (China) – p. 330
o “The Theft of Thor’s Hammer” (Norway) – p. 475
o “Sigurd” (Norway) – p. 478
o “Gassire’s Lute” (Africa) – p. 522
o “Quetzalcoatl” (Mexico) – p. 609
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TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Report to the Board of Education
Regular Meeting – October 30, 2018

Dr. Budd

Agenda Item – III-F-2

Approval/Curriculum Guide
Before any new curriculum is approved for inclusion
in the Trumbull Public School program of studies, the
Curriculum Committee of the Board of Education
reviews its content and appropriateness. This
Committee, consisting of Board members Marie
Petitti, Lucinda Timpanelli, and Michael Ward, under
the coordination of Jonathan S. Budd, Ph.D.,
Assistant Superintendent of Curriculum, Instruction,
and Assessments, then makes its recommendation to
the full Board.
It is anticipated that, based on the Curriculum
Committee’s meeting scheduled for October 19,
2018, the Board of Education will be asked to adopt a
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Advanced Placement Biology is designed to be the equivalent of a college-level introductory
biology course. As such, the course includes those topics covered in a course for biology majors.
The units of study include ecology, chemistry of life, cell biology, molecular and applied
genetics, evolution, plant biology, and animal biology. AP Biology differs from the typical high
school biology course with respect to the kind of textbook used, the range and depth of topics
covered, the rigor involved, the kind of laboratory work done by students, and the time and effort
required of students. AP Biology aims to provide students with the conceptual framework,
factual knowledge, and analytical skills necessary to deal critically with the rapidly changing
science of biology. The intent of the course is to expose students to higher-level biological
principles, concepts, and skills and allow them the opportunity to apply their knowledge to reallife applications. Students are also expected to learn not through memorization of facts, but
through content and concept application via the AP Biology science practices. Core concepts and
their application via the science practices are the basis of the curriculum. The concepts are
organized around biological principles that permeate the entire course and focus on the following
topics:
1. The process of evolution drives the diversity and unity of life.
2. Biological systems utilize free energy and molecular building blocks to grow, to
reproduce, and to maintain dynamic homeostasis.
3. Living systems store, retrieve, transmit, and respond to information essential to life
processes.
4. Biological systems interact, and these systems and their interactions possess complex
properties.
Advanced Placement Biology involves the process of testing ideas against observations in
measurable and analytical ways. Students will be expected to employ the scientific method when
investigating biological situations or problems and to use collected data to draw valid and
appropriate conclusions.
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COURSE GOALS
The course goals derive from the 2015 College Board Science Practices for AP Biology.
Science Practice 1: The student can use representations and models to communicate scientific
phenomena and solve scientific problems.
1.1

The student can create representations and models of natural or man-made
phenomena and systems in the domain.

1.2

The student can describe representations and models of natural or man-made
phenomena and systems in the domain.

1.3

The student can refine representations and models of natural or man-made
phenomena and systems in the domain.

1.4

The student can use representations and models to analyze situations or solve
problems qualitatively and quantitatively.

1.5

The student can reexpress key elements of natural phenomena across multiple
representations in the domain.

Science Practice 2: The student can use mathematics appropriately.
2.1

The student can justify the selection of a mathematical routine to solve problems.

2.2

The student can apply mathematical routines to quantities that describe natural
phenomena.

2.3

The student can estimate numerically quantities that describe natural phenomena.

Science Practice 3: The student can engage in scientific questioning to extend thinking or to
guide investigations within the context of the AP course.
3.1

The student can pose scientific questions.

3.2

The student can refine scientific questions.

3.3

The student can evaluate scientific questions.

Science Practice 4: The student can plan and implement data collection strategies appropriate to
a particular scientific question.
4.1

The student can justify the selection of the kind of data needed to answer a
particular scientific question.
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4.2

The student can design a plan for collecting data to answer a particular scientific
question.

4.3

The student can collect data to answer a particular scientific question.

4.4

The student can evaluate sources of data to answer a particular scientific question.

Science Practice 5: The student can perform data analysis and evaluation of evidence.
5.1

The student can analyze data to identify patterns or relationships.

5.2

The student can refine observations and measurements based on data analysis.

5.3

The student can evaluate the evidence provided by data sets in relation to a
particular scientific question.

Science Practice 6: The student can work with scientific explanations and theories.
6.1

The student can justify claims with evidence.

6.2

The student can construct explanations of phenomena based on evidence
produced through scientific practices.

6.3

The student can articulate the reasons that scientific explanations and theories are
refined or replaced.

6.4

The student can make claims and predictions about natural phenomena based on
scientific theories and models.

6.5

The student can evaluate alternative scientific explanations.

Science Practice 7: The student is able to connect and relate knowledge across various scales,
concepts, and representations in and across domains.
7.1

The student can connect phenomena and models across spatial and temporal
scales.

7.2

The student can connect concepts in and across domain(s) to generalize or
extrapolate in and/or across enduring understandings and/or big ideas.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 Change in the genetic makeup of a population over time is evolution.
 Organisms are linked by lines of descent from common ancestry.
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Life continues to evolve within a changing environment.
Origin of living systems is explained by natural selection.
Growth, reproduction, and maintenance of the organization of living systems require free
energy and matter.
Growth, reproduction, and dynamic homeostasis require that cells create and maintain
internal environments that are different from their external environments.
Organisms use feedback mechanisms to regulate growth and reproduction, and to
maintain dynamic homeostasis.
Growth and dynamic homeostasis of a biological system are influenced by changes in the
system’s environment.
Many biological processes involved in growth, reproduction, and dynamic homeostasis
include temporal regulation and coordination.
Heritable information provides for continuity of life.
Expression of genetic information involves cellular and molecular mechanisms.
The processing of genetic information is imperfect and is a source of genetic variation.
Cells communicate by generating, transmitting, and receiving chemical signals.
Transmission of information results in changes within and between biological systems.
Interactions within biological systems lead to complex properties.
Competition and cooperation are important aspects of biological systems.
Naturally occurring diversity between and among components within biological systems
affects interactions with the environment.

COURSE ESSENTIAL QUESTIONS














What role does evolution play in the organization of living things?
What evidence supports our current models of the origin of life?
How does the process of evolution drive diversity and the unity of life?
How does life evolve in changing environments?
How is the cell the basic unit of life?
How do materials enter and leave the cell?
What role does the cell membrane play in cellular homeostasis?
What are the relationships between structure and function of cell organelles?
How are the characteristics of life manifested by the cell?
How is free energy used in biological systems to facilitate growth, reproduction, and
homeostasis sustainability?
How is energy stored in biological systems?
How are external signals converted into cellular responses?
How are traits passed from one generation to the next?
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How do eukaryotic cells store, retrieve, and transmit genetic information?
How does genotype affect phenotype?
How are genotype and human disorder related?
How does gene expression control the cell and determine its metabolism?
What are the current trends in genetic engineering techniques that guide manipulation of
genetic information?
What social and ethical issues are raised by advances in genetic engineering?
How do interactions between and within populations influence patterns of species
distribution and abundance?
How do living things use energy and matter to survive in an ecosystem?
How do humans impact the biodiversity of ecosystems?
What role does the environment play in sustaining homeostasis in biological systems?

COURSE KNOWLEDGE & SKILLS
Students will understand . . .
















natural selection as a major mechanism of evolution.
natural selection that acts on phenotypic variations in populations.
evolutionary change as also driven by random processes.
biological evolution as supported by scientific evidence from many disciplines, including
mathematics.
organisms sharing many conserved core processes and features that evolved and are
widely distributed among organism today.
phylogenetic trees and cladograms that are graphical representations (models) of
evolutionary history and can be tested.
speciation and extinction that have occurred throughout the Earth’s history.
speciation that may occur when two populations become reproductively isolated from
each other.
populations of organisms that continue to evolve.
several hypotheses about the natural origin of life on Earth, each with supporting
scientific evidence.
scientific evidence from many different disciplines supporting models of the origin of
life.
all living systems requiring constant input of free energy.
organisms capturing and storing free energy for use in biological processes.
organisms required to exchange matter with the environment to grow, reproduce, and
maintain organization.
cell membranes selectively permeable due to their structure.
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growth and dynamic homeostasis maintained by the constant movement of molecules
across membranes.
eukaryotic cells maintaining internal membranes that partition the cells into specialized
regions.
organisms using feedback mechanisms to maintain their internal environments and
respond to external environmental changes.
organisms responding to changes in their external environments.
all biological systems from cells and organisms to populations, communities and
ecosystems being affected by complex biotic and abiotic interactions involving exchange
of matter and free energy.
homeostatic mechanisms reflecting both common ancestry and divergence due to
adaptation in different environments.
biological systems being affected by disruptions to their dynamic homeostasis.
plants and animals having a variety of chemical defenses against infections that affect
dynamic homeostasis.
timing and coordination of specific events necessary for the normal development of an
organism, and these events being regulated by multiple mechanisms.
timing and coordination of physiological events being regulated by multiple mechanisms.
timing and coordination of behavior being regulated by various mechanisms and
important in natural selection.
DNA, and in some cases RNA, as the primary source of heritable information.
heritable information, in eukaryotes, as passed to the next generation via processes that
include the cell cycle and mitosis or meiosis plus fertilization.
the chromosomal basis of inheritance providing an understanding of the pattern of
passage (transmission) of genes from parent to offspring.
the inheritance pattern of many traits not being simple Mendelian genetics.
gene regulation resulting in differential gene expression, leading to cell specialization.
a variety of intercellular and intracellular signal transmissions mediating gene expression.
changes in genotype potentially resulting in changes in phenotype.
biological systems having multiple processes that increase genetic variation.
viral replication resulting in genetic variation, and viral infection potentally introducing
genetic variation to the hosts.
cell communication processes sharing common features that reflect a shared evolutionary
history.
cells communicating with each other through direct contact with other cells or from
distance via chemical signaling.
signal transduction pathways linking signal reception with cellular response.
changes in signal transduction pathways potentially altering cellular response.
individuals potentially acting on information and communicating it to others.
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animals having nervous systems that detect external and internal signals, transmit and
integrate information, and produce responses.
the subcomponents of biological molecules and their sequence determining the properties
of those molecules.
the structure and function of subcellular components, and their interactions, providing
essential cellular processes.
interactions between external stimuli and regulated gene expression resulting in
specialization of cells, tissues, and organs.
organisms exhibiting complex properties due to interactions between their constituent
parts.
communities as composed of populations of organisms that interact in complex ways.
interactions among living systems and with their environment resulting in the movement
of matter and energy.
interactions between molecules affecting their structure and function.
cooperative interactions within organisms promoting efficiency in the use of energy and
matter.
interactions between and within populations influencing patterns of species distribution
and abundance.
distribution of local and global ecosystems changing over time.
variation in molecular units providing cells with a wider range of functions.
environmental factors influencing the expression of the genotype in an organism.
the level of variation in a population affecting population dynamics.
the diversity of species within an ecosystem potentially influencing the stability of the
ecosystem.

Students will be able to . . .









create representations and models of natural or man-made phenomena and systems in the
domain.
describe representations and models of natural or manmade phenomena and systems in
the domain.
refine representations and models of natural or man-made phenomena and systems in the
domain.
use representations and models to analyze situations or solve problems qualitatively and
quantitatively.
reexpress key elements of natural phenomena across multiple representations in the
domain.
justify the selection of a mathematical routine to solve problems.
apply mathematical routines to quantities that describe natural phenomena.
estimate numerically quantities that describe natural phenomena.
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pose scientific questions.
refine scientific questions.
evaluate scientific questions.
justify the selection of the kind of data needed to answer a particular scientific question.
design a plan for collecting data to answer a particular scientific question.
collect data to answer a particular scientific question.
evaluate sources of data to answer a particular scientific question.
analyze data to identify patterns or relationships.
refine observations and measurements based on data analysis.
evaluate the evidence provided by data sets in relation to a particular scientific question.
justify claims with evidence.
construct explanations of phenomena based on evidence produced through scientific
practices.
articulate the reasons that scientific explanations and theories are refined or replaced.
make claims and predictions about natural phenomena based on scientific theories and
models.
evaluate alternative scientific explanations.
connect phenomena and models across spatial and temporal scales.
connect concepts in and across domain(s) to generalize or extrapolate in and/or across
enduring understandings and/or big ideas.
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COURSE SYLLABUS
Course Name
Advanced Placement Biology
Level
Advanced Placement
Prerequisites
Grade of B+ or higher in Honors Integrated Physical Science with teacher
recommendation, or Completion of Advanced College-Preparatory Biology or Honors
Biology with teacher recommendation and Department Chair permission
Materials Required
None
General Description of the Course
This is a college-level introductory biology course taught as a complete survey of all
major biological theories. Development of laboratory skills along with independent
research skills is an integral part of the program. This may not be taken as a pass-fail
course. Summer work packets will be assigned during the summer prior to the course.
Assured Assessments
Formative Assessments:
 Creation of food web (Unit 1)
 Chi-squared analysis (Unit 2)
 Bacterial transformation investigation (Unit 3)
 Hardy-Weinberg investigation (Unit 4)
 Transpiration investigation (Unit 5)
 Fruit fly animal behavior investigation (Unit 6)
 Independent research and presentation (Unit 7)
Summative Assessments:
 End-of-unit test with multiple-choice questions, mathematical grid-in questions,
short-response question, and essay question (Units 1, 2, 3, 4, 5, 6)
 Examination based on all independent research presentations (Unit 7)
Core Text
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
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UNIT 1
Ecology
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
Scope of Ecology
LO 2.22
Refine scientific models and questions about the effect of complex biotic and
(SP 1.3, 3.2) abiotic interactions on all biological systems, from cells and organisms to
populations, communities and ecosystems.
LO 2.23
Design a plan for collecting data to show that all biological systems (cells,
(SP 4.2, 7.2) organisms, populations, communities and ecosystems) are affected by complex
biotic and abiotic interactions.
LO 2.24
(SP 5.1)

Analyze data to identify possible patterns and relationships between a biotic or
abiotic factor and a biological system (cells, organisms, populations, communities
or ecosystems).

LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.

LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

Population Ecology
LO 2.38
(SP 5.1)

Analyze data to support the claim that responses to information and
communication of information affect natural selection.

LO 2.39
(SP 6.1)

Justify scientific claims, using evidence, to describe how timing and coordination
of behavioral events in organisms are regulated by several mechanisms.

LO 2.40
(SP 7.2)

Connect concepts in and across domain(s) to predict how environmental factors
affect responses to information and change behavior.
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LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.

LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

LO 4.19
(SP 5.2)

Use data analysis to refine observations and measurements regarding the effect of
population interactions on patterns of species distribution and abundance.

LO 4.25
(SP 6.1)

Use evidence to justify a claim that a variety of phenotypic responses to a single
environmental factor can result from different genotypes within the population.

LO 4.26
(SP 6.4)

Use theories and models to make scientific claims and/or predictions about the
effects of variation within populations on survival and fitness.

Community Ecology
LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.

LO 2.38
(SP 5.1)

Analyze data to support the claim that responses to information and
communication of information affect natural selection.

LO 2.39
(SP 6.1)

Justify scientific claims, using evidence, to describe how timing and coordination
of behavioral events in organisms are regulated by several mechanisms.

LO 2.40
(SP 7.2)

Connect concepts in and across domain(s) to predict how environmental factors
affect responses to information and change behavior.

LO 3.29
(SP 6.2)

Construct an explanation of how viruses introduce genetic variation in host
organisms.
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LO 3.30
(SP 1.4)

Use representations and appropriate models to describe how viral replication
introduces genetic variation in the viral population.

LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

LO 4.11
Justify the selection of the kind of data needed to answer scientific questions
(SP 1.4, 4.1) about the interaction of populations within communities.
LO 4.12
(SP 2.2)

Apply mathematical routines to quantities that describe communities composed of
populations of organisms that interact in complex ways.

LO 4.13
(SP 6.4)

Predict the effects of a change in the community’s populations on the community.

LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.

LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

LO 4.19
(SP 5.2)

Use data analysis to refine observations and measurements regarding the effect of
population interactions on patterns of species distribution and abundance.

LO 4.20
(SP 6.3)

Explain how the distribution of ecosystems changes over time by identifying
large-scale events that have resulted in these changes in the past.

LO 4.21
(SP 6.4)

Predict consequences of human actions on both local and global ecosystems.

Ecosystems
LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.
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LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

LO 4.11
Justify the selection of the kind of data needed to answer scientific questions
(SP 1.4, 4.1) about the interaction of populations within communities.
LO 4.12
(SP 2.2)

Apply mathematical routines to quantities that describe communities composed of
populations of organisms that interact in complex ways.

LO 4.13
(SP 6.4)

Predict the effects of a change in the community’s populations on the community.

LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.

LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

LO 4.19
(SP 5.2)

Use data analysis to refine observations and measurements regarding the effect of
population interactions on patterns of species distribution and abundance.

LO 4.20
(SP 6.3)

Explain how the distribution of ecosystems changes over time by identifying
large-scale events that have resulted in these changes in the past.

LO 4.21
(SP 6.4)

Predict consequences of human actions on both local and global ecosystems.

LO 4.27
(SP 6.4)

Make scientific claims and predictions about how species diversity within an
ecosystem influences ecosystem stability.
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Global Ecology and Conservation/Restoration
LO 4.11
Justify the selection of the kind of data needed to answer scientific questions
(SP 1.4, 4.1) about the interaction of populations within communities.
LO 4.12
(SP 2.2)

Apply mathematical routines to quantities that describe communities composed of
populations of organisms that interact in complex ways.

LO 4.13
(SP 6.4)

Predict the effects of a change in the community’s populations on the community.

LO 4.20
(SP 6.3)

Explain how the distribution of ecosystems changes over time by identifying
large-scale events that have resulted in these changes in the past.

LO 4.21
(SP 6.4)

Predict consequences of human actions on both local and global ecosystems.

LO 4.27
(SP 6.4)

Make scientific claims and predictions about how species diversity within an
ecosystem influences ecosystem stability.

Unit Essential Questions










How would changes in one land biome impact other land biomes?
In a community, are some species interactions more common than others?
Do communities ever truly reach climax status?
What would happen to the trophic levels in a community if the producer base changed?
What advantage do migratory birds have over their counterparts who do not migrate?
What is the value of biodiversity to humans?
Is the health of an ecosystem more important than human needs?
Who is responsible for maintaining the Earth’s biodiversity?
Do population growth models apply to humans the same way they apply to other species?

Scope and Sequence
1.
2.
3.
4.
5.

Scope of ecology
Population ecology
Community ecology
Ecosystem ecology
Conservation/Restoration of biodiversity

Assured Assessments
Formative Assessment:
 Students will be provided examples of complex food webs. In groups, students will add
arrows to show the transfer of energy within the food webs. Students will then create
their own food webs, but in their labeling they must detail three to five interspecific
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interactions that occur within their webs, such as competition, predation, herbivory,
symbiosis, parasitism, mutualism, and/or commensalism. Once their food webs are
created, students will make predictions (with justification) about what might happen if a
component in the food web were to change. For example, what would be possible
consequences if a disease were to kill most of the plants at the producer level, or a nonnative species were introduced into the ecosystem? Students will be provided a rubric of
the items used to evaluate the food webs. They will have the opportunity to peer-review
one another’s work.
Summative Assessment:
 Students will take a 48-minute test containing 18 multiple-choice questions, 2
mathematical grid-in questions, 1 short-response question, and 1 essay question. The
short-response question will be selected from ecological data, for example interpreting
logistic or exponential predictions of growth patterns in given populations. The essay
section will ask students to select one of three questions to answer:
o In what ways do communities interact within their environments that result in the
movement of matter and energy?
o In what ways do interactions between and within populations influence patterns of
species distribution and abundance of local and global ecosystems changes over time?
o How does the diversity of a species within an ecosystem influence the stability of the
ecosystem?
Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 “AP Lab Investigation 10: Energy Dynamics.” AP Biology Investigative Labs: An
Inquiry-Based Approach. New York: College Board, 2013. Print.
 “Ecosystem Footprint Case Study.”
 “Biome Project.”
Time Allotment


Approximately three weeks
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UNIT 2
Chemistry of Life and Cells
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
The Chemical Context of Life
LO 2.6
(SP 2.2)

Use calculated surface area-to-volume ratios to predict which cell(s) might
eliminate wastes or procure nutrients faster by diffusion.

LO 2.7
(SP 6.2)

Explain how cell size and shape affect the overall rate of nutrient intake and the
rate of waste elimination.

LO 2.8
(SP 4.1)

Justify the selection of data regarding the types of molecules that an animal, plant
or bacterium will take up as necessary building blocks and excrete as waste
products.

LO 2.9
Represent graphically or model quantitatively the exchange of molecules between
(SP 1.1, 1.4) an organism and its environment, and the subsequent use of these molecules to
build new molecules that facilitate dynamic homeostasis, growth and
reproduction.
LO 4.1
(SP 7.1)

Explain the connection between the sequence and the subcomponents of a
biological polymer and its properties.

LO 4.2
(SP 1.3)

Refine representations and models to explain how the subcomponents of a
biological polymer and their sequence determine the properties of that polymer.

LO 4.3
Use models to predict and justify that changes in the subcomponents of a
(SP 6.1, 6.4) biological polymer affect the functionality of the molecule.
LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 4.22
(SP 6.2)

Construct explanations based on evidence of how variation in molecular units
provides cells with a wider range of functions.

LO 2.6
(SP 2.2)

Use calculated surface area-to-volume ratios to predict which cell(s) might
eliminate wastes or procure nutrients faster by diffusion.

LO 2.7

Explain how cell size and shape affect the overall rate of nutrient intake and the
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(SP 6.2)

rate of waste elimination.

LO 2.8
(SP 4.1)

Justify the selection of data regarding the types of molecules that an animal, plant
or bacterium will take up as necessary building blocks and excrete as waste
products.

LO 2.9
Represent graphically or model quantitatively the exchange of molecules between
(SP 1.1, 1.4) an organism and its environment, and the subsequent use of these molecules to
build new molecules that facilitate dynamic homeostasis, growth and
reproduction.
LO 4.1
(SP 7.1)

Explain the connection between the sequence and the subcomponents of a
biological polymer and its properties.

LO 4.2
(SP 1.3)

Refine representations and models to explain how the subcomponents of a
biological polymer and their sequence determine the properties of that polymer.

LO 4.3
Use models to predict and justify that changes in the subcomponents of a
(SP 6.1, 6.4) biological polymer affect the functionality of the molecule.
LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 1.27
(SP 1.2)

Describe a scientific hypothesis about the origin of life on Earth.

LO 1.28
(SP 3.3)

Evaluate scientific questions based on hypotheses about the origin of life on
Earth.

LO 1.29
(SP 6.3)

Describe the reasons for revisions of scientific hypotheses of the origin of life on
Earth.

LO 1.30
(SP 6.5)

Evaluate scientific hypotheses about the origin of life on Earth.

LO 1.31
(SP 4.4)

Evaluate the accuracy and legitimacy of data to answer scientific questions about
the origin of life on Earth.

LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.

LO 2.6
(SP 2.2)

Use calculated surface area-to-volume ratios to predict which cell(s) might
eliminate wastes or procure nutrients faster by diffusion.

LO 2.7
(SP 6.2)

Explain how cell size and shape affect the overall rate of nutrient intake and the
rate of waste elimination.

Advanced Placement Biology

18

LO 2.8
(SP 4.1)

Justify the selection of data regarding the types of molecules that an animal, plant
or bacterium will take up as necessary building blocks and excrete as waste
products.

LO 2.9
Represent graphically or model quantitatively the exchange of molecules between
(SP 1.1, 1.4) an organism and its environment, and the subsequent use of these molecules to
build new molecules that facilitate dynamic homeostasis, growth and
reproduction.
LO 3.1
(SP 6.5)

Construct scientific explanations that use the structures and mechanisms of DNA
and RNA to support the claim that DNA and, in some cases, that RNA are the
primary sources of heritable information.

LO 3.2
(SP 4.1)

Justify the selection of data from historical investigations that support the claim
that DNA is the source of heritable information.

LO 3.3
(SP 1.2)

Describe representations and models that illustrate how genetic information is
copied for transmission between generations.

LO 3.4
(SP 1.2)

Describe representations and models illustrating how genetic information is
translated into polypeptides.

LO 3.5
(SP 6.4)

Justify the claim that humans can manipulate heritable information by identifying
at least two commonly used technologies.

LO 3.6
(SP 6.4)

Predict how a change in a specific DNA or RNA sequence can result in changes
in gene expression.

LO 4.1
(SP 7.1)

Explain the connection between the sequence and the subcomponents of a
biological polymer and its properties.

LO 4.2
(SP 1.3)

Refine representations and models to explain how the subcomponents of a
biological polymer and their sequence determine the properties of that polymer.

LO 4.3
Use models to predict and justify that changes in the subcomponents of a
(SP 6.1, 6.4) biological polymer affect the functionality of the molecule.
LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 4.22
(SP 6.2)

Construct explanations based on evidence of how variation in molecular units
provides cells with a wider range of functions.

Cell Structure and Function
LO 1.14

Pose scientific questions that correctly identify essential properties of shared, core
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(SP 3.1)

life processes that provide insights into the history of life on Earth.

LO 1.15
(SP 7.2)

Describe specific examples of conserved core biological processes and features
shared by all domains or within one domain of life, and how these shared,
conserved core processes and features support the concept of common ancestry
for all organisms.

LO 1.16
(SP 7.3)

Justify the scientific claim that organisms share many conserved core processes
and features that evolved.

LO 2.13
(SP 6.2)

Explain how internal membranes and organelles contribute to cell functions.

LO 2.14
(SP 1.4)

Use representations and models to describe differences in prokaryotic and
eukaryotic cells.

LO 2.22
Refine scientific models and questions about the effect of complex biotic and
(SP 1.3, 3.2) abiotic interactions on all biological systems, from cells and organisms to
populations, communities and ecosystems.
LO 2.23
Design a plan for collecting data to show that all biological systems (cells,
(SP 4.2, 7.2) organisms, populations, communities and ecosystems) are affected by complex
biotic and abiotic interactions.
LO 2.24
(SP 5.1)

Analyze data to identify possible patterns and relationships between a biotic or
abiotic factor and a biological system (cells, organisms, populations, communities
or ecosystems).

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 6.3)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

LO 4.4
(SP 6.4)

Make a prediction about the interactions of subcellular organelles.

LO 4.5
(SP 6.2)

Construct explanations based on scientific evidence as to how interactions of
subcellular structures provide essential functions.
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LO 4.6
(SP 1.4)

Use representations and models to analyze situations qualitatively to describe how
interactions of subcellular structures, which possess specialized functions, provide
essential functions.

Membrane Structure and Function
LO 2.6
(SP 2.2)

Use calculated surface area-to-volume ratios to predict which cell(s) might
eliminate wastes or procure nutrients faster by diffusion.

LO 2.7
(SP 6.2)

Explain how cell size and shape affect the overall rate of nutrient intake and the
rate of waste elimination.

LO 2.8
(SP 4.1)

Justify the selection of data regarding the types of molecules that an animal, plant
or bacterium will take up as necessary building blocks and excrete as waste
products.

LO 2.9
Represent graphically or model quantitatively the exchange of molecules between
(SP 1.1, 1.4) an organism and its environment, and the subsequent use of these molecules to
build new molecules that facilitate dynamic homeostasis, growth and
reproduction.
LO 2.10
Use representations and models to pose scientific questions about the properties
(SP 1.4, 3.1) of cell membranes and selective permeability based on molecular structure.
LO 2.11
Construct models that connect the movement of molecules across membranes
(SP 1.1, 7.1., with membrane structure and function.
7.2)
LO 2.12
(SP 1.4)

Use representations and models to analyze situations or solve problems
qualitatively and quantitatively to investigate whether the active movement of
molecules maintains dynamic homeostasis across membranes.

LO 2.15
(SP 6.1)

Justify a claim made about the effect(s) on a biological system at the molecular,
physiological or organismal level when given a scenario in which one or more
components within a negative regulatory system is altered.

LO 2.16
(SP 7.2)

Connect how organisms use negative feedback to maintain their internal
environments.

LO 2.17
(SP 5.3)

Evaluate data that show the effect(s) of changes in concentrations of key
molecules on negative feedback mechanisms.

LO 2.18
(SP 6.4)

Make predictions about how organisms use negative feedback mechanisms to
maintain their internal environments.

LO 2.19

Make predictions about how positive feedback mechanisms amplify activities and
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(SP 6.4)

processes in organisms based on scientific theories and models.

LO 2.20
(SP 6.1)

Justify that positive feedback mechanisms amplify responses in organisms.

LO 2.31
(SP 7.2)

Connect concepts in and across domains to show that timing and coordination of
specific events are necessary for normal development in an organism and that
these events are regulated by multiple mechanisms.

LO 2.32
(SP 1.4)

Use a graph or diagram to analyze situations or solve problems (quantitatively or
qualitatively) that involve timing and coordination of events necessary for normal
development in an organism.

LO 2.33
(SP 6.1)

Justify scientific claims with scientific evidence to show that timing and
coordination of several events are necessary for normal development in an
organism and that these events are regulated by multiple mechanisms.

LO 2.34
(SP 7.1)

Describe the role of programmed cell death in development and differentiation,
the reuse of molecules, and the maintenance of dynamic homeostasis.

LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.31
(SP 7.2)

Describe basic chemical processes for cell communication shared across
evolutionary lines of descent.

LO 3.32
(SP 3.1)

Generate scientific questions involving cell communication as it relates to the
process of evolution.

LO 3.33
(SP 1.4)

Use representation(s) and appropriate models to describe features of a cell
signaling pathway.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.
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LO 3.35
(SP 2.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 3.37
(SP 6.1)

Justify claims based on scientific evidence that changes in signal transduction
pathways can alter cellular response.

LO 3.38
(SP 1.5)

Describe a model that expresses key elements to show how change in signal
transduction can alter cellular response.

LO 3.39
(SP 6.2)

Construct an explanation of how certain drugs affect signal reception and,
consequently, signal transduction pathways.

LO 4.4
(SP 6.4)

Make a prediction about the interactions of subcellular organelles.

LO 4.5
(SP 6.2)

Construct explanations based on scientific evidence as to how interactions of
subcellular structures provide essential functions.

LO 4.6
(SP 1.4)

Use representations and models to analyze situations qualitatively to describe how
interactions of subcellular structures, which possess specialized functions, provide
essential functions.

LO 4.22
(SP 6.2)

Construct explanations based on evidence of how variation in molecular units
provides cells with a wider range of functions.

Metabolism: Energy and Enzymes
LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.

LO 2.4
Use representations to pose scientific questions about what mechanisms and
(SP 1.4, 3.1) structural features allow organisms to capture, store and use free energy.
LO 2.5
(SP 6.2)

Construct explanations of the mechanisms and structural features of cells that
allow organisms to capture, store or use free energy.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 3.37
(SP 6.1)

Justify claims based on scientific evidence that changes in signal transduction
pathways can alter cellular response.

LO 3.38

Describe a model that expresses key elements to show how change in signal
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(SP 1.5)

transduction can alter cellular response.

LO 3.39
(SP 6.2)

Construct an explanation of how certain drugs affect signal reception and,
consequently, signal transduction pathways.

LO 4.1
(SP 7.1)

Explain the connection between the sequence and the subcomponents of a
biological polymer and its properties.

LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.

LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

LO 4.2
(SP 1.3)

Refine representations and models to explain how the subcomponents of a
biological polymer and their sequence determine the properties of that polymer.

LO 4.3
Use models to predict and justify that changes in the subcomponents of a
(SP 6.1, 6.4) biological polymer affect the functionality of the molecule.
LO 4.4
(SP 6.4)

Make a prediction about the interactions of subcellular organelles.

LO 4.5
(SP 6.2)

Construct explanations based on scientific evidence as to how interactions of
subcellular structures provide essential functions.

LO 4.6
(SP 1.4)

Use representations and models to analyze situations qualitatively to describe how
interactions of subcellular structures, which possess specialized functions, provide
essential functions.

Cellular Respiration and Fermentation
LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.
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LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

LO 4.4
(SP 6.4)

Make a prediction about the interactions of subcellular organelles.

LO 4.5
(SP 6.2)

Construct explanations based on scientific evidence as to how interactions of
subcellular structures provide essential functions.

LO 4.6
(SP 1.4)

Use representations and models to analyze situations qualitatively to describe how
interactions of subcellular structures, which possess specialized functions, provide
essential functions.

Photosynthesis
LO 4.14
(SP 2.2)

Apply mathematical routines to quantities that describe interactions among living
systems and their environment, which result in the movement of matter and
energy.

LO 4.15
(SP 1.4)

Use visual representations to analyze situations or solve problems qualitatively to
illustrate how interactions among living systems and with their environment result
in the movement of matter and energy.

LO 4.16
(SP 6.4)

Predict the effects of a change of matter or energy availability on communities.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 4.4
(SP 6.4)

Make a prediction about the interactions of subcellular organelles.

LO 4.5
(SP 6.2)

Construct explanations based on scientific evidence as to how interactions of
subcellular structures provide essential functions.

LO 4.6
(SP 1.4)

Use representations and models to analyze situations qualitatively to describe how
interactions of subcellular structures, which possess specialized functions, provide
essential functions.

Unit Essential Questions



What are the general characteristics shared by all living organisms?
What is the relationship between evolutionary change and the study of biology?
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What unique properties do chemical elements have?
How do elements interact with one another?
How is it possible for inanimate chemical elements to produce a living organism?
How can a relatively small number of chemicals be used to build many large, complex,
and diverse molecules?
Why can one organism use molecules from another organism to build its own?
How are organic molecules combined to create the structure and functions necessary to
support life?
How is a cell more than simply the sum of its macromolecular parts?
What characteristics enable cells to be alive and allow them to self-replicate?
How are cells able to metabolize and respond to environmental changes so quickly?
Why is creating compartments with membranes necessary for cellular life?
How does compartmentalization increase cell efficiency and use of energy?
In what ways have membranes enabled cells to specialize within an organism?
What forms of energy does a cell use?
How is energy used to drive biological processes within cells?
What might happen if insufficient energy is available for cells to function?
What relationships do heterotrophs have with the photosynthesizing autotrophs?
How might the increased destruction of plants affect our environment, climate, and lives
in the future?
How does the ATP molecule store chemical energy needed to run biological processes?
How are enzymes involved in regulating energy metabolism?
If nearly all life on Earth uses ATP, what does that indicate about its origins and
biological importance?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.

Basic chemistry
Chemistry of organic molecules
Cell structure and function
Membrane structure and function
Metabolism: energy and enzymes
Cellular respiration and fermentation
Photosynthesis

Assured Assessments
Formative Assessment:
 Students will be asked to complete a chi-squared analysis, which is used to determine if
the data they observed from an experiment is close enough to the predicted data.
Calculating the X2 values help the students determine whether the results follow the
prediction and if the variations from the exact ratio are due to random chance. If the
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numbers differ greatly from their expected results, then it's possible that other factors
may be influencing their results. Within this unit the students will be provided with bags
of M&Ms along with company-supplied data describing the number produced for each
color. Students are required to complete a chi-squared analysis of observed results
(number of each color counted) to determine whether they match the expected results.
This is also called a "goodness of fit" statistic, because it measures how well the observed
distribution of data fits with the distribution expected if the variables are independent.
Summative Assessment:
 Students will take a 48-minute test containing 18 multiple-choice questions, 2
mathematical grid-in questions, 1 short-response question, and 1 essay question. The
short-response question will be selected from scientific data; students must perform a chisquared analysis to determine whether the null hypotheses is “rejected” or “not rejected.”
The essay section will ask students to answer the following questions:
o Describe one characteristic of the plasma membrane that allows estrogens to
passively cross the membrane.
o In a laboratory experiment, a researcher generates antibodies that bind to purified
estrogen receptors extracted from cells. The researcher uses the antibodies in an
attempt to treat estrogen-dependent cancers but finds that the treatment is ineffective.
Explain the ineffectiveness of the antibodies for treating estrogen-dependent cancers.
Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 “AP Lab Investigation 4: Diffusion and Osmosis.” “AP Lab Investigation 10: Energy
Dynamics.” AP Biology Investigative Labs: An Inquiry-Based Approach. New York:
College Board, 2013. Print.
 “AP Lab Investigation 5: Photosynthesis.” “AP Lab Investigation 10: Energy Dynamics.”
AP Biology Investigative Labs: An Inquiry-Based Approach. New York: College Board,
2013. Print.
 “AP Lab Investigation 6: Cellular Respiration.” “AP Lab Investigation 10: Energy
Dynamics.” AP Biology Investigative Labs: An Inquiry-Based Approach. New York:
College Board, 2013. Print.
 “AP Lab Investigation 13: Enzyme Activity.” “AP Lab Investigation 10: Energy
Dynamics.” AP Biology Investigative Labs: An Inquiry-Based Approach. New York:
College Board, 2013. Print.
 “Surface Area to Volume Ratio Inquiry Lab.”
 “Molecules of Life Lab Activity.”
 “Protein Folding Lab Activity.”
 “Water Inquiry Activities.”
 “Case Study: A Curious Mission to Mars.”
Time Allotment


Approximately ten weeks
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UNIT 3
Genetic Basis of Life
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
The Cell Cycle and Cellular Reproduction
LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.7
(SP 6.4)

Make predictions about natural phenomena occurring during the cell cycle.

LO 3.8
(SP 1.2)

Describe the events that occur in the cell cycle.

LO 3.9
(SP 6.2)

Construct an explanation, using visual representations or narratives, as to how
DNA in chromosomes is transmitted to the next generation via mitosis, or meiosis
followed by fertilization.

LO 3.10
(SP 7.1)

Represent the connection between meiosis and increased genetic diversity
necessary for evolution.

LO 3.11
(SP 5.3)

Evaluate evidence provided by data sets to support the claim that heritable
information is passed from one generation to another generation through mitosis,
or meiosis followed by fertilization.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.
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LO 3.35
(SP 1.2)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 3.37
(SP 6.1)

Justify claims based on scientific evidence that changes in signal transduction
pathways can alter cellular response.

LO 3.38
(SP 1.5)

Describe a model that expresses key elements to show how change in signal
transduction can alter cellular response.

LO 3.39
(SP 6.2)

Construct an explanation of how certain drugs affect signal reception and,
consequently, signal transduction pathways.

LO 4.4
(SP 6.4)

Make a prediction about the interactions of subcellular organelles.

LO 4.5
(SP 6.2)

Construct explanations based on scientific evidence as to how interactions of
subcellular structures provide essential functions.

LO 4.6
(SP 1.4)

Use representations and models to analyze situations qualitatively to describe how
interactions of subcellular structures, which possess specialized functions, provide
essential functions.

Meiosis and Sexual Reproduction
LO 3.12
Construct a representation that connects the process of meiosis to the passage of
(SP 1.1, 7.2) traits from parent to offspring.
LO 3.13
(SP 3.1)

Pose questions about ethical, social or medical issues surrounding human genetic
disorders.

LO 3.14
(SP 2.2)

Apply mathematical routines to determine Mendelian patterns of inheritance
provided by data sets.

LO 3.7
(SP 6.4)

Make predictions about natural phenomena occurring during the cell cycle.

LO 3.8
(SP 1.2)

Describe the events that occur in the cell cycle.

LO 3.9
(SP 6.2)

Construct an explanation, using visual representations or narratives, as to how
DNA in chromosomes is transmitted to the next generation via mitosis, or meiosis
followed by fertilization.
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LO 3.10
(SP 7.1)

Represent the connection between meiosis and increased genetic diversity
necessary for evolution.

LO 3.11
(SP 5.3)

Evaluate evidence provided by data sets to support the claim that heritable
information is passed from one generation to another generation through mitosis,
or meiosis followed by fertilization.

LO 3.18
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between different kinds of organisms.

LO 3.19
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between individuals in a population.

LO 3.20
(SP 6.2)

Explain how the regulation of gene expression is essential for the processes and
structures that support efficient cell function.

LO 3.21
(SP 1.4)

Use representations to describe how gene regulation influences cell products and
function.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.27
(SP 7.2)

Compare and contrast processes by which genetic variation is produced and
maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.

LO 4.27
(SP 6.4)

Make scientific claims and predictions about how species diversity within an
ecosystem influences ecosystem stability.

Mendelian Patterns of Inheritance
LO 3.15
(SP 6.5)

Explain deviations from Mendel’s model of the inheritance of traits.

LO 3.16
(SP 6.3)

Explain how the inheritance patterns of many traits cannot be accounted for by
Mendelian genetics.

LO 3.17
(SP 1.2)

Describe representations of an appropriate example of inheritance patterns that
cannot be explained by Mendel’s model of the inheritance of traits.

LO 3.27

Compare and contrast processes by which genetic variation is produced and
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(SP 7.2)

maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.

Molecular Biology of the Gene
LO 3.1
(SP 6.5)

Construct scientific explanations that use the structures and mechanisms of DNA
and RNA to support the claim that DNA and, in some cases, that RNA are the
primary sources of heritable information.

LO 3.2
(SP 4.1)

Justify the selection of data from historical investigations that support the claim
that DNA is the source of heritable information.

LO 3.24
Predict how a change in genotype, when expressed as a phenotype, provides a
(SP 6.4, 7.2) variation that can be subject to natural selection.
LO 3.25
(SP 1.1)

Create a visual representation to illustrate how changes in a DNA nucleotide
sequence can result in a change in the polypeptide produced.

LO 3.26
(SP 7.2)

Explain the connection between genetic variations in organisms and phenotypic
variations in populations.

LO 3.27
(SP 7.2)

Compare and contrast processes by which genetic variation is produced and
maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.

LO 3.29
(SP 6.2)

Construct an explanation of how viruses introduce genetic variation in host
organisms.

LO 3.30
(SP 1.4)

Use representations and appropriate models to describe how viral replication
introduces genetic variation in the viral population.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 3.4
(SP 1.2)

Describe representations and models illustrating how genetic information is
translated into polypeptides.

LO 3.5
(SP 6.4)

Justify the claim that humans can manipulate heritable information by identifying
at least two commonly used technologies.

LO 3.6
(SP 6.4)

Predict how a change in a specific DNA or RNA sequence can result in changes
in gene expression.
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LO 4.1
(SP 7.1)

Explain the connection between the sequence and the subcomponents of a
biological polymer and its properties.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

LO 4.2
(SP 1.3)

Refine representations and models to explain how the subcomponents of a
biological polymer and their sequence determine the properties of that polymer.

LO 4.3
Use models to predict and justify that changes in the subcomponents of a
(SP 6.1, 6.4) biological polymer affect the functionality of the molecule.
Regulation of Gene Expression
LO 2.31
(SP 7.2)

Connect concepts in and across domains to show that timing and coordination of
specific events are necessary for normal development in an organism and that
these events are regulated by multiple mechanisms.

LO 2.32
(SP 1.4)

Use a graph or diagram to analyze situations or solve problems (quantitatively or
qualitatively) that involve timing and coordination of events necessary for normal
development in an organism.

LO 2.33
(SP 6.1)

Justify scientific claims with scientific evidence to show that timing and
coordination of several events are necessary for normal development in an
organism and that these events are regulated by multiple mechanisms.

LO 2.34
(SP 7.1)

Describe the role of programmed cell death in development and differentiation,
the reuse of molecules, and the maintenance of dynamic homeostasis.

LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.15
(SP 6.5)

Explain deviations from Mendel’s model of the inheritance of traits.

LO 3.16
(SP 6.3)

Explain how the inheritance patterns of many traits cannot be accounted for by
Mendelian genetics.

LO 3.17
(SP 1.2)

Describe representations of an appropriate example of inheritance patterns that
cannot be explained by Mendel’s model of the inheritance of traits.
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LO 3.18
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between different kinds of organisms.

LO 3.19
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between individuals in a population.

LO 3.20
(SP 6.2)

Explain how the regulation of gene expression is essential for the processes and
structures that support efficient cell function.

LO 3.21
(SP 1.4)

Use representations to describe how gene regulation influences cell products and
function.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.24
Predict how a change in genotype, when expressed as a phenotype, provides a
(SP 6.4, 7.2) variation that can be subject to natural selection.
LO 3.25
(SP 1.1)

Create a visual representation to illustrate how changes in a DNA nucleotide
sequence can result in a change in the polypeptide produced.

LO 3.26
(SP 7.2)

Explain the connection between genetic variations in organisms and phenotypic
variations in populations.

LO 3.27
(SP 7.2)

Compare and contrast processes by which genetic variation is produced and
maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 4.23

Construct explanations of the influence of environmental factors on the phenotype
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(SP 6.2)

of an organism.

LO 4.24
(SP 6.4)

Predict the effects of a change in an environmental factor on the genotypic
expression of the phenotype.

LO 4.7
(SP 1.3)

Refine representations to illustrate how interactions between external stimuli and
gene expression result in specialization of cells, tissues and organs.

Viruses, Bacteria, and Archaea
LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.27
(SP 7.2)

Compare and contrast processes by which genetic variation is produced and
maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.

LO 3.29
(SP 6.2)

Construct an explanation of how viruses introduce genetic variation in host
organisms.

LO 3.30
(SP 1.4)

Use representations and appropriate models to describe how viral replication
introduces genetic variation in the viral population.

Biotechnology and Genomics
LO 2.29
Create representations and models to describe immune responses.
(SP 1.1, 1.2)
LO 2.30
Create representations or models to describe nonspecific immune defenses in
(SP 1.1, 1.2) plants and animals.
LO 3.18
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between different kinds of organisms.

LO 3.19
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between individuals in a population.

LO 3.20
(SP 6.2)

Explain how the regulation of gene expression is essential for the processes and
structures that support efficient cell function.

LO 3.21

Use representations to describe how gene regulation influences cell products and

Advanced Placement Biology

34

(SP 1.4)

function.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.24
Predict how a change in genotype, when expressed as a phenotype, provides a
(SP 6.4, 7.2) variation that can be subject to natural selection.
LO 3.25
(SP 1.1)

Create a visual representation to illustrate how changes in a DNA nucleotide
sequence can result in a change in the polypeptide produced.

LO 3.26
(SP 7.2)

Explain the connection between genetic variations in organisms and phenotypic
variations in populations.

LO 4.22
(SP 6.2)

Construct explanations based on evidence of how variation in molecular units
provides cells with a wider range of functions.

Unit Essential Questions


















What is the normal sequence of events in the process of cellular reproduction?
What are the roles of the checkpoints in a cell cycle?
How do tumor suppressor genes regulate the cell cycle?
What is the role of meiosis in introducing variation?
Why is genetic variation necessary for species survival?
What effects are seen when different combinations of chromosomes are produced?
How does the collection of chromosomes we inherit from our parents affect our body’s
appearance and function?
What patterns of inheritance can be observed across generations?
How does meiosis help predict the probability of producing gametes and inheriting a
trait?
How does the flow of genetic information from DNA to protein to trait work?
What mechanisms are in place to ensure that genetic information is accurately expressed?
How might the expression of a gene change in response to environmental conditions?
How does gene regulation differ between prokaryotes and eukaryotes?
Where in the process of gene expression does regulation occur in a eukaryotic organism?
How might mutations influence the ability of a cell to regulate gene expression?
Based on the characteristics shared by all living things, should viruses be considered
living?
How might a rapid mutation rate of virus and bacteria genomes affect our ability to treat
disease?
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What procedures are used to introduce a bacterial gene into a plant?
What is the difference between genetically modified organisms and transgenic
organisms?
How are animals being genetically modified?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.

The cell cycle and cellular reproduction
Meiosis and sexual reproduction
Mendelian patterns of inheritance
Molecular biology of the gene
Regulation of gene expression
Viruses, bacteria, archaea
Biotechnology and genomics

Assured Assessments
Formative Assessment:
 In a bacterial transformation investigation, students will first acquire the tools to
transform E. coli bacteria to express new genetic information using the plasmid system
and then apply mathematical routines to determine transformation efficiency. Students
will then have the opportunity to design and conduct individual experiments to explore
transformation in more depth. For example, students can select a factor of their choice
and explore its ability to induce mutations with observable phenotypes, or they can
investigate if bacteria take up more plasmid in some environmental conditions and less in
others. They also can explore answers to questions about plasmids and transformation
that may have been raised during the initial investigation.
Summative Assessment:
 Students will take a 48-minute test containing 18 multiple-choice questions, 2
mathematical grid-in questions, 1 short-response question, and 1 essay question. The
short-response question will require students to identify different stages of mitosis and
explain what is occurring with their assigned stage. The essay section will ask students to
answer the following question:
o A research team has genetically engineered a strain of fruit flies to eliminate errors
during DNA replication. The team claims that this will eliminate genetic variation in
the engineered flies. A second research team claims that eliminating errors during
DNA replication will not entirely eliminate genetic variation in the engineered flies.
 Provide one piece of evidence that would indicate new genetic variation has
occurred in the engineered flies.
 Describe one mechanism that could lead to genetic variation in the engineered
strain of flies.
 Describe how genetic variation in a population contributes to the process of
evolution in the population.
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Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 “AP Lab Investigation 7: Cell Division: Mitosis and Meiosis.” “AP Lab Investigation 10:
Energy Dynamics.” AP Biology Investigative Labs: An Inquiry-Based Approach. New
York: College Board, 2013. Print.
 “AP Lab Investigation 8: Biotechnology: Bacterial Transformation.” “AP Lab
Investigation 10: Energy Dynamics.” AP Biology Investigative Labs: An Inquiry-Based
Approach. New York: College Board, 2013. Print.
 “AP Lab Investigation 9: Biotechnology: Restriction Enzyme Analysis of DNA.” “AP
Lab Investigation 10: Energy Dynamics.” AP Biology Investigative Labs: An InquiryBased Approach. New York: College Board, 2013. Print.
 “Mendelian Genetic Problems.”
 “Building DNA Lab Activity.”
 “Genetic Counselor Case Study.”
Time Allotment


Approximately seven weeks
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UNIT 4
Evolution
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
Darwin and Evolution
LO 1.9
(SP 5.3)

Evaluate evidence provided by data from many scientific disciplines that support
biological evolution.

LO 1.10
(SP 5.2)

Refine evidence based on data from many scientific disciplines that support
biological evolution.

LO 1.11
(SP 4.2)

Design a plan to answer scientific questions regarding how organisms have
changed over time using information from morphology, biochemistry and
geology.

LO 1.12
(SP 7.1)

Connect scientific evidence from many scientific disciplines to support the
modern concept of evolution.

LO 1.13
(SP 3.2)

Construct and/or justify mathematical models, diagrams or simulations that
represent processes of biological evolution.

LO 4.20
(SP 6.3)

Explain how the distribution of ecosystems changes over time by identifying
large-scale events that have resulted in these changes in the past.

LO 4.21
(SP 6.4)

Predict consequences of human actions on both local and global ecosystems.

How Populations Evolve
LO 1.1
Convert a data set from a table of numbers that reflect a change in the genetic
(SP 1.5, 2.2) makeup of a population over time and to apply mathematical methods and
conceptual understandings to investigate the cause(s) and effect(s) of this change.
LO 1.2
Evaluate evidence provided by data to qualitatively and quantitatively investigate
(SP 2.2, 5.3) the role of natural selection in evolution.
LO 1.3
(SP 2.2)

Apply mathematical methods to data from a real or simulated population to
predict what will happen to the population in the future.
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LO 1.4
(SP 5.3)

Evaluate data-based evidence that describes evolutionary changes in the genetic
makeup of a population over time.

LO 1.5
(SP 7.1)

Connect evolutionary changes in a population over time to a change in the
environment.

LO 1.6
Use data from mathematical models based on the Hardy-Weinberg equilibrium to
(SP 1.4, 2.1) analyze genetic drift and effects of selection in the evolution of specific
populations.
LO 1.7
(SP 2.1)

Justify data from mathematical models based on the Hardy-Weinberg equilibrium
to analyze genetic drift and the effects of selection in the evolution of specific
populations.

LO 1.8
(SP 6.4)

Make predictions about the effects of genetic drift, migration and artificial
selection on the genetic makeup of a population.

LO 1.20
(SP 5.1)

Analyze data related to questions of speciation and extinction throughout the
Earth’s history.

LO 1.21
(SP 4.2)

Design a plan for collecting data to investigate the scientific claim that speciation
and extinction have occurred throughout the Earth’s history.

LO 2.38
(SP 5.1)

Analyze data to support the claim that responses to information and
communication of information affect natural selection.

LO 2.39
(SP 6.1)

Justify scientific claims, using evidence, to describe how timing and coordination
of behavioral events in organisms are regulated by several mechanisms.

LO 2.40
(SP 7.2)

Connect concepts in and across domain(s) to predict how environmental factors
affect responses to information and change behavior.

LO 3.24
Predict how a change in genotype, when expressed as a phenotype, provides a
(SP 6.4, 7.2) variation that can be subject to natural selection.
LO 3.25
(SP 1.1)

Create a visual representation to illustrate how changes in a DNA nucleotide
sequence can result in a change in the polypeptide produced.

LO 3.26
(SP 7.2)

Explain the connection between genetic variations in organisms and phenotypic
variations in populations.

LO 3.27
(SP 7.2)

Compare and contrast processes by which genetic variation is produced and
maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.
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LO 4.25
(SP 6.1)

Use evidence to justify a claim that a variety of phenotypic responses to a single
environmental factor can result from different genotypes within the population.

LO 4.26
(SP 6.4)

Use theories and models to make scientific claims and/or predictions about the
effects of variation within populations on survival and fitness.

LO 4.27
(SP 6.4)

Make scientific claims and predictions about how species diversity within an
ecosystem influences ecosystem stability.

Speciation and Macroevolution
LO 1.20
(SP 5.1)

Analyze data related to questions of speciation and extinction throughout the
Earth’s history.

LO 1.21
(SP 4.2)

Design a plan for collecting data to investigate the scientific claim that speciation
and extinction have occurred throughout the Earth’s history.

LO 1.22
(SP 6.4)

Use data from a real or simulated population(s), based on graphs or models of
types of selection, to predict what will happen to the population in the future.

LO 1.23
(SP 4.1)

Justify the selection of data that address questions related to reproductive isolation
and speciation.

LO 1.24
(SP 7.2)

Describe speciation in an isolated population and connect it to change in gene
frequency, change in environment, natural selection and/or genetic drift.

LO 1.25
(SP 1.2)

Describe a model that represents evolution within a population.

LO 1.26
(SP 5.3)

Evaluate given data sets that illustrate evolution as an ongoing process.

LO 3.27
(SP 7.2)

Compare and contrast processes by which genetic variation is produced and
maintained in organisms from multiple domains.

LO 3.28
(SP 6.2)

Construct an explanation of the multiple processes that increase variation within a
population.

LO 4.20
(SP 6.3)

Explain how the distribution of ecosystems changes over time by identifying
large-scale events that have resulted in these changes in the past.

LO 4.21
(SP 6.4)

Predict consequences of human actions on both local and global ecosystems.
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The Origin and History of Life
LO 1.14
(SP 3.1)

Pose scientific questions that correctly identify essential properties of shared, core
life processes that provide insights into the history of life on Earth.

LO 1.15
(SP 7.2)

Describe specific examples of conserved core biological processes and features
shared by all domains or within one domain of life, and how these shared,
conserved core processes and features support the concept of common ancestry
for all organisms.

LO 1.16
(SP 7.1)

Justify the scientific claim that organisms share many conserved core processes
and features that evolved.

LO 1.27
(SP 1.2)

Describe a scientific hypothesis about the origin of life on Earth.

LO 1.28
(SP 3.3)

Evaluate scientific questions based on hypotheses about the origin of life on
Earth.

LO 1.29
(SP 6.3)

Describe the reasons for revisions of scientific hypotheses of the origin of life on
Earth.

LO 1.30
(SP 6.5)

Evaluate scientific hypotheses about the origin of life on Earth.

LO 1.31
(SP 4.4)

Evaluate the accuracy and legitimacy of data to answer scientific questions about
the origin of life on Earth.

LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.

LO 3.24
Predict how a change in genotype, when expressed as a phenotype, provides a
(SP 6.4, 7.2) variation that can be subject to natural selection.
LO 3.25
(SP 1.1)

Create a visual representation to illustrate how changes in a DNA nucleotide
sequence can result in a change in the polypeptide produced.

LO 3.26
(SP 7.2)

Explain the connection between genetic variations in organisms and phenotypic
variations in populations.

LO 3.31
(SP 7.2)

Describe basic chemical processes for cell communication shared across
evolutionary lines of descent.

LO 3.32
(SP 3.1)

Generate scientific questions involving cell communication as it relates to the
process of evolution.
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LO 3.33
(SP 1.4)

Use representation(s) and appropriate models to describe features of a cell
signaling pathway.

Taxonomy, Systematics, and Phylogeny
LO 1.10
(SP 5.2)

Refine evidence based on data from many scientific disciplines that support
biological evolution.

LO 1.11
(SP 4.2)

Design a plan to answer scientific questions regarding how organisms have
changed over time using information from morphology, biochemistry and
geology.

LO 1.12
(SP 7.1)

Connect scientific evidence from many scientific disciplines to support the
modern concept of evolution.

LO 1.13
(SP 3.2)

Construct and/or justify mathematical models, diagrams or simulations that
represent processes of biological evolution.

LO 1.17
(SP 3.1)

Pose scientific questions about a group of organisms whose relatedness is
described by a phylogenetic tree or cladogram in order to (1) identify shared
characteristics, (2) make inferences about the evolutionary history of the group,
and (3) identify character data that could extend or improve the phylogenetic tree.

LO 1.18
(SP 5.3)

Evaluate evidence provided by a data set in conjunction with a phylogenetic tree
or a simple cladogram to determine evolutionary history and speciation.

LO 1.19
(SP 1.1)

Create a phylogenetic tree or simple cladogram that correctly represents
evolutionary history and speciation from a provided data set.

LO 1.20
(SP 5.1)

Analyze data related to questions of speciation and extinction throughout the
Earth’s history.

LO 1.21
(SP 4.2)

Design a plan for collecting data to investigate the scientific claim that speciation
and extinction have occurred throughout the Earth’s history.

LO 1.27
(SP 1.2)

Describe a scientific hypothesis about the origin of life on Earth.

LO 1.28
(SP 3.3)

Evaluate scientific questions based on hypotheses about the origin of life on
Earth.

LO 1.29
(SP 6.3)

Describe the reasons for revisions of scientific hypotheses of the origin of life on
Earth.

LO 1.30
(SP 6.5)

Evaluate scientific hypotheses about the origin of life on Earth.
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LO 1.31
(SP 4.4)

Evaluate the accuracy and legitimacy of data to answer scientific questions about
the origin of life on Earth.

LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.

LO 1.9
(SP 5.3)

Evaluate evidence provided by data from many scientific disciplines that support
biological evolution.

Unit Essential Questions
















How do the features of fossil organisms tell us something about an organism’s behavior
and the environment in which it lived?
How does Darwin’s theory of natural selection explain the intermediate features of
modern and fossil organisms?
What is the link between genes, populations, and evolution?
How does a population geneticist determine whether a population is evolving?
How is a population defined? Can a human contain his/her own population of organisms?
With regard to populations, how does natural selection work to shape genetic diversity?
How do scientists determine whether an organism is a new species?
What processes drive the evolution of new species? Are they different from those that
drive the evolution of populations?
What can the fossil record tell us about the origin and extinction of species over time?
Does the theory of evolution explain the origins of life? Why or why not?
How do scientists measure the age of life on Earth from the fossil record?
What types of scientific evidence, including the fossil record, tell us something about the
history of life on Earth?
How are the study of macroevolution and the study of systematic biology interrelated?
Why is it important to classify biodiversity, and why is evolutionary history important to
this classification?
What is a phylogeny? What does it represent, and what can one tell us about the history
of Life on Earth?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.

Darwin and evolution
How populations evolve
Speciation and macroevolution
The origin and history of life
Taxonomy, systematics, and phylogeny
Protist evolution and diversity (if time permits)
Fungi evolution and diversity (if time permits)
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Assured Assessments
Formative Assessment:
 In the Hardy-Weinberg investigation, the students will build a model that shows how a
hypothetical gene pool changes from one generation to the next. This model will allow
for the exploration of parameters that affect allele frequencies, such as selection,
mutation, and migration. The second part of the investigation will ask the students to
generate their own questions regarding the evolution of allele frequencies in a population.
Then students will explore possible answers to those questions by applying more
sophisticated computer models. This investigation will also provide an opportunity for
students to review concepts they studied previously, including: natural selection as the
major mechanism of evolution; the relationship among genotype, phenotype, and natural
selection; and fundamentals of classic Mendelian genetics.
Summative Assessment:
 Students will take a 48-minute test containing 18 multiple-choice questions, 2
mathematical grid-in questions, 1 short-response question, and 1 essay question. The
short-response question will ask students to examine and analyze a scientific experiment
concerning the evolution of guppies. The essay section will ask students to answer the
following question:
o The amino acid sequence of cytochrome c was determined for five different species
of vertebrates. (Students will be provided with a table showing the number of
differences in the sequence between each pair of species.)
 Using the data in the table, create a phylogenetic tree on the template provided to
reflect the evolutionary relationships of the organisms. Provide reasoning for the
placement on the tree of the species that is least related to the others.
 Identify whether morphological data or amino acid sequence data are more likely
to accurately represent true evolutionary relationships among species, and provide
reasoning for your answer.
Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 “AP Lab Investigation 1: Artificial Selection.” “AP Lab Investigation 10: Energy
Dynamics.” AP Biology Investigative Labs: An Inquiry-Based Approach. New York:
College Board, 2013. Print.
 “AP Lab Investigation 2: Mathematical Modeling: Hardy-Weinberg.” “AP Lab
Investigation 10: Energy Dynamics.” AP Biology Investigative Labs: An Inquiry-Based
Approach. New York: College Board, 2013. Print.
 “AP Lab Investigation 3: Comparing DNA Sequence to Understand Evolutionary
Relationships with BLAST.” “AP Lab Investigation 10: Energy Dynamics.” AP Biology
Investigative Labs: An Inquiry-Based Approach. New York: College Board, 2013. Print.
 “Predator/Prey Habitat Natural Selection Activity.”
 “Cladistics Lab Activity.”
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Time Allotment


Approximately five weeks
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UNIT 5
Plant Evolution and Biology
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
Plant Evolution and Diversity
LO 4.8
(SP 3.3)

Evaluate scientific questions concerning organisms that exhibit complex
properties due to the interaction of their constituent parts.

LO 4.9
(SP 6.4)

Predict the effects of a change in a component(s) of a biological system on the
functionality of an organism(s).

LO 4.10
(SP 1.3)

Refine representations and models to illustrate biocomplexity due to interactions
of the constituent parts.

Flowering Plants: Structure and Organization
LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.3)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

Flowering Plants: Nutrition and Transport
LO 2.25
(SP 6.2)

Construct explanations based on scientific evidence that homeostatic mechanisms
reflect continuity due to common ancestry and/or divergence due to adaptation in
different environments.

LO 2.26
(SP 5.1)

Analyze data to identify phylogenetic patterns or relationships, showing that
homeostatic mechanisms reflect both continuity due to common ancestry and
change due to evolution in different environments.

LO 2.27
(SP 7.1)

Connect differences in the environment with the evolution of homeostatic
mechanisms.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35

Create representation(s) that depict how cell-to-cell communication occurs by
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(SP 1.4)

direct contact or from a distance through chemical signaling.

Flowering Plants: Control of Growth Responses
LO 2.29
Create representations and models to describe immune responses.
(SP 1.1, 1.2)
LO 2.30
Create representations or models to describe nonspecific immune defenses in
(SP 1.1, 1.2) plants and animals.
LO 2.31
(SP 7.2)

Connect concepts in and across domains to show that timing and coordination of
specific events are necessary for normal development in an organism and that
these events are regulated by multiple mechanisms.

LO 2.32
(SP 1.4)

Use a graph or diagram to analyze situations or solve problems (quantitatively or
qualitatively) that involve timing and coordination of events necessary for normal
development in an organism.

LO 2.33
(SP 6.1)

Justify scientific claims with scientific evidence to show that timing and
coordination of several events are necessary for normal development in an
organism and that these events are regulated by multiple mechanisms.

LO 2.34
(SP 7.1)

Describe the role of programmed cell death in development and differentiation,
the reuse of molecules, and the maintenance of dynamic homeostasis.

LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.
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LO 3.7
(SP 6.4)

Make predictions about natural phenomena occurring during the cell cycle.

LO 3.8
(SP 1.2)

Describe the events that occur in the cell cycle.

LO 3.9
(SP 6.2)

Construct an explanation, using visual representations or narratives, as to how
DNA in chromosomes is transmitted to the next generation via mitosis, or meiosis
followed by fertilization.

LO 3.10
(SP 7.1)

Represent the connection between meiosis and increased genetic diversity
necessary for evolution.

LO 3.11
(SP 5.3)

Evaluate evidence provided by data sets to support the claim that heritable
information is passed from one generation to another generation through mitosis,
or meiosis followed by fertilization.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

Flowering Plants: Reproduction
LO 2.31
(SP 7.2)

Connect concepts in and across domains to show that timing and coordination of
specific events are necessary for normal development in an organism and that
these events are regulated by multiple mechanisms.

LO 2.32
(SP 1.4)

Use a graph or diagram to analyze situations or solve problems (quantitatively or
qualitatively) that involve timing and coordination of events necessary for normal
development in an organism.

LO 2.33
(SP 6.1)

Justify scientific claims with scientific evidence to show that timing and
coordination of several events are necessary for normal development in an
organism and that these events are regulated by multiple mechanisms.

Advanced Placement Biology

48

LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.7
(SP 6.4)

Make predictions about natural phenomena occurring during the cell cycle.

LO 3.8
(SP 1.2)

Describe the events that occur in the cell cycle.

LO 3.9
(SP 6.2)

Construct an explanation, using visual representations or narratives, as to how
DNA in chromosomes is transmitted to the next generation via mitosis, or meiosis
followed by fertilization.

LO 3.10
(SP 7.1)

Represent the connection between meiosis and increased genetic diversity
necessary for evolution.

LO 3.11
(SP 5.3)

Evaluate evidence provided by data sets to support the claim that heritable
information is passed from one generation to another generation through mitosis,
or meiosis followed by fertilization.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

Unit Essential Questions




What environmental challenges did plants have to overcome in order to survive on land?
Why are angiosperms more widespread than all other groups of plants?
What characteristics are unique to each of the major groups of plants?
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What structural features are necessary for the function of flowering plants?
How do monocot and eudicot structural differences adapt them to their various roles in
the environment?
Which nutrients are essential for plant growth?
What structures enable plants to absorb water and minerals from the soil?
Why does fluid “leak” from a branch when it is cut?
Which hormones are essential for plant growth?
What environmental stimuli trigger various plant responses?
How are flowering plants adapted to a terrestrial lifestyle?
What would happen to the diversity of flowering plants if a large percentage of insect
species were to disappear in a given community?
What are the advantages of sexual reproduction versus asexual reproduction in flowering
plants?

Scope and Sequence
1.
2.
3.
4.
5.

Plant evolution and diversity
Flowering plants: structure and organization
Flowering plants: nutrition and transport
Flowering plants: control of growth responses
Flowering plants: reproduction

Assured Assessments
Formative Assessment:
 The transpiration investigation will encourage independent student thinking and
ultimately provide them the opportunity for more open-ended experimentation. The
students will begin this investigation by exploring methods to calculate leaf surface area
and then determine the average number of stomata per square millimeter in a particular
kind of plant. From their data, several questions about the process of transpiration in
plants should emerge. Students will explore these questions in their own investigations.
Summative Assessment:
 Students will take a 48-minute test containing 18 multiple-choice questions, 2
mathematical grid-in questions, 1 short-response question, and 1 essay question. The
short-response question will ask students to examine and analyze a scientific experiment
concerning transpiration in various plants; using data, students will graph and analyze the
result and form a conclusion with supporting evidence. The essay section will ask
students to answer the following question:
o The graph above illustrates the percent dry weight of different parts of a particular
annual plant (plants that live less than one year) from early May to late August. The
percent dry weight can be used to estimate the amount of energy a plant uses to
produce its leaves, vegetative buds, stems, roots, and reproductive parts (seeds,
receptacles, and flowers).
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Identify the direct source of the energy used for plant growth during the first week
of May, and identify the part that grew the most during the same period.
Based on the data on the graph, estimate the percent of the total energy that the
plant has allocated to the growth of leaves on the first day of July.
Compared with perennials (plants that live more than two years), annual plants
often allocate a much greater percentage of their total energy to growth of their
reproductive parts in any given year. Propose one evolutionary advantage of the
energy allocation strategy in annual plants compared with that in perennial plants.

Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 “AP Lab Investigation 11: Transpiration.” “AP Lab Investigation 10: Energy Dynamics.”
AP Biology Investigative Labs: An Inquiry-Based Approach. New York: College Board,
2013. Print.
 “Seed Germination Lab: Geotropism.”
 “Flower/Seed/Fruit Dissection.”
 “Plant Tissue Microscopy.”
Time Allotment


Approximately four weeks
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UNIT 6
Comparative Animal Biology
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
Animal Evolution and Diversity
LO 4.8
(SP 3.3)

Evaluate scientific questions concerning organisms that exhibit complex
properties due to the interaction of their constituent parts.

LO 4.9
(SP 6.4)

Predict the effects of a change in a component(s) of a biological system on the
functionality of an organism(s).

LO 4.10
(SP 1.3)

Refine representations and models to illustrate biocomplexity due to interactions
of the constituent parts.

Animal Organization and Homeostasis
LO 2.15
(SP 6.1)

Justify a claim made about the effect(s) on a biological system at the molecular,
physiological or organismal level when given a scenario in which one or more
components within a negative regulatory system is altered.

LO 2.16
(SP 7.2)

Connect how organisms use negative feedback to maintain their internal
environments.

LO 2.17
(SP 5.3)

Evaluate data that show the effect(s) of changes in concentrations of key
molecules on negative feedback mechanisms.

LO 2.18
(SP 6.4)

Make predictions about how organisms use negative feedback mechanisms to
maintain their internal environments.

LO 2.19
(SP 6.4)

Make predictions about how positive feedback mechanisms amplify activities and
processes in organisms based on scientific theories and models.

LO 2.20
(SP 6.1)

Justify that positive feedback mechanisms amplify responses in organisms.

LO 2.21
(SP 4.1)

Justify the selection of the kind of data needed to answer scientific questions
about the relevant mechanism that organisms use to respond to changes in their
external environment.
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LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 3.37
(SP 6.1)

Justify claims based on scientific evidence that changes in signal transduction
pathways can alter cellular response.

LO 3.38
(SP 1.5)

Describe a model that expresses key elements to show how change in signal
transduction can alter cellular response.

LO 3.39
(SP 6.2)

Construct an explanation of how certain drugs affect signal reception and,
consequently, signal transduction pathways.

LO 4.8
(SP 3.3)

Evaluate scientific questions concerning organisms that exhibit complex
properties due to the interaction of their constituent parts.

LO 4.9
(SP 6.4)

Predict the effects of a change in a component(s) of a biological system on the
functionality of an organism(s).

LO 4.10
(SP 1.3)

Refine representations and models to illustrate biocomplexity due to interactions
of the constituent parts.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

Circulation and Cardiovascular Systems
LO 2.25
(SP 6.2)

Construct explanations based on scientific evidence that homeostatic mechanisms
reflect continuity due to common ancestry and/or divergence due to adaptation in
different environments.

LO 2.26
(SP 5.1)

Analyze data to identify phylogenetic patterns or relationships, showing that
homeostatic mechanisms reflect both continuity due to common ancestry and
change due to evolution in different environments.

LO 2.27
(SP 7.1)

Connect differences in the environment with the evolution of homeostatic
mechanisms.
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LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

The Lympathic and Immune System
LO 2.29
Create representations and models to describe immune responses.
(SP 1.1, 1.2)
LO 2.30
Create representations or models to describe nonspecific immune defenses in
(SP 1.1, 1.2) plants and animals.
LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.29
(SP 6.2)

Construct an explanation of how viruses introduce genetic variation in host
organisms.

LO 3.30
(SP 1.4)

Use representations and appropriate models to describe how viral replication
introduces genetic variation in the viral population.

LO 3.31
(SP 7.2)

Describe basic chemical processes for cell communication shared across
evolutionary lines of descent.

LO 3.32
(SP 3.1)

Generate scientific questions involving cell communication as it relates to the
process of evolution.

LO 3.33
(SP 1.4)

Use representation(s) and appropriate models to describe features of a cell
signaling pathway.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

LO 4.22
(SP 6.2)

Construct explanations based on evidence of how variation in molecular units
provides cells with a wider range of functions.
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Digestive Systems and Nutrition
LO 2.25
(SP 6.2)

Construct explanations based on scientific evidence that homeostatic mechanisms
reflect continuity due to common ancestry and/or divergence due to adaptation in
different environments.

LO 2.26
(SP 5.1)

Analyze data to identify phylogenetic patterns or relationships, showing that
homeostatic mechanisms reflect both continuity due to common ancestry and
change due to evolution in different environments.

LO 2.27
(SP 7.1)

Connect differences in the environment with the evolution of homeostatic
mechanisms.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

Respiratory Systems
LO 2.25
(SP 6.2)

Construct explanations based on scientific evidence that homeostatic mechanisms
reflect continuity due to common ancestry and/or divergence due to adaptation in
different environments.

LO 2.26
(SP 5.1)

Analyze data to identify phylogenetic patterns or relationships, showing that
homeostatic mechanisms reflect both continuity due to common ancestry and
change due to evolution in different environments.

LO 2.27
(SP 7.1)

Connect differences in the environment with the evolution of homeostatic
mechanisms.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

Body Fluid Regulation and Excretory Systems
LO 2.25
(SP 6.2)

Construct explanations based on scientific evidence that homeostatic mechanisms
reflect continuity due to common ancestry and/or divergence due to adaptation in
different environments.

LO 2.26
(SP 5.1)

Analyze data to identify phylogenetic patterns or relationships, showing that
homeostatic mechanisms reflect both continuity due to common ancestry and
change due to evolution in different environments.

LO 2.27
(SP 7.1)

Connect differences in the environment with the evolution of homeostatic
mechanisms.

LO 3.34

Construct explanations of cell communication through cell-to-cell direct contact
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(SP 6.2)

or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 4.18
(SP 1.4)

Use representations and models to analyze how cooperative interactions within
organisms promote efficiency in the use of energy and matter.

Neurons and Nervous Systems
LO 2.21
(SP 4.1)

Justify the selection of the kind of data needed to answer scientific questions
about the relevant mechanism that organisms use to respond to changes in their
external environment.

LO 2.38
(SP 5.1)

Analyze data to support the claim that responses to information and
communication of information affect natural selection.

LO 2.39
(SP 6.1)

Justify scientific claims, using evidence, to describe how timing and coordination
of behavioral events in organisms are regulated by several mechanisms.

LO 2.40
(SP 7.2)

Connect concepts in and across domain(s) to predict how environmental factors
affect responses to information and change behavior.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.
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LO 3.44
(SP 1.2)

Describe how nervous systems detect external and internal signals.

LO 3.45
(SP 1.2)

Describe how nervous systems transmit information.

LO 3.46
(SP 1.2)

Describe how the vertebrate brain integrates information to produce a response.

LO 3.47
(SP 1.1)

Create a visual representation of complex nervous systems to describe/explain
how these systems detect external and internal signals, transmit and integrate
information, and produce responses.

LO 3.48
(SP 1.1)

Create a visual representation to describe how nervous systems detect external
and internal signals.

LO 3.49
(SP 1.1)

Create a visual representation to describe how nervous systems transmit
information.

LO 3.50
(SP 1.1)

Create a visual representation to describe how the vertebrate brain integrates
information to produce a response.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

Sense Organs
LO 2.21
(SP 4.1)

Justify the selection of the kind of data needed to answer scientific questions
about the relevant mechanism that organisms use to respond to changes in their
external environment.

LO 2.38
(SP 5.1)

Analyze data to support the claim that responses to information and
communication of information affect natural selection.

LO 2.39
(SP 6.1)

Justify scientific claims, using evidence, to describe how timing and coordination
of behavioral events in organisms are regulated by several mechanisms.

LO 2.40
(SP 7.2)

Connect concepts in and across domain(s) to predict how environmental factors
affect responses to information and change behavior.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.
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LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

LO 3.44
(SP 1.2)

Describe how nervous systems detect external and internal signals.

LO 3.45
(SP 1.2)

Describe how nervous systems transmit information.

LO 3.46
(SP 1.2)

Describe how the vertebrate brain integrates information to produce a response.

LO 3.47
(SP 1.1)

Create a visual representation of complex nervous systems to describe/explain
how these systems detect external and internal signals, transmit and integrate
information, and produce responses.

LO 3.48
(SP 1.1)

Create a visual representation to describe how nervous systems detect external
and internal signals.

LO 3.49
(SP 1.1)

Create a visual representation to describe how nervous systems transmit
information.

LO 3.50
(SP 1.1)

Create a visual representation to describe how the vertebrate brain integrates
information to produce a response.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

Locomotion and Support Systems
LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

LO 3.43

Construct an explanation, based on scientific theories and models, about how

Advanced Placement Biology

58

(SP 6.2, 7.1) nervous systems detect external and internal signals, transmit and integrate
information, and produce responses.
LO 3.44
(SP 1.2)

Describe how nervous systems detect external and internal signals.

LO 3.45
(SP 1.2)

Describe how nervous systems transmit information.

LO 3.46
(SP 1.2)

Describe how the vertebrate brain integrates information to produce a response.

LO 3.47
(SP 1.1)

Create a visual representation of complex nervous systems to describe/explain
how these systems detect external and internal signals, transmit and integrate
information, and produce responses.

LO 3.48
(SP 1.1)

Create a visual representation to describe how nervous systems detect external
and internal signals.

LO 3.49
(SP 1.1)

Create a visual representation to describe how nervous systems transmit
information.

LO 3.50
(SP 1.1)

Create a visual representation to describe how the vertebrate brain integrates
information to produce a response.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.

Hormones and Endocrine Systems
LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.31
(SP 7.2)

Describe basic chemical processes for cell communication shared across
evolutionary lines of descent.

LO 3.32
(SP 3.1)

Generate scientific questions involving cell communication as it relates to the
process of evolution.

LO 3.33
(SP 1.4)

Use representation(s) and appropriate models to describe features of a cell
signaling pathway.

LO 3.34

Construct explanations of cell communication through cell-to-cell direct contact
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(SP 6.2)

or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

LO 3.43
Construct an explanation, based on scientific theories and models, about how
(SP 6.2, 7.1) nervous systems detect external and internal signals, transmit and integrate
information, and produce responses.
LO 3.44
(SP 1.2)

Describe how nervous systems detect external and internal signals.

LO 3.45
(SP 1.2)

Describe how nervous systems transmit information.

LO 3.46
(SP 1.2)

Describe how the vertebrate brain integrates information to produce a response.

LO 3.47
(SP 1.1)

Create a visual representation of complex nervous systems to describe/explain
how these systems detect external and internal signals, transmit and integrate
information, and produce responses.

LO 3.48
(SP 1.1)

Create a visual representation to describe how nervous systems detect external
and internal signals.

LO 3.49
(SP 1.1)

Create a visual representation to describe how nervous systems transmit
information.

LO 3.50
(SP 1.1)

Create a visual representation to describe how the vertebrate brain integrates
information to produce a response.

LO 4.17
(SP 5.1)

Analyze data to identify how molecular interactions affect structure and function.
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Reproductive Systems
LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.31
(SP 7.2)

Describe basic chemical processes for cell communication shared across
evolutionary lines of descent.

LO 3.32
(SP 3.1)

Generate scientific questions involving cell communication as it relates to the
process of evolution.

LO 3.33
(SP 1.4)

Use representation(s) and appropriate models to describe features of a cell
signaling pathway.

LO 3.34
(SP 6.2)

Construct explanations of cell communication through cell-to-cell direct contact
or through chemical signaling.

LO 3.35
(SP 1.4)

Create representation(s) that depict how cell-to-cell communication occurs by
direct contact or from a distance through chemical signaling

LO 3.40
(SP 5.1)

Analyze data that indicate how organisms exchange information in response to
internal changes and external cues, and which can change behavior.

LO 3.41
(SP 1.1)

Create a representation that describes how organisms exchange information in
response to internal changes and external cues, and which can result in changes in
behavior.

LO 3.42
(SP 7.1)

Describe how organisms exchange information in response to internal changes or
environmental cues.

Animal Development and Aging
LO 2.31
(SP 7.2)

Connect concepts in and across domains to show that timing and coordination of
specific events are necessary for normal development in an organism and that
these events are regulated by multiple mechanisms.

LO 2.32
(SP 1.4)

Use a graph or diagram to analyze situations or solve problems (quantitatively or
qualitatively) that involve timing and coordination of events necessary for normal
development in an organism.

LO 2.33
(SP 6.1)

Justify scientific claims with scientific evidence to show that timing and
coordination of several events are necessary for normal development in an
organism and that these events are regulated by multiple mechanisms.
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LO 2.34
(SP 7.1)

Describe the role of programmed cell death in development and differentiation,
the reuse of molecules, and the maintenance of dynamic homeostasis.

LO 2.35
(SP 4.2)

Design a plan for collecting data to support the scientific claim that the timing and
coordination of physiological events involve regulation.

LO 2.36
(SP 6.1)

Justify scientific claims with evidence to show how timing and coordination of
physiological events involve regulation.

LO 2.37
(SP 7.2)

Connect concepts that describe mechanisms that regulate the timing and
coordination of physiological events.

LO 3.18
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between different kinds of organisms.

LO 3.19
(SP 7.1)

Describe the connection between the regulation of gene expression and observed
differences between individuals in a population.

LO 3.20
(SP 6.2)

Explain how the regulation of gene expression is essential for the processes and
structures that support efficient cell function.

LO 3.21
(SP 1.4)

Use representations to describe how gene regulation influences cell products and
function.

LO 3.22
(SP 6.2)

Explain how signal pathways mediate gene expression, including how this
process can affect protein production.

LO 3.23
(SP 1.4)

Use representations to describe mechanisms of the regulation of gene expression.

LO 3.36
(SP 1.5)

Describe a model that expresses the key elements of signal transduction pathways
by which a signal is converted to a cellular response.

LO 4.7
(SP 1.3)

Refine representations to illustrate how interactions between external stimuli and
gene expression result in specialization of cells, tissues and organs.

Animal Behavior
LO 1.32
(SP 4.1)

Justify the selection of geological, physical, and chemical data that reveal early
Earth conditions.

LO 2.38
(SP 5.1)

Analyze data to support the claim that responses to information and
communication of information affect natural selection.

LO 2.39
(SP 6.1)

Justify scientific claims, using evidence, to describe how timing and coordination
of behavioral events in organisms are regulated by several mechanisms.
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LO 2.40
(SP 7.2)

Connect concepts in and across domain(s) to predict how environmental factors
affect responses to information and change behavior.

Unit Essential Questions

























Where do invertebrates fit into the evolutionary history of eukaryotes? of animals?
What evolutionary advantage might there be to invertebrates having multiple
developmental stages, each with a different body form, habitat, and lifestyle?
What are the traits that set vertebrates apart from other animals?
How are vertebrates important to the day-to-day life of humans?
When in the history of life did vertebrates evolve?
What does the replacement model tell us about the evolution of our species?
How might an understanding of evolutionary patterns in other animals help us understand
our evolutionary history?
How did the evolution of specialized tissue, organs, and organ systems allow animals to
better adapt to their environment?
What are some of the most important functions of animal skin?
How does the disruption of homeostasis lead to disease?
What are the essential components of any circulatory system, and their functions?
Through what major blood vessels does a human red blood cell normally pass as it travels
from the aorta to a capillary in the lower leg, and back to the heart?
Why are the processes that occur in capillaries essential to life?
What are the most essential components of the immune system?
How do the lymphatic and immune systems work together?
What different types of strategies have animals evolved to efficiently obtain nutrients?
In what ways do the types of diets that humans choose to consume play a role in our
health, as well as in the quality of our environment?
What are some possible evolutionary pressures that might explain why a strictly
terrestrial species, such as humans, would have a diving response?
Besides salt glands, what other types of strategies have animals developed to either
conserve or excrete salt?
By what mechanism is the human kidney able to regulate the salt concentration of urine it
produces?
How did the evolution of the nervous system provide advantages to animals?
What specific types of processes occur uniquely in nervous tissue?
Why are diseases of the human nervous system generally difficult to treat?
How does the ability to detect infrared energy provide snakes with competitive advantage
over predators lacking this ability?
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Of the four types of sensory receptors – chemoreceptors, photoreceptors,
mechanoreceptors, or thermoreceptors – which is more necessary for an animal to
survive?
What advantage do animals with a skeletal system have over animals that completely
lack such a system?
How does the nervous system specifically control the skeletal system?
How do the sensory systems exert influence over the nervous system, and therefore over
the muscular system?
Why do more complex animals, such as mammals, tend to use some of the same
hormones that are present in more primitive invertebrates, instead of evolving completely
new hormones?
What are some specific examples where the nervous system works with the endocrine
system to control body functions?
What are some specific examples where the endocrine system works independently?
What are some common examples of secondary sex characteristics that develop in male
animals in order to attract female mates?
Why are so many similarities present in the early embryonic structures of animals as
diverse as the lancelet, the frog, the chicken, and the human?
Why is the developing embryo of any species more susceptible to harmful environmental
factors, compared to the mature animal?
What are some of the fundamental mechanisms by which cells can become specialized to
form organs and tissues?

Scope and Sequence
1. Animal evolution and diversity
2. Animal organization and homeostasis
3. Circulation and cardiovascular systems
4. Lymphatic and immune systems
5. Digestive systems and nutrition
6. Respiratory systems
7. Body fluid regulation and excretory systems
8. Neurons and nervous systems
9. Sense organs
10. Locomotion and support systems
11. Hormones and endocrine systems
12. Reproductive systems
13. Animal development and aging
14. Animal behavior
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Assured Assessments
Formative Assessment:
 The fruit fly animal behavior investigation will explore the environmental choices that
fruit flies make. A choice chamber is designed to give fruit flies two choices during any
one test, although students could also think about how to build an apparatus that would
give fruit flies more than two choices. Adult fruit flies are attracted to substances that
offer food or an environment in which to lay eggs and develop larvae. Typically those
environments are rotting or fermenting fruit. Adult fruit flies are attracted to bright light,
and their larvae move away from bright light. Adult fruit flies also demonstrate negative
geotaxis; they climb up in their chambers against gravity. Movement toward a substance
is a positive taxis. Consistent movement or orientation away from a substance is a
negative taxis. In most cases, the experiments done in the choice chamber will be
chemotactic experiments, as indicted by the number of flies that collect on one end of the
chamber or another in response to a chemical stimulus. At some point, students may wish
to investigate if the chemotactic response is greater than a geotactic or phototactic
response. The flies could also exhibit a behavior that is not oriented toward or away from
the stimulus; rather, the stimulus could elicit a random response.
Summative Assessment:
 Students will take a 48-minute test containing 18 multiple-choice questions, 2
mathematical grid-in questions, 1 short-response question, and 1 essay question. The
short-response question will require students to examine and analyze a scientific
experiment concerning circadian rhythms in mice; using data, students will graph and
analyze the result and form a conclusion with supporting evidence. The essay section will
ask students to answer the following question:
o Information processing involves complex neural pathways that require a certain
amount of time between recognition of a stimulus and the resulting response. For
some types of stimuli, a reflex arc replaces the typical stimulus-response pathway. (A
representation of a reflex arc will be shown to the students.)
 Based on the figure, describe two ways that the reflex arc differs from typically
stimulus-response transmission pathways. Provide reasoning to support the claim
that reflex arcs help organisms avoid serious injury.
Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 “AP Lab Investigation 12: Fruit Fly Behavior.” “AP Lab Investigation 10: Energy
Dynamics.” AP Biology Investigative Labs: An Inquiry-Based Approach. New York:
College Board, 2013. Print.
 “Heart Dissection.”
 “Reaction Time Inquiry Lab Investigation.”
 “Eye Dissection.”
 “Sliding Filament Theory Model.”
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Time Allotment


Approximately seven weeks
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UNIT 7
Independent Learning (Post-AP Exam)
Unit Goals
Learning Objectives (LOs) derive from the 2015 College Board AP Biology Course and Exam
Description, and are linked to the corresponding Science Practices for AP Biology.
At the completion of this unit, students will:
Student Research/Lesson Development
SP 3.1

Pose scientific questions.

SP 3.2

Refine scientific questions.

SP 3.3

Evaluate scientific questions.

SP 4.1

Justify the selection of the kind of data needed to answer a particular scientific
question.

SP 4.2

Design a plan for collecting data to answer a particular scientific question.

SP 4.3

Collect data to answer a particular scientific question.

SP 5.2

Refine observations and measurements based on data analysis.

Instruction
SP 1.1

Create representations and models of natural or man-made phenomena and
systems in the domain.

SP 1.2

Describe representations and models of natural or manmade phenomena and
systems in the domain.

SP 1.3

Refine representations and models of natural or man-made phenomena and
systems in the domain.

SP 1.4

Use representations and models to analyze situations or solve problems
qualitatively and quantitatively.

SP 1.5

Reexpress key elements of natural phenomena across multiple representations in
the domain.

SP 6.1

Justify claims with evidence.
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SP 6.2

Construct explanations of phenomena based on evidence produced through
scientific practices.

SP 6.3

Articulate the reasons that scientific explanations and theories are refined or
replaced.

SP 6.4

Make claims and predictions about natural phenomena based on scientific theories
and models.

SP 7.1

Connect phenomena and models across spatial and temporal scales.

SP 7.2

Connect concepts in and across domain(s) to generalize or extrapolate in and/or
across enduring understandings and/or big ideas.

Assessment
SP 4.4

Evaluate sources of data to answer a particular scientific question.

SP 5.1

Analyze data to identify patterns or relationships.

SP 5.3

Evaluate the evidence provided by data sets in relation to a particular scientific
question.

SP 6.5

Evaluate alternative scientific explanations.

Unit Essential Questions



How can I engage in meaningful independent research of an advanced topic in biology?
How can I most meaningfully present my research to my peers?

Scope and Sequence
1.
2.
3.
4.

Research
Instruction
Assessment
Reflection

Assured Assessments
Formative Assessment:
 Students will choose an advanced biology topic of their choice to research and present to
the class. The presentation must last forty minutes and students are required to
incorporate a hands-on activity to reinforce their content. Each student is required to
create an assessment based on his/her lesson, which is used to create a summative
assessment.
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Summative Assessment:
 Students will take a summative assessment based on all class presentations. Each year the
type of exam and number of questions will differ based on the particular content
presented.
Resources
Core
 Mader, Sylvia S., and Michael Windelspechet. Biology. 10th ed. New York: McGrawHill, 2013. Print.
Supplemental
 Various print and online resources selected by the student.
Time Allotment


Approximately four weeks
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COURSE CREDIT
1.25 credits in science
One class period daily, plus laboratory, for a full year

PREREQUISITES
Grade of B+ or higher in Honors Integrated Physical Science with teacher recommendation, or
Completion of Advanced College-Preparatory Biology or Honors Biology with teacher
recommendation and Department Chair permission.

CURRENT REFERENCES
AP Biology Investigative Labs: An Inquiry-Based Approach. New York: College Board, 2013.
Print.
AP Central. “AP Biology.” https://apcentral.collegeboard.org/courses/ap-biology?course=apbiology. Web.

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Before any new curriculum is approved for inclusion
in the Trumbull Public School program of studies, the
Curriculum Committee of the Board of Education
reviews its content and appropriateness. This
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2018, the Board of Education will be asked to adopt a
new curriculum guide for use in the Social Studies
Department at Trumbull High School, as noted
below.
Advanced Placement / Early College
Experience European History covers the years
from 1450 C.E. until current society and is
organized thematically to challenge students
to think about the impacts that people and
events can have not just in their own
environment during their own lifetime, but
also far beyond. Using a variety of primary
and secondary sources, students learn about
not only the circumstances of European
History, but also the intricacies of being a
historian.
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Approve the following curriculum guide:
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Advanced Placement European History at Trumbull High School is designed to be part of the
Early College Experience courses provided by the University of Connecticut. The teacher has
applied to the program and has been accepted as an adjunct faculty member with the University.
The course, taught at the high school, allows students to receive credit for the course as if they
were attending the University of Connecticut.
Advanced Placement / Early College Experience European History is consistent with other
Modern Western Tradition courses taught at the University of Connecticut. The content covers
the years from 1450 C.E. until current society and is organized thematically to challenge students
to think about the impacts that people and events can have not just in their own environment
during their own lifetime, but also far beyond. Using a variety of primary and secondary sources,
students will learn about not only the circumstances of European History, but also the intricacies
of being a historian. They will read and analyze sources in order to develop positions on various
topics. Focus will be given to proper research skills and the technical aspects of research writing.
AP / ECE European History course also fulfills the need for today’s student to recognize that our
global environment is a multi-racial, multi-ethnic, multi-cultural society. Competency for
citizenship in the 21st century is based on the ability to recognize a growing global
interdependence in the social, political, and economic arenas. In order to accomplish this goal,
students must attain an awareness of how Western civilizations have shaped global values
throughout time. This course exposes students to a variety of analytical skills as well as factual
knowledge of European history.
Focusing on the study and understanding of European political, diplomatic, economic, social,
cultural, and intellectual history from the late Middle Ages to the end of the Cold War, the
course emphasizes primary sources, historical research, conflicting viewpoints on historical
questions, and historical interpretations of major events and figures. Themes focus on major
historical issues and developments, helping students connect historical content they learn to
larger trends that have emerged over time.
AP / ECE European History differs from survey courses because of its emphasis not only on
content, but also on Historical Reasoning skills and Thematic Learning objectives. The first
semester introduces students to the concept of thinking like a historian. Using sources from the
Middle Ages and the Renaissance, the Protestant Reformation, the Age of Religious Wars,
Absolutism and Constitutionalism, the Enlightenment and Scientific Revolution and, lastly, the
AP / ECE European History
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French Revolution and Napoleonic Era, students will learn the skills necessary to identify biases
in sources. Students will then be expected to deduce the extent to which biases in sources have
shaped our perception of history. Students will be assessed on their ability to make a historically
defensible claim in the form of an evaluative thesis, support their argument using specific
evidence, and, when applicable, use historical reasoning to explain relationships among pieces of
historical evidence to qualify or modify an argument.
In the second semester students will continue to use these skills to analyze different obstacles
Western society has overcome in the last five hundred years. Key units of study within this
semester center on the Industrial Revolution, the “Long” 19th Century, the Age of Imperialism,
World War I and the Russian Revolution, the Age of Anxiety, World War II, and the Cold War
and Modern Europe. Overall, students will develop their reading, writing, analytical thinking,
problem-solving, and debate skills within the course.

COURSE GOALS
The following course goals derive from the 2015 Connecticut Elementary and Secondary Social
Studies Frameworks.
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.
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ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.

GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.
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The following standards derive from the 2016 International Society for Technology in Education
Standards.
ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.
6c. Students communicate complex ideas clearly and effectively by
creating or using a variety of digital objects such as visualizations,
models, or simulations.
6d. Students publish or present content that customizes the message and
medium for their intended audiences.

ISTE Global
Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and enrich their
learning by collaborating with others and working effectively in teams
locally and globally.
7b. Students use collaborative technologies to work with others, including
peers, experts, or community members, to examine issues and
problems from multiple viewpoints.
7c. Students contribute constructively to project teams, assuming various
roles and responsibilities to work effectively toward a common goal.

COURSE ENDURING UNDERSTANDINGS
Interaction of Europe and the World (INT)
Students will understand that . . .
 economic, religious, cultural, and political motives influenced European exploration and
colonization of overseas territories.
 Europeans have sought contact and interaction with other parts of the world for many
reasons.
 various political, technological, and intellectual developments enable Europeans to
interact with other parts of the world.
Poverty and Prosperity (PP)
Students will understand that . . .
 the organization of society has changed as a result of and in response to the development
and spread of capitalism.
 the development of new technologies and industries has affected economic growth and
the standard of living in various geographic regions.
 individuals, groups, and the state response variously to economic and social inequality.
Objective Knowledge and Subjective Visions (OS)
Students will understand that . . .
 traditional sources of authority (the Church, and classical knowledge) played roles in the
creation and transmission of knowledge.
 Europeans relied on various scientific methods and reasoning instead of relying on
traditional authorities.
 Europeans grew to value subjective interpretations of reality.
AP / ECE European History
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States and Other Institutions of Power (SP)
Students will understand that . . .
 European governments have taken various forms and have changed over time.
 European governments have, in various ways, moved toward and reacted against
representative and democratic principles and practices.
 civil institutions developed apart from government, impacting European states.
Individual and Society (IS)
Students will understand that . . .
 technology has played a role in forming and transforming European society.
 the family, class, and social groups have taken various forms in European history and
have changed over time.
 the status of specific groups within European society has changed over time.
National and European Identity (NI)
Students will understand that . . .
 cultural, regional, and other social identities have coexisted with national identities in
various ways, and have occasionally challenged the notion of a unified nation or empire.
 political, economic, and religious developments have, in various ways, challenged and
reinforced the idea of a unified Europe from 1450 to the present.
 overseas expansion, warfare, and international diplomacy have affected European’s
identification of themselves as members of national, cultural, regional, and transnational
groups.

COURSE ESSENTIAL QUESTIONS







How have encounters between Europe and the wider world shaped both European and nonEuropean culture, politics, and society?
What are the causes and consequences of economic inequality?
How have political revolution and war altered the role of the church in political and
intellectual life, as well as how religious authorities and intellectuals have responded to such
changes?
How and why have political forms of European government changed over time?
How and why have tensions arisen between the individual and society over the course of
European history?
How and why are national identities created, developed, and challenged?

COURSE KNOWLEDGE & SKILLS
Students will know . . .

Unit 1
 the revival of classical texts that led to new methods of scholarship and new values in
both society and religion.
 the invention of printing that promoted the dissemination of new ideas.
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the visual arts that incorporated the new ideas of the Renaissance and were used to
promote personal, political, and religious goals.
the new concept of the sovereign state and secular systems of law that played a
central role in the creation of new political institutions.
economic change that produced new social patterns, while traditions of hierarchy and
status persisted.
population shifts and growing commerce that caused the expansion of cities, which
often found their traditional political and social structures stressed by the growth.
the family as the primary social and economic institution of early modern Europe,
taking several forms, including the nuclear family.

Unit 2
 the invention of printing that promoted the dissemination of new ideas.
 the Protestant and Catholic Reformations that fundamentally changed theology,
religious institutions, and culture.
 the religious reform that both increased state control of religious institutions and
provided justifications for challenging state authority.
 conflicts among religious groups that overlapped with political and economic
competition with and among states.
 population shifts and growing commerce that caused the expansion of cities, which
often found their traditional political and social structures stressed by growth.
 the family remaining as the primary social and economic institution of early modern
Europe, taking several forms, including the nuclear family.
Unit 3
 the visual arts that incorporated the new ideas of the Renaissance and were used to
promote personal, political, and religious goals.
 the new concept of the sovereign state and secular systems of law that played a
central role in the creation of new political institutions.
 the competitive state system that led to new patterns of diplomacy and new forms of
warfare.
 the competition for power between monarchs and corporate groups that produced
different distributions of governmental authority in European states.
 the Protestant and Catholic Reformations that fundamentally changed theology,
religious institutions, and culture.
 the religious reform that both increased state control of religious institutions and
provided justifications for challenging state authority.
 conflicts among religious groups that overlapped with political and economic
competition within and among states.
 economic change that produced new social patterns, while traditions of hierarchy and
status persisted.
 the livelihood derived by most Europeans from agriculture and orienting their lives
around the seasons, the village or the manor, although economic changes began to
alter rural production and power.
 population shifts and growing commerce that caused the expansion of cities, which
often found their traditional political and social structures stressed by the growth.
 the family remaining as the primary social and economic institution of early modern
Europe, taking several forms, including the nuclear family.
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popular culture, leisure activities, and rituals reflecting the persistence of folk ideas
that reinforced and sometimes challenged communal ties and norms.

Unit 4
 the competition for power between monarchs and corporate groups that produced
different distributions of governmental authority in European states.
 the religious reform that both increased state control of religious institutions and
provided justifications for challenging state authority.
 the absolute monarchy established over the course of the 17th and 18th centuries in
much of Europe.
 challenges to absolutism that resulted in alternative political systems.
 dynastic and state interests that, after 1648, along with Europe’s expanding colonial
empires, influenced the diplomacy of European states and frequently led to war.
Unit 5
 rational and empirical thought that challenged traditional values and ideas.
 new public venues and print media that popularized Enlightenment ideas.
 new political and economic theories that challenged absolutism and mercantilism.
 the rational analysis of religious practices during the Enlightenment that led to natural
religion and demand for religious toleration.
 the arts moving from the celebration of religious themes and royal power to an
emphasis on private life and the public good.
 the challenge to Enlightenment values, while they dominated the world of European
ideas, by the revival of public sentiment and feeling.
Unit 6
 the French Revolution, which posed a fundamental challenge to Europe’s existing
political and social order, and which resulted from a combination of long-term social
and political causes, as well as Enlightenment ideas, exacerbated by short-term fiscal
and economic crises.
 the enthusiastic participation of women in the early phases of the Revolution,
although, while there were brief improvements in the legal status of women,
citizenship in the republic was soon restricted to men.
 the inspiration for many of the Revolution’s emphasis on equality and human rights;
for others, what they condemned as the Revolution’s violence and disregard for
traditional authority.
Unit 7
 early modern Europe’s development of a market economy that provided the
foundation for its global role.
 the European-dominated world-wide economic network that contributed to the
agricultural, industrial, and consumer revolutions in Europe.
 the small landholdings, low-productivity, agricultural practices, poor transportation,
and adverse weather that in the 17th century limited and disrupted the food supply,
causing periodic famines.
 the consumer revolution of the 18th century that was shaped by a new concern for
privacy, encouraged the purchase of new goods for homes, and created new venues
for leisure activities.
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the family and private life that by the 18th century reflected new demographic patterns
and the effects of the Commercial Revolution.
the economic opportunities offered by cities, which attracted increasing migration
from rural areas, transforming urban life and creating challenges for the new
urbanites and their families.
the establishment of industrial dominance by Great Britain through the mechanization
of textile production, iron and steel production, and new transportation systems.
industrialization, following the British example, that took root in continental Europe,
sometimes with state sponsorship.
the industrial activity and industrial processes increased in scale and complexity in
more areas of Europe during the Second Industrial Revolution (c. 1870-1914).

Unit 8
 industrialization that promoted the development of new classes in the industrial
regions of Europe.
 Europe’s experience with rapid population growth and urbanization, leading to social
dislocations.
 the Industrial Revolution’s alteration, over time, of the family structure and relations
for bourgeois and working-class families.
 the heightened consumerism developed as a result of the Second Industrial
Revolution.
 the persistence of primitive agricultural practices and land-owning patterns leading
some areas of Europe to lag in industrialization, while facing famine, debt, and land
shortages.
 ideologies developed and taking root throughout society as a response to industrial
and political revolutions.
 governmental responses to the problems created or exacerbated by industrialization
by expanding their functions and creating modern bureaucratic states.
 political movements and social organizations that responded to the problems of
industrialization.
Unit 9
 the economic, political, and cultural motivations driving European nations in their
imperial ventures in Asia and Africa.
 the industrial and technological developments (e.g., the Second Industrial Revolution)
facilitating European control of global empires.
 imperial endeavors significantly affecting society, diplomacy, and culture in Europe
and creating resistance to foreign control abroad.
Unit 10
 caused by a complex interaction of long and short-term factors, World War I’s
resulting immense losses and disruptions for both victors and vanquished.
 the conflicting goals of the peace negotiators in Paris pitting diplomatic idealism
against the desire to punish Germany, producing a settlement that satisfied few.
 the widely held belief in progress characteristic of much of 19th-century thought that
began to break down before World War I, the experience of the war intensifying a
sense of anxiety that permeated many facets of thought and culture, giving way by the
century’s end to a plurality of intellectual frameworks.
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science and technology as yield of impressive material benefits but also cause of
immense destruction and posed challenges to objective knowledge.
the 20th-century’s characterization as large-scale suffering brought on by warfare and
genocide as well as tremendous improvements in the standard of living.
the lives of women as defined by family and work responsibilities, economic changes,
and feminism.

Units 11 & 12
 the interwar period, fascism, extreme nationalism, racist ideologies, and the failure of
appeasement that resulted in the catastrophe of World War II, presenting a grave
challenge to European civilization.
 the Russian Revolution that created a regime based on Marxist-Leninist theory.
 the ideology of fascism, with roots in the pre- World War I era, that gained popularity
in an environment of postwar bitterness, the rise of communism, uncertain transitions
to democracy, and economic instability.
 the Great Depression, caused by weaknesses in international trade and monetary
theories and practices, that undermined Western European democracies and
fermented radical political responses throughout Europe.
 the widely held belief in progress characteristic of much of 19th-century thought that
began to break down before World War I, the experience of war intensifying a sense
of anxiety that permeated many facets of thought and culture, giving way by the
century’s end to a plurality of intellectual frameworks.
 the arts as defined during the 20th century by experimentation, self-expression,
subjectivity, and the increasing influence of the United States in both elite and
popular culture.
 the 20th-century’s characterization as large-scale suffering brought on by warfare and
genocide as well as tremendous improvements in the standard of living.
 the lives of women as defined by family and work responsibilities, economic changes,
and feminism.
Unit 13
 the beginning of a Cold War, as World War II ended, between the liberal democratic
West and the communist East, lasting nearly half a century.
 European nations, in response to the destructive impact of two world wars, that began
to set aside nationalism in favor of economic and political integration, forming a
series of transnational unions that grew in size and scope over the second half of the
20th century.
 nationalist and separatist movements, along with ethnic conflict and ethnic cleansing,
that periodically disrupted the post-World War II peace.
 the process of decolonization occurring over the course of the 20th century with
varying degrees of cooperation, interference, or resistance from European imperialist
states.
 postwar economic growth that supported an increase in welfare benefits, yet with
subsequent economic stagnation leading to criticism and limitation of the welfare
state.
 Eastern European nations as defined by their relationship with the Soviet Union,
oscillating between repression and limited reform until Mikhail Gorbachev’s policies
led to the collapse of communist governments in Eastern Europe and the fall of the
Soviet Union.
AP / ECE European History
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science and technology as yield of impressive material benefits but also cause of
immense destruction and posed challenges to objective knowledge.
organized religion’s continued role in European social and cultural life, despite the
challenges of military and ideological conflict, modern secularism, and rapid social
changes.
the 20th-century’s characterization as large-scale suffering brought on by warfare and
genocide as well as tremendous improvements in the standard of living.
the lives of women as defined by family and work responsibilities, economic changes,
and feminism.
new voices gaining prominence in political, intellectual, and social discourse.

Students will be able to . . .
Skill Type 1: Chronological Reasoning
Skill 1: Historical Causation

Compare causes and/or effects, including between
short-term and long-term effects.
Analyze and evaluate the interaction of multiple causes
and/or effects.
Assess historical contingency by distinguishing among
coincidence, causation, and correlation, as well as by
critiquing existing interpretations of cause and effect.

Skill 2: Patterns of Continuity
and Change over Time

Analyze and evaluate historical patterns of continuity
and change over time.
Connect patterns of continuity and change over time to
larger historical processes or themes.

Skill 3: Periodization

Explain ways that historical events and processes can
be organized within blocks of time.
Analyze and evaluate competing models of
periodization of United States history.

Skill Type 2: Comparison and Contextualization
Skill 4: Comparison

Compare related historical developments and processes
across place, time, and/or different societies, or within
one society.
Explain and evaluate multiple and differing
perspectives on a given historical phenomenon.

Skill 5: Contextualization

AP / ECE European History
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regional, national, or global processes occurring at the
same time.
Explain and evaluate ways in which a phenomenon,
event, or process connects to other, similar historical
phenomena across time and place.
Skill Type III: Crafting Historical Arguments from Historical Evidence
Skill 6: Historical
Argumentation

Analyze commonly accepted historical arguments and
explain how an argument has been constructed from
historical evidence.
Construct convincing interpretations through analysis
of disparate, relevant historical evidence.
Evaluate and synthesize conflicting historical evidence
to construct persuasive historical arguments.

Skill 7: Appropriate Use of
Relevant Historical Evidence

Analyze features of historical evidence such as
audience, purpose, point of view, format, argument,
limitations, and context germane to the evidence
considered.
Based on analysis and evaluation of historical evidence,
make supportable inferences and draw appropriate
conclusions.

Skill Type IV: Historical Interpretation and Synthesis
Skill 8: Interpretation

Analyze diverse historical interpretations.
Evaluate how historians’ perspectives influence their
interpretations and how models of historical
interpretation change over time.

Skill 9: Synthesis

Combine disparate, sometimes contradictory evidence
from primary sources and secondary works in order to
create a persuasive understanding of the past.
Apply insights about the past to other historical
contexts or circumstances, including the present.

AP / ECE European History
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COURSE SYLLABUS
Course Name
Advanced Placement / Early College Experience European History
Level
Advanced Placement
Prerequisites
Enrollment in grades 10-12
Materials Required
None
General Description of the Course
This course is a study of European history from antiquity to the present. Significant
emphasis is given to topics in intellectual-cultural and socio-economic history as well as
those in the more traditional political diplomatic spheres. Students will have the
opportunity to analyze historical evidence. The course is conducted in a college-like
fashion with similar expectations. Students who take the Advanced Placement exam
offered in the spring and score successfully may be awarded college credit and/or placed
in the next level of coursework, depending upon the college or university. It is
recommended that students take the AP exam. Placement will be based on past
performance, literacy profiles, and teacher recommendation. Students will be required to
complete summer reading assignments prior to the course.
Assured Assessments
Formative and Summative Assessments (Units 1-13):
 Class discussion
 Historic document analysis
 Quizzes and tests aligned with Advanced Placement Examination
 Thesis-based writing using historical evidence
 Student self-assessment with writer’s checklist and assignment-specific rubrics
Core Text
Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
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UNIT 1
The Emergence of Modern Europe & The Renaissance
As the Middle Ages declined, Europe was transformed by a new period of economic,
intellectual, artistic, and political advances.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.

GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

AP / ECE European History

14

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

Unit Essential Question
 How does historiography shape our perception of history?
Scope and Sequence









The Black Death: causes, reactions, various points of view, impact
One Hundred Years’ War: causes, major developments, outcomes
Changes in the Church: Babylonian Captivity, Great Schism, impact on Church and
Church authority
Social unrest: Peasant uprisings, ethnic tensions
Origins of the Renaissance: political, social, cultural, economic
Changing society: race and slavery, role of the nobility, gender roles
Intellectual and cultural changes: humanism, education, political thought, printing press,
Christian humanism, art and artists, early scientific thought
Italian vs. Northern Renaissance: political, economic, art and culture

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Poverty and Prosperity (PP)
Students will analyze how the Commercial Revolution and the rise of the merchant class
contributed to Europe’s artistic and intellectual revival in the Renaissance.
 Students may participate in roundtable discussion and/or debate about the extent to which
merchant families contributed to the development of the Renaissance.
Objective Knowledge and Subjective Reasoning (OS)
 Students may engage in literary analysis of intellectual works from the High Middle Ages
on theological, political, and social topics; works may include “Condemnation of Errors”
AP / ECE European History
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by the University of Paris (1241), “Summa Theologiae” by St. Thomas Aquinas (12651274), “Treatise on Royal and Papal Power” by John of Paris (1302), “The Confession of
Golias” by the Archpoet (1160), and “The Decameron” by Giovanni Boccaccio (1352).
Students may engage in literary analysis of intellectual works from the Renaissance on
theological, political, and social topics, including analysis of humanist
ideals/characteristics and the diversification into Christian Humanism, Civic Humanism,
etc.; works may include “The Courtier” by Baldassare Castiglione, “Il Canzoniere” by
Francesco Petrarch, “Il Decameron” by Giovanni Boccaccio, The Prince by Niccolo
Machiavelli, La Divina Comedia by Dante Alighieri, “In Praise of Folly” by Desiderius
Erasmus, “Utopia” by Sir Thomas More, Doctor Faustus by Christopher Marlowe, and
Hamlet by William Shakespeare.

Individual and Society (IS)
Students will analyze individual artistic, architectural, and technological innovations of the
period displaying the transition to modern interpretations and depictions of European society.
 Students may analyze selected artistic and architectural works by Brunelleschi, Ghiberti,
Lippi, Botticelli, Donatello, Rafael Sanzio, Michelangelo, da Vinci, van Eyck, Durer, van
der Weyden.
 Students may participate in an in-class discussion on the continental (religious, social,
political, economic) impact of Johannes Gutenberg’s printing press on European society.
 Students may participate in a simulated Renaissance fair with fashion, sports, music,
philosophy, and leisure activities.
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Condemnation of Errors” by the University of Paris (1241)
 “Summa Theologiae” by St. Thomas Aquinas (1265-1274)
 “Treatise on Royal and Papal Power” by John of Paris (1302)
 “The Confession of Golias” by the Archpoet (1160)
 “The Decameron” by Giovanni Boccaccio (1352)
 “The Courtier” by Baldassare Castiglione
 “Il Canzoniere” by Francesco Petrarch
 “Il Decameron” by Giovanni Boccaccio
 The Prince by Niccolo Machiavelli
 La Divina Comedia by Dante Alighieri
 “In Praise of Folly” by Desiderius Erasmus
 “Utopia” by Sir Thomas More
 Doctor Faustus by Christopher Marlowe
 Hamlet by William Shakespeare
 Artistic works by Brunelleschi, Ghiberti, Lippi, Botticelli, Donatello, Rafael Sanzio,
Michelangelo, da Vinci, van Eyck, Durer, and van der Weyden
Time Allotment
 Approximately three weeks
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UNIT 2
The Protestant Reformation
As Europe was intellectually and societally transformed during the Renaissance, the Catholic
Church along with European society and politics became sharply divided by new theological
concepts, ideas, and questioning.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.
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INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

ISTE Creative
Communicator
(Standard 6)

Communicate clearly and express themselves creatively for a variety
purposes using the platforms, tools, styles, formats, and digital media
appropriate to their goals.

ISTE Global
Collaborator
(Standard 7)

Use digital tools to broaden their perspectives and enrich their learning
by collaborating with others and working effectively in teams locally and
globally.

Unit Essential Questions
 What were the causes of the Protestant and Catholic Reformations?
 What was the nature of each Reformation?
 How did changes in religious doctrine and practice affect society, culture, and ideas?
Scope and Sequence




State of the Church in the 16th century: corruption, ignorance, and abuse of power
Origins of the Reformation: Christian humanism, Martin Luther, Zwingli
Impact of the Reformation: social unrest, role of marriage and sexuality, political
changes, Calvinism / other Protestant ideas, Catholic reforms, War of Religions, witch
hunts

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
AP / ECE European History

18

Poverty and Prosperity (PP)
Students will analyze the Protestant Reformation’s impact on and appeal to those of different
socioeconomic classes.
 Students may participate in roundtable discussion and/or debate about the German
peasants’ revolt, or the appeal of Protestantism to specific professions.
 Students may engage in literary analysis of primary source documents; works may
include “Twelve Articles of the Swabian Peasants” (1525), “Articles of the Peasants of
Memingham” (1525), and “On the Robbing and Murdering Hordes of Peasants” by
Martin Luther (1525).
 Students may analyze scholarly journal articles on the economic effects of the Protestant
Reformation.
Objective Knowledge and Subjective Reasoning (OS)
Students will analyze differing theological arguments of the Catholic Church, Lutherans,
Calvinists, Anabaptists, and other Protestant faiths.
 Students may participate in perspective-based discussion / simulation of a council of
Reformation-era religious leaders.
 Students may engage in literary analysis of primary source documents; works may
include “In Praise of Folly” by Desiderius Erasmus (1509), “Sermon on Indulgences” by
Johann Tetzel (1517), “Sermon in Wittenberg” by Martin Luther (1517), “Disputation on
the Power and Efficacy of Indulgences” (the 95 Theses) by Martin Luther (1517),
“Exsurge Dominae” by Pope Leo X (1520), “Edict of Worms” issued by Charles V
(1521), “Transcript of the Marburg Colloquy” between Martin Luther and Ulrich Zwingli
(1529), “The Institutes of the Christian Religion” by John Calvin (1536), “On the Errors
of the Trinity” by Michael Servetus (1531), and “The Schleitheim Confession” by Swiss
Anabaptist leaders (1527).
States and Other Institutions of Powers (SP)
Students will analyze the response of state and ecclesiastical institutions to the advent of
Protestant thought and the emergence of diverse Protestant faiths.
 Students may participate in a simulation of the Diet of Worms and the excommunication
of Martin Luther.
 Students may participate in a simulation of trials of the Calvinist Geneva Consistory.
 Students may participate in roundtable discussion and/or debate about the English
Reformation and Act of Supremacy issued under King Henry VIII.
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Twelve Articles of the Swabian Peasants” (1525)
 “Articles of the Peasants of Memingham” (1525)
 “On the Robbing and Murdering Hordes of Peasants” by Martin Luther (1525)
 “In Praise of Folly” by Desiderius Erasmus (1509)
 “Sermon on Indulgences” by Johann Tetzel (1517)
 “Sermon in Wittenberg” by Martin Luther (1517)
 “Disputation on the Power and Efficacy of Indulgences” (the 95 Theses) by Martin
Luther (1517)
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“Exsurge Dominae” by Pope Leo X (1520)
“Edict of Worms” issued by Charles V (1521)
“Transcript of the Marburg Colloquy” between Martin Luther and Ulrich Zwingli (1529)
“The Institutes of the Christian Religion” by John Calvin (1536)
“On the Errors of the Trinity” by Michael Servetus (1531)
“The Schleitheim Confession” by Swiss Anabaptist leaders (1527)

Time Allotment
 Approximately two weeks
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UNIT 3
The Age of Religious Wars
A new era of modern intellectual thought that brought new Protestant religions resulted in a
struggle for rights and recognition from the Catholic Church, leading to violent struggles that
eventually evolved into political conflicts.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.
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INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

Unit Essential Questions



What were the causes of the religious violence that followed the Protestant Reformation?
What impact did the religious wars have on the relationship between church and state and
the balance of power?

Scope and Sequence


Impact of Wars of Religion: causes and impact of Wars of Religion in France, Spain, and
England

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
States and Other Institutions of Powers (SP)
 Students may participate in roundtable discussion and/or debate about one or more of the
following topics: the evolution and nature of warfare, the rise of fighting for political
purposes in place of religious purposes, and the place of the Thirty Years’ War in modern
history.
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
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Supplemental
 Eyewitness account of the St. Bartholomew’s Day Massacre
 “Destruction of Magdeburg” by Otto von Gericke
 “Les Grandes Miseries de la Guerre” by Jacques Callot
 “The Treaty of Munster”
 “The Peace of Augsburg”
 “The Edict of Nantes”
 “The Treaty of Westphalia”
 “Against the Spanish Armada” by Elizabeth I
Time Allotment
 Approximately one week
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UNIT 4
The Formation of the Modern State (Absolutism & Constitutionalism)
As Europe emerged from the Wars of Religion, modernized nation states began to form with
extensive bureaucratic institutions, uniform legal codes, and centralized governance.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.

GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.
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INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9–12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

Unit Essential Questions





How did the nation-states of Spain, England, and France evolve during the time of the
formation of the modern state?
What factors led to the rise of absolutism in France in the 17th century?
How did the monarchs of France and England address the competition for power in their
respective countries?
How and why did constitutionalism triumph in England in the 17th century, but not in
France?
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Scope and Sequence





The Thirty Years’ War: causes and outcomes
Development of absolutism in Western Europe: France, Spain, Austria, and Prussia
Development of constitutionalism: England and the Dutch Republic
Development of absolutism in Eastern Europe: Russia and the Ottoman Empire

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Interaction of Europe and the World (INT)
Students will analyze the development of overseas colonial empires by European monarchies and
the utilization of mercantilist policies that strengthened absolutist states.
 Students may participate in roundtable discussion and/or a student document-based
research session about the impact of French finance minister Jean Baptiste Colbert’s
economic policies and the application of colonial mercantilism that strengthened the
monarchy of King Louis XIV.
Poverty and Prosperity (PP)
Students will analyze the methods by which differing governmental systems (absolutist states
and constitutional states) promoted national economic growth.
 Students may participate in roundtable discussion and/or debate comparing and
contrasting the extent to which absolutist and constitutional states intervened in economic
activity, and evaluating the impact of their respective policies.
States and Other Institutions of Powers (SP)
Students will analyze the common patterns in the development of both absolutist and
constitutional states in Europe during the 17th and 18th centuries and evaluate the impact of the
policies pursued under both governmental systems.
 Students may participate in roundtable discussion about the impact of the Thirty Years’
War on the dynastic rivalries between European absolutist states.
 Students may engage in primary source analysis of the role of Cardinal Richelieu in the
formation of the French absolutist state during the 17th century; works may include
“Assessment of the French State” by Cardinal Richelieu (1624), “Royal Edict of 1626:
Order for the Demolition of Feudal Castles” issued by King Louis XIII (1626), and
“Letters Patent Establishing the French Academy” issued by King Louis XIII (1635).
 Students may engage in a small-group decision-making activity on the steps taken by
Cardinal Mazarin and King Louis XIC to solidify the absolute authority of the French
monarchy.
 Students may participate in roundtable discussion and/or debate about the impact of King
Louis XIV’s reign on the French state, society, religious minorities, and economy.
 Students may participate in roundtable discussion and/or debate about the policies of
King Charles I and Parliamentary leaders in the development of the 17th-century English
Civil War.
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Students may engage in analysis of critical primary sources following the English Civil
War that created the foundations for a constitutional state with limited monarchy; works
may include “The Declaration of Right” issued by the English Parliament (1689).

Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Assessment of the French State” by Cardinal Richelieu (1624)
 “Royal Edict of 1626: Order for the Demolition of Feudal Castles” issued by King Louis
XIII (1626)
 “Letters Patent Establishing the French Academy” issued by King Louis XIII (1635)
 “The Declaration of Right” issued by the English Parliament (1689)
Time Allotment
 Approximately two weeks
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UNIT 5
The Enlightenment and the Scientific Revolution
As Europe emerged from the Renaissance, a revolutionary period of scientific, political, and
philosophical inquiry developed, laying the foundations for later secularization and liberalization
of European society and politics.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.
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INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

ISTE Creative
Communicator
(Standard 6)

Communicate clearly and express themselves creatively for a variety
purposes using the platforms, tools, styles, formats, and digital media
appropriate to their goals.

ISTE Global
Collaborator
(Standard 7)

Use digital tools to broaden their perspectives and enrich their learning
by collaborating with others and working effectively in teams locally and
globally.

Unit Essential Questions





In what ways and to what extent did new scientific thinking challenge traditional sources
of authority, such as the classics and religious texts and institutions?
How did the Scientific Revolution alter European culture, ideas, society, economics, and
politics?
In what ways and to what extent did the Enlightenment philosophes and rulers put into
practice the principles of the Scientific Revolution in reforming society and politics?
What new religious attitudes developed during the Enlightenment?

Scope and Sequence



New ideas: Locke, Baroque to Rococo, scientific thinking and the Enlightenment
Enlightened absolutism: Prussia, Austria, and Russia

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Objective Knowledge and Subjective Reasoning (OS)
Students will analyze the development of new scientific theories along with revolutionary
political and social philosophy and evaluate their impact on European society and politics.
 Students may participate in a simulation of the trial of Galileo Galilei for violating the
papal injunction on giving equal weight to the geocentric and heliocentric models of the
universe in any publications.
 Students may participate in roundtable discussion, utilizing primary and scholarly
documents, about the development of the Scientific Revolution; works may include
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“Epistle Dedicatory to King James I of England” by Francis Bacon (17th century),
“Aphorism on the Interpretation of Nature and the Empire of Man” by Francis Bacon
(17th century), and “The Mathematical Principles of Natural Philosophy” by Sir Isaac
Newton (1687).
Students may engage in comparative literary analysis of the development of classical
political liberalism; works may include “Leviathan” by Thomas Hobbes (1651) and “Two
Treatises of Government” by John Locke (1689).
Students may participate in a debate about the competing theories of John Locke and
Thomas Hobbes on the social contract and the collective rights of the citizenry.
Students may engage in comparative literary analysis of critical Enlightenment
philosophical theories; works may include “Meditations on First Philosophy” by Rene
Descartes (1641), “Essay Concerning Human Understanding” by John Locke (1690),
“The Critique of Pure Reason” and “What is Enlightenment?” by Immanuel Kant (1781
and 1784 respectively), “Encyclopedie” (excerpts) by Denis Diderot (1765), “The Persian
Letters” and “The Spirit of the Laws” by Baron de Montesquieu (1721 and 1748
respectively), “A Dissertation on the Origin and Foundation of Inequality of Mankind”
and “Du Contrat Social” by Jean Jacques Rousseau (1755 and 1763 respectively), and
“Letter to M. le Riche,” “Essay on Laws,” and “Letter No. 10 on the English
Government” by Voltaire (1770).
Students may participate in a simulation of an Enlightenment salon comprised of students
representing the philosophical views of specific Enlightenment thinkers (Voltaire, Baron
de Montesquieu, Jean Jacques Rousseau, Mary Wollstonecraft, Immanuel Kant, Denis
Diderot, etc.).
Students may engage in literary analysis evaluating the contributions of critical female
authors to the Enlightenment, and the treatment and role of women during the period;
works may include “Description of Jule de Lespinasse” by Baron de Grimm (c. 18th
century), “Description of Madame Geoffrin” by Jean le Rond d’Alembert (c. 18th
century), and “Vindication of the Rights of Women” by Mary Wollstonecraft (1792).
Students may participate in roundtable discussion and/or debate about the efficacy of the
policies of the enlightened despots of the 18th century.

Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Epistle Dedicatory to King James I of England” by Francis Bacon (17th century).
 “Aphorism on the Interpretation of Nature and the Empire of Man” by Francis Bacon
(17th century)
 “The Mathematical Principles of Natural Philosophy” by Sir Isaac Newton (1687)
 “Leviathan” by Thomas Hobbes (1651)
 “Two Treatises of Government” by John Locke (1689)
 “Meditations on First Philosophy” by Rene Descartes (1641)
 “Essay Concerning Human Understanding” by John Locke (1690)
 “The Critique of Pure Reason” (1781)
 “What is Enlightenment?” by Immanuel Kant (1784).
 “Encyclopedie” (excerpts) by Denis Diderot (1765)
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“The Persian Letters” and “The Spirit of the Laws” by Baron de Montesquieu (1721 and
1748 respectively)
“A Dissertation on the Origin and Foundation of Inequality of Mankind” and “Du Contrat
Social” by Jean Jacques Rousseau (1755 and 1763 respectively)
“Letter to M. le Riche” and “Essay on Laws” and “Letter No. 10 on the English
Government” by Voltaire (1770)
“Description of Jule de Lespinasse” by Baron de Grimm (c. 18th century)
“Description of Madame Geoffrin” by Jean le Rond d’Alembert (c. 18th century)
“Vindication of the Rights of Women” by Mary Wollstonecraft (1792)

Time Allotment
 Approximately two weeks
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UNIT 6
The French Revolution and Napoleonic Era
Based on the enlightened call for the Rights of the Individual as well as the responsibility of the
Government to respond to the needs of the Governed, the French Revolution was a true example
of the “Anatomy of a Revolution.”
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.
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INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9–12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

ISTE Creative
Communicator
(Standard 6)

Communicate clearly and express themselves creatively for a variety
purposes using the platforms, tools, styles, formats, and digital media
appropriate to their goals.

ISTE Global
Collaborator
(Standard 7)

Use digital tools to broaden their perspectives and enrich their learning
by collaborating with others and working effectively in teams locally and
globally.

Unit Essential Questions




What were the causes and consequences of economic and social inequality giving rise to
the French Revolution?
In what ways and why have European governments moved toward or reacted against
representative and democratic principles and practices?
How and why did changes in warfare affect diplomacy, the European state system, and
the balance of power?
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How did civil institutions develop apart from governments, and what impact have they
had on European states?
What forms have European governments taken, and how have these changed over time?
How and why have the status of specific groups within society changed over time?

Scope and Sequence






Causes of the French Revolution: social structure, the American Revolution, financial
crisis, actions of the monarchy, new ideas
First phase of the French Revolution (1789-1791): causes, major actions, conclusion
Second phase of the French Revolution (1791-1799): foreign response, outbreak of war,
Reign of Terror, Thermidorian Reaction, Formation of the Directory
Third phase: Napoleonic Era (1799-1815): rise to power, impact on France, impact on
Europe, and end of Napoleon’s reign
Romanticism: literature, art, music

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
States and Other Institutions of Powers (SP)
 Students may participate in interactive activities including, but not limited to: a Mock
Trial of King Louis XVI, a Congress of Vienna simulation, and an Ugly French
Revolution Sweater Contest.
 Students may participate in roundtable discussion, debate, and/or activities focused on
primary sources; works may include “What Is the Third Estate?” by Abbe Sieyes (1789),
“Le Cahiers” (1789), “Declaration on the Rights of Woman and Citizen” by Olympe de
Gouges (1791), “Vindication of the Rights of Women” by Mary Wollstonecraft (1792),
“Terror and Virtue” by Robespierre (1794), “Declaration of the Rights of Man and
Citizen” (1789), “The Constitution of 1791,” “Levée en masse” (1793) “The Brunswick
Manifesto” (1792), “The Civil Constitution of the Clergy” (1790), eyewitness accounts of
the deaths of Robespierre, Danton, Marie Antoinette, King Louis XVI, and firsthand
accounts of other events during the era.
 Students may read and discuss excerpts of The Anatomy of Revolution by Crane Brinton
(1938).
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “What is the Third Estate?” by Abbe Sieyes (1789)
 “Le Cahiers” (1789)
 “Declaration on the Rights of Woman and Citizen” by Olympe de Gouges (1791)
 “Vindication of the Rights of Women” by Mary Wollstonecraft (1792)
 “Terror and Virtue” by Robespierre (1794)
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“Declaration of the Rights of Man and Citizen” (1789)
“The Constitution of 1791”
“Levée en masse” (1793)
“The Brunswick Manifesto” (1792)
“The Civil Constitution of the Clergy” (1790)
The Anatomy of Revolution (excerpts) by Crane Brinton (1938)

Time Allotment
 Approximately three weeks
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UNIT 7
The Industrial Revolution
With the development of the agricultural revolution and economic liberalism, the British
Industrial Revolution altered Western and Central European economic, social, and political life.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.
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INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

Unit Essential Questions




How has capitalism developed as an economic system?
What were the causes and consequences of economic and social inequality after the
French Revolution?
How did individuals, groups, and the state respond to such economic and social
inequality?

Scope and Sequence



Factors necessary for the Industrial Revolution: technology, geography, changing ideas,
role of government
The New Industrial Europe: England vs. Continental Europe, corporate banking, new
social classes, factor work, workers

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Poverty and Prosperity (PP)
Students will analyze how the development of laissez-faire capitalism resulted in both rapid
industrialization and prosperity, along with extensive urban poverty amongst the working poor.
 Students may engage in literary analysis of primary source documents showing the early
impact of new industrial technology on traditional manufacturing processes; works may
include “Leeds Woolen Workers Petition” (1786), “Letter from the Leeds Cloth
Merchants” (1791), and “First Hand Account of the Loss of Woolen Spinning” (1794).
Objective Knowledge and Subjective Reasoning (OS)
Students will analyze and evaluate the differing economic and social arguments of leading
theorists of the Industrial Revolution.
 Students may participate in literary analysis, roundtable discussion, and/or debate about
the theories of Thomas Malthus and David Ricardo.
 Students may participate in literary analysis, roundtable discussion, and/or debate about
the competing economic ideologies promoted by Adam Smith and Karl Marx; works may
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include “On the Wealth of Nations” by Adam Smith (1776) and “Das Kommuistisch
Manifest (The Communist Manifesto)” by Karl Marx and Friedrich Engels (1848).
States and Other Institutions of Power (SP)
Students will evaluate the early responses of states and other social institutions to the initial
social, environmental, and demographic challenges posed by rapid industrialization and
urbanization.
 Students may participate in roundtable discussion and/or perspective-based discussion
about the impact of rapid industrialization in early Manchester, England.
 Students may engage in document analysis of early pro-reform documents of 19th-century
England; works may include “The Chartist People’s Petition” by William Lovett and
Francis Place (1838) and “The Factory Act of 1833” issued by the British Parliament.
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Leeds Woolen Workers Petition” (1786)
 “Letter from the Leeds Cloth Merchants” (1791)
 “First Hand Account of the Loss of Woolen Spinning” (1794)
 “On the Wealth of Nations” by Adam Smith (1776)
 “Das Kommuistische Manifest (The Communist Manifesto)” by Karl Marx and Friedrich
Engels (1848)
 “The Chartist People’s Petition” by William Lovett and Francis Place (1838)
 “The Factory Act of 1833” issued by the British Parliament
Time Allotment
 Approximately two weeks
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UNIT 8
th

The “Long” 19 Century (Society, Ideologies, and Upheavals)
With the advent of the Industrial Revolution, European society and politics saw dramatic change.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.
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INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

Unit Essential Questions



How has the organization of society changed as a result of or in response to the
development and spread of capitalism?
How did individuals, groups, and the state respond to ongoing economic and social
inequality?

Scope and Sequence





Restoring order: Congress of Vienna, Holy Alliance, Conservatism
Challenges to old order: Liberalism, Nationalism, Utopian Socialism, Marxist Socialism
Reforms and revolutions 1815-1847: Greece, Great Britain, Ireland, France
Romanticism: literature, art, music

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Poverty and Prosperity (PP)
Students will evaluate the extent to which the dichotomy of poverty and prosperity brought on by
industrialization became a driving force for revolutionary activity throughout the 19th century.
 Students may participate in roundtable discussion and/or debate about the 1848
revolutions in France, German states (primarily Prussia), and Austria-Hungary due to
socioeconomic and political inequality and lack of state responsiveness to the needs of
the citizenry.
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Students may participate in roundtable discussion and/or analysis of the 1871
revolutionary Paris Commune as a result of economic and political desperation during the
Second Industrial Revolution and lack of responsiveness by the French national
government.

States and Other Institutions of Power (SP)
Students will analyze and evaluate state response to demands for political and economic reforms
throughout the 19th century, along with state responses to episodic domestic unrest and/or
humanitarian crisis.
 Students may participate in roundtable discussion and/or debate about the 1848
revolutions in France, German states (primarily Prussia), and Austria-Hungary due to
socioeconomic and political inequality and lack of state responsiveness to the needs of
the citizenry.
 Students may participate in roundtable discussion and/or analysis of the 1871
revolutionary Paris Commune as a result of economic and political desperation during the
Second Industrial Revolution and lack of responsiveness by the French national
government.
 Students may engage in document analysis evaluating the British state response to the
Irish Famine of the early 1840s, with particular emphasis on evaluating claims that lack
of responsiveness constituted an indirect genocide.
 Students may engage in document analysis evaluating the extent to which the unified
German and Italian governments formed under Otto von Bismarck and Camilo de
Cavour, respectively, extended liberalized reforms to the German and Italian citizenry.
Individual and Society (IS)
Students will analyze the alterations to European society throughout the 19th century resulting
from industrialization, and evaluate how and the extent to which these alterations impacted
individuals of different social classes, ethnicities, genders, and professions.
 Students may engage in primary and scholarly document analysis and discussion of
growth of anti-Semitism in Europe, specifically Germany and France, during the late 19th
century as a result of rapid economic and social alterations brought on by the Second
Industrial Revolution (roughly 1870-1900); works may include “A State Within a State”
by Johann Gottlieb Fichte, The Rise of Political Anti-Semitism in Germany and Austria
(excerpts) by historian Peter Pulzer (1988), The Crisis of German Ideology (excerpts) by
historian George Mosse (1998), “Jewry in Music” by Richard Wagner (1850), “The
Victory of Judaism over Germandom” by Wilhelm Marr (1879), “The Question of the
Jew Is a Question of Race” by Karl Eugen Deuhring (1881), and “The Racists’
Decalogue” by Theodor Fritsch (1883).
 Students may engage in document- and image-based analysis lessons related to 19thcentury Romanticism and late 19th-century Impressionism to evaluate individual artistic
responses to the changing physical and social landscape of Europe as a result of
industrialization; works may include “Einleitung in die Propylaen” by Johann Wolfgang
von Goethe (1830), “The Charge of the Light Brigade” by Alfred, Lord Tennyson (1880),
and “The Isles of Greece” by Lord Byron (1819).
 Students may engage in a document-based lesson related to the development of
Victorian-era society and culture and its highly nuanced social hierarchy.
 Students may participate in roundtable discussion and/or debate about the legacy of
industrialization during the 19th century and its effects on differing groups within
European society (ethnic/religious minorities, women, the working class, the new middle
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class, traditional elites, etc.).
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “A State Within a State” by Johann Gottlieb Fichte
 The Rise of Political Anti-Semitism in Germany and Austria (excerpts) by Peter Pulzer
(1988)
 The Crisis of German Ideology (excerpts) by George Mosse (1998)
 “Jewry in Music” by Richard Wagner (1850)
 “The Victory of Judaism over Germandom” by Wilhelm Marr (1879)
 “The Question of the Jew Is a Question of Race” by Karl Eugen Deuhring (1881)
 “The Racists’ Decalogue” by Theodor Fritsch (1883)
 “Einleitung in die Propylaen” by Johann Wolfgang von Goethe (1830)
 “The Charge of the Light Brigade” by Alfred, Lord Tennyson (1880)
 “The Isles of Greece” by Lord Byron (1819)
Time Allotment
 Approximately five weeks

AP / ECE European History

42

UNIT 9
The Age of Imperialism
During the 19th century, European nations began looking outside the continent for labor and
natural resources, as well as for opportunities for political and economic expansion, resulting in a
competitive era that included the mistreatment of natives and increased tensions among
European nations that eventually contributed to global war.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.
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GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

Unit Essential Questions




Why have Europeans sought contact and interaction with other parts of the world?
What political, technological, and intellectual developments enabled European contact
and interaction with other parts of the world?
What impact has contact with Europe had on non-European societies?

Scope and Sequence



Western imperialism 1880-1914: “old” vs. “new” imperialism, motivation for
imperialism, scramble for Africa and Asia
Impact of and response to imperialism: Europe, Asia, and Africa

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
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historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Interaction of Europe and the World (INT)
Students will participate in roundtable discussion and/or debate about the merits and problems
surrounding European imperialism, using a variety of primary and secondary sources.
 Primary sources may include “On French Colonial Expansion” by Jules Ferry (1884),
“On Colonies and Colonization” by John Stuart Mill (1848), “The White Man’s Burden”
by Rudyard Kipling (1899), Heart of Darkness (excerpts) by Joseph Conrad (1899),
“Shooting an Elephant” by George Orwell (1936), “Letter to Queen Victoria” by
Commissioner Lin (1839), and “German Interests in China” by Kaiser Wilhelm II (1900).
 Secondary sources may include “Imperialism” by John A. Hobson (1902), “Imperialism,
the Highest Stage of Capitalism” by Vladimir Lenin (1917), and “The Sociology of
Imperialism” by Joseph A. Schumpeter (1918).
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “On French Colonial Expansion” by Jules Ferry (1884)
 “On Colonies and Colonization” by John Stuart Mill (1848)
 “The White Man’s Burden” by Rudyard Kipling (1899)
 Heart of Darkness (excerpts) by Joseph Conrad (1899)
 “Shooting an Elephant” by George Orwell (1936)
 “Letter to Queen Victoria” by Commissioner Lin (1839)
 “German Interests in China” by Kaiser Wilhelm II (1900).
 “Imperialism” by John A. Hobson (1902)
 “Imperialism, the Highest Stage of Capitalism” by Vladimir Lenin (1917)
 “The Sociology of Imperialism” by Joseph A. Schumpeter (1918)
Time Allotment
 Approximately one week
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UNIT 10
World War I and the Russian Revolution
As Europe entered the 20th century, the confluence of international political and ethnic rivalries,
militarism, and rising nationalism resulted in a catastrophic global conflict with far-reaching
national, economic, territorial, and social effects. The First World War also provided the final
impetus leading to the Russian Revolution, which significantly altered the course of European
history and international relations until the late 20th century.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.
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GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

ISTE Creative
Communicator
(Standard 6)

Communicate clearly and express themselves creatively for a variety
purposes using the platforms, tools, styles, formats, and digital media
appropriate to their goals.

ISTE Global
Collaborator
(Standard 7)

Use digital tools to broaden their perspectives and enrich their learning
by collaborating with others and working effectively in teams locally and
globally.
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Unit Essential Questions





How and why did changes in warfare affect diplomacy, the European state system, and
the balance of power?
How did the concept of a balance of power emerge, develop, and eventually become
institutionalized?
How and why did Europeans come to value subjective interpretations of reality?
How and why have tensions arisen between the individual and society over the course of
European history?

Scope and Sequence




World War I: causes, major events/turning points, modern warfare, outcome, impact
Russian Revolution: causes, stages, outcome
Revolution in Austria-Hungary and Germany: causes, outcomes

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Interaction of Europe and the World (INT)
Students will evaluate the extent to which international imperial rivalry contributed to the First
World War and how the war’s resolution via the Treaty of Versailles affected foreign territories
under European control.
 Students may participate in a lesson on and discussion of the role of European
imperialism in the rising tensions that led to the First World War in 1914.
 Students may engage in document-based analysis of the Treaty of Versailles along with
utilization of global post-World War I maps to evaluate the extent to which the post-war
settlement affected international territories under European control or mandate both
territorially and politically.
Poverty and Prosperity (PP)
Students will analyze how issues of domestic poverty and dissatisfaction prompted socialist and
communist revolutions in Central and Eastern Europe during the First World War.
 Students may participate in a document-based lesson on the failed communist Sparticist
Revolution within Germany at the close of the First World War; works may include “The
War and the Workers – the Junius Pamphlet” by Rosa Luxemburg (1916).
 Students may participate in roundtable discussion and/or debate about the development of
and justifications for the Russian Revolution of 1917 during the First World War as a
result of long-term industrial poverty, lack of state responsiveness to popular desire for
reform, and the strains of total war and extensive losses of Russian soldiers.
States and Other Institutions of Power (SP)
Students will analyze the policies of European states with respect to the development and
conduct of the First World War and the Russian Revolution.
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Students may participate in roundtable discussion, debate, and/or simulation related to the
July Crisis that precipitated the First World War and its origins in failures by European
statesmen throughout the late 19th and early 20th centuries.
Students may engage in literary analysis of primary source documents showing various
impacts of total war policies on European populations during the First World War; works
may include “The War and the Workers – the Junius Pamphlet” by Rosa Luxemburg
(1916), various British, French, German and Russian propaganda posters (c. 1914 to
1918), “Proclamation of the Irish Republic” issued by the Irish Provisional Government
(1916), “Letter to Viscount Bryce on the Treatment of Armenians in the Ottoman
Empire” by Hal Fischer (1916), “War Sonnets” by Rupert Brooke (1914-1918), “In
Flanders Field” by John McCrae (1919), and “The Day He Went” by Helena Coleman
(1917).
Students may participate in roundtable discussion and/or debate about the development of
and justifications for the Russian Revolution of 1917 during the First World War as a
result of long-term industrial poverty, lack of state responsiveness to popular desire for
reform, and the strains of total war and extensive losses of Russian soldiers.

Individual and Society (IS)
Students will analyze how the relationship between the individual and society and the states
changed as a result of the First World War and the Russian Revolution of 1917.
 Students may engage in document-based analysis of societal, cultural, and political
responses to the strains of total war policies during World War I; works may include
“The War and the Workers - the Junius Pamphlet” by Rosa Luxemburg (1916), various
British, French, German and Russian propaganda posters (c. 1914 to 1918),
“Proclamation of the Irish Republic” issued by the Irish Provisional Government (1916),
“Letter to Viscount Bryce on the Treatment of Armenians in the Ottoman Empire” by Hal
Fischer (1916), “War Sonnets” by Rupert Brooke (1914-1918), “In Flanders Field” by
John McCrae (1919), and “The Day He Went” by Helena Coleman (1917).
 Students may engage in document-based analysis, roundtable discussion, and/or debate
about the impact of Stalinist policies, resulting from the Russian Revolution of 1917, on
Soviet individuals and society.
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “The War and the Workers - the Junius Pamphlet” by Rosa Luxemburg (1916)
 various British, French, German and Russian propaganda posters (c. 1914 to 1918)
 “Proclamation of the Irish Republic” issued by the Irish Provisional Government (1916)
 “Letter to Viscount Bryce on the Treatment of Armenians in the Ottoman Empire” by Hal
Fischer (1916)
 “War Sonnets” by Rupert Brooke (1914-1918)
 “In Flanders Field” by John McCrae (1919)
 “The Day He Went” by Helena Coleman (1917)
Time Allotment
 Approximately two weeks
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UNIT 11
The Age of Anxiety (Interwar Period)
The horrors of the “Great War” impacted the economic, intellectual, political, and cultural
institutions of Europe, culminating in a world-wide Depression, new theories in the fields of
physics and psychology, the rise of totalitarian dictators, and literary and artistic innovations
heavily influenced by the disillusioned “lost generation.”
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.
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INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

Unit Essential Questions





What were the causes and consequences of economic and social inequality following
World War I?
In what ways and why have European governments moved toward or reacted against
representative and democratic principles and practices?
How and why did Europeans come to value subjective interpretations of reality?
How has the organization of society changed as a result of or in response to the
development and spread of capitalism?

Scope and Sequence






Modern thought: philosophy, psychology, literature, art, architecture, music
Mass culture: consumer society, new technology, impact
Search for political stability: new governments, treaties and other acts of diplomacy,
United States involvement
Economic depression: causes, impact, responses
Rise of totalitarian states: fascism vs. communism, causes, actions taken, objectives,
stages of development, impact
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Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Objective Knowledge and Subjective Visions (OS)
 Students may participate in roundtable discussion and/or debate about the effects of the
Treaty of Versailles and its impact on the global economy, as well as newly-created
international organizations, conferences, and agreements.
 Students may analyze the conditions that led to the rise of totalitarian dictators in Italy,
Germany, and the Soviet Union, demonstrating knowledge of the common and disparate
characteristics of the totalitarian regimes.
 Students may discuss the Cult of Personality and the use of mass media propaganda in
totalitarian dictator subjugation.
 Students may examine art and literature for the impact of the “lost generation” and the
general period of disillusionment.
 Sources may include “The Decline of the West” by Oswald Spengler (1918), Brave New
World (excerpts) by Aldous Huxley (1931), “The Idea of a League of Nations” by H.G.
Wells (1919), “The Kellogg-Briand Pact” (1928), “The League of Nations Covenant”
(1919), “Civilization & Die Weltanschauung” by Sigmund Freud (1918), “On European
Civilization and the European Mind” by Paul Valery (1919), The Economic
Consequences of the Peace (excerpts) by John Maynard Keynes (1919), “The Treaty of
Versailles” (1919), “What Is Fascism?” by Benito Mussolini (1932), Mein Kempf
(excerpts) and various speeches by Adolf Hitler (c. 1926), “The Barmen Declaration”
(1934), “Why the German Republic Fell” by Bruno Heilig (1938), “The Locarno Pact”
(1925), “The Dawes Plan” (1924), “Representation of the People Act” (1918), Thus
Spoke Zarathustra (excerpts) by Friedrich Nietzche (1883-1891), “The Wasteland” by
T.S. Eliot (1922), Animal Farm by George Orwell (1945), “Guernica” by Pablo Picasso
(1937), “Fountain” by Marcel Duchamp (1917), “The Absurd Man” by Albert Camus
(1942), and various works by Salvador Dali (c. 1910-1983).
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “The Decline of the West” by Oswald Spengler (1918)
 Brave New World (excerpts) by Aldous Huxley (1931)
 “The Idea of a League of Nations” by H.G. Wells (1919)
 “The Kellogg-Briand Pact” (1928)
 “The League of Nations Covenant” (1919)
 “Civilization & Die Weltanschauung” by Sigmund Freud (1918)
 “On European Civilization and the European Mind” by Paul Valery (1919)
 The Economic Consequences of the Peace (excerpts) by John Maynard Keynes (1919)
 “The Treaty of Versailles” (1919)
 “What Is Fascism?” by Benito Mussolini (1932)
 Mein Kempf (excerpts) and various speeches by Adolf Hitler (c. 1926)
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“The Barmen Declaration” (1934)
“Why the German Republic Fell” by Bruno Heilig (1938)
“The Locarno Pact” (1925)
“The Dawes Plan” (1924)
“Representation of the People Act” (1918)
Thus Spoke Zarathustra (excerpts) by Friedrich Nietzche (1883-1891)
“The Wasteland” by T.S. Eliot (1922)
Animal Farm by George Orwell (1945)
“Guernica” by Pablo Picasso (1937)
“Fountain” by Marcel Duchamp (1917)
“The Absurd Man” by Albert Camus (1942)
various works by Salvador Dali (c. 1910-1983)

Time Allotment
 Approximately two weeks
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UNIT 12
World War II
The Age of Anxiety brought to power several fascist dictators who capitalized on economic
despair, disgruntlement with the current political structures, anger with the Paris Peace
Conference, and general unhappiness. These totalitarian rulers attempted (with varying degrees
of success) to expand their rule – in the name of nationalism. They utilized very harsh and, at
times, evil methods to achieve their goal, leading to an all-out global war. This eventually led to
the use of atomic weapons, which in turn led to the Cold War.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.

ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.

AP / ECE European History

54

GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.

Unit Essential Questions





How did the concept of a balance of power emerge, develop, and eventually become
institutionalized?
How and why did changes in warfare affect diplomacy, the European state system, and
the balance of power?
How and why did Europeans come to value subjective interpretations of reality?
How and why have the status of specific groups within society changed over time?
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Scope and Sequence


World War II: causes, major events/turning points, modern warfare, outcome, impact

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
Interaction of Europe and the World (INT)
 Students may discuss and debate if World War II can be blamed on the Treaty of
Versailles, since each of Hitler’s first steps clearly violated the Treaty.
 Students may compare the military tactics of each side in World War II, evaluating the
decisions made during wartime conferences.
 Sources may include “Arsenal of Democracy” (1940) and “Four Freedoms” (1941) by
Franklin Delano Roosevelt, “The Atlantic Charter” (1941), “Their Finest Hour” (1940)
and “We Shall Fight on the Beaches” (1940) by Winston Churchill, “The Casablanca
Conference” (1943), “The Tehran Conference” (1943), “The Yalta Conference” (1945),
“The Potsdam Conference” (1945), “Germany’s Invasion of Poland” (1939), “The
Nuremburg War Crimes Trial” (1945), “The Tripartite Pact” (1940), “The Nazi-Soviet
Pact” (1939), and “The Wannsee Conference” (1942).
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Arsenal of Democracy” (1940) and “Four Freedoms” (1941) by Franklin Delano
Roosevelt
 “The Atlantic Charter” (1941)
 “Their Finest Hour” (1940) and “We Shall Fight on the Beaches” (1940) by Winston
Churchill
 “The Casablanca Conference” (1943)
 “The Tehran Conference” (1943)
 “The Yalta Conference” (1945)
 “The Potsdam Conference” (1945)
 “Germany’s Invasion of Poland” (1939)
 “The Nuremburg War Crimes Trial” (1945)
 “The Tripartite Pact” (1940)
 “The Nazi-Soviet Pact” (1939)
 “The Wannsee Conference” (1942)
Time Allotment
 Approximately two weeks
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UNIT 13
The Cold War and Modern Europe
After World War II, two superpowers emerged: the United States and the Soviet Union. These
two countries became the global leaders of their economic systems (capitalism and communism,
respectively), advocating for their expansion. The two ideologies were polar opposites, and both
nations (as well as their allies) were threatened by each other, creating a Cold War that lasted for
the better part of 45 years and which was characterized by an arms buildup, protective
international organizations, and proxy wars. At the same time, European countries slowly began
to rebound from the devastation of World War II, complete with political changes for some, a
move towards modernization for many, and the release of colonies for most. Many of these
nations came together in various unifying organizations in an attempt to improve the economy,
promote free trade among their members, and create a European culture and community.
Unit Goals
At the completion of this unit, students will:
HIST 9-12.1

Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

HIST 9-12.2

Analyze change and continuity in historical eras.

HIST 9-12.3

Use questions generated about individuals and groups to assess how the
significance of their actions changes over time and is shaped by the
historical context.

HIST 9-12.6

Analyze the ways in which the perspectives of those writing history
shaped the history that they produced.

HIST 9-12.9

Analyze the relationship between historical sources and the secondary
interpretations made from them.

HIST 9-12.12

Use questions generated about multiple historical sources to pursue further
inquiry and investigate additional sources.

HIST 9-12.15

Distinguish between long-term causes and triggering events in developing
a historical argument.

HIST 9-12.16

Integrate evidence from multiple relevant historical sources and
interpretations into a reasoned argument about the past.

ECO 9-12.1

Analyze how incentives influence choices that may result in policies with
a range of costs and benefits for different groups.

ECO 9-12.3

Describe the possible consequences, both intended and unintended, of
government policies to improve market outcomes.
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ECO 9-12.5

Explain why advancements in technology and investments in capital
goods and human capital increase economic growth and standards of
living.

GEO 9-12.1

Evaluate the impact of economic activities and political decisions on
spatial patterns within and among urban, suburban, and rural regions.

GEO 9-12.4

Evaluate how political and economic decisions throughout time have
influenced cultural and environmental characteristics of various places and
regions.

INQ 9-12.2

Explain points of agreement and disagreement experts have about
interpretations and applications of disciplinary concepts and ideas
associated with a compelling question.

INQ 9-12.4

Explain how supporting questions contribute to an inquiry and how,
through engaging source work, new compelling and supporting questions
emerge.

INQ 9-12.7

Evaluate the credibility of a source by examining how experts value the
sources.

INQ 9-12.8

Identify evidence that draws information directly and substantively from
multiple sources to detect inconsistencies in evidence in order to revise or
strengthen claims.

INQ 9-12.9

Refine claims and counterclaims attending to precision, significance, and
knowledge conveyed through the claim while pointing out the strengths
and limitations of both.

INQ 9-12.10

Construct arguments using precise and knowledgeable claims, with
evidence from multiple sources, while acknowledging counterclaims and
evidentiary weaknesses.

CIV 9-12.1

Distinguish the powers and responsibilities of local, state, tribal, national,
and international civic and political institutions to address social and
political problems.

CIV 9-12.3

Analyze the impact and the appropriate roles of personal interests and
perspectives on the application of civic virtues, democratic principles,
constitutional rights, and human rights.

CIV 9-12.5

Analyze how people use and challenge local, state, national, and
international laws to address a variety of public issues.

CIV 9-12.7

Analyze historical, contemporary, and emerging means of changing
societies, promoting the common good, and protecting rights.
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Unit Essential Questions








How and why did changes in warfare affect diplomacy, the European state system, and
the balance of power?
In what ways and why have European governments moved toward or reacted against
representative and democratic principles and practices?
How has capitalism developed as an economic system?
What forms have European governments taken, and how have these changed over time?
How and why did Europeans come to value subjective interpretations of reality?
What impact has contact with Europe had on non-European societies?
What forms have family, class, and social groups taken in European history, and how
have they changed over time?

Scope and Sequence










Origins of diplomacy and competing ideologies
Diplomatic actions: changing tenor of diplomacy, successes, failures
Changing societies: Eastern Europe and Western Europe
Changing economies: Eastern Europe and Western Europe
Decolonization: causes, effects, outcomes
End of the Cold War, and post-Cold War conflicts: key players, locations, causes, impact,
future
Global systems: origins, areas of development, impact, future
Changing populations: causes, reactions, impact, future
New challenges: relations with Europe and the Muslim world

Assured Assessments
Formative and summative assessments include class discussion, historic document analysis,
quizzes and tests aligned with Advanced Placement Examination, thesis-based writing using
historical evidence, and student self-assessment with writer’s checklist and assignment-specific
rubrics.
National and European Identity (NI)
 Students may debate the conflict between capitalism and communism, the impact of
World War II and the Holocaust, and the importance of international organizations.
 Students may participate in roundtable discussion about the attempt to create a European
culture, the move to a unified European economy, the changing face of European politics,
the decolonization process and its impact on European colonial powers, and/or threats
faced by the post-Cold War continent.
 Sources may include “United Nations Charter” (1945), “Universal Declaration of Human
Rights” (1948), “The Helsinki Accords” (1975), “Iron Curtain Speech” (1946) and
“Words on War” (1946) by Winston Churchill, “Response to Churchill’s Iron Curtain
Speech” by Joseph Stalin (1946), “The NATO Treaty” (1949), “The Eisenhower
Doctrine” (1957), “The Truman Doctrine” (1947), “The Marshall Plan” (1948), “Address
to the UN General Assembly” by Nikita Khrushchev (1960), “The Treaty of Rome”
(1957), “The Maastricht Treaty on the European Union” (1992),
“The Paradox of Liberalism versus Illiberalism: The British Middle Class Portrayed in
1980s Popular Culture” by Chris MacNeil (1994), “Christianity and Wealth” by Margaret
Thatcher (1998), “The Constitution of the Fifth Republic” (1958), “Europe and Its Role
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in World Affairs” by Charles de Gaulle (1964), “The Warsaw Pact” (1955), “The
Brezhnev Doctrine” (1968), “The Dayton Peace Accords” (1995), “The INF Treaty”
(1987), “GATT” (1947), “The Bretton Woods Conference” (1944), and The Second Sex
(excerpts) by Simone de Beauvoir (1949).
Resources
Core
 Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill,
2009. Print.
Supplemental
 “Arsenal of Democracy” (1940) and “Four Freedoms” (1941) by Franklin Delano
Roosevelt
 “United Nations Charter” (1945)
 “Universal Declaration of Human Rights” (1948)
 “The Helsinki Accords” (1975),
 “Iron Curtain Speech” (1946) and “Words on War” (1946) by Winston Churchill
 “Response to Churchill’s Iron Curtain Speech” by Joseph Stalin (1946)
 “The NATO Treaty” (1949)
 “The Eisenhower Doctrine” (1957)
 “The Truman Doctrine” (1947)
 “The Marshall Plan” (1948)
 “Address to the UN General Assembly” by Nikita Khrushchev (1960)
 “The Treaty of Rome” (1957)
 “The Maastricht Treaty on the European Union” (1992)
 “The Paradox of Liberalism versus Illiberalism: The British Middle Class Portrayed in
1980s Popular Culture” by Chris MacNeil (1994)
 “Christianity and Wealth” by Margaret Thatcher (1998)
 “The Constitution of the Fifth Republic” (1958)
 “Europe and Its Role in World Affairs” by Charles de Gaulle (1964)
 “The Warsaw Pact” (1955)
 “The Brezhnev Doctrine” (1968)
 “The Dayton Peace Accords” (1995)
 “The INF Treaty” (1987)
 “GATT” (1947)
 “The Bretton Woods Conference” (1944)
 The Second Sex (excerpts) by Simone de Beauvoir (1949)
Time Allotment
 Approximately four weeks
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COURSE CREDIT
One credit in social studies
One class period daily for a full year

PREREQUISITES
Enrollment in grades 10-12.

CURRENT REFERENCES
AP Central. “AP European History.” https://apcentral.collegeboard.org/courses/ap-europeanhistory?course=ap-european-history. Web.
Barry, Susan. “AP European History: Course Planning and Pacing Guide.”
https://apcentral.collegeboard.org/pdf/ap-european-history-course-planning-pacingguide-barry.pdf?course=ap-european-history. Web.
Chambers, Mortimer, et al. The Western Experience. 10th ed. New York: McGraw-Hill, 2009.
Print.
Halsall, Paul. “Internet Modern History Sourcebook.”
https://sourcebooks.fordham.edu/mod/modsbook.asp. Web.
Richey, Tom. “AP European History.” https://www.tomrichey.net/ap-european-history.html.
Web.
Sherman, Dennis. Western Civilizations: Sources, Images, and Interpretations from the
Renaissance to the Present. New York: McGraw-Hill, 2008. Print.
Witcombe, Christopher L.C.E. “Art History Resources on the Web.”
https://apcentral.collegeboard.org/courses/ap-european-history?course=ap-europeanhistory. Web.

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Reading Rubric
Trumbull High School School-Wide Writing Rubric
Trumbull High School School-Wide Social and Civic Expectations Rubric
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Respond
X_______

Demonstrates
exceptional
understanding of text
by:
 Clearly identifying
the purpose of the
text
 Providing initial
reaction richly
supported by text
 Providing a
perceptive
interpretation

Demonstrates
understanding of text
by:
 Identifying the
fundamental purpose
of the text
 Providing initial
reaction supported by
text
 Providing a
clear/straightforward
interpretation of the
text

Demonstrates general understanding
of text by:
 Partially identifying the purpose of
the text
 Providing initial reaction somewhat
supported by text
 Providing a superficial interpretation
of the text

Demonstrates limited or
no understanding of text
by:
 Not identifying the
purpose of the text
 Providing initial
reaction not supported
by text
 Providing an
interpretation not
supported by the text

Interpret
X_______

Demonstrates
exceptional
interpretation of text
by:
 Extensively
reshaping,
reflecting, revising,
and/or
deepening initial
understanding
 Constructing
insightful and
perceptive ideas
about the text.
 Actively raising
critical questions
and exploring
multiple
interpretations of the
text

Demonstrates ability to
interpret text by:
 Reshaping, reflecting,
revising, and/or
deepening initial
understanding
 Summarizing main
ideas of text
 Actively interpreting
text by raising
questions and looking
for answers in text

Demonstrates general ability to
interpret text by:
 Guided reflection and/or revision of
initial understanding
 Summarizing some of the main ideas
of text
 Guided interpretation of text by
locating answers to given questions
in text

Demonstrates limited
ability to interpret text as
evidenced by:
 Struggle to implement
guided reflection
and/or revision of
initial understanding
 Struggle to summarize
any main ideas of text
 Struggle to answer
questions by locating
responses in text

Connect
X_______

Demonstrates
perceptive connections
 text-to-text
 text-to-self
 text-to-world

Demonstrates specific
connections
 text-to-text
 text-to-self
 text-to-world

Demonstrates general connections
 text-to-text
 text-to-self
 text-to-world

Struggles to make
connections
 text-to-text
 text-to-self
 text-to-world

Evaluate
X_______

Demonstrates
insightful evaluation of
text by one or more of
the following:
 Critical analysis to
create a conclusion
supported by the text
 Perceptive
judgments about the
quality of the text
 Synthesis of text
 Expression of a
personal opinion

Demonstrates an
evaluation of text by one
or more of the
following:
 Critical analysis to
form a conclusion
from the text
 Thoughtful judgments
about the quality of
the text
 Evaluation of text to
express personal
opinion(s)

Demonstrates a general evaluation of
text by one or more of the following:
 Formulation of a superficial
conclusion from the text
 Assessment of the quality of the text
 Use of text to express personal
opinion(s)

Demonstrates a struggle
to evaluate the text by
one or more of the
following:
 Formulation of a
conclusion from the
text
 Assessment of the
quality of the text
 Use of text to express
personal opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Purpose
X_______



Establishes and maintains
a clear purpose
 Demonstrates an
insightful understanding
of audience and task



Establishes and
maintains a purpose
 Demonstrates an
accurate awareness of
audience and task




Organization
X_______



Reflects sophisticated
organization throughout
 Demonstrates logical
progression of ideas
 Maintains a clear focus
 Utilizes effective
transitions



Reflects organization
throughout
 Demonstrates logical
progression of ideas
 Maintains a focus
 Utilizes transitions

Content
X_______



Is accurate, explicit, and
vivid
 Exhibits ideas that are
highly developed and
enhanced by specific
details and examples




Use of
Language
X_______





Demonstrates excellent
use of language
 Demonstrates a highly
effective use of standard
writing that enhances
communication
 Contains few or no errors.
Errors do not detract from
meaning
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Is accurate and relevant
Exhibits ideas that are
developed and
supported by details and
examples

Demonstrates
competent use of
language
 Demonstrates effective
use of standard writing
conventions
 Contains few errors.
Most errors do not
detract from meaning

Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task





Reflects some
organization throughout
 Demonstrates logical
progression of ideas at
times
 Maintains a vague focus
 May utilize some
ineffective transitions





May contain some
inaccuracies
 Exhibits ideas that are
partially supported by
details and examples







Demonstrates use of
language
 Demonstrates use of
standard writing
conventions
 Contains errors that
detract from meaning

Does not establish a
clear purpose
 Demonstrates
limited/no awareness of
audience and task
Reflects little/no
organization
 Lacks logical
progression of ideas
 Maintains little/no
focus
 Utilizes ineffective or
no transitions
Is inaccurate and
unclear
 Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
 Demonstrates limited
use of standard writing
conventions
 Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Social and Civic Expectations Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Responsibility
for Self
X_______




Highly self-directed
Consistently displays
ethical conduct in the
classroom and on
campus




Self-directed
Displays ethical
conduct in the
classroom and on
campus



Occasionally selfdirected
 At times displays
ethical conduct in the
classroom and on
campus




Rarely self-directed
Seldom displays ethical
conduct in the classroom
and on campus

Respects
Others
X_______



Sensitive and
considerate to others



Considerate to others



At times considerate to
others



Insensitive to others

Practices
Interpersonal
Skills
X_______



Champions discussions
to resolve differences
through active listening
and offers opinions
without prompting in a
positive and rational
manner



Actively discusses
avenues to resolve
differences when
appropriate, and offers
encouraging opinions
when prompted



At times, appears
indifferent to others,
does not seek avenues
to resolve differences,
and is inflexible in his
or her own opinions



Demonstrates
intolerance and lacks
social interaction skills

Cultural
Understanding
X_______



Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates an
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates little
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates a lack of
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives
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TRUMBULL BOARD OF EDUCATION
TRUMBULL, CONNECTICUT

Report to the Board of Education
Regular Meeting, October 30, 2018

Agenda Item IV-A

Dr. McGrath

Status of Negotiations
Please see reverse side for status of
negotiations with the eight bargaining units.

Recommendation:

Receive and file.

STATUS OF NEGOTIATIONS

Unit

Member of Boards
Negotiating Team

Status of Negotiations

Teachers
TEA

Attorney Floyd Dugas
Dr. Michael McGrath
Jeffrey Donofrio
Michael Ward

The TEA Agreement covers the
period from July 1,2017 to June 30, 2020.

Administrators
TM

Attorney Floyd Dugas
Jeffrey Donofrio
Michael Ward

The TM Agreement covers the
period from July 1, 2018 to
June 30, 2021.

Administrative Support
Attorney Floyd Dugas
Services UE LOCAL 222 Sean OKeefe
CILU/CIPU, CILU #85

The Secretaries Agreement covers the
period from July 1,2016 to June 30, 2020.

Custodial/Maintenance
UPSEU LOCAL #424

Attorney Floyd Dugas
Sean O’Keefe

The Custodial/Maintenance Agreement
covers the period from July 1,2017 to
June 30, 2020.

Paraprofessionals
UPSEU LOCAL #222,
CILU #78

Attorney Floyd Dugas
Sean OKeefe

The Paraprofessional Agreement
covers the period from July 1, 2015
to June 30, 2018. Negotiations have
begun.

Cafeteria Workers
UPSEU LOCAL #424

Attorney Floyd Dugas
Sean O’Keefe

The Cafeteria Workers Agreement
covers the period from July 1,2017
to June 30, 2020.

CILU Supervisor/
Support Staff
CILU LOCAL #21

Attorney Floyd Dugas
Sean OKeefe

The CILU Supervisors Agreement
covers the period from July 1, 2016
to June 30, 2020.
The CILU Support Agreement
covers the period from July 1, 2016
to June 30, 2020.
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